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Executive Summary
 

College of Marin’s Student Equity Plan (SEP) continues to be a work in progress, informed by 
ongoing data collection and research. It includes both new and continuing initiatives to support 
student success and equity. It seeks to identify disproportionate impact in the access and 
achievement of student subpopulations on critical success indicators. It further proposes goals 
and development and implementation of evidence-based activities to address disparities that 
are discovered, show how funding will be expended, and evaluate those activities and their 
impact on improving student outcomes. 

“Success indicators” are used to identify and measure areas for which various population 
groups may be impacted by issues of equal opportunity and disproportionate impact. The 
Student Equity Indicators are: 

A. ACCESS. Compare the percentage of each population group that is enrolled to the 
percentage of each group in the adult population within the community served. 

B. COURSE COMPLETION. Ratio of the number of credit courses that students by population 
group actually complete by the end of the term compared to the number of courses in which 
students in that group are enrolled on the census day of the term. 

C. ESL and BASIC SKILLS COMPLETION. Ratio of the number of students by population group 
who complete a degree-applicable course after having completed the final English as a Second 
Language (ESL) or basic skills course compared to the number of those students who complete 
such a final course. 

D. DEGREE and CERTIFICATE COMPLETION. Ratio of the number of students by population 
group who receive a degree or certificate to the number of students in that group with the 
same informed matriculation goal. 

E. TRANSFER. Ratio of the number of students by population group who complete a minimum 
of 12 units and have attempted a transfer level course in mathematics or English to the number 
of students in that group who actually transfer after one or more (up to six) years. 

The SEP requires the student populations to be assessed on the above Student Equity 
Indicators, for the following student population groups: 
• Gender
• American Indians or Alaskan natives
• Asians
• Black or African Americans
• Hispanics or Latinos
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•	 Native Hawaiian or Pacific Islander
•	 Whites
•	 Some other race
•	 More than one race
•	 Current or former foster youth
•	 Students with disabilities
•	 Low income students
•	 Veterans

A summary of Student Equity Indicator findings may be found in Appendix Exec 1, Student 
Equity Metrics Summary, and is presented in brief below.  Raw data tables will be presented in 
each section associated with the Student Equity Indicators, found later in this plan. With 
additional staffing in Planning, Research, and Institutional Effectiveness (PRIE) this fiscal year, 
funded through college and equity sources, research contributions have already begun to 
enhance the college’s understanding of variables on student success and equity. Recent studies 
(Appendices Exec 1-3) include: 
•	 Student Equity Metrics Summary;
•	 A Different Way to Look at Student Groups and Their Success (cluster analysis);
•	 Faculty and Staff Diversity at College of Marin, the Bay Area 10, and Santa Rosa Junior

College (compared with students enrolled)

DISPROPORTIONATE IMPACT 

Disproportionate Impact was assessed utilizing the 80% Rule methodology. The 80% Rule 
methodology compares the percentage of each disaggregated subgroup attaining an outcome 
to the percentage attained by a reference subgroup. The methodology is based on the Equal 
Employment Opportunity Commission (EEOC) 80% Rule, outlined in the 1978 Uniform 
Guidelines on Employee Selection Procedures, and was used in Title VII enforcement by the U.S. 
Equal Opportunity Commission, Department of Labor, and the Department of Justice. 

The 80% Rule states that: “A selection rate for any race, sex, or ethnic group which is less than 
four-fifths (4/5) (or eighty percent) of the rate for the group with the highest rate will generally 
be regarded by the Federal enforcement agencies as evidence of adverse impact, while a 
greater than four-fifths rate will generally not be regarded by Federal enforcement agencies as 
evidence of adverse impact.” [Section 60-3, Uniform Guidelines on Employee Selection 
Procedure (1978); 43 FR 38295(August 25, 1978)]  Any disaggregated group that is included in a 
desired outcome at less than 80% when compared to a reference group is considered to have 
suffered an adverse – or disproportionate - impact. 

DATA COLLECTION NOTE 

Data for veterans and foster youth are not available on the current Scorecard, as these groups 
were incorporated into enhanced data reporting subsequently. Current COM success metrics 
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for these populations are generally limited to course completion. Furthermore, the college has 
identified that for both these groups, data collection has not been consistently captured over 
periods of changes in the admission application and student information system. Additionally, 
given that veteran and foster youth students appear to under self-report in initial application 
for admission, there are significant opportunities to better coordinate data collection with 
offices and services the students engage more transparently with. This will enable the college 
to achieve more accurate enrollment data and more comprehensively understand and serve 
these student subpopulations. 

Additionally, for students with disabilities, where no disproportionate impact (DI) was found, 
evaluating the success indicators for students with disabilities as an aggregate group may be 
masking DI for one or more subpopulations. Students are coded into subpopulations of 
disabilities for purposes of MIS data reporting to the CCC Chancellor’s Office. Future research 
on this may be insightful, noting the Key Findings from the 2013 California Community College’s 
Legislative report, Disabled Student Programs and Services (DSPS): 

“The data compiled for this report show that while students with disabilities served by 
DSPS are underrepresented in the college population, in comparison to their 
nondisabled peers, they: 
o	 Take and complete both credit and noncredit courses at greater rates;
o	 Show greater persistence and essentially the same retention level, (with the notable

exceptions of basic skills and workforce preparation classes); and
o	 Are more successful at both CCC degree (19 percent vs. 12 percent) and certificate

attainment (7 percent vs. 4 percent).

However, despite these positive indicators, DSPS students were also substantially less 
likely to be transfer-directed (completing transfer level math and English) than their 
nondisabled peers. And, despite the fact they were more likely to be transfer-prepared 
(completing 60 California State University or University of California transferrable units), 
they were far less likely to actually transfer to a four-year institution.” 
(http://extranet.cccco.edu/Portals/1/SSSP/DSPS/Reports/DSPSReport.pdf page 2) 

A. ACCESS 
Based on the percentage of each population group that is enrolled compared to that group’s 
representation in the adult Marin population, COM has significantly greater representation 
than the county with regards to enrollment by Hispanic/Latino, Black/African American, and 
Multi-racial students. Asian student enrollment is also higher than the county and American 
Indian/Alaskan Native and Pacific Islander populations are consistent with the comparative 
county percentages. 

These data are compared with lower representation among White students (52%, compared to 
county population of 72.7%; this is 19.5% below equity ratio of 71.5%). 
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In Marin County, it is assessed that white students are underrepresented at the college due 
primarily to resources and opportunities available to attend college elsewhere, and are not 
designated for a targeted access initiative. However, white students are included in current, 
broader outreach initiatives, for example in K-12 through the college’s COMPASS and JumpStart 
programs, to promote college-going behaviors and opportunity for a diverse population of 
students, including low income students. 

Although above the 80% threshold of disproportionate impact, males (84.8%) enroll at a 7% 
lower rate than their presence in the census population. This warrants continued attention as it 
mirrors the national trend of lower male participation and completion within higher education, 
particularly among historically underrepresented males. This further undergirds the importance 
of efforts like COMPASS and JumpStart, to encourage college-going behavior among high school 
students. 

B. COURSE COMPLETION 
Completion Success Rate is the percentage of students who received a passing grade of A, B, C, 
CR or P (Pass) at the end of the semester. 

•	 Compared to the highest achieving group (84.5% success rate by ethnicity),
 
disproportionate impact was found for completion rates (passing grades) for the
 
following groups:
 

o	 American Indian or Alaska Native male students (64.3%)
o	 Black / African American male (51.8%) and female students (55.8%)
o	 Hispanic / Latino male students (63.3%)
o	 Native Hawaiian or other Pacific Islander male (62.5%) and female (40.5%)

students
o	 Additionally, compared to non-foster youth females (74.3%), disproportionate

impact was found for completion rates for female Foster Youth (47.6%)

Note:  Review of previous terms (Fall 2012 and Fall 2013) metrics identified DI for male Foster 
Youth. There is no gender distinction in the foster youth related initiative. 

C. ESL and BASIC SKILLS COMPLETION 
Developmental English: Started in a remedial English class and successfully completed a 
college-level English class within six years. 

In Basic skills English, disproportionate impact was found for the following groups: 
•	 Male students (38.7%), compared to 49.2% for Female students
•	 Black / African American students (27.7%), compared to 54.3%
•	 Hispanic / Latino/a students (38.9%), compared to 54.3%
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Developmental Math: Started in a remedial Math class and successfully completed a college-
level Math class within six years. 

In Basic skills math, disproportionate impact was found for the following groups: 
•	 Black / African American students (9.5%) compared to highest achieving group (36.2%)
•	 Filipino students (16.7%), compared to 36.2%
•	 Hispanic / Latino/a students (28.8%), compared to 36.2%

Developmental ESL: Started in a remedial ESL class and successfully completed a college-level 
ESL or English class within six years. 

In ESL, disproportionate impact was found for the following groups: 
•	 Male students (12.8%), compared to 21.2% for Female students
•	 Hispanic / Latino/a students (12.7%), compared to 25% for highest achieving group
•	 Asian students (17.5%), compared to 25% highest group’s completion rate

D. DEGREE and CERTIFICATE COMPLETION 
Degree Completion 
Completion rate is the percentage of first-time students with a minimum of 6 units earned who 
attempted any Math or English the first three years and achieved any of the following 
outcomes within six years of entry: 

1.	 Earned AA/AS or credit Certificate (Chancellor's Office approved)
2.	 Transfer to a four-year institution
3.	 Achieved "Transfer Prepared" (student successfully completed 60 UC/CSU transferable

units with a GPA >= 2.0)

In degree completion, disproportionate impact was found for the following groups: 
•	 Black / African American students (31.8%) compared to highest achieving group (61.3%)
•	 Hispanic / Latino/a students (42.0%), compared to 61.3%

CTE Completion 
The percentage of students who attempted a CTE course for the first-time and completed more 
than 8 units in the subsequent three years in a single discipline and who achieved any of the 
following outcomes within six years of entry: 
•	 Earned any AA/AS or credit Certificate (Chancellor’s Office approved)
•	 Transfer to four-year institution (students shown to have enrolled at any four-year

institution of higher education after enrolling at a CCC)
•	 Achieved “Transfer Prepared” (student successfully completed 60 UC/CSU transferable

units with a GPA >= 2.0)

In CTE completion, disproportionate impact was found for the following groups, as compared 
with the highest achieving group at 63.2%: 
•	 Black / African American students (50.0%)
•	 Filipino students (48.2%)
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•	 Hispanic / Latino/a students (38.7%)
•	 White students (44.5%)

E. TRANSFER 
Transfer Velocity is defined by the Chancellor’s Office as: The initial group or cohort of first-time 
students is evaluated six years after initial enrollment in order to determine if they have shown 
behavioral intent to transfer. If by six years after initial enrollment a student has completed 
twelve credit units and attempted transfer-level math or English, the student then enters into 
the Transfer Cohort and that student’s transfer outcome is calculated for a variety of time 
frames ranging from three years after initial enrollment to as high as twelve years after initial 
enrollment, time allowing. 

In transfer, disproportionate impact was found for the following groups: 
•	 Black / African American students (36.2%) compared to highest achieving group (55.8%)
•	 Hispanic / Latino/a students (26.1%), compared to 55.8%
•	 Filipino students (43.5%), compared to 55.8%
•	 White students (44.6%), compared to 55.8%
•	 Low-Income students (33.8%), compared to 48.4%

o	 As a notable subpopulation, EOPS/CARE students were also found to have
disproportionate impact, at 23%, compared to 43.9% for students not
participating in the program

Summary of Disproportionate Impact, by Student Categories and Success Indicators 

Success 
Indicator 

Student Category 

Gender Ethnicity Foster Youth Students with 
Disabilities 

Low-
Income Veterans 

No DI found; 

Access Whites Undetermined further 
research on Undetermined 

subpopulations 

Course 
Completion 

Women:  African 
American Native 
Hawaiian/Pacific 

Islander 

African American / 
Black 

American Indian 
Hispanic / Latino 

Native 
Hawaiian/Pacific 

Islander 

Foster Youth 
No DI found; 

further 
research on 

subpopulations 

Undetermined 

ESL & Basic 
Skills 

Completion 
Males 

Asian 
Filipino 

Hispanic 
African American 

Undetermined 

No DI found; 
further 

research on 
subpopulations 

Undetermined 

Hispanic / Latino No DI found; 
Degree & African American / further 
Certificate Black Undetermined research on Undetermined 

Completion Filipino (CTE only) subpopulations 
White (CTE only) 
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Transfer 

African American 
Filipino 

Hispanic 
White 

Undetermined 

No DI found; 
further 

research on 
subpopulations 

Low-
Income Undetermined 

GOALS, ACTIVITIES, AND RESOURCES 

Specific Goals for each indicator are enumerated below. Activities related to each Goal and 
Success Indicator(s) are enumerated in the plan. Many of these activities contribute to 
improvement in more than one goal and for multiple student subpopulations. Additional 
activities are anticipated to be identified and developed, in concert with additional data 
collection and analyses. A number of the activities identified have little or no additional cost to 
implement, capitalizing on the talent and commitment of the college community. 

Resources include staff, faculty and student time of those involved in participatory governance, 
Student Equity and related planning, support staff, as well as the distributed participation of 
those directly and indirectly supporting the initiatives throughout the district and 
collaboratively from partner community and/or government agencies and organizations. Equity 
funds, the district, categorical units and initiatives funded by the State and coordinated by the 
California Community Colleges Chancellor’s Office, are the primary sources of funding. 

GOAL A. Improve access for students experiencing inequity in related success indicator(s). 

Target Population(s) Current gap, year Goal* Goal 
Year 

Hispanic/Latino students N/A, 25%, 2015 30% 2019 
% of students receiving Pell and/or BOG 
Fee Waivers 

N/A, 60%, 2015 70% 2020 

Black / African American students N/A, 6.5%, 2015 10% 2019 

Activities: 
•	 A.1. Offer JumpStart program of tuition waiver for high school students attending 

College of Marin. 
•	 A.2. Continue pilot of expanded services and evaluate impact of Student Accessibility 

Services’ (SAS) individual tutoring and learning disability testing on student success and 
equity, for further increased funding consideration. 

•	 A.3 Pilot and evaluate the use of Equity funds to support access to course materials and 
activities for low income students, particularly in Basic Skills courses and learning 
communities. 

Funding is provided by the district for JumpStart. DSPS categorical funds and equity funds 
support additional staffing in SAS. Equity, EOPS and ASCOM funds provide course materials. 
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GOAL B. Improve success for students experiencing inequity in course completion success 
indicator(s). 

Target Population(s) Current gap, year Goal* Goal 
Year 

Hispanic / Latino students 74.9% males 80% or higher proportional 
success rate 

2019 

Black / African American 
students 

61.3% males; 66.1% 
females 

80% or higher proportional 
success rate 

2019 

Foster Youth 61.6% 80% or higher proportional 
success rate 

2020 

•	 B.1. Continue and expand implementation of COM CARE early  alert program to assist
and retain students at risk.

•	 B.2. Enhance coordination and expand opportunities for students to participate in
learning communities.

•	 B.3. Review current course prerequisites, co- requisites  and advisories and assess
 
student success in courses lacking prerequisites  or advisories.
 

Student Success and Support Program funds support COM CARE software and part of the 
counseling faculty FTE and Dean of Student Success’s position; district funds support the 
majority of counseling faculty implementing the program, in addition to the Director of Student 
Activities and Advocacy and her staff. Additional counseling faculty funding is provided by EOPS, 
CalWORKs and SAS (DSPS). 

GOAL C. Improve ESL and Basic Skills completion and persistence/retention for students 
experiencing inequity in related success indicator(s). 

The goal is to improve ESL and basic skills English and Math completion for the following target 
populations identified in the college research as experiencing a disproportionate impact: 

Target 
Population(s) 

Current gap, year Goal* Goal 
Year 

Black or African 
American students 

2006-09 cohort; 51% 
BSE; 26.3% BSM 

Sustained 80% or higher 
proportional success rate: 14 
students BSE; 11 students BSM 

2019 

Hispanic/Latino/a 
students 

2006-09 cohort; 71.6% 
BSE; 79.6% BSM; 50.7% 
ESL 

Sustained 80% or higher 
proportional success rate:  15 
students BSE; 5 students BSM; 
13 students ESL 

2019 

Male students 2006-09 cohort; 78.6% 
BSE; 60.2% ESL 

Sustained 80% or higher 
proportional success rate:  28 
students BSE; 4 students ESL 

2019 
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• 	 C.1. Sponsor Algebra Academy to enhance math preparedness, STEM career interest 

and college-going  behavior of first generation, low income, English learner Latino 
students in Marin County. 

•	  C.2. Create Math  Professional Alignment Council to align high school to college math 
curriculum/course content  to reduce math placement into college  basic skills level. 

• 	 C.3. Continue growth of Summer Bridge program. 
• 	 C.4. Support Basic Skills Master Planning, including partnering with those involved and

BSI Steering Committee  around recommended initiatives. 
• 	 C.5. Offer  Math Jam  to enhance student success  on assessment for placement. 
• 	 C.6. Provide enhanced counseling outreach to ESL students. 

