
September 12, 2022 

 

MEMO 
TO: Sabbatical Committee 

FROM: Kevin Muller 

Department of Fine Arts and Architecture 

kemuller@marin.edu 

 

RE: Sabbatical Proposal 

 

 

Attached please find my sabbatical proposal: "Global Interventions in the College of Marin's Art History 

Survey."  

 

In response to the preliminary questions asked for in the application:  

 

List of courses current teaching/expected to teach: 
 

Art 101 History of Western Art: Ancient to Medieval 

Art 102 History of Western Art: Medieval to the Nineteenth Century 

Art 103 History of Western Art: 19th and 20th Centuries 

Art 105 Introduction to Contemporary Art 

Art 107 Art of the United States: A Diverse History 

Art 110 History of Islamic Art 

Art 111 History of Art: A Global Perspective 

 

Type of Sabbatical Project: Independent Research Project 

 
Rationale for Independent Research Project: The proposed project does not require institutional 

support to complete. In fact, the interdisciplinary nature of the project, combined with its artistic, 

historical, chronological, and geographic breadth, actually mitigate against the usefulness of a 

specific institutional affiliation. All resources needed to successfully complete it are available 

through specific digital databases (ARTStor, JStor, Hathitrust, MetMuseum Digital Publications, etc.) 

and local and national art museums (Fine Arts Museums San Francisco, Metropolitan Museum, NY, 

etc.). 

 

 

Sincerely, 

 

 

 

Kevin 
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Project Overview 

 
 Please, if you will, look at the map above. On this map you find several red circles that I have 

placed over the geographic regions art history survey courses must address to comply with California's 

C-ID requirements. C-ID outlines serve as the basis of the Transfer Model Curriculum and mandate the 

content of specific classes so that all lower division art history courses offered at all the California 

Community Colleges have similar content and therefore transfer in the same way. At the College of 

Marin, these particular courses have consistently high enrollment, in large part because they satisfy 

specific requirements for majors and breadth requirements for non-majors. Look again at the 

distribution of the red circles. Notice that the geographic reach is limited to: the Middle East, the 

northeast of Africa, the western half of Europe, the northeastern United States, and Mexico. 

 

 Now compare the first map to the one below. The same red circles found in the first map are 

still present, but now we also find circles in Asia, Africa, Central and South America, and Australia. The 
second map essentially summarizes both the scope of my sabbatical research and the outcome I expect 
to achieve. To articulate the project concisely: I will spend the academic year researching various global 

art history traditions (eight in all), then rebuild my surveys to accommodate this new content, thereby 

creating a curricular core that is more diverse, inclusive, and equitable. 
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Rationale 
 

 At the College of Marin, the highest enrolled art history courses are those that comprise what is 

known as "the survey." The survey can be a two-, three-, or four-semester sequence. Here at the 

College of Marin, it is a three-semester sequence: Art 101 (History of Western Art: Ancient to 

Medieval); Art 102 (History of Western Art: Medieval to the Nineteenth Century); and Art 103 (History 

of Western Art: Nineteenth and Twentieth Century Art). These courses are popular in part due to the 

subject matter, but also because they satisfy transfer requirements for art history majors, studio art 

majors, and students looking to satisfy a GE breadth requirement. 

 In order to transfer to UC and CSU, these courses must adhere to the structure and content of 

C-ID course outlines. These outlines form the basis of the Transfer Model Curriculum and are designed 

to establish continuity between courses offered at different institutions. Looking at the C-ID outline for 

the courses in the art history survey sequence, we find a list of topics organized in chronological order, 

from the prehistoric to the present. 

 

 

Example One: 

 

C-ID Descriptor for: Survey of Western Art from Prehistory through the Middle Ages: 
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Example Two: 

 

C-ID Descriptor for: Survey of Western Art from Renaissance to Contemporary: 

 

 
 

 

 The format of the C-ID outlines no doubt looks familiar to you. This format is ubiquitous 

throughout higher education in matters of curriculum. We use it for the College of Marin's official 

Course Outlines of Record. Syllabi often adhere to the same framework (not surprisingly since the 

structure of the course is determined by the course outline of record, which is based on the C-ID 

outlines for all transfer courses). We also find similar lists of topics in administrative documents, from 

board policies to master plans. As a result of their sheer prevalence and familiarity, the list-as-outline-

of-content appears as an entirely natural way to represent information and structure intellectual 

endeavors. 

 But there is nothing neutral about this format. In the case of art history, these C-ID descriptors 

represent a chronological framework of canonical art formulated over a century ago by Gilded Age 

elites at Ivy League universities. It was in such universities that the discipline developed a formalist, 

connoisseur-oriented approach, which privileged the aesthetic that laid the groundwork for a canon of 

"great" works. This Ivy League model was subsequently institutionalized in public education following 

the Second World War.1 However, toward the end of the last century, younger art historians—many of 

them the intellectual offspring of civil rights movements—challenged and worked to dismantle this 

framework. In its place they proposed alternatives favoring a thematic approach grounded in global art 

and visual culture.2  

 
1 My discussion of the history of art history is drawn from, Vernon Hyde Minor, Art History’s History, 2nd edition (Upper 
Saddle River, N.J: Pearson, 2000). 
2 In 1995 the Art Journal, one of the two major journals published by the College Art Association, the professional 
organization of art historians, devoted an entire issue to new approaches to teaching the survey; see Art Journal, no. 3. 
1995. More recent discussions include: Dushko Petrovich Córdova, “Where Should Art History Go in the Future? As Survey 
Courses Change, the Past Evolves,” ARTnews.Com (blog), July 28, 2020, https://www.artnews.com/art-news/news/art-
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 I have always found it striking that the C-ID ignores those advances, turning the clock back in 

order to achieve efficiency and productivity. Even more striking is the fact that the content of the C-ID 

outlines were not determined by the State, but by art history faculty themselves.3 I do not know who 

participated in those decisive meetings (their names and institutional affiliations remain obscured).  

I do not know why they decided on this format. I do know, however, that I was not there. I do know 

that I am expected to create a course that adheres to this outline. And, I do know that it is represents 

an antiquated genealogy of canonical works of art contrived at an earlier point in history to convey and 

reify the worldview of the elite white men who created it. Unintentionally (or not), the C-ID 

perpetuates a similar—if not identical—ideology. If we fail to see the ideological aspect of the C-ID, it is 

because we forget that its outline is a cultural construction, the product of decisions arising from 

specific historical circumstances. However, if we denaturalize the outline by visualizing it in spatial 

terms—as we do with map 1 (page 3)—we are confronted with its stark geographic limitations, which 

ultimately reveal the paucity of diversity and inclusiveness of its contents. 

 A personal commitment to equity-mindedness demands that I challenge the hegemonic power 

of this history, even as the State of California demands that I also maintain it. The College defines 

equity-mindedness as "recognizing the historical and systemic disparities in opportunities and 

outcomes and providing the resources necessary to address these disparities." Equity-mindedness 

includes "taking personal and institutional responsibility for the success of students and critically 

assessing personal practices."4 In my mind this also means criticizing and challenging practices and 

protocols generated at the state level with which we (faculty, disciplines, and colleges) are required to 

comply. I simply cannot wait for the Chancellor's office or those in charge of the Transfer Model 

Curriculum to realize just how inequitable the Art History C-ID outline actually is. The time act is now, 

and the place to act is in the classroom. 

 The goal of my sabbatical project is to produce survey courses that adhere to the C-ID outline, 

as they must, but also challenge its hegemonic associations, by including carefully chosen artistic 

traditions from Asia, Africa, and the Americas. Looking again at my second map (page 3), we can see 

the expanded geographic scope I propose for these revised courses. Each circle represents a unit 

devoted to an in-depth analysis of a specific historical artistic tradition, such as architecture of the 

Maya or Chinese landscape painting. The approach I propose will offer a synthetic account of select 

global art traditions, in contrast to the more common "diversity by addition" method. Let me explain. 