 

 

 
 

 

 
 

Funding is provided  by Student Equity  for sponsorship of the Algebra  Academy, with a second 
cohort sponsored by the  North Bay Leadership Council. Marin Community  Foundation is  
funding the  Math Professional Alignment Council. Summer Bridge is funded by Student Equity,  
the college  district, and  10,000 Degrees. Basic Skills Master Planning is  funded by Basic Skills  
state funds and Student Equity. Math Jam is  funded by Student Equity. Counseling outreach to  
ESL students is funded by the  district and SSSP funds.  

 
GOAL D. Improve  persistence/retention to degree and certificate completion for students  
experiencing inequity in  related success indicator(s).  

 
 

   
 

 
 

 
 

 

   
 

  

 

 
 

 
 

   
 

  

 

   
 

   
 

 

Target 
Population(s) 

Current gap, year Goal* Goal 
Year 

Black or African 
American students 

2006-09 cohort; 
79.2% Certificate; 
51.9% Degree; 

Sustained 80% or higher proportional 
success rate:  2 Certificate students; 8 
Degree students 

2019 

Hispanic/Latino/a 
students 

2006-09 cohort; 
61.3% Certificate; 
68.6% Degree 

Sustained 80% or higher proportional 
success rate:  13 Certificate students; 
15 Degree students 

2019 

White students 2006-09 cohort; 
70.5% Certificate 

Sustained 80% or higher proportional 
success rate:  36 Certificate students 

2019 

This initiative is supported by SSSP and district funds.  
 
GOAL E. Improve  promotion of and persistence/retention to transfer for students  
experiencing  inequity in  related success indicator(s).  

15 

• 	 D.1. Outreach to students undecided in major, in Basic Skills, or on academic/  
progress probation or dismissal for federal aid or BOG Fee Waivers.  



 
 

 
 

   
 

   
 

 

 
 

   
 

 

  
 

 

Target 
Population(s) 

Current gap, year Goal* Goal 
Year 

Hispanic / Latino /as -15, Cohort 2006-2009 15 students, 33.1% increase, or 
no gap 

2019 

Black / African 
American 

-3, Cohort 2006-2009 3 students, 15.2% increase or no 
gap 

2019 

Low-Income -22, Cohort 2006-2009 22 students, 10.1% increase or 
no gap 

2019 

 

 

 

• 	 E.1 Increase Puente  program, which  offers a year-long cohort learning community with 
counseling and English courses, coupled with mentoring and other activities,  for
students who are low income and first generation in order  to  increase the number of
educationally disadvantaged students who go on to enroll in four-year colleges and 
universities.   

• 	 E.2. Implement UMOJA program, a multi-tiered  program of classes, activities, and 
support services, designed to  facilitate student success  and be  open to all students, with 
a particular emphasis on  serving African-American students.   

• 	 E.3. Continue and  expand as  needed recent  targeted outreach to classes,  marketing  of 
the  Transfer fair to students, staff and faculty, as  well as other efforts  to promote 
transfer.   

Puente is supported by  the  district and Student Equity. Umoja is  funded by Student Equity with  
district support. Transfer promotion activities are  funded by the  district and SSSP.  

GOAL F. Other College  - or District-wide Initiatives  Affecting Several Indicators  
 
• 	 F.1. Redesign master course scheduling to ensure  sufficient and  timely offerings,  and 

complementary  planning to avoid key conflicts (e.g., math and English sequences, 
learning community scheduling with other courses)  to support transfer and degree 
attainment.   

• 	 F.2. Increase support for and  retention of enrolled Foster Youth. 
•	  F.3. Implement COMPASS (College of  Marin Promoting and Supporting Success) to

increase  the college readiness of participating students and  contribute  to their academic 
success in high school and beyond, predicated on  the belief that college is  an
inevitability, not  just a possibility. 

• 	 F.4. Implement EAB’s Navigate platform to enhance onboarding and retention of 
 
students. 
 

•	  F.5. Increase staff  resources for equity  data collection, research,  and analysis to support
equity planning. 

• 	 F.6. Increase staff and faculty resources  to support equity planning, coordination and 
achievement of related  goals. 

• 	 F.7. Improve  veteran  student  outreach,  services,  support  and  coordination. 
• 	 F.8. Seek Hispanic Serving Institution (HSI) federal funding status. 
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•	 F.9. Provide professional development opportunities for staff and faculty that enhance
awareness, understanding, capacity and motivation to support student populations
identified in equity plan.

Course scheduling redesign is funded by the district. Support for Foster Youth is funded by 
Sunny Hills Services, EOPS and the district. COMPASS is funded by the district and Marin 
Community Foundation. Navigate is funded by SSSP and the district. Equity research and 
planning/coordination are both funded by Student Equity and the district. Veteran support is 
funded by Student Equity, the district and anticipated VA work study funds. HSI application is 
funded by the district. Professional development is funded by the district, Student Equity and 
SSSP. 

Derek Levy, Dean of Student Success, is the Student Equity Coordinator. The Student Access 
and Success Committee, part of College of Marin’s participatory governance structure, is 
responsible for planning recommendations. 
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Planning Committee and Collaboration
 

The Student Equity plan includes a review of the SSSP and its impact to identify and address 
gaps in service and impact to targeted populations. Both are under the purview of the Student 
Access and Success committee, which is part of the participatory governance of Marin 
Community College District.  Other participatory governance groups take part in the review of 
both the SSSP and Student Equity plans. A separate noncredit SSSP advisory committee will 
provide direction and coordination for the implementation of the noncredit SSSP plan, which 
includes coordination with BSI and Adult Education. 

The director of Planning, Research and Institutional Effectiveness (PRIE) coordinates strategic 
planning, institutional effectiveness, and the current self-study for accreditation. She / designee 
regularly attends the Student Access and Success committee meetings to plan and share 
research, exchange ideas and to collaborate on and support Student Equity (and SSSP) planning. 

The Student Access and Success committee annually analyzes unit program reviews for student 
access, success and equity-related themes and makes recommendations to the Planning, 
Resources and Allocations Committee. 

•	 Questions incorporated into Program Review templates that support SSSP and Student
Equity planning include:

o	 How is student progress tracked within the program?
o	 Briefly describe the program and the services it provides in order to achieve its

goals and SLOs.
o	 What are the demographics of the students in the program and how do these

demographics compare to the overall college population?
o	 Describe retention/intervention strategies used to increase student success.
o	 Describe barriers that students might have in accessing your services.

The SEP planning process itself included engagement with campus constituents, learning about 
practices from other schools through activities such as semi-annual Region 3 SSSP / Student 
Equity coordinator meetings (which COM hosted this semester), professional development 
opportunities, e.g., attending the CCC Veterans Summit and RP Group’s Strengthening Student 
Success annual conference, and meetings of the Student Access and Success participatory 
governance committee. Due to campus outreach regarding the SSSP and SEP plans, other 
college members have contacted the coordinator or SAS committee members with questions 
and ideas. A next step activity for SAS is to formalize a proposal tool and publish to the college 
to make the engagement process for new ideas more accessible. 
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The Vice President for Student Services and Student Learning coordinates district level efforts to 
align academic and strategic planning with Student Equity and SSSP planning, including: 

•	 Strategic Enrollment Planning – utilizing DegreeWorks and other data to inform
 
academic calendar and course planning;
 

•	 Basic Skills Master Planning – better aligning resources COM puts toward developmental
math, English, and other skill-development efforts to significantly improve outcomes;

•	 Incorporating appropriate representation, including SSSP/SEP Coordinator on the
Student Learning Outcomes Assessment Council, and on Accreditation committees.

The College has created a new strategic plan that has strong emphasis on student success and 
student equity, with linkages to the SSSP and Student Equity plans. Additionally, student 
services’ Student Learning Outcomes are being revised to tie directly to student success and 
student equity goals. Assessment of progress on goals will incorporate system scorecard data as 
well as local assessment metrics. 

A significant overlapping initiative begun last year and continuing through this spring at COM 
has been the college sponsored Faculty Led Inquiry Team (FLIT) for a Basic Skills Master Plan, 
which has done significant research, including interviews and focus groups with students, staff, 
faculty, and departments, as well as surveys and presentations/workshops, towards making 
informed recommendations to enhance student equity and success. Its mission has been to talk 
with College of Marin faculty, staff, and students (80% of COM students are in one or more 
basic skills classes), about the obstacles preventing and promoting success and the ways to best 
support our students, so they can succeed and to best support faculty and staff, so they can be 
more effective and enjoy their work. FLIT has conducted extensive research of best practices 
and how other community colleges are helping students to succeed when encountering similar 
obstacles. At this time (end of fall semester, 2015), FLIT is drafting preliminary 
recommendations. By year-end, this discovery, analysis, research, and discussion will facilitate 
the development of a Basic Skills Master Plan that will then inform the Strategic Plan, 
Educational Master Plan, and Student Equity Plan. 

Topics for the FLIT interdisciplinary flex discussions have included: 
1.	 Student Faculty Interaction;
2.	 Community Building;
3.	 Assessment/Placement/Advisories/Prerequisites;
4.	 College 101: Orientation;
5.	 Instructional Support;
6.	 Cultivating Student Competency;
7.	 Clear Communication;
8.	 Scheduling for Success.

A planning retreat occurred this semester wherein SSSP / SEP, FLIT, BSI and CTE coordinating 
representatives shared ideas, initiatives, and opportunities for collaborative planning. Based on 
that meeting, as well as a current efforts underway to conduct a review of College of Marin’s 
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participatory governance, there has been very recent discussion regarding making 
recommendations to modify the current participatory governance structure to broaden the 
constituency directly represented by SAS. This would further enhance and institutionalize close 
coordination between BSI, SSSP, Student Equity and the Adult Education Consortium, and 
create more direct involvement opportunities for other program representatives, such as 
Student Financial Aid, Umoja, Student Accessibility Services, and the community. 
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Student Equity Plan Committee Membership List
 
Member Name Title Organization(s), Program(s) or Role(s) 

Represented 
Derek Levy Dean of Student Success SSSP, Student Services, Veterans, EOPS, SAS 

(DSPS), DEAC 
Sadika Sulaiman Hara Director of Student Activities and 

Advocacy 
ASCOM, ESCOM, Student Organizations, 
Diversity & Equity Advisory Committee (DEAC) 

Luz Briceno-Moreno Counselor Counseling, Puente 
Alicia “Meg” Pasquel College Skills - English Skills Instructor, 

Academic Senate Vice President 
College Skills, Basic Skills English, Faculty Led 
Inquiry Team (FLIT), Academic Senate 

Andrea Mann Transfer & Career Center Coordinator Transfer and Career Center, Transfer Club, 
Classified Senate 

Sara McKinnon College Skills - Noncredit ESL Faculty 
and Coordinator, Academic Senate 
President 
PRAC Co-Chair 

College Skills, Noncredit/Credit ESL; Academic 
Senate, Planning, Resource and Allocations 
Committee (PRAC); Accreditation Committee; 
Adult Education Consortium 

Christina Leimer Director of Planning, Research and 
Institutional Effectiveness (PRIE) 

PRIE, Strategic Planning, Educational Planning 
Committee, Accreditation Committee, 
Institutional Effectiveness 

Rose Jacques Administrative Assistant to the Dean of 
Student Success and Counseling 

Student Services, Counseling, Classified Senate 

Anna Pilloton Director of School and Community 
Partnerships 

Outreach, Adult Education Consortium; K-12, 
CTE programs 

Hugo Guillen EOPS, CARE, and CalWORKs Specialist EOPS, CARE, and CalWORKs, Tutoring, Classified 
Senate 

Students Currently Vacant (2)* Associated Students of the College of Marin 
(ASCOM) 

* Turnover in student representation led to these positions being unfilled to date for fall
semester. The President of ASCOM was individually consulted on plan development, and a 
presentation was provided to ASCOM’s assembly. 

21
 



 
 

 
 

       
 

 
   

 
 
 

  

 

 

 
  

 
 

 
 

 
                       

  
                     

    

 
                       

  
                     

    

     
                           

      

 
                       

  
                     

      
       
       

 
 
 

  

 

 

 
 

 
 
 

 
 

 
 

    
                        

    

   
                        

    

   
                     

    

   
                        

    

   
                           

    

   
                           

    

   
                     

    

     
                        

      

   
                     

      
 

   

Access
 

A.	 ACCESS. Compare the percentage of each population group that is enrolled to the percentage 
of each group in the adult population within the community served. 

Marin County Ages 18 & Up by Gender and Ethnicity/Race  Compared to COM Credit Students 

Gender 
Marin County 18 
& Up Year=2014 

% Marin 
County 18 & 

Up 
Year=2014 

COM Fall 
2014 

(credit 
students) 

% COM F14 
(Credit) 

Equity 
Ratio 

Percentage 
Point 

Difference 

Female 106,386 51.5% 3,322 57.9% 112.5% 6.5 

Male 100,383 48.5% 2,361 41.2% 84.8% -7.4 

Not Stated 54 0.9% 

Total 206,769 100.00% 5,737 100.0% 

Ethnicity/Race 
Marin County 18 
& Up Year=2014 

% Marin 
County 18 & 

Up 
Year=2014 

COM Fall 
2014 

(credit 
students) 

% COM Fall 
2014 (credit 

students) 
Equity 

Ratio 

Percentage 
Point 

Difference 

Asian 13,388 6.5% 455 7.9% 122% 1.5 

Afr. Amer. 5,875 2.8% 373 6.5% 229% 3.7 

Hispanic/Latino 32,037 15.5% 1,436 25.0% 162% 9.5 

Multi-Racial 4,254 2.1% 295 5.1% 250% 3.1 

Native 490 0.2% 14 0.2% 103% 0.0 

Pacific Islander 394 0.2% 15 0.3% 137% 0.1 

White 150,331 72.7% 2,981 52.0% 71% -20.7 

Not Stated 168 2.9% 

Total 206,769 100.0% 5,737 100.0% 

COM has significantly greater representation than the county with regards to enrollment by 
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Hispanic/Latino, Black/African American, and Multi-racial students. Asian student enrollment is 
also higher than the county and American Indian/Alaskan Native and Pacific Islander 
populations are consistent with the comparative county percentages. These data are compared 
with lower representation among White students (52%, compared to county population of 
72.7%; this is 19.5% below equity ratio of 71.5%). 

Credit Students on  Financial Aid 
 2014-2015  
  % of  Enrolled 

# of  Credit 
 Students 

Credit  
 Students 

Total Students on Financial  Aid 
   (includes Pell, SEOG, Federal Work  
   Study and  Loans)  1,625  28.3% 

Receiving Pell  Grants  1,442  25.1% 

Receiving  Loans  297  5.2% 

Receiving CA BOG Fee Waiver   3,402  59.3% 

Sources: the Financial Aid Office and ARGOS Report FA Student (2) for BOG data 

More than half of Credit students receive California Board of Governors (BOG) Fee Waivers. 
One quarter of Credit students receive Pell Grants. As the only public higher education 
institution in Marin County, College of Marin serves a pivotal role for low income and/or place-
bound students seeking higher education. 

In Marin County, 31% of socioeconomically disadvantaged seniors met A-G requirements for 
four-year university admission (2013 cohort). Only 5% of English Language Learner seniors met 
A-G. Conversely, 70% of non-disadvantaged seniors met A-G requirements, making the county 
total 60%. 

Across all high schools in Marin County, 805 seniors did not complete A-G requirements and 
206 did not graduate. The majority of these students were African American, Hispanic, and low-
income white students. 76% of Marin County graduates went on to college, even though only 
60% were prepared to do so. 

59% of socioeconomically disadvantaged seniors enrolled in higher education and 47% of ELL 
seniors enrolled, compared to 82% non-disadvantaged. (Marin Promise Internal Report Card 
4/23/15) 

Significantly fewer African American and Hispanic high school graduates have completed A-G 
requirements than their non-economically disadvantaged white counterparts. Lack of A-G 
means community college is the access point for higher education. This correlates with COM’s 
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higher percentage of African American and Hispanic enrollment than these groups’ presence in 
the county’s overall population: 

The percentage of African American enrollment at COM (7%) is two and a half times 
higher than the percentage of African Americans in the county’s population (2.8%). The 
percentage of Hispanic enrollment at COM (25% credit courses only/30% total) is nearly 
double the percentage of Hispanics in the county’s population of 14.6%. (State of 
California, Department of Finance, Race/Ethnic Population with Age and Sex Detail, 
2000–2010. Sacramento, California, September 2012/College of Marin internal records 
as of first census day, 2013, and 2014) 

It is assessed that white students are underrepresented at the college due primarily to 
opportunities and resources available to attend college elsewhere, and are not designated for a 
targeted access initiative. However, white students are included in current, broader outreach 
initiatives, for example in K-12 through the college’s COMPASS and JumpStart programs, to 
promote college-going behaviors and opportunity for a diverse population of students, 
including low income students. 

Although above the 80% threshold of disproportionate impact, males (84.8%) enroll at a 7% 
lower rate than their presence in the census population. This warrants continued attention as it 
mirrors the national trend of lower male participation and completion within higher education, 
particularly among historically underrepresented males. This further undergirds the importance 
of efforts like COMPASS and JumpStart, to encourage college going behavior among high school 
students. 

24 



  

   
 

 
       

 
    

    
     

 
 

     

      
 

   
 

     
   

   
  

 
  

        
    

  
  

GOALS, ACTIVITIES, FUNDING AND EVALUATION: ACCESS 
GOAL A. 

The goal is to improve access for the following target populations identified in the college research as experiencing a disproportionate impact: 

Target Population(s) Current gap, year Goal* Goal Year 
Example Group -6, 2014 No gap 2020 
Hispanic/Latino students N/A, 25%, 2015 30% 2019 
% of students receiving Pell 
and/or BOG Fee Waivers 

N/A, 60%, 2015 70% 2020 

Black / African American students N/A, 6.5%, 2015 10% 2019 
*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution. 

As noted above, White students were the only population underrepresented based on census and enrollment data. However, the majority of Marin 
County high school seniors not meeting A-G requirements for four-year colleges are African American, Latino, and low-income White students. 
Therefore, College of Marin must increase their presence (and enhance the transition through basic skills/ESL) to assist these students in experiencing 
and succeeding in higher education. 

Additionally, for the second consecutive year, COM’s enrollment for Fall 2015 achieved the threshold of 25% or greater Hispanic/Latino students; that 
is significant as it is the threshold for consideration to be among Hispanic Serving Institutions (HSIs) - a State program designed to assist colleges that 
attempt to assist first generation, majority low income Hispanic students. Increasing the enrollment percentage will support application for and 
maintain sought status as an HSI as well as align with projected growth of this population within Marin County. 
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ACTIVITIES: A. ACCESS 
A.1 Offer JumpStart program of tuition waiver for high school students attending College of Marin. 
• Activity Type(s):

X Outreach Student Equity Coordination/Planning Instructional Support Activities 
X Student Services or other Categorical 

Program 
Curriculum/Course Development or 
Adaptation 

X Direct Student Support 

Research and Evaluation Professional Development 

• Target Student Group(s) & # of Each Affected*:
 ID  Target Group # of   Students Affected 
 A.1 Latino, African  American and  low-income  300-400 

White high school  students 
• Activity Implementation Plan

Beginning in 2014, COM has offered to cover up to 11 units of enrollment fees* for all high school students who enroll at College of Marin in the
College Credit Program (CCP) each semester. Students can take advantage of this opportunity to explore areas of interest, deepen learning, build
college confidence, and earn transferable credit. This is the second year of augmenting the existing CCP availability by COM waiving unit fees
(other mandatory fees, e.g., health fee and course materials must be paid by each CCP student). This complements other initiatives in this plan to
significantly enhance engagement with K-12, reduce barriers and create college-going expectations and behaviors for students and their families.
Early data from Fall 2014 to Fall 2015 show an increase of 202 to 291, representing an increase of 44% in CCP participants; the number of seniors
enrolled at COM the subsequent year after high school has also increased, from 17% to 22%.

Recently COM also initiated a student transportation fee, where students may have unlimited rides on Marin Transit for the term of enrollment
for $3 - $35, depending on number of units enrolled, as well as creation of express routes to the campuses from the transit center in San Rafael.
This further contributes to the accessibility of the college, particularly to students/families without personal transportation.

ID Planned Start and End Date(s) Student Equity Funds Other Funds** 
A.1 2014, ongoing N/A District General fund – waivers for 

enrolled CCP students 1200 
units/term at $46, 
approximately $110-140K/year 
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• Link to Goal
By almost eliminating the cost of enrollment, a significant barrier to accessing higher education has been reduced, allowing students to
experience the environment and the level of work, building self-confidence while demystifying college.

• Evaluation
Data to be collected include enrollment trends, demographics, course selections and performance. Also tracked will be savings to students/families, 
percentage change in enrollment after high school at COM, time to degree/transfer, and completion/time to degree for transfer degrees. Data will 
be collected for each term of enrollment and reviewed annually. Feedback will be collected from high school counselors annually and students 
through regular interval and ad hoc (e.g., CCSSE survey) activities. 
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A.2 Continue pilot of expanded services and evaluate impact of Student Accessibility Services’ individual tutoring and learning disability testing on 
student success and equity, for further increased funding consideration. 
• Activity Type(s):

Outreach Student Equity Coordination/Planning Instructional Support Activities 
X Student Services or other Categorical 

Program 
Curriculum/Course Development or 
Adaptation 

X Direct Student Support 

Research and Evaluation Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
A.2 Students with disabilities LD – approximately 20/semester 

Tutoring – approximately 40/semester 

• Activity Implementation Plan
Student Accessibility Services (SAS) has been providing tutoring and learning disability assessment and counseling for many years. Evidence of
overall program success is the lack of disproportionate impact found, at least at the aggregate level, for students with disabilities. However, two
recent initiatives are:
1) An increase, due originally to grant funding in 2014, in tutoring in SAS for English and other subjects; and
2) An increase, beginning summer 2015, in the hours for the learning disability specialist to do LD assessments.

Regarding the tutoring, process improvements have recently been made in data collection for students served and for which courses. This will 
enable assessment of impact and enhanced quantitative evaluation of the tutoring program. Qualitative responses to a SAS student satisfaction 
survey in spring 2014 were very positive. 

Regarding LD testing, about 14-18 students are served per semester, with a consistently maintained wait list for assessment and evaluation.  In an 
effort to serve more students and assist them in getting more timely support for fall, the Learning Disabilities Specialist received a summer 
appointment (new activity) and an increase of 4 hours per week, beginning in the fall. Previous qualitative responses to a SAS student satisfaction 
survey in spring 2014 were also very positive. 

ID Timeline(s) Student Equity Funds Other Funds** 
A.2 Summer 2015 to Spring 

2018 
$8000 SAS (DSPS):  $9000 
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• Link to Goal
Students with potential learning disabilities may not receive accommodations unless they have previously been assessed. For many, this is cost
prohibitive. Those that had assessment done in high school must have it renewed after a period of time. Increasing staffing and offering summer
scheduling of assessments will allow more students to participate and receive earlier assessments, allowing for earlier provision of
accommodations- increasing accessibility to learning as well as opportunity for successful completion.

Similarly, increased tutoring will serve more students in a broader array of subjects who may benefit from one-on-one tutoring in the SAS
 
department.
 

• Evaluation
For both LD assessment and tutoring, students served and resulting course/degree/transfer outcomes will be tracked per term and annually and 
incorporated into program review cycles.  Additional data will be collected through SAS student surveys every 2 years and faculty evaluation 
processes. 
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A.3 Pilot and evaluate the use of Equity funds to support access to course materials and activities for low income students, particularly in Basic 
Skills courses and learning communities. 

Activity Type(s): 
Outreach Student Equity Coordination/Planning Instructional Support Activities 
Student Services or other Categorical 
Program 

Curriculum/Course Development or 
Adaptation 

X Direct Student Support 

Research and Evaluation Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
A.3 Low-income students 200-300 

• Activity Implementation Plan
EOPS has provided book grants for students for many years. More recently, ASCOM and EOPS worked with the library to purchase books for basic
skills math classes and check them out to students for the term. Continue to identify courses in areas where there is disproportionate impact in
participation/achievement by low income students and explore whether materials, activity or textbook costs mitigation has or would be warranted
investments. As expected, this received a hugely welcome response from students, and as implemented has addressed a major issue of students
beginning developmental courses without proper materials to keep pace with class time and assignments. It also incentivizing participation in
learning communities: Umoja, Puente and First Year Experience (FYE). A key factor in facilitating cost effective expansion of this program is the
ability to get faculty agreement in each discipline to utilize a less than most recent edition of texts for a period of time, thereby significantly
reducing the cost to purchase texts.

ID Timeline(s) Student Equity Funds Other Funds** 
A.3 Fall 2014, ongoing, with 

assessment in 2017 
program review 

$12,000 EOPS:  approximately $50,000 
ASCOM: approximately $5000 
District: faculty/staff time in coordination, ordering and 

shelving/distribution of materials 

• Link to Goal
Providing resources to fund course materials reduces or removes a barrier to enrollment and retention for low-income and other students. It also
supports individual course success, as it eliminates a key barrier, especially in math, of not having course materials when the term has started.
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• Evaluation
Data is being collected each semester on the cost, courses selected, student retention, performance and progress where applicable to next level
(e.g. basic math sequence). Data is reviewed annually, will be incorporated into program reviews for the themed communities in 2017, and are
part of annual reporting to the Educational Planning Committee on progress on implementation of the student equity related portions of the
college’s strategic plan.
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Success Indicator: Course Completion
 

B.	 COURSE COMPLETION. The ratio of the number of credit courses that students, by 
population group, complete compared to the number of courses in which students in that 
group are enrolled on the census day of the term. 

Completion Success Rate is the percentage of students who received a passing grade of A, B, C, 
CR or P (Pass) at the end of the semester. 

Success Rates and Disproportionate Impact by Gender and Ethnicity, Fall 2014 

Gender Race 
F14 Total 

Grades F14 Passed Success Rate 

80% Index Success 
Rate (Highest -
Asian Female) 

Overall Total 14551 10817 74.3% 88.0% 

Female 

American 
Indian or Alaska 
Native 22 17 77.3% 91.4% 

Female Asian 762 644 84.5% 100.0% 

Female 
Black or African 
American 609 340 55.8% 66.1% 

Female Hispanic 2404 1683 70.0% 82.8% 
Female Multi-Racial 460 329 71.5% 84.6% 

Female 

Native 
Hawaiian or 
Other Pacific 
Islander 42 17 40.5% 47.9% 

Female None/Unknown 209 174 83.3% 98.5% 
Female White 3819 3195 83.7% 99.0% 
Female Total 8327 6399 76.8% 90.9% 

Male 

American 
Indian or Alaska 
Native 14 9 64.3% 76.1% 

Male Asian 462 358 77.5% 91.7% 

Male 
Black or African 
American 446 231 51.8% 61.3% 

Male Hispanic 1602 1014 63.3% 74.9% 
Male Multi-Racial 397 295 74.3% 87.9% 

Male 

Native 
Hawaiian or 
Other Pacific 
Islander 13 8 61.5% 72.8% 
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Male None/Unknown 154 112 72.7% 86.1% 
Male White 3024 2320 76.7% 90.8% 
Male Total 6112 4347 71.1% 84.2% 

Reviewing the table above, compared to the highest achieving group (84.5% success rate by 
Asian Females), disproportionate impact was found for completion rates (passing grades) for 
the following groups: 
•	 American Indian or Alaska Native Male students (64.3% success rate)
•	 Black / African American Male (51.8%) and Female students (55.8%)
•	 Hispanic / Latino Male students (63.3%)
•	 Native Hawaiian or other Pacific Islander Male (61.5%) and Female (40.5%) students
•	 Additionally, compared to non-foster youth Females (77.3%), disproportionate impact

was found for completion rates for Foster Youth Females (47.6%)

Using the 80% Index for equity, the greatest disproportionate impact was found as follows: 
1)	 Native Hawaiian or Other Pacific Islander Females, 47.9% vs. goal of 80% or higher;
2)	 Black or African American Males, 61.3%;
3)	 Black or African American Females, 66.1%;
4)	 Native Hawaiian or Other Pacific Islander Males, 72.8%;
5)	 Hispanic/Latino Male students, 74.9%;
6)	 American Indian or Alaska Native Males, 76.1%.

This is similar to previous findings for disproportionate impact reported the previous year, 
based on success rates for Fall 2010 – Fall 2013 (Appendix Completion 1:  Gender and 
Ethnicity). 
•	 Black / African American male (61.5%) and female students (67.4%)
•	 Hispanic / Latino male students (76.1%)
•	 American Indian or Alaska Native male (70.1%) students, though the population
 

represents only 0.3% of grades
 
•	 Native Hawaiian or other Pacific Islander male (76.5%) and female (61.8%) students,

though the population represents only 0.5% of grades

Appendix Completion 6: High Failure Rate Courses: Average Pass and Success Rates by 
Race/Ethnicity (Fall 2011 through Spring 2015), provides further evidence of disproportionate 
impact by ethnicity in course completion. Considering only the groups with at least 20 students, 
the difference in pass rates between some subpopulations enrolled in COM’s high failure rate 
courses is enormous, as much as 56 percentage points in CIS110, 42 percentage points in 
BEHS103, 38 percentage points in Math95 and 30 percentage points in BIOL110. All of the high 
failure rate courses showed a greater than 10 percentage point difference between the highest 
and lowest achieving racial/ethnic groups. BEHS103 is the only course in which most groups 
pass at greater than 70%. Its African American, Hispanic, and Two or More Races student rates 
are far lower. 
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Success Rates and Disproportionate Impact by Disability Status, Fall 2014 

Gender Disabled 
F14 Total 

Grades F14 Passed Success Rate 

80% Index Success 
Rate (Highest -
Disabled Female) 

Overall Total 14551 10817 74.3% 91.6% 
Female N 7706 5895 76.5% 94.3% 
Female Y 621 504 81.2% 100.0% 
Female Total 8327 6399 76.8% 94.7% 

Male N 5719 4029 70.4% 86.8% 
Male Y 393 318 80.9% 99.7% 
Male Total 6112 4347 71.1% 87.6% 

For students with disabilities, again using the 80% calculation, no disproportionate impact was 
found for course success rate for students receiving disability-related services. This is consistent 
with the previous study from Fall 2010 – Fall 2013 (Appendix Completion 2:  Gender and 
Disability), though female students without disabilities achieved the greatest success over that 
longer period. As referenced elsewhere, closer study of subpopulations of students with 
disabilities is needed to better assess if there is DI within this population. 

Success Rates and Disproportionate Impact by Pell Grant Offered, Fall 2014 

Gender 
Pell Grant 
Offered 

F14 Total 
Grades F14 Passed Success Rate 

80% Index Success 
Rate (Highest - Not 
Offered Pell Grant 
Female) 

Overall Total 14551 10817 74.3% 94.3% 
Female No 5913 4663 78.9% 100.0% 
Female Yes 2414 1736 71.9% 91.2% 
Female Total 8327 6399 76.8% 97.4% 

Male No 4510 3232 71.7% 90.9% 
Male Yes 1602 1115 69.6% 88.3% 
Male Total 6112 4347 71.1% 90.2% 

Non Pell Awarded Females are, similarly to 2010-2013 (Appendix Completion 3:  Gender 
and Pell and BOG), the top-achieving group. Using the 80% calculation, again no 
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disproportionate impact was found for completion rates (passing grades) for students 
receiving Pell grants. In the previous study, males receiving Pell were (80.8%) significantly 
lower than others and on the cusp of failing to achieve 80%. For Fall 2014, this was again the 
lowest group, but closer to the mean. 

Success Rates and Disproportionate Impact by Gender by BOG Status, Fall 2010 – Fall 2012 
Overall Total 39515 54309 72.8% 92.3% 
Female Yes 8178 11510 71.1% 90.1% 
Female No 15582 19765 78.8% 100.0% 
Female Total 23760 31275 76.0% 96.4% 

Male Yes 5010 7932 63.2% 80.1% 
Male No 10362 14557 71.2% 90.3% 
Male Total 15372 22489 68.4% 86.7% 

An analysis of BOG status needs to be updated. For 2010 -2012, Non Board of Governors 
(BOG) Fee Waiver Awarded Females are the top achieving group. Using the 80% calculation, 
no disproportionate impact was found for completion rates (passing grades) for students 
receiving BOG Fee Waivers, though males (80.1%) are significantly lower than others and have 
virtually no margin before failing to achieve 80%. Disaggregated by years, males did fall below 
this threshold in one recent year (73.5% in 2011). These data are consistent with the Pell 
data in identifying lower income male students at highest risk where completion among low 
income students is concerned. 

Success Rates and Disproportionate Impact by Foster Youth Status, Fall 2014 

Gender 
Foster Youth 
(Self- Reported) 

F14 Total 
Grades F14 Passed Success Rate 

80% Index Success 
Rate (Highest - Not 
Foster Youth -
Female) 

Overall Total 14551 10817 74.3% 96.2% 
Female Yes 124 59 47.6% 61.6% 

Female 
Unknown/Not 
Stated 8203 6340 77.3% 100.0% 

Female Total 8327 6399 76.8% 99.4% 

Male Yes 77 50 64.9% 84.0% 

Male 
Unknown/Not 
Stated 6035 4297 71.2% 92.1% 

Male Total 6112 4347 71.1% 92.0% 
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Non Foster Youth Females are the top-achieving group, though with the additional year for 
Fall 2014, the data remain limited to the three most recent. Using the 80% calculation, for 
the most recent fall Foster Youth females (47.6%) disproportionate impact was found for 
completion rates (passing grades) for Foster Youth females (61.6%). This varies with Fall 2012 
-2013 (Appendix Completion 4: Gender and Foster Youth), where disproportionate impact was 
found for completion rates for Foster Youth males (56%). This suggests further study over 
time, again noting that improving reporting / student identification will enlighten the 
trend(s). Though foster youth represent less than 1% of grades for the period, there is 
nevertheless evidence of DI for both Foster Youth females and males. Foster youth remain 
the population least likely to attain a Bachelor’s degree (2-9% nationally; 
http://www.cacollegepathways.org/sites/default/files/datasheet_jan_2014_update.pdf ). 