The most common solution to diversifying art history survey courses has been to "pepper" a C-ID-

based chronology with a sprinkling of non-western art and artists. At times, I myself have adopted this 

approach. For example, I once included Benin bronzes in the unit on Renaissance art, with the goal of 

showing similarities and differences between west African and European art. It was a good idea, but it 

was unsuccessful because it was additive rather than synthetic, superficial rather than analytical. As a 

result, the hegemony of the western survey remained unbroken. Significantly, I realized after the fact 

that I simply needed more time to fully and thoughtfully research Benin bronzes—from their 

 
history-survey-courses-yale-university-1202695484/. See also issues of  Art History Pedagogy & Practice,  a journal founded 
in 2016. 
3 For the C-ID, see Arineh Arzoumanian, et. al., Course Identification Numbering (C-ID) System Work Plan, Sacramento: 
Academic Senate for California Community Colleges, 2018. 
4 College of Marin, Education Master Plan, 2019-2025, p. 18 (https://prie.marin.edu/sites/prie/files/EMP-SP-Report-2019-
2025-e.pdf) 
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production to their display to their meaning—in order to successfully incorporate them in the course. 

Accordingly, a sabbatical will above all offer me the time to research and digest specific topics in an 

uninterrupted manner, so that when they are included in the revised courses, they facilitate in all 

students a genuine cross-cultural understanding of global art traditions. 

 My objective is to research eight new topics (listed next section). Four of these will be added to 

Art 101 and four to Art 102. I have excluded Art 103 from this project because Modern Art is already 

more inclusive and diverse, and its styles are not restricted to specific geographics. Also, starting in the 

twentieth century, artists of color across the world experimented with the styles of modernism (most 

famously artists associated with Mexican Muralism and the Harlem Renaissance) such that by  the end 

of the century the art world is truly global. 

 I've decided to call each topic an "Intervention." The word calls to mind the actions of friends 

and family who intervene in the life of a loved one who has succumbed to addiction and/or suffers 

from a destructive behavior, and in this case, it is C-ID outline that is sick and highly contagious. My 

intervention is intended as a corrective measure to prevent this bias from making students sick by 

perpetuating a white Euro-centric view of the history of art.  

 For each Intervention, I will research the topic and create a unit that presents the art with the 

same depth as existing topics (you will find an explanation of my research process in the Research 

Methodology section below.) These topics and the corresponding works of art will be carefully chosen 

and strategically positioned in order to facilitate meaningful cross-culture analysis and understanding. 

These "interventions" will also undermine the hegemonic whiteness of the C-ID by presenting artistic 

achievements by other cultures on par, as is appropriate with their western counterparts. In turn, 

students enrolled in these courses will not only learn the history of western art as required by the C-ID, 

they will also learn of global traditions that will empower them to challenge its hegemony on their own 

wherever they encounter it outside the classroom. 
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Research Topics 
 

The following list identifies and summarizes the eight research topics that comprise the "Interventions" 

for Art 101 and Art 102. Each summary also includes a brief explanation of what will be gained by 

including the topic. As research my progresses, these topics will be qualified, modified, and revised. I 

have also included a representative artwork for each topic. 

 

 

Interventions for Art 101 History of Western Art: Ancient to Medieval  
 

Intervention #1 
Prehistoric Art - Global Cave Painting/Rock Art Traditions (35,000 - 1000 BCE) 
 

 
 

Walinynga (Cave Hill), Archaeological Site , Australia, about 40,000 BCE 
 

The western survey currently begins with prehistoric sculpture and cave painting found in western 

Europe. Yet, what classifies as prehistoric rock art can be found across the globe. By framing art as a 

global art tradition, shared by peoples from Africa, Asian, and the Americas, the revised course will 

underscore that making representations is a fundamentally human impulse, not one developed in a 

single geographic region by a specific population. (Incidentally, recent research has suggested that 

Neanderthals [early homo sapiens] did make some form of art, thereby undermining the exclusivity of 

art making by homo sapien sapiens). 
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Intervention #2 
Art of Ancient Nubia (2000 BCE - 3rd centuries CE) 

 

 
 

 
Prince Arikankharer Slaying His Enemies, Meroitic, beginning of first century AD, sandstone, in the 
Worcester Art Museum, Worcester, Massachusetts, USA 

 

 

Geographically, Ancient Nubia, also called the Kingdom of Kush, extended south of Egypt along the 

Nile. While artistic exchange existed between the two kingdoms, scholars have increasingly identified 

distinctive features of Nubian art that set it apart from canonical Egyptian art. The addition of this unit 

will present art of this ancient African kingdom as equal to the achievements of ancient Egyptians as 

well as Greeks and Romans. It will also demonstrate to students how artistic traditions come to be 

shared and modified through intercultural exchange.  

  