Success Rates and Disproportionate Impact by Veteran Status, Fall 2014 

Gender 
Veteran (Self-
reported) 

F14 Total 
Grades 

F14 
Passed Success Rate 

80% Index Success 
Rate (Highest -
Veteran - Male) 

Overall Total 
Veteran (Self-
reported) 14551 10817 74.3% 95.6% 

Female Yes 54 32 59.3% 76.2% 

Female 
Unknown/Not 
Stated 8273 6367 77.0% 99.0% 

Female Total 8327 6399 76.8% 98.8% 

Male Yes 162 126 77.8% 100.0% 

Male 
Unknown/Not 
Stated 5950 4221 70.9% 91.2% 

Male Total 6112 4347 71.1% 91.4% 
Reports produced by the Office of PRIE
 
Source:  COM’s internal data
 
Students who did not state their gender are excluded
 

Success Rate 
Calculation = Grades of A, B, C, CR, P divided by A, B, C, CR, P, D, F, FW, NC, NP, W. Success Rate 
is the percentage of students who received a  passing grade of A, B, C, CR or P (Pass) at the end 
of the semester. ("Incomplete", "In Progress" and "Report Delayed" grades are excluded from the calculation.) 

For Fall 2014, as compared with previous data for Fall 2012-2013 (see Appendix Completion 
5:  Gender and Veterans), Veteran Males replaced Non Veteran Females as the top-achieving 
group, though the data are again limited to these recent terms and under reported veteran 
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numbers. However, using the 80% calculation, for the most recent term, disproportionate 
impact was found for completion rates (passing grades) for female students who also 
identify as veterans (76.2%). 

In summary, there are indicators of disproportionate impact (DI) in course completion for 
Black/African American females (66.1%) and males (61.3%), and Hispanic/Latinos (74.9%). With 
the exception of Hispanic/Latinas, who at 82.6% are over but close to the 80% threshold for 
disproportionate impact, this recent data is consistent with prior trends. This is also consistent 
for American Indian/Alaska Native males (76.1%) and for both female (47.9%) and male Native 
Hawaiian or Pacific Islander (72.8%) students, though the n for each of these groups is quite 
small. 

Indicators of DI were found for both female foster youth (61.6%) and female veterans (76.2%). 
There was not an indication of DI for those qualifying for Pell Grant (though males are at the 
threshold), nor for students with disabilities. Again, it is notable that there are a spectrum of 
student disabilities and further research is planned to identify subpopulations who may be 
experiencing DI. 

Data for veterans and foster youth are not available on the current Scorecard, as these groups 
were incorporated into enhanced data reporting subsequently. Furthermore, the college has 
identified that for both these groups, data collection has not been consistently captured over 
changes in admission application and student information system.  Additionally, given that 
veteran and foster youth students appear to under self-report in initial application, there is a 
significant opportunity to better coordinate data collection with offices and services that the 
students engage more transparently with. This will enable the college to achieve more accurate 
enrollment data and more comprehensively understand and serve these student 
subpopulations. 
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: COURSE COMPLETION 
GOAL B. 
The goal is to improve course completion for the following target populations identified in the college research as experiencing a disproportionate 
impact: 

Target Population(s) Current gap, year Goal* Goal Year 
Example Group -14, 2014 Gap no > -6 2020 
Hispanic / Latino students 74.9% males 80% or higher proportional 

success rate 
2019 

Black / African American students 61.3% males; 66.1% females 80% or higher proportional 
success rate 

2019 

Foster Youth 61.6% 80% or higher proportional 
success rate 

2020 

*Expressed as either a percentage or number. **Benchmark goals are to be decided by the institution. 

Native Hawaiian or Other Pacific Islander Female students, 47.9% vs. goal of 80% or higher, had the largest measure of disproportionate impact. 
However, at 0.2% of enrolled and 0.5% of grades assessed, are among the smallest subpopulations of students. 

Key initiatives with breadth goal impact are noted in other sections, including Section C, for Summer Bridge, E for Umoja and Puente, and Section F, 
Guardians Program for Foster Youth. 
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ACTIVITIES: B. COURSE COMPLETION 
B.1 Continue and expand implementation of COM CARE early alert program to assist and retain students at risk. 
• Activity Type(s):

X Outreach Student Equity Coordination/Planning Instructional Support Activities 
X Student Services or other Categorical 

Program 
Curriculum/Course Development or 
Adaptation 

X Direct Student Support 

Research and Evaluation Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group(s) # of Students Affected 
B.1 Students not attending or under 

performing in courses 
Currently outreach to 50- 75/semester, growing 
promotion and staffing to support additional 
outreach 

• Activity Implementation Plan
In coordination with SSSP outreach to at risk populations, including those on academic probation or dismissal status, those undecided on majors, 
and students in basic skills, the district has launched “COM CARE”, an early alert and intervention program which provides resources for staff and 
faculty to address and/or refer students who may be exhibiting behaviors that aren’t conducive to student success. The online reporting tool 
provides a structure for coordinated identification and response for struggling students, and empowers more staff to intervene, thus reducing 
time between alert and intervention. 104 cases regarding students were referred by faculty and staff in 2014-15. 

1.	 Faculty and staff are encouraged to address concerns directly, as appropriate to positively impact the student’s success. They may document
their activity and enlist consultation if desired. If additional intervention is needed, they may request this through the online reporting tool 
and the student will be referred to faculty or staff who have the best connection with the student and their issue(s). 

2.	 The faculty or staff receiving a COM Cares report will then do outreach to the student in order to explore issues that may be impacting their
success and work together to develop an action plan the student can implement. They will then follow up to ensure student is completing 
necessary steps to address issue(s). 

3.	 The process utilizes technology (Advocate by Symplicity) so staff can see (securely) where an issue is in process and builds effective, timely
communication with faculty into the process. 
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The Care Team consists of three teams: 
1.	 The Student Conduct Team (SCT) assesses and evaluates the disturbing behavior of referred students, and determines the necessary response

within the student Standards of Conduct. 
2.	 The Academic Care Team (ACT) assists instructors as they identify negative behavior related to academic performance, e.g., absences, failing

academic performance, failure to turn in assignments and provides assistance and referral for these students to turn negative academic 
performance into positive academic behavior. 

3.	 The Behavioral Intervention Team (BIT) assesses and evaluates disturbing behavior of referred students, and connects disparate (and
 
therefore seemingly innocuous or less troubling) pieces of information that may indicate a more serious or acute problem, and designs 
interventions.
 

While COM CARE is broadly offered as a resource for faculty and staff, notably promoted through flex training in services for the past two years, 
particular effort has been made to provide outreach to and work with the basic skills faculty to support students.  The majority of students engaging 
in referred crisis/personal counseling are historically underrepresented minority students, African American, Latino/a, as well as low income students. 

ID Planned Start and End Date(s) Student Equity Funds Other Funds** 
B.1 Pilot Fall 2014, expanding to all 

counselors in 2016 and 
ongoing 

N/A SSSP- counseling faculty and early alert 
software:  approximately 
$50,000 

District – Director of Student Activities 
and Advocacy and other staff 
support:  $15,000 

• Link to Goal
The COM CARE program encourages faculty to engage students who may be struggling, offers consultation resources and centralized coordination
so that students who may be struggling in more than one class or area of their engagement with the college receive more coordinated
intervention(s). Activities, whether faculty engaging in the classroom or counselor outreach, communicate to the students the college’s effort to be
a supportive partner in their success.

• Evaluation
Two follow up meetings were held with the pilot counseling faculty responders and feedback from both the faculty directly and indirectly from
students engaged was incorporated into process improvements, as well as subsequent training and outreach to additional faculty and staff.
Additional faculty beyond the pilot group have been added in fall 2015. A counseling faculty coordinator will be designated in spring 2016 and the
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remaining faculty in EOPS, SAS and counseling trained to participate. Evaluation of the program will be provided in SSSP evaluation (annual) as 
well as in counseling and student activities and advocacy program reviews (one to three years). 

B.2 Enhance coordination and expand opportunities for students to participate in learning communities. 

• Activity Type(s):

X Outreach X Student Equity Coordination/Planning X Instructional Support Activities 
X Student Services or other Categorical 

Program 
X Curriculum/Course Development or 

Adaptation 
X Direct Student Support 

Research and Evaluation Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
B.2 Incoming students, particularly African American, Latino 

and low-income, first generation students 
100 -200 

• Activity Implementation Plan
Continuelearning communityplanning anddevelopment, to enhance cohort based, collaborative teaching,  student support, as well as embedded services 
to increase course completion and retention. Expand opportunities for students to participate in First Year Experience and other learning communities. 
Incorporate accelerated coursework where possible. 

Research on the effectiveness of learning communities is well established. Schlossberg’s theory of Mattering and Marginality emphasizes the 
importance for students of connecting with others and that others care about what one wants, thinks and does. At a community college (typically 
commuter), learning communities are one opportunity to produce this connection, especially as students and faculty interact in multiple settings with 
each other. 

The college has had a Puente cohort for eight years. 2015-16 is the second year of First Year Experience and Summer Bridge, and first year of Umoja. 
There is an opportunity to engage more students through expanding these themes and adding others, such as STEM. In fall 2015, a learning 
community mini summit was held for current and interested faculty and others. The following themes were discussed: 
• SWOT (Strengths, Weaknesses, Opportunities and Threats) Analysis
• What opportunities exist for collaboration?
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• How do we scale up learning communities to serve more students under existing and new themes?
• How do we conduct recruitment and be inclusive of all populations?
• How will we measure our efforts and success- program review and assessment?

ID Timeline(s) Student Equity Funds Other Funds** 
B.2 Fall 2015 planning, 

ongoing development 
N/A District: renovated space to provide for gatherings, 

programs and activities for larger groups of 
students in learning communities ($20K) 

• Link to Goal
Learning communities provided coordinated support and connection for students, as faculty collaborate on integration of curriculum and student 
support that is complementary and designed to enhance student engagement. Moreover, accelerated English curriculum has been incorporated 
into some of the existing LCs, reducing time in Basic Skills and to degree/transfer preparedness. 

• Evaluation
Summer Bridge and FYE have done annual reviews; these have included student surveys as well as enrollment and achievement metrics. Umoja has 
just begun but will similarly do qualitative and quantitative assessments. As discussed at the mini-summit, it is critical to code the student 
participants appropriately in Banner so that future equity and other metrics for participants can be assessed. Formal program reviews will be 
completed by the current LCs in 2017. 
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B.3 Review current course prerequisites, co- requisites and advisories and assess student success in courses lacking prerequisites or advisories. 
• Activity Type(s):

Outreach Student Equity Coordination/Planning Instructional Support Activities 
Student Services or other Categorical 
Program 

X Curriculum/Course Development or 
Adaptation 

Direct Student Support 

Research and Evaluation Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
B.3 All students, but a notable subpopulation are students in ESL or 

Basic Skills English who may be underprepared for coursework 
300-400 

• Activity Implementation Plan
Review current course prerequisites, co-requisites and advisories and assess student success in courses lacking prerequisites or advisories. 
Identification and assessment of prerequisite courses as well as courses that should have pre-requisites for unprepared students.

ID Timeline(s) Student Equity 
Funds 

Other Funds** 

B.3 Spring 2016 develop list by academic unit of pre / co-
requisites and advisories and distribute for review as 
part of 2016- 2018 program review 

N/A District:  salary and benefits for faculty 
conducting review 

• Link to Goal
Ensure that requirements or advisories are appropriately placed so that students have the greatest opportunity to succeed in coursework they are 
eligible to enroll in, and that conversely unnecessary limitations do not require students to first enroll in courses that reduce their motivation or 
delay their time to completion. 

• Evaluation
Prepare information by discipline and course about prerequisites, co-requisites and advisories. Ensure that these are incorporated into three year 
cycle of program review or sooner, as applicable, such as course change submissions. Track changes and subsequent completion metrics for courses 
affected. 
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Success Indicator: ESL and Basic Skills Completion 
C.	 ESL AND BASIC SKILLS COMPLETION. The ratio of the number of students by population 

group who complete a degree-applicable course after having completed the final ESL or 
basic skills course compared to the number of those students who complete such a final ESL 
or basic skills course. Calculate progress rates through basic skills by dividing: 

Cohort data is not yet available for foster youth and veteran students. Further study for more 
recent terms will need to be completed, although the metrics will reflect the more truncated 
event horizon (i.e., less than six years’ time elapsed). 

Basic Skills English 
Remedial English 

2006­
2009 

2006­
2009 

2006­
2009 

2006­
2009 

Combined 
Cohort 

Size 

Combined 
cohort 

successful 
outcome 

Cohort 
Rate 

DI 2006­
2009 

Number 
Needed to 

Achieve 
Equity 

All 1,549 678 43.8% 88.9% 
Female 756 372 49.2% 100.0% 

Male 786 304 38.7% 78.6% 129 
29 

54 

African American 159 44 27.7% 51.0% 
American Indian/Alaska Native 9 4 44.4% 
Asian 151 82 54.3% 100.0% 
Filipino 36 18 50.0% 92.1% 
Hispanic 301 117 38.9% 71.6% 
Pacific Islander 9 2 22.2% 
White 754 353 46.8% 86.2% 

Economically Disadvantaged: No 880 399 45.3% 100.0% 
Economically Disadvantaged: Yes 669 279 41.7% 92.0% 

Students with Disabilities:  No 1313 550 41.9% 77.2% 237 
Students with Disabilities:  Yes 236 128 54.2% 100.0% 

Additional 
# Needed 

to 
Achieve 

Equity 

28 
14 

15 

54 

Utilizing Scorecard data for the most recent cohorts, 2006-2009, compared to the highest 
achieving group by ethnicity (54.3% success rate by Asian students), disproportionate impact 
was found for Basic Skills English completion rates for: 
•	 Black / African American students (27.7%)
•	 Hispanic / Latino/a students (38.9%)
•	 Male students, 38.7%, compared with 49.2% for Female students

Using the 80% Index for equity, the greatest disproportionate impact was found as follows: 
1.	 Black or African American students, 51.0%
2.	 Hispanic/Latino students, 71.6%;
3.	 Male students, 78.6%
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No disproportionate impact was found by income or for students with disabilities. 

Basic Skills Math 
Remedial Math 

2006­
2009 

2006­
2009 

2006­
2009 

2006­
2009 

Combined 
Cohort 

Size 

Combined 
cohort 

successful 
outcome 

Cohort 
Rate 

DI 2006­
2009 

All 1,172 331 28.2% 95.5% 
Female 656 194 29.6% 100.0% 

Male 514 137 26.6% 90.1% 

African American 126 12 9.5% 26.3% 
American Indian/Alaska Native 8 2 25.0% 
Asian 69 25 36.2% 100.0% 
Filipino 24 4 16.7% 46.0% 
Hispanic 222 64 28.8% 79.6% 
Pacific Islander 9 1 11.1% 
White 616 194 31.5% 87.0% 

Economically Disadvantaged: No 669 193 28.8% 100.0% 
Economically Disadvantaged: Yes 503 138 27.4% 95.1% 

Students with Disabilities:  No 995 269 27.0% 77.2% 
Students with Disabilities:  Yes 177 62 35.0% 100.0% 

Number 
Needed to 

Achieve 
Equity 

Additional 
# Needed 

to 
Achieve 

Equity 

15 11 

3 
27 

2 
5 

116 27 

Utilizing Scorecard data for the most recent cohorts, 2006-2009, compared to the highest 
achieving group by ethnicity (36.2% success rate by Asian students), disproportionate impact 
was found for Basic Skills Math completion rates for: 
• Black / African American students (9.5%)
• Filipino students (16.7%)
• Hispanic / Latino/a students (28.8%)

Using the 80% Index for equity, the greatest disproportionate impact was found as follows: 
1. Black or African American students, 26.3%
2. Filipino students, 46.0%
3. Hispanic/Latino students, 79.6%;

No disproportionate impact was found by gender, income, or for students with disabilities. 
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ESL
 

Remedial ESL 2006-2009 
2006­
2009 

2006­
2009 

2006­
2009 

Combined 
Cohort Size 

Combined 
cohort 

successful 
outcome 

Cohort 
Rate 

DI 2006­
2009 

All 377 67 17.8% 83.6% 
Female 226 48 21.2% 100.0% 

Male 149 19 12.8% 60.2% 

African American 8 1 12.5% 
American Indian/Alaska Native 1 1 100.0% 
Asian 80 14 17.5% 70.0% 
Filipino 8 2 25.0% 
Hispanic 166 21 12.7% 50.7% 
Pacific Islander 0 0 N/A 
White 56 14 25.0% 100.0% 

Economically Disadvantaged: No 279 39 14.0% 48.9% 
Economically Disadvantaged: Yes 98 28 28.6% 100.0% 

Students with Disabilities:  No 365 62 17.0% 40.8% 
Students with Disabilities:  Yes 12 5 41.7% 100.0% 

Number 
Needed to 

Achieve 
Equity 

Additional 
# Needed 

to 
Achieve 

Equity 

11 4 

7 

14 

2 

13 

27 14 

51 30 

Utilizing Scorecard data for the most recent cohorts, 2006-2009, compared to the highest 
achieving group by ethnicity (25% success rate by White students), disproportionate impact was 
found for ESL completion rates for: 
• Hispanic / Latino/a students (12.7%)
• Asian students (17.5%)
• Male students, 12.8% (compared to 21.2% for Female students)

Using the 80% Index for equity, the greatest disproportionate impact was found as follows: 
1. Hispanic/Latino students, 50.7%;
2. Male students, 60.2%
3. Asian students, 70.0%
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In summary, disproportionate impact was found as follows: 

All three disciplines - Basic Skills English, Basic Skills Math and ESL: 
• Hispanic/Latino/a students

Basic Skills Math and Basic Skills English 
• Black or African Americans

Basic Skills Math 
• Filipino Students

ESL 
• Asian Students

No disproportionate impact was found for low-income students or for students with disabilities. 
In fact, students with disabilities completed at higher rates in all three disciplines. As noted 
elsewhere, further study disaggregated by types of disabilities may be insightful, as would 
analysis of use of learning supports such as individual or group tutoring. 

47 



 

 

  
  

 
       

  
 

    
 

 
  

 
 

 
  

 

   
  

  
 

   
  

 

   
 

  
 

   

 

 
   

 
  

      
    
 

 
     

 
 

  
 

  

GOALS, ACTIVITIES, FUNDING AND EVALUATION: ESL AND BASIC SKILLS COURSE COMPLETION 
GOAL C. 

The goal is to improve ESL and basic skills completion for the following target populations identified in the college research as 
experiencing a disproportionate impact: 

Target Population(s) Current gap, year Goal* Goal Year 
Black or African American 
students 

2006-09 cohort; 51% BSE; 
26.3% BSM 

Sustained 80% or higher 
proportional success rate: 14 
students BSE; 11 students BSM 

2019 

Hispanic/Latino/a students 2006-09 cohort; 71.6% BSE; 
79.6% BSM; 50.7% ESL 

Sustained 80% or higher 
proportional success rate:  15 
students BSE; 5 students BSM; 
13 students ESL 

2019 

Male students 2006-09 cohort; 78.6% BSE; 
60.2% ESL 

Sustained 80% or higher 
proportional success rate:  28 
students BSE; 4 students ESL 

2019 

*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution. 

Filipino students had the second highest gap in proportionality at 46% for this indicator in Basic Skills Math.  However, significantly 
larger populations of students are Black or African American or Hispanic/Latino/a, and of course overlap with Male.  Additionally, 
since a number of the initiatives serve multiple populations, the focus for goals for this indicator will be the larger populations noted 
above. 

Student Equity and broader, collaborative institutional planning and initiatives seek to support achievement of BSI’s nearer term 
goals for all Basic Skills and ESL students: 

Increase the percentage of students who begin at 3 levels below college level English, and 
successfully complete college level English within four years by 5% annually in 2014-2015, 
2015-2016 and 2016-2017 over 2010-2011. 
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Increase the percentage of students who begin at 3 levels below college level math, and 
successfully complete college level math within four years by 5% annually in 2014-2015, 
2015-2016 and 2016-2017 over 2010-2011. 
Improve the non-credit and credit ESL programs and develop effective support programs to 
support the educational and occupational goals of our students. 

ACTIVITIES: C. ESL AND BASIC SKILLS COURSE COMPLETION 
C.1 Sponsor Algebra Academy to enhance math preparedness, STEM career interest and college going behavior of first 
generation, low income, English learner Latino students in Marin County. 
• Activity Type(s)

X Outreach Student Equity Coordination/Planning X Instructional Support Activities 
Student Services or other Categorical 
Program 

Curriculum/Course Development or 
Adaptation 

X Direct Student Support 

Research and Evaluation Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group(s) # of Students Affected 
C.1 Latino middle school students 30 

• Activity Implementation Plan

This is a partnership with the North Bay Leadership Council (NBLC), an employer-led public policy advocacy organization committed 
to providing leadership in ways to make the North Bay sustainable, prosperous and innovative. NBLC has identified improving public 
education as a top priority in recognition that better early childhood education, closing the achievement gap for Latino students, 
increased readiness for college and careers, and greater numbers of students pursuing math and science majors, are fundamental to 
gaining a competitive edge as a regional economy that is also facing serious challenges to our ability to retain and attract new jobs. 
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NBLC’s Algebra Academy Program is a life-changing program for a targeted group of students essential to the future of the North 
Bay. The summer academies are ground-breaking Public/Private Partnerships to improve college and career readiness for rising 
eighth grade English learners, preparing them to become productive members of the North Bay’s workforce and community. 
Algebra is an important part of the required courses for entry into the CSU and UC system, and a gateway to exciting students about 
majoring in math, science, engineering and technology. By supporting this program, sponsors play a critical role in ensuring we have 
the skilled workforce needed. See Appendix Basic 1: Algebra Academy. 

2015-16 will be the second year COM has been a sponsor and sixth year of the program. Sponsorship helps pay for teachers, 
backpacks, supplies, parent/student orientation meetings and a graduation ceremony for each academy. COM also sponsors two 
days out of the 2 weeks of Algebra Academy and have the students on campus for four hours. The math teacher provides about 90 
minutes of hands on math instruction, and COM lines up college faculty to present on how they use math in their disciplines.  This 
past year, Jason Dunn, Fine Arts, led an activity on how to calculate how much plaster he would need for a sculpture, and a graduate 
of COM’s Auto Tech Program discussed how math is very useful in terms of gear ratios, gas efficiency, traditional mileage vs. hybrid 
vs. electric, etc.  It's an opportunity for rising 9th graders to hear how math is important in many fields, to interact directly with 
faculty, to experience a college learning atmosphere, and to connect their learning to careers. Part of the arrangement is for the 
students to meet COM students and to provide a healthy snack and lunch to round out the experience. For this upcoming year, given 
the articulation work and regional Career Pathways initiative that the college participates in, faculty from Medical Assisting, 
Multimedia Studies, Engineering/Architecture, and Business, will be encouraged to present to the students. 

ID Planned Start and End Date(s) Student Equity Funds Other Funds** 
C.1 2014-2015 ongoing $5000 cohort sponsorship plus lunch 

during site visit and majors/career 
orientation 

$5000 North Bay Leadership Council for 
additional cohort 

• Link to Goal
Additional math instruction and practice in summer before high school enhances students’ preparedness to succeed in high school, 
and contributes to higher math completion and placement. Exposure to college and use of math by faculty from multiple disciplines 
reinforces appreciation and provides exposure to different majors and careers while promoting College of Marin and college 
attendance in general. 
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• Evaluation
Data are collected at the K-12 level on progress and performance of students. There is an opportunity to assess progress of students 
who specifically attend COM, and in the future transfer and attain degrees, as the first cohort would be transferring at the end of 
this year. 
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C.2 Create Math Professional Alignment Council to align high school to college math curriculum/course content to reduce math 
placement into college basic skills level. 
• Activity Type(s):

Outreach Student Equity Coordination/Planning Instructional Support Activities 
Student Services or other Categorical 
Program 

X Curriculum/Course Development or 
Adaptation 

Direct Student Support 

Research and Evaluation X Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
C.2 Marin county high school students Approximately 4000 per year 

• Activity Implementation Plan
Appendix Basic 2: Math Professional Alignment Council outlines the nature of the problem in transition of students from high school 
to college. 
COM’s BSI group notes that in basic skills math, students placed three levels below transfer have a 2-3% completion rate of a 
transfer level math class in a two-year period. Getting students into college more prepared to do college level math eliminates the 
current challenge of students not progressing from basic skills. College of Marin, Marin County Office of Education and Marin 
Community Foundation are collaborating in a new initiative, beginning in 2015-16, on aligning math curricula. The Math Alignment 
work, called MarinCAP (Curriculum Alignment Project), is geared toward ALL Marin County public high school students, though it is 
under the umbrella of the COMPASS Program. The project involves one high school math teacher from EACH high school in the 
county and 3-4 math instructors from COM. The group is working toward aligning Algebra 2 with College Algebra (Math 109) so that 
there should ideally be little to no need for a student to be placed into Intermediate Algebra (Math 103). The group is also going to 
try to align Alg. 2 to the new Common math placement test. 

To facilitate this, math faculty from the college and high schools are collaborating on curriculum alignment, sharing knowledge of 
Common Core Standards and College SLOs, knowledge of college and career readiness and sharing curriculum, lesson plans and 
assignments/assessments. 
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This work toward seamless transition among Marin high schools and COM may require a number of recommendations like: a new 
high school course, a required "bridge" class for students who don't place in 109 (or statistics), reworking of curriculum in both 
segments, etc. This group has just begun, but the hope is that it will have an effect on ALL high school students who are transitioning 
to COM and other colleges. 

ID Timeline(s) Student Equity Funds Other Funds** 
C.2 Fall 2015 – Spring 2018 N/A Marin Community Foundation - $15K 

• Link to Goal
Improved alignment will enhance the math preparation for high school students to achieve a more seamless transition to college 
level work, reducing number of students enrolled in basic skills and number of semesters needed to reach college level. 

• Evaluation
The process of collaboration is just underway, so timeline and metrics are to be developed; however, these will include tracking high 
school performance and courses completed as compared with initial COM placement, number of students and placement in math 
above and below college level, performance and persistence outcomes. 
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C.3 Continue growth of Summer Bridge program. 
• Activity Type(s):

X Outreach Student Equity Coordination/Planning X Instructional Support Activities 
X Student Services or other Categorical 

Program 
X Curriculum/Course Development or 

Adaptation 
X Direct Student Support 

Research and Evaluation Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
C.3 First generation, low income Latino and African America students 100 

• Activity Implementation Plan
Many students come to COM less than fully prepared to be successful academically. Summer Bridge is one of the college’s strategies 
in the Student Equity plan to reduce the preparedness gap. This program, successfully implemented elsewhere and in its first two 
years at COM, targets incoming low income and first generation, first-time college students (with higher representation among Latino 
and African American students) for decreased time to college level readiness and an improved transition experience. The structure 
includes participation in a 1-unit counseling course with concurrent, intensive, 3-week preparation in math and English. For the 
intensive tutoring schedule, the English is undifferentiated, but the math range of students is split into equally distributed groups 
each term. Additional Summer Bridge goals include preparing more students for full-time matriculation through completion of 
priority enrollment steps, increasing students’ confidence in college ability and study habits, connecting students to campus 
resources, and facilitating a positive learning community. 

ID Timeline(s) Student Equity Funds Other Funds** 
C.3 Summer 2014, 

ongoing 
Faculty salary and benefits: approximately 

$15,000; student ambassadors -
$1500; dedicated tutors and 
instructional specialists- $3000; 
supplies- $1000 

District:  counseling courses funding (approximately 
$3300/unit) 

10,000 Degrees:  outreach, collaborative planning and 
implementation, including facilitation and 
enrichment activities; student snacks and other 
supplies: $8,000 
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• Link to Goal
In Basic skills English at COM, disproportionate impact was found for Black / African American and Hispanic / Latino/a students. In 
Basic skills math, disproportionate impact was found for Black / African American and Hispanic / Latino/a students. For Summer 
Bridge 2015, 27 out of 47 students improved at least one level in either English or math (57%); 51 total semesters of remediation 
were saved (1.1 semester per student, $2346 in tuition), and 83% of the Summer 2014 cohort of 24 students were enrolled in Fall 
2015. 

• Evaluation
Evaluation metrics include:  annual student pre and post surveys; annual organizers’ debrief; annual report; initial and post 
participation math and English placements, semesters and tuition saved; persistence/retention, GPA and full-time enrollment, 
involvement with cohort and participation in subsequent learning community - FYE, Umoja or Puente, transfer and degree 
attainment. 
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C.4 Support Basic Skills Master Planning, including partnering with those involved and BSI Steering Committee around 
recommended initiatives. 

Activity Type(s): 
Outreach X Student Equity Coordination/Planning X Instructional Support Activities 

X Student Services or other Categorical 
Program 

X Curriculum/Course Development or 
Adaptation 

X Direct Student Support 

Research and Evaluation X Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
C.4 Basic Skills students Approximately 2000 in ESL (credit and noncredit), Basic Math and Basic English 

• Activity Implementation Plan (See Appendix Basic 3:  ESL/Basic Skills Initiative 2015-16 Plan
•	 Support curriculum revisions and development that enhance student learning outcomes and efficient progress to college level,

including development and refinement of accelerated courses.
•	 Utilize instructional specialists and dedicated tutors to support student learning in basic skills courses.
•	 Support credit-optional basic skills courses so low income students may progress in development via financially accessible

path.
•	 Support continuation and expansion of structured interaction between credit and noncredit basic skills students to socially

normalize transition to higher level courses
•	 Increase outreach to high schools to support continued educational attainment by at-risk students
•	 Collaboration on review of placement exam policies, procedures, placement, etc.
•	 Increased percentage of students who begin at 3 levels below college level English, and successfully complete college level

English within four years by 5% annually in 2014-2015, 2015-2016 and 2016-2017 over 2010-2011
•	 Increased percentage of students who begin at 3 levels below college level math, and successfully complete college level math

within four years by 5% annually in 2014-2015, 2015-2016 and 2016-2017 over 2010-2011
•	 Improvement of the noncredit and credit ESL programs and development of effective programs to support the educational and

occupational goals of our students
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ID Timeline(s) Student Equity Funds Other Funds** 
C.4 Spring 2016, 

ongoing 
Curriculum Development- $18,000, plus benefits 
Dedicated Tutors and Instructional Specialists 
- $1500, plus benefits 

ESL/Basic Skills:  $26,300 – Program and Curriculum 
Planning and Development; $19,500 – 
Supplemental Instruction and Tutoring 

• Link to Goal
Spring 2016 example initiatives to be developed: 

1.	 Collaborate with BSI on funding for College 101 Pilot course development, which will offer incoming students an
interdisciplinary course with intensive writing that exposes them to multiple faculty and areas of study while developing and 
assessing their writing for end of term English placement. This course will prepare students for higher placement and reduce 
number of students in Basic Skills English. 

2.	 Develop a modular Math Emporium course that would be comparable to Elementary Algebra 101 and Intermediate Algebra
103, but accelerated based on individual student pace in mastering each module. Students would receive supplemental 
instruction and tutoring in concepts they struggle with. Students completing sufficient modules to demonstrate mastery of 
material would be given credit for Math 101, earning at least the equivalent to the standard pathway. However, if they 
successfully complete all requirements, they would be given equivalent credit for Math 101 and 103, saving a semester of 
basic skills math. 

3.	 Pilot English and/or math courses based on multiple measures of high school grades and placement assessments. Identify
partner high schools to pilot with and arrange for high school transcripts of students. Evaluate success of students utilizing 
high school grades as measure. 

• Evaluation
Review progress towards achievement of BSI targets and Equity goals improvement on success indicator metrics. Approval of new 
curriculum to be piloted in future terms. Basic Skills levels/semesters and tuition saved from initial placements. 
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C.5 Offer Math Jam to enhance student success on assessment for placement. 
• Activity Type(s):

Outreach Student Equity Coordination/Planning X Instructional Support Activities 
Student Services or other Categorical 
Program 

Curriculum/Course Development or 
Adaptation 

Direct Student Support 

Research and Evaluation Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
C.5 Students in basic skills math Pilot:  approximately 30 

• Activity Implementation Plan
Develop weeklong intensive Math tutoring program to be offered three times per year, June, August and January, to assess and 
improve students’ Math placement. Utilize diagnostic tools in current and future assessment instruments to focus structured 
tutoring and practice preparation during available lab time before each semester starts. 

Many students do not adequately prepare before taking assessments for placement, and may have not reviewed or practiced 
relevant material over the summer or even period of years. This would allow students opportunity to refresh in a supportive, 
structured learning environment towards enhanced placement. 

ID Timeline(s) Student Equity Funds Other Funds** 
C.5 Spring 2016 development, add summer 

and fall pilots, ongoing 
Faculty salary and benefits: approximately $13,000; 

dedicated tutors - $1500 

• Link to Goal
Reduce number of students in levels of Basic Skills math and reduce overall time to completion of college level and/or transfer math. 

• Evaluation
Evaluation metrics include: participation rates; annual report; initial and post participation math placements, semesters and tuition 
saved; persistence/retention, GPA and full-time enrollment, organizers’ debrief /annual report for BSI/Equity. 
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C.6 Provide Enhanced Counseling Outreach to ESL students 
• Activity Type(s):

X Outreach Student Equity Coordination/Planning Instructional Support Activities 

X 
Student Services or other Categorical 
Program 

Curriculum/Course Development or 
Adaptation 

Direct Student Support 

Research and Evaluation Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
C.6 Noncredit and Credit ESL students 150-200 

• Activity Implementation Plan
Currently, student access to counseling and advising services needs to be improved. COM is planning to do more embedded 
classroom counseling visits, educational planning appointments and earlier engagement via orientation events, participation in the 
development and staffing of a welcome center and visits to lower level classes, in order to increase visibility. 

Provide embedded academic counseling for new and continuing noncredit students who wish to pursue a certificate, associate or 
transfer associate degree or transfer to a four-year institution.  Counselors are most effective at connecting with noncredit students 
via direct outreach, particularly to the classrooms. This is a work in progress which COM is planning to ramp up to embed counseling 
and educational planning to the students at this level, laying the groundwork for students to follow through with visiting counseling 
as they progress to and through credit level ESL. 

Counseling will develop an educational plan with noncredit ESL students progressing from ESL 10-80 courses (10-40 noncredit; 50-70 
may be taken for credit or noncredit, and 80 for credit), as well as offering templates for CTE and academic areas of study to achieve 
certificates, degrees, and / or transfer degrees. Embedding counseling activities in ESL 35 and 40 in particular to develop educational 
plans will help facilitate students’ understanding of the choices of study available and planning for goals beyond ESL completion. 
Introduction of counseling topics to lower level classes will also be explored in planning by noncredit advisory committee. 

Strategies will also include continuing to recruit and retain staff and faculty across the college that are representative of our student 
population. This includes those bilingual in Spanish, as Hispanic/Latino/a student enrollment exceeds 25% in the college as a whole 
and over 80% in noncredit ESL and continues to grow similarly as percentage of county population. 
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ID Timeline(s) Student Equity Funds Other Funds** 
C.6 Spring 2016, increasing with 

additional staff hires 
Student ambassadors 

- $1000 
District:  counseling faculty ($15,000) 
SSSP: Counseling faculty salary and benefits- $35,000 

• Link to Goal
Developing educational plans for students will provide a roadmap for them to complete a certificate as well as the opportunity to plan 
for other goals, such as eventual transfer or degree attainment. This will encourage persistence and will positively impact completion 
rates and progress to college level English. 

• Evaluation
Progress of students on equity success indicators, including completion of college level English. 
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Success Indicator: Degree & Certificate Completion
 

D. DEGREE AND CERTIFICATE COMPLETION.	 The ratio of the number of students by 
population group who receive a degree or certificate to the number of students in that 
group with the same informed matriculation goal as documented in the student educational 
plan developed with a counselor/advisor. 

Career Technical Education 

Career Technical Education 2006-2009 
2006­
2009 

2006­
2009 

2006­
2009 

Combined 
Cohort Size 

Combined 
cohort 

successful 
outcome 

Cohort 
Rate 

DI 2006­
2009 

All 978 451 46.1% 95.6% 
Female 593 286 48.3% 100.0% 

Male 381 164 43.0% 89.2% 

African American 36 18 50.0% 79.2% 
American Indian/Alaska Native 5 3 60.0% 
Asian 76 48 63.2% 100.0% 
Filipino 27 13 48.2% 76.2% 
Hispanic 155 60 38.7% 61.3% 
Pacific Islander 3 1 33.3% 
White 582 259 44.5% 70.5% 

Economically Disadvantaged: No 521 185 35.5% 61.0% 
Economically Disadvantaged: Yes 457 266 58.2% 100.0% 

Students with Disabilities:  No 911 407 44.7% 68.0% 
Students with Disabilities:  Yes 67 44 65.7% 100.0% 

Total Additional 
Number # Needed 

Needed to to 
Achieve Achieve 
Equity* Equity* 

8 2 

6 1 
33 13 

123 36 

101 39 

199 64 

Utilizing Scorecard data for the most recent cohorts, 2006-2009, compared to the highest 
achieving group by ethnicity (63.2% success rate by Asian students), disproportionate impact 
was found for Career Technical Education Certificate completion rates for: 
•	 Hispanic / Latino/a students (38.7%)
•	 White students (44.5%)
•	 Filipino students (48.2%)
•	 Black or African American students (50.0%)

Using the 80% Index for equity, the greatest disproportionate impact was found as follows: 
1.	 Hispanic/Latino students, 61.3%;
2.	 White students, 70.5%
3.	 Filipino students, 76.2%
4.	 Black or African American students, 79.2%
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Degree Completion 

Total Additional 
Number # Needed 

Needed to to 
Achieve Achieve 
Equity* Equity* 

17 8 

48 15 

Degree Completion 
Overall 2006-2009 2006-2009 

2006­
2009 2006-2009 

Combined 
Cohort Size 

Combined 
cohort 

successful 
outcome 

Cohort 
Rate DI 2006-2009 

All 1,446 765 52.9% 91.5% 
Female 711 411 57.8% 100.0% 

Male 727 350 48.1% 83.3% 

African American 85 27 31.8% 51.9% 

American Indian/Alaska 
Native 8 4 50.0% 
Asian 129 79 61.3% 100.0% 
Filipino 37 20 54.0% 88.2% 
Hispanic 236 99 42.0% 68.6% 
Pacific Islander 7 4 57.1% 
White 817 462 56.6% 92.3% 

Economically 
Disadvantaged: No 782 450 57.5% 100.0% 

Economically 
Disadvantaged: Yes 664 315 47.4% 82.4% 

Students with Disabilities: 
No 1272 664 52.2% 89.9% 
Students with Disabilities: 
Yes 174 101 58.0% 100.0% 

Utilizing Scorecard data for the most recent cohorts, 2006-2009, compared to the highest 
achieving group by ethnicity (61.3% success rate by Asian students), disproportionate impact 
was found for Degree completion rates for two student subpopulations: 
• Black or African American students (31.8%)
• Hispanic / Latino/a students (42.0%)

Using the 80% Index for equity, the greatest disproportionate impact was found as follows: 
1. Black or African American students, 51.9%
2. Hispanic/Latino students, 68.6%;

Disproportionate impact was found across both degree and certificate completion for Blacks or 
African American students and Hispanic / Latino/a students. Additional disproportionate impact 
was found in CTE completion rates only for Whites and Filipinos. 

No disproportionate impact was found for degree or certificate completion by gender or for 
low-income students or for students with disabilities. 
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: DEGREE AND CERTIFICATE COMPLETION 
GOAL D. 
The goal is to improve degree and certificate completion for the following target populations identified in the college research as experiencing a 
disproportionate impact: 

Target Population(s) Current gap, year Goal* Goal Year 
Example Group -4, 2014 No gap 2020 
Black or African 
American students 

2006-09 cohort; 
79.2% Certificate; 
51.9% Degree; 

Sustained 80% or 
higher proportional 
success rate:  2 
Certificate students; 8 
Degree students 

2019 

Hispanic/Latino/a 
students 

2006-09 cohort; 
61.3% Certificate; 
68.6% Degree 

Sustained 80% or 
higher proportional 
success rate:  13 
Certificate students; 15 
Degree students 

2019 

White students 2006-09 cohort; 
70.5% Certificate 

Sustained 80% or 
higher proportional 
success rate:  36 
Certificate students 

2019 

*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution. 

Note: Many of the activities, such as Summer Bridge, Umoja and Puente, are presented under separate success indicators. 
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ACTIVITIES: D. DEGREE AND CERTIFICATE COMPLETION 
D.1 Outreach to students undecided on majors, in Basic Skills, or on academic/progress probation or dismissal for federal aid or BOG fee 
waivers. 
• Activity Type(s):

X Outreach Student Equity Coordination/Planning Instructional Support Activities 
X Student Services or other Categorical 

Program 
Curriculum/Course Development or 
Adaptation 

Direct Student Support 

X Research and Evaluation Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group(s) # of Students Affected 
D.1 Undecided students 250 

Students facing SAP 400-1000 

• Activity Implementation Plan
One at risk population defined for SSSP are students who are undecided on majors. Helping these students identify a goal via counseling 
appointments, enrollment in a career counseling class and/or exploration of majors/careers through workshops or a visit to the Transfer and 
Career Center will assist these students in focusing their interests in a purposeful direction. 

Each semester a list of undecided students will be generated and provided to counselors who will telephone/email the students to encourage 
them to make an appointment to discuss/explore their educational goal(s). Students may be referred to the TCC to use Kuder Journey to help 
them with career interests. When EAB’s Navigate platform is fully functional, it can be programmed to encourage undecided students to visit the 
TCC or a counselor to discuss their interests, as well as invite them to related events, such as the series of career/related majors workshops COM 
will be developing to offer to students to help them in goal setting. Navigate also has as part of its onboarding a career/activities interests step to 
help students focus on potential related areas of study. 

Faculty and staff will continue and expand outreach, visiting basic skills classes to share information on counseling/educational/degree planning 
and transfer/career resources. Though the college needs to do further study on the demographics of those facing financial aid satisfactory 
progress issues, the target populations above are well represented among the students needing additional outreach to help them address 
barriers they may be experiencing to their academic success and retention to degree. This population will be increasing with the implementation 
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of satisfactory progress standards for BOG Fee Waivers. COM is planning to promote those changes to students during spring 2016 and has 
developed a counseling course for students on financial aid risk for satisfactory progress to help them be more successful. 

ID Planned Start and End Date(s) Student Equity Funds Other Funds** 
D.1 Spring 2016, ongoing- outreach 

New courses for students on SAP, 
Fall 2016 

N/A SSSP: Kuder Journey, $900; Navigate, 
$137,500; additional counselor-
approximately $90,000 salary 
and benefits 

District: Counseling faculty and 
Transfer and Career Center 
staff; counseling course offering 

• Link to Goal
Focusing outreach and intervention efforts to support students without a declared major or in danger of losing financial aid due to academic 
underperformance or excessive withdrawals will be instrumental in supporting their retention to degree attainment. 

• Evaluation
Review number and demographics of students on SAP for federal aid or BOG Fee Waivers each semester, number of students participating in 
interventions and trends over time annually, including those that continue to financial aid dismissal/waiver loss, are reinstated, or successfully 
avoid dismissal. Track number of appeals, success rate, and subsequent academic performance of those who successfully appeal. Report in 
program review for financial aid. 
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Transfer
 
E.	 TRANSFER.  The ratio of the number of students by population group who complete a 

minimum of 12 units and have attempted a transfer level course in mathematics or English, 
to the number of students in that group who actually transfer after one or more (up to six) 
years. 

In addition to the above success indicators (metrics), local colleges have the flexibility to 
consider additional indicators such as capturing how many students are prepared by meeting 
the CSU GE Breadth or IGETC requirements, capturing AB540 students, completion of low unit 
certificates and other indicators which might be captured solely locally. 

Cohort 
2006­
2009 

Cohort 
2006­
2009 

Cohort 
2006­
2009 

DI 

Transfer 
Student 

Cohort 
Student 

Cohort 
Rate 

2006­
2009 

Ethnicity/Race 
Total 425 1016 41.8% 75.0% 
African-American 17 47 36.2% 64.8% 
American Indian/Alaskan Native 3 6 50.0% 89.6% 
Asian  53 95 55.8% 100.0% 
Filipino 10 23 43.5% 77.9% 
Hispanic 40 153 26.1% 46.9% 
Pacific Islander 3 5 60.0% 107.5% 
Unknown     37 99 37.4% 67.0% 
White Non-Hispanic 262 588 44.6% 79.9% 

Race/Ethnicity By Gender 
Total 425 1016 41.8% 70.7% 
Female Total 211 513 41.1% 69.5% 
African-American 12 28 42.9% 72.4% 
American Indian/Alaskan Native 2 4 50.0% 84.5% 
Asian  29 49 59.2% 100.0% 
Filipino 6 15 40.0% 67.6% 
Hispanic 21 85 24.7% 41.7% 
Pacific Islander 1 2 50.0% 84.5% 
Unknown     22 55 40.0% 67.6% 
White Non-Hispanic 118 275 42.9% 72.5% 
Male Total 213 498 42.8% 82.0% 
African-American 5 18 27.8% 53.2% 
American Indian/Alaskan Native 1 2 50.0% 95.8% 

Transfer Velocity – Disproportionate Impact 
Additional 

Number # Needed 
per/Yr. if to 

Achieved Achieve 
Equity Rate Equity 

9 3 

4 1 
28 15 

18 6 
109 22 
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Asian  24 46 52.2% 100.0% 
Filipino 4 8 50.0% 95.8% 
Hispanic 19 68 27.9% 53.6% 
Pacific Islander 2 3 66.7% 127.8% 
Unknown     15 44 34.1% 65.3% 
White Non-Hispanic 143 309 46.3% 88.7% 

EOPS 
Total 425 1016 41.8% 95.3% 
EOPS and Care participant 56 175 32.0% 72.9% 
Not an EOPS/CARE participant 369 841 43.9% 100.0% 

SAS 
Total 425 1016 41.8% 97.8% 
Students with disabilities 51 142 35.9% 83.9% 
Students without disabilities 374 874 42.8% 100.0% 

Financial Aid 
Total 425 1016 41.8% 86.5% 
No Aid Received 270 558 48.4% 100.0% 
Received Aid 155 458 33.8% 69.9% 

26 7 

74 22 

Using the Chancellor’s Office methodology, inequities were determined where categories of 
students within a group achieved at a rate of 80% or less of the highest category in that group 
for the 2006-2009 student cohorts. Most student groups are less likely than Asian Americans to 
transfer, as are economically disadvantaged students. However, among the groups, greatest 
disproportionate impact was found for the following: 

1.	 Hispanic / Latino/a students (26.1%), compared to highest achieving group (55.8%); this
represents the largest proportional transfer gap, at 46.9%, compared with the goal of
higher than 80% of the highest subpopulation.

2.	 Black / African American students (36.2%), again compared to the highest achieving
group (55.8%), represent the next largest transfer gap, at 64.8% compared with the goal
of higher than 80%.

3.	 Low-Income students (33.8%), compared to 48.4% for students not receiving financial
aid, denote the third largest transfer gap. This represents 69.9% proportionality,
compared with the goal of higher than 80%.

Notably, EOPS students were also found to have disproportionate impact in transfer success.
 
These students, many of whom are first generation college attending, overlap significantly at 
College of Marin with the three populations with highest transfer success gaps (Hispanic /
 
Latino/as, Black / African Americans, and Low-income).
 
Disproportionate impact in transfer success was also found for Filipino (77.9%) and White
 
students (79.9%), though a comparatively much smaller gap was found for these students.
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Since most subpopulations with greater than 10 students showed disproportionate impact of 
some amount, it is anticipated that this will similarly be the case when later cohort data 
become available which include disaggregation for foster youth and veterans. As mentioned 
previously, further study is also needed to determine if disproportionate impact occurs for 
subpopulations of students with disabilities (presently assessed at 83.9% proportionality of 
students who have not identified disabilities). 
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: TRANSFER 
GOAL E. 
The goal is to improve transfer for the following target populations identified in the college research as experiencing a 
disproportionate impact: 

Target 
Population(s) 

Current gap, year Goal* Goal Year 

Hispanic / Latino /as -15, Cohort 2006-2009 15 students, 33.1% 
increase, or no gap 

2019 

Black / African 
American 

-3, Cohort 2006-2009 3 students, 15.2% 
increase or no gap 

2019 

Low-Income -22, Cohort 2006-2009 22 students, 10.1% 
increase or no gap 

2019 

*Expressed as either a percentage or number
**Benchmark goals are to be decided by the institution. 

ACTIVITIES: E. TRANSFER 
E.1 Increase Puente program, which offers a year-long cohort learning community with counseling and English courses, coupled 
with mentoring and other activities, for students who are low income and first generation in order to increase the number of 
educationally disadvantaged students who go on to enroll in four-year colleges and universities. 

• Activity Type(s):

X Outreach Student Equity Coordination/Planning X Instructional Support Activities 
X Student Services or other 

Categorical Program 
X Curriculum/Course Development or 

Adaptation 
X Direct Student Support 
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Research and Evaluation Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
E.1 Hispanic / Latino students 50-100 

Black / African American students 10-20 
Low-income students 50-100 

• Activity Implementation Plan
The Puente Project, a national award-winning program, for 30 years has improved the college-going rate of tens of thousands of 
California's students (see Appendix Transfer 1:  Puente). Its mission is to increase the number of educationally disadvantaged 
students who enroll in four-year colleges and universities, earn college degrees and return to the community as mentors and leaders 
to future generations. The English courses provide reading and writing assignments related to Latino issues and authors; however, 
Puente is open to all students who are eligible for the English course (English 120 for the fall, and English 150 for the spring). 

Program Benefits 
• Specialized one-on-one counseling to prepare for transfer
• Puente counseling courses help students explore universities and career choices
• Read and write about Latino issues in Puente English classes
• Get support and advice from a Puente mentor
• Visit local universities and participate in educational field trips
• Get support from fellow Puente students

Puente is especially successful in providing students with a strong foundation in critical thinking and expository writing – tools that 
will benefit the students in whatever endeavor they pursue. In College of Marin’s Puente classes, instructors work with students on 
critical reading, writing and thinking skills. A linked counseling course each semester assists students in developing practical study 
skills and cultural awareness to be more successful in college. Also, students are assigned a mentor for additional support and as a 
great resource for educational success. 
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Research has shown that the college’s Puente students are also more likely to earn degrees, be transfer-prepared, and continue 
enrollment at COM. By 2017, Puente will be expanded to include an additional cohort. 
http://www.marin.edu/Puente/index.html 

http://extranet.cccco.edu/Divisions/AcademicAffairs/CurriculumandInstructionUnit/PuenteProject.aspx 

ID Planned Start and End Date(s) Student Equity Funds Other Funds** 
E.1 Ongoing program, with planned 

expansion to second cohort 
in 2017 

Faculty salary and benefits: approximately 
$8000 

District funds to support additional 
counseling course offerings in 
2017 

Supplemental funds from UC:  $1500 

• Link to Goal
Community colleges with Puente programs transfer 44 percent more Latino students to the University of California than colleges 
without Puente. 

Expanding the program will serve additional students, and the introduction of alternative English pathways, e.g., English 120 AC, an 
accelerated one-semester, two-level English class (English 98 + 120), create opportunities for more students to progress from basic 
skills to college level English with the additional benefits and support of the learning community. 

• Evaluation
Qualitative results are provided through student and mentor surveys. Quantitative evaluation includes semester enrollment and 
grades, persistence, transfer and degree attainment. As discussed at the learning community mini-summit, it is critical to code the 
student participants appropriately in Banner so that future equity and other metrics for participants can be assessed. This has not 
been consistently done for Puente and other learning communities, and will be coded in spring 2016 into Banner. Formal program 
reviews will be completed by the current LCs, including Puente, in 2017. 
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E.2 Implement UMOJA program, a multi-tiered program of classes, activities, and support services, designed to facilitate student 
success - open to all students, with a particular emphasis on serving African-American students. 

Activity Type(s): 
X Outreach Student Equity Coordination/Planning X Instructional Support Activities 
X Student Services or other 

Categorical Program 
X Curriculum/Course Development or 

Adaptation 
X Direct Student Support 

Research and Evaluation Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
E.2 Black or African American students 25-50 

Low-income students 27-54 
Hispanic / Latino students 5-10 

• Activity Implementation Plan
The College of Marin Umoja program is part of a statewide community of educators and learners committed to the academic 
success, personal growth, and self-actualization of African American and other students. 2015-16 is the inaugural year of Umoja at 
COM. The Umoja program provides a variety of support services to support student retention, graduation, transfer to four-year 
institutions, and overall academic success. These include first-year classes which students take together as a learning cohort (English 
92 in the fall with Counseling 110, and English 120AC in the spring with Counseling 116 and Ethnic Studies 112), in addition to 
academic counseling, student mentoring, financial support (including course materials and potential scholarships), special seminars, 
cultural workshops, and field trips. The program is open to all College of Marin students. If students have already taken the 
coursework, they are still eligible for other services and participation. Below is information on the program and evidence of success 
from the Umoja Community website: http://umojacommunity.org/about/executive-summary-doc/ 

UMOJA COMMUNITY - Mission Statement 
Umoja, (a Kiswahili word meaning unity) is a community and critical resource dedicated to enhancing the cultural and educational 
experiences of African American and other students. We believe that when the voices and histories of students are deliberately and 
intentionally recognized, the opportunity for self-efficacy emerges and a foundation is formed for academic success. Umoja actively 
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serves and promotes student success for all students through a curriculum and pedagogy responsive to the legacy of the African and 
African American Diasporas. 

Organizing Principles - Our community: 

1.	 shares a name with a core set of pedagogies and promising practices;
2.	 supports the academic success of all students
3.	 supports the persistence and retention of all students toward defined educational goals: transfer, certificate,

associate degree;
4.	 integrates both instructional and student services;
5.	 integrates direct instruction of information and technology literacy;
6.	 integrates sound assessment strategies and a set of core benchmark measures;
7.	 includes recruitment and regular training of students, staff and faculty through seminars, conferences, and other

professional development;
8.	 facilitates the sharing of resources: financial, curriculum, methodologies, pedagogies, materials, and contacts;
9.	 commits to collaborating with campuses at a local level so that there is integration of the core Umoja community with

the particular college mission, goals, strategic plan and student equity efforts.

Educational Philosophy 

Umoja is a community of educators and learners committed to the academic success, personal growth and self-actualization 
of African American and other students. The Umoja Community seeks to educate the whole student–body, mind and spirit. 
Informed by an ethic of love and its vital power, the Umoja Community will deliberately engage students as full participants 
in the construction of knowledge and critical thought. The Umoja Community seeks to help students experience themselves 
as valuable and worthy of an education. 

The Umoja Community gains meaning through its connection to the African Diaspora. African and African American 
intellectual, cultural, and spiritual gifts inform Umoja Community values and practices. The Umoja Community seeks to 
nurture knowledge of and pride in these treasures. The learning experience within the Umoja Community will provide each 
individual the opportunity to add their voice and their story to the collective voices and stories of the African Diaspora. 
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African American students are inextricably connected to global struggles for liberation throughout the African Diaspora. In 
light of this, the Umoja Community views education as a liberatory act designed to empower all students to critique, engage, 
and transform deleterious social and institutional practices locally and globally. The Umoja Community will practice and 
foster civic engagement so that all its participants integrate learning and service. Likewise, the Umoja Community will instill 
in our students the knowledge and skills necessary to enable them to make positive differences in their lives and the lives of 
others. 

Evidence of Success 

Many Umoja Community programs have demonstrated their effectiveness in improving the retention and success of African 
American students. When compared to African American students who do not participate in an Umoja community, Umoja 
students: 
• are 25% more likely to remain in community college;
• have a higher grade point average; and,
• are more likely to pass basic skills courses and be ready for transfer-level work in a shorter time frame

ID Timeline(s) Student Equity Funds Other Funds** 
E.2 Proposal and initial design, 2014-15 

Launch Fall 2015 
Second year and second cohort, Fall 

2016 
Program Review, 2017 

Faculty salary and benefits: $68,000 
Student Advisers:  $7000 
Events, books and supplies: $9000 
Professional development: $2000 

District:  Umoja Consortium annual 
membership- $1000; in kind:  space 
development for programming; 
coordination support 

• Link to Goal
The Umoja program provides a variety of support services to support student retention, graduation, and transfer to four-year 
institutions. It provides a learning community, mentoring, academic support and field trips to visit potential transfer institutions 
among other activities, and accelerated English coursework to advance students from Basic Skills to college level more efficiently 
(see Appendix Transfer 2:  Umoja Project Proposal and Revised Budget, for more information). 
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• Evaluation
This is the first year of Umoja, and so the benchmark for beginning to track enrollment and achievement metrics, including 
completion, retention, transfer and degree attainment. Qualitative and quantitative assessments will be developed. As discussed at 
the learning community mini-summit, it is critical to code the student participants appropriately in Banner so that future equity and 
other metrics for participants can be assessed. Formal program reviews will be completed by the current LCs in 2017. 
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E.3 Continue and expand as needed recent targeted outreach to classes, marketing of Transfer Fair to students, staff and faculty, 
as well as other efforts to promote transfer. 

• Activity Type(s):

X Outreach Student Equity Coordination/Planning Instructional Support Activities 
Student Services or other 
Categorical Program 

Curriculum/Course Development or 
Adaptation 

X Direct Student Support 

Research and Evaluation Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
E.3 All students, with targeted outreach 

to students enrolled in learning 
communities, Basic Skills and credit 
English, Math and ESL classes 

Asian – 470 / 106 
Hispanic – 1436 / 827 
Native American – 14 / 0 
Black / African American – 373 / 15 
Multi-Racial – 295 / 3 
White – 2981 / 42 
Veterans – 120 
Foster Youth – 40 
Students with disabilities - 550 
Low-Income – 1625 federal aid; 3402 BOG fee waiver 

• Activity Implementation Plan
Provide targeted outreach visits to COM learning communities, math and English courses and other courses to promote transfer 
and related events. Encourage faculty to promote the annual transfer fair to their students, bring them as a class or give 
assignments or extra credit which promotes participation. Encourage participation in field trips to visit popular transfer institutions 
and promote visits by individual transfer representatives, including scheduling appointments for regular cycle of campus visits by 
representative from UC Berkeley. 
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E.3 Began in 2014, ongoing and 
continuing to expand 

N/A District:  staffing for Transfer and 
Career Center; counselors; 
additional computer stations in 
TCC 

SSSP: counselors 

• Link to Goal
Promoting transfer, particularly to learning communities and other classes where historically underrepresented minorities have high 
enrollment, exposes students to the opportunities and resources to support transfer, including the Transfer and Career Center (TCC), 
and upcoming events students may participate in. 

The TCC was recently relocated adjacent to Counseling and reception will be collocated beginning sometime in 2016, to enhance 
cross promotion and encourage students to engage in transfer exploration activities while waiting for their counseling appointment. 
Counselors are increasing time spent doing transfer counseling in the space, as well as preparing workshops. The computers 
available increased from 4 to 10 to support workshops, UC application submission, etc. 

• Evaluation
Program review is done every three years; annual reports are prepared for the CCCCO annually. The College’s Institutional Transfer 
Plan and Outcomes Report has been drafted and is under current review. It includes results from the regular surveys that the TCC 
does of participants in field trips, fairs and by users of the center. Staff also review statistics from the Transfer Velocity report and 
other resources annually to report numbers and assess trends. 
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: AFFECTING SEVERAL INDICATORS 

ACTIVITIES: F. ACTIVITIES AFFECTING SEVERAL GOALS 
F.1 Redesign master course scheduling to ensure sufficient and timely offerings, complementary planning to avoid key conflicts 
(e.g., math and English sequences, learning community scheduling with other courses) to support transfer and degree attainment. 

• Indicators/Goals to be affected by the activity:

X Access X Degrees and Certificate Completion 
X Course Completion X Transfer 
X ESL and Basic Skills Course Completion 

• Activity Type(s):

Outreach X Student Equity 
Coordination/Planning 

Instructional Support Activities 

Student Services or other 
Categorical Program 

Curriculum/Course Development or 
Adaptation 

Direct Student Support 

X Research and Evaluation Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
F.1 Credit undergraduate students Asian – 470 

Hispanic – 1436 
Native American – 14 
Black / African American – 373 
Multi-Racial – 295 
White – 2981 
Veterans – 120 
Foster Youth – 40 
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• Activity Implementation Plan

Undertake in 2015-16 a coordinated effort among all programs, including deans, directors and department chairs, under direction of 
Vice President for Student Learning and Student Services, to revise the master course schedule, beginning with Fall 2016 classes, to 
ensure sufficient and timely offerings, complementary planning to avoid key conflicts (e.g., math and English sequences, learning 
community scheduling with other courses) to increase enrollment, time to degree, efficiency to transfer, and reduce student cost for 
education.  Planning began with deans and directors in spring 2015 and continued with in service / planning with department chairs 
in the fall. This included student case studies facilitated by counselors where students could not efficiently meet course enrollment 
goals.   Further goal setting and scheduling tool were developed to enhance planning and coordination. 

ID Planned Start and End Date(s) Student Equity Funds Other Funds** 
F.1 Fall and Spring 2015-16 to be 

continued annually, 
beginning with Fall 2016 course 
offerings 

N/A District funds where budget neutral 
decisions have not been made in 
selection and number of courses and 
sections offered 

• Link to Goal
The redesign in master scheduling will be more responsive to common student enrollment patterns and educational plans, and 
consider key components like IGETC pattern and degree fulfillment, high demand courses, day, evening and multi-campus 
enrollment, and support for emerging learning communities. 

• Evaluation
Examples include student surveys and/or focus groups on ease of scheduling with educational plan, time to degree and/or 
transfer, reduced financial aid consumption per student, course fill and cancellation rates, and other measures. Data collection will 
occur each term on enrollment patterns and be analyzed by term and year and trends beyond. Direct student assessment will be 
collected ad hoc, but is anticipated to be done at least on an annual basis. 
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F.2 Increase support for and retention of enrolled Foster Youth. 
• Indicators/Goals to be affected by the activity:

X Access X Degrees and Certificate Completion 
Course Completion X Transfer 

X ESL and Basic Skills Course Completion 

• Activity Type(s):

X Outreach Student Equity 
Coordination/Planning 

X Instructional Support Activities 

X Student Services or other 
Categorical Program 

Curriculum/Course Development or 
Adaptation 

X Direct Student Support 

Research and Evaluation Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
F.2 Current and Former Foster Youth Up to 40* 

*Additional coordinated data collection is needed and being planned to better identify the number of Foster Youth enrolled at COM.

• Activity Implementation Plan
The Guardian Scholars Program (GSP) is a collaboration between Sunny Hills Services, and the College of Marin for foster care 
youth who are currently in foster care as non-minor dependents (NMD) ages 18 to 20 and former foster care youth (ages 21 to 25) 
who are enrolled at the College of Marin. The College provides academic support, financial and other resources to students 
through the EOPS office, as well as coordination and referral of students to Sunny Hills for services and housing.  Additionally, the 
college provides space for the GSP Social Worker to meet with students on campus. 

Youth are referred by their professors, counselor, child welfare workers, probation offer, College of Marin advisor, County 
Independent Living Skills Program worker or high school counselor. The GSP Social Worker partners with youth to provide 
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support on the College of Marin campus, to restore and strengthen connection to supportive people in their lives, and to 
develop the skills needed to achieve a bachelor’s degree. The GSP staff offer intensive case management services including 
comprehensive assessment and action planning, link to benefits and resources, individual and group services focusing on 
familial and community integration, independent living skills, empowerment and advocacy skills, support in pursuing 
educational and vocational goals, and stable housing near the college (for NMDs). 

Participants will meet regularly with SHS GSP staff to receive individual and group services. Additional coordination with San 
Francisco State University provides opportunity for a seamless transition to their foster youth services for students who complete 
their degree and/or are transfer ready. 

With eventual implementation of EAB’s Navigate platform, currently under design, foster youth students can immediately upon 
admission be messaged about resources at the college, promotion of the Guardians program, as well as periodic nudges around 
enrollment priority, progress, Chafee grants and or other opportunities. 

ID Timeline(s) Student Equity 
Funds 

Other Funds** 

F.2 2014-15 NA Sunny Hills Services – housing, counseling and other resources in excess of $100,000 
District – in kind; Coordination by Director of EOPS and space in EOPS for meetings with 

students 
EOPS – Books grants and other resources for qualifying students: $5000 

• Link to Goal
The intended impact is to increase college retention, decrease homelessness or housing instability, increase community 
integration, and increase transfer rates to 4-year colleges of current and former foster care youth. Services are designed to aid 
participants, at a critical life point, to access their internal strengths and resources, and to transition into a healthy, successful 
adult life. GSP staff engage clients using a trauma-informed, strengths-based youth development approach as well as with the 
continued development of a coherent and collaborative strategy, to create a system of support and community for foster youth. 

• Evaluation
Work will be done in spring 2016 to integrate the key sources of information about the foster youth population (FAFSA, Chafee 
Grant, CCC Apply, EOPS), so that the college’s SIS and MIS data and equity metrics are reflecting the truest accounting of the 
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population. Development of a foster youth advisory committee will provide a biannual meeting forum with coordinators and 
representative stakeholders to assess progress towards meeting the educational goals and support needs for foster youth. 
Additional reporting through development of semester and annual academic progress dashboard for foster youth students will be 
coordinated by Director of EOPS and Equity Coordinator positions. 
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F.3 Implement COMPASS (College of Marin Promoting and Supporting Success) to increase the college readiness of participating 
students and contribute to their academic success in high school and beyond, predicated on the belief that college is an inevitability, 
not just a possibility. 

• Activity Type(s):

X Outreach Student Equity 
Coordination/Planning 

X Instructional Support Activities 

Student Services or other 
Categorical Program 

Curriculum/Course Development or 
Adaptation 

X Direct Student Support 

Research and Evaluation Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
F.3 High School students in Marin County, 

beginning with 9th grade, low income, 
first generation, primarily Latino and 
African American, 

Piloting in spring 2015 with 50 students in 2 cohorts, anticipated 
growth to 1000 via  total 10 cohorts of 25 students x 4 years 

• Activity Implementation Plan
COMPASS (College of Marin Promoting and Supporting Success) is the focal point of the College’s agenda to eliminate educational 
inequity in Marin County. It is the outcome of two years of planning in collaboration with San Rafael City Schools, Terra Linda High 
School, Marin Community Foundation, and other community-based partners. It is based on a contract between students, families, 
high schools, and College of Marin, in which participants, beginning in the 9th grade, agree to fulfill certain responsibilities: 

•	 Enrollment in College of Marin’s Counseling 115/125 classes in 9th Grade
•	 Participation in supplemental activities
•	 Enrollment in specific high school courses based on assessments and the creation of tailored high school and college

educational plans
•	 Financial planning and college application process
•	 Enrollment in additional COM courses throughout the high school career
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The county data are stark: 

•	 31% of socioeconomically disadvantaged seniors met A-G requirements (2013 cohort). Only 5% of English Language Learner
seniors met A-G. Conversely, 70% of non-disadvantaged seniors met A-G requirements, making the county total 60%.

•	 Across all high schools in Marin County, 805 seniors did not complete A-G requirements and 206 did not graduate. The
majority of these students were African American, Hispanic, and low-income white students. 76% of Marin County graduates
went on to college, even though only 60% were prepared to do so.

•	 59% of socioeconomically disadvantaged seniors enrolled in higher education and 47% of ELL seniors enrolled, compared to
82% non-disadvantaged. (Marin Promise Internal Report Card 4/23/15)

•	 Significantly fewer African American and Hispanic high school graduates have completed A-G requirements than their non-
economically disadvantaged white counterparts. Lack of A-G means community college is the access point for higher
education. This correlates with COM’s higher percentage of African American and Hispanic enrollment than these groups’
presence in the county’s overall population:

o	 The percentage of African American enrollment at COM (7%) is two and a half times higher than the percentage of
African Americans in the county’s population (2.8%). The percentage of Hispanic enrollment at COM (25% credit
courses only/30% total) is nearly double the percentage of Hispanics in the county’s population of 14.6%. (State of
California, Department of Finance, Race/Ethnic Population with Age and Sex Detail, 2000–2010. Sacramento,
California, September 2012/College of Marin internal records as of first census day, 2013, 2014)

The 2015-16 academic year marks the pilot of the COMPASS project in both Terra Linda and San Marin high schools. Its objectives 
are: 
•	 Increase high school students’ preparation for college
•	 Provide value-added academic and non-academic supports
•	 Provide incentives for completing matriculation steps prior to graduation for those who plan to continue/finish their general

education requirements at College of Marin
•	 Provide incentive for COMPASS completion with the promise of completed college credit before high school graduation,

internships, scholarships, and some form of work study upon graduation tied to career goals
•	 Increase enrollment, retention and success rates of high school students in College of Marin course offerings
•	 Provide families with a real-time solution for managing college costs

The college and partners will continue the development of COMPASS, including funding, staffing and implementation of initiatives, 
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particularly at K- 12 schools with lower traditional college attending student demographics, in order to promote increased College
Readiness, Concurrent Enrollment among high school students, Front-Loaded Educational & Career Planning, and improved Financial
Planning leading to more informed college decision making by K-12 students and their families. In addition to providing this
information to the families, COMPASS provides an opportunity to promote educational opportunities, including noncredit and 
credit ESL, to the parents of the high school students. 

http://www.marin.edu/compass/ 

ID Timeline(s) Student Equity Funds Other Funds** 
F.3 Fall 2013 to Spring 2018, evaluate 

for further expansion 
$78,000, COMPASS Coordinator, Student 

Ambassadors, Supplies* 
District: Counseling and Coordination 
staff time: $15,000, tuition waiver for 
concurrent high school enrollment and 
first year after high school, TBD 
*Foundational support is being sought
for the COMPASS Coordinator position 
and counseling classes in the high 
schools 

• Link to Goal
As a result of this program, students will graduate closer to college-ready - reducing need for basic skills enrollment, have a deep 
understanding of and practice with the expectations of a successful college student, easily have more than 20 units of transferrable 
college credit, and be awarded free attendance for the first year should they matriculate to COM. 

Additionally, families are thoroughly engaged via planning support in the college selection process, and receive a deepened 
understanding of the financial aid process, in-depth understanding of and exposure to college expectations and opportunities, and a 
strong connection to college, including motivated faculty and resources, enhancing support for the students. 

• Evaluation
Data will be collected on participation and performance in counseling courses, as well as concurrent high school and post-graduation 
enrollment at COM or other institution of higher education. Other measures will include placement outcomes for math and English 
and if at COM, time to degree and/or transfer. Qualitative measures will include participant surveys, partner feedback and grant 
reporting, if funded. Data will be collected each semester and annually. 
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F.4 Implement EAB’s Navigate platform to enhance onboarding and retention of students. 
• Indicators/Goals to be affected by the activity:

Access X Degrees and Certificate Completion 
X Course Completion X Transfer 
X ESL and Basic Skills Course Completion 

• Activity Type(s):

X Outreach X Student Equity 
Coordination/Planning 

Instructional Support Activities 

X Student Services or other 
Categorical Program 

Curriculum/Course Development or 
Adaptation 

Direct Student Support 

Research and Evaluation Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
F.4 Credit and noncredit undergraduate students Asian – 470 / 106 

Hispanic – 1436 / 827 
Native American – 14 / 0 
Black / African American – 373 / 15 
Multi-Racial – 295 / 3 
White – 2981 / 42 
Veterans – 120 
Foster Youth – 40 
Students with disabilities - 550 
Low-Income – 1625 federal aid; 3402 BOG fee waiver 

• Activity Implementation Plan
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In March 2015, the college formally began working with the Educational Advisory Board (EAB) to introduce the Student Success 
Collaborative (SSC) Navigate, a student-facing platform that interactively explores each student’s interests / goals, provides 
interactive course scheduling, encourages and tracks their progress on completing priority enrollment steps or other college 
initiatives and provides ongoing pieces of just in time orientation / information over the course of their onboarding and enrollment 
lifetime. It has substantial information and provides assistance and referral related to career exploration. The SSC integrates data 
from other resources, such as Banner and DegreeWorks, in order to send out tailored messages and nudges to broad or discrete 
populations; this will be programmed to include key information and events, such as FAFSA annual activities, promotion of learning 
communities, enrollment deadlines, links or messages for foster youth, students with disabilities, and veterans, etc. It can be 
programmed to direct students on probation or otherwise at risk, e.g., undecided, to activities such as counseling classes or 
appointments, career/major workshops, or other designed interventions. A subsequent Spanish version of the SSC is being planned. 
https://www.eab.com/technology 

ID Planned Start and End Date(s) Student Equity Funds Other Funds** 
F.4 Spring 2015 initiated partnership; 

spring 2016 launch pilot with 
incoming fall 2016 cohort; 
refine and expand thereafter 

N/A SSSP: annual funding for Navigate: 
$137,500 
District:  in kind for staff and faculty 
time in developing tool and ongoing 
implementation 

• Link to Goal
Navigate leverages technology to enhance outreach to students, helping them to navigate the enrollment process, earn priority 
registration, promote timely information dissemination and/or links to resources, such as tutoring available for midterms or finals 
and scholarship application deadlines, in text and/or email format, to help students stay on track and create referrals to staff and 
faculty who can assist students. It helps staff perform outreach, while freeing more time to perform the services. 

• Evaluation
Staff will be able to access a variety of metrics on efficacy of activities promoted by the tool, as well as assess impact on semester 
and annual enrollment and completion by student demographics, retention, and use of referred resources.  Student surveys and/or 
focus groups on ease of onboarding and semester scheduling, etc. with use  of tool will be incorporated into spring 2016 pilot and 
cyclically thereafter with continued expansion of tool. Impact on equity metrics will be difficult to measure directly but qualitative 
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information from students and counselors will provide insight.  The leadership team for implementation of Navigate will facilitate 
annual feedback and chart direction for adjustments and future development. 

F.5 Increase staff resources for equity data collection, research and analysis to support equity planning. 
• Indicators/Goals to be affected by the activity:

X Access X Degrees and Certificate Completion 
X Course Completion X Transfer 
X ESL and Basic Skills Course Completion 

• Activity Type(s):

Outreach 
X 

Student Equity 
Coordination/Planning 

Instructional Support Activities 

Student Services or other 
Categorical Program 

Curriculum/Course Development or 
Adaptation 

Direct Student Support 

X Research and Evaluation X Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
F.5 Equity research 

• Activity Implementation Plan
As noted above, COM’s SEP includes an allocation to COM’s office of Planning, Research and Institutional Effectiveness (PRIE) to 
support significant additional local research, analyses and reporting on assessment of disproportionate impact for populations on all 
Student Equity Indicators (access, course completion (retention), ESL and Basic Skills completion, transfer, and degree and certificate 
completion), as well as to develop mechanisms for monitoring progress of student population(s) and current initiatives. The 
additional research, as outlined in direction from the Chancellor’s Office, will (a) assist with development of shared understandings 
of the meaning of the data, (b) support creation of additional action plans to mitigate the impact of disparities in student equity, (c) 
help with continued integration of student equity into other institutional planning processes and program review, and (d) improve 
data collection and analyses relevant to the groups of students. 
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This position will participate in research and analyses that yield better understanding of factors contributing to or detracting from 
Indicator success for identified groups and contribute to evaluation of current and potential interventions. The position will participate 
in activities like development of dashboard measures that track and inform trends for initiatives, e.g., fall 2015 learning community (LC) mini-
summit where the deans, faculty and staff, with help from PRIE, discussed qualitative and quantitative data collection to evaluate success of 
the LCs and prepare for program review. 

PRIE has increased capacity to produce informative data, research and analyses to assist student equity planning. See Appendices 
Exec 1-3 for examples of recent reports, e.g., a study of comparative faculty and staff representation to student ethnic diversity, 
Faculty and Staff Diversity at College of Marin, the Bay Area 10, and Santa Rosa Junior College. More recently, PRIE co-developed for 
equity planning and Human Resources a survey of COM faculty and staff regarding their self-assessed preparedness to serve a 
diverse student population. This is consistent with establishing a benchmark from the 2014-15 Student Equity plan, which was 
incorporated into the revised strategic plan for the college. 

ID Planned Start and 
End Date(s) 

Student Equity Funds Other Funds** 

F.5 Hiring July 2015, 
ongoing 
staffing 

Salary and Benefits, 
approximately 
$39,000 

District: in kind for Director and additional research staff in PRIE; district 
funding for remainder of position, (approximately $80,000), which provides 
research and analysis for other areas that may be complementary to equity, 
including SSSP. 

• Link to Goal
Additional research capacity will provide more and deeper analyses, resulting in better understanding of COM’s students and factors 
that may or may not positively impact outcomes on the equity related indicators of success. This will enhance coordination, decision 
making and also provide professional development for the staff and faculty in better understanding the students and our self-
assessed needs for additional training to enhance teaching and services to support the students. 

• Evaluation
Evaluation will be provided via administrative unit program review (at least every three years), feedback from college staff regarding 
responsiveness and quality of work, reports, and feedback from internal customers on same for student equity measures, as well as 
annually via survey of SAS committee and others. 
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F.6 Increase staff and faculty resources to support equity planning, coordination and achievement of related goals. 
• Indicators/Goals to be affected by the activity:

X Access X Degrees and Certificate Completion 
X Course Completion X Transfer 
X ESL and Basic Skills Course Completion 

• Activity Type(s):

Outreach 
X 

Student Equity 
Coordination/Planning 

Instructional Support Activities 

X Student Services or other 
Categorical Program 

Curriculum/Course Development or 
Adaptation 

Direct Student Support 

Research and Evaluation X Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
F.6 Equity plan coordination 

• Activity Implementation Plan
Two fold strategy to greatly enhance equity planning. 

1.	 Hire a faculty equity coordinator to enhance peer to peer engagement, outreach to academic programs, provide equity
related planning and collaboration, and track and support initiatives, participate in regional/statewide planning coordinated 
by the Academic Senate for the California Community Colleges, and collaborate on evaluating progress on goals and drafting 
plan updates, reports, and/or presentations. 

2.	 Hire a staff equity coordinator to:
a.	 Collaborate with Faculty Equity Coordinator, Dean of Student Success and others to develop and implement equity

planning.
b.	 Provide leadership for campus events, activities, and student involvement using a social justice framework to

promote equity, campus community, and student engagement.
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c.	 Provide leadership, “life-skills,” and cultural competency development opportunities for student clubs to promote
inclusion, equity, and access.

d.	 Develop and coordinate community-wide diversity and social justice programs, trainings, and special initiatives that
are consistent with the College’s work to address inequity as it relates to race, veteran status, immigration status,
socio-economic status, and additional marginalized identities.

e.	 Work closely with campus and community partners to implement programs aimed at enhancing community
relationships, fostering learning and engagement around issues of power, privilege, and oppression.

f.	 Serve on College committees to assess and address climates of diversity, culture, and inclusion.
g.	 Provide support for specific initiatives, including implementation and designed growth of learning communities.

ID Planned Start and End Date(s) Student Equity Funds Other Funds** 
F.6 Hiring spring 2016 ongoing staffing Salary and Benefits, faculty – approximately 

$20,000; Assistant Director, $45,000 
District: funding for Dean of Student 
Success and Administrative Assistant 

• Link to Goal
Additional faculty and staff will provide bandwidth for enhanced coordination, communication, outreach within and outside the 
college in the processes associated with equity planning, coordination, and professional development, and will ensure planning, 
implementation and assessment of progress are occurring on an ongoing basis. 

• Evaluation
Feedback from equity plan engaged constituents on support and communication as well as recommendations to improve or 
enhance equity planning, via annual survey. Assessment of progress towards equity-related goals on an annual basis, conducted by 
Student Access and Success Committee, as well as reporting through strategic plan progress updates to the Educational Planning 
Committee, and other governance committees. 
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F.7 Improve veteran student outreach, services, support and coordination. 

• Indicators/Goals to be affected by the activity:

X Access X Degrees and Certificate Completion 
X Course Completion X Transfer 
X ESL and Basic Skills Course Completion 

• Activity Type(s):

X Outreach Student Equity 
Coordination/Planning 

Instructional Support Activities 

X Student Services or other 
Categorical Program 

Curriculum/Course Development or 
Adaptation 

X Direct Student Support 

Research and Evaluation X Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
F.7 Veteran students 130 – 200* 

*Aligned with current initiatives and recent California Community Colleges Chancellor’s Office training for student equity coordinators,
the college is also working to enhance data collection and reporting for students. This is significant for veterans, who appear to be under 
reporting through their CCC Apply application for admission, but subsequently identify through other reporting (e.g., FAFSA, VA benefits 
certification, engagement through EOPS, SAS or Veteran and Military Student Resource Center). 

• Activity Implementation Plan
To improve veteran student outreach, services, support and coordination, the college plans to utilize equity and VA work study 
funds to help implement Veteran Advisory Committee’s Recommendations to support veteran and military students and their 
families (see Appendices Multifactor 1 and Multifactor 2). Central to the VAC’s previous assessment is the creation of a position to 
coordinate outreach and services for veterans, including addressing barriers to their enrollment and retention. 
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Based on the 2014-15 equity funding plan, the college has hired an interim 0.50 FTE position to support veteran services and 
develop and staff the Veteran and Military Student Resource Center, set to open in January 2016. This position will be increased to 
1.0 FTE and will have the following among its representative duties: 
•	 Develop and coordinate a comprehensive program of services, activities and collaborations designed to engage and support

veteran and military students, including assisting students in completing various steps for successful matriculation (transition), 
educational goal(s) achievement and personal development; 

•	 Coordinate and oversee daily operations of the Veteran and Military Student Resource Center; bring relevant services to the
COM veteran population and Center. Train and provide direction to VA work study students. Monitor progress of veteran and 
military students and provide support services and referral; participate in development and implementation of early alert 
activities to support student retention and success; 

•	 Develop and coordinate services, events and activities to support veterans, active duty military, reservists, and their families.
Serve as technical resource to students and staff; respond to inquiries related to veterans’ affairs. Promote camaraderie among 
veteran students. Provide workshops on various topics, including GI Bill Benefits, choosing majors, resume writing, job 
searching, networking, and other workshops requested by and/or designed for veteran and military students and their families. 
Explain Student Success and Support Program (SSSP) requirements and first semester responsibilities to students regarding 
transcripts, priority registration, orientation, assessment testing, course registration and development of student education 
plans. Ensure efforts are integrated into the larger student success efforts of the institution; 

•	 Plan and implement outreach to promote college enrollment of veterans and services offered at Veteran and Military Student
Resource Center. Maintain currency of information regarding program information and services. 

ID Planned Start and End Date(s) Student Equity Funds Other Funds** 
F.7 Hired interim 0.50 Veteran Resource 

Specialist Fall 2015; complete 
permanent full time hire- spring 
2016; open Center- January 2016 

Salary and Benefits – 
approximately 
$73,000 

District:  relocation and renovations to veteran 
designated space:  $42,000 
VA:  Work-study veteran students to provide 
Center reception: $15,000 

• Link to Goal
The veteran student subpopulation is identified in both higher education literature and SSSP and Student Equity with specific, 
unique needs and at potential risk. That is consistent with the internal assessment done at COM, informed by a survey of student 
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veterans. Showing the commitment represented by the inaugural staffing and opening of the Center and services subsequently 
provided will help the college to more accurately identify, assess and address potential equity issues for our veterans. 

• Evaluation
As referenced, a previous survey was conducted of veteran students in spring 2014. CCSSE survey was done in spring 2014 as well. In 
the future, these will be staggered in off years to provide feedback from our student veterans, as will annual focus groups and 
informal responses through contact in the Center. Equity measures will provide insight into disproportionate impact for success 
indicators. 
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F.8 Seek Hispanic Serving Institution (HSI) federal funding status. 

• Indicators/Goals to be affected by the activity:

X Access X Degrees and Certificate Completion 
X Course Completion X Transfer 
X ESL and Basic Skills Course Completion 

• Activity Type(s):

X Outreach Student Equity 
Coordination/Planning 

X Instructional Support Activities 

X Student Services or other 
Categorical Program 

Curriculum/Course Development or 
Adaptation 

X Direct Student Support 

Research and Evaluation Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
F.8 Hispanic/Latino/a credit and noncredit students Hispanic – 1436 / 827 

• Activity Implementation Plan
The Department of Education  offers large grants to institutions defined as HSI which can be used for many academic purposes 
serving all ethnicities at the institution including faculty development, funds and administrative management, development and 
improvement of academic programs, endowment funds, curriculum development, scientific or laboratory equipment for teaching, 
renovation of instructional facilities, joint use of facilities, academic tutoring, counseling programs and student support services. 

At 25% or higher Hispanic/Latino enrollment for the most recent terms, along with other criteria met, including a large number of 
low-income students, COM has reached the threshold for eligibility HSI federal funding. COM began exploring this possibility last year, 
and senior representatives of the college met this fall to hear a presentation from an experienced grantee on the requirements and 
application process. Subsequent planning meetings, establishment of a steering committee and other activities will follow in 2016, as 
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part of preparing to apply. Significant additional documentation, including plans for implementation, will occur through the grant 
writing process. 

ID Planned Start and End Date(s) Student Equity Funds Other Funds** 
F.8 Grant research / background 2015-16; 

Application anticipated 2016-17; 
Soonest initial award, 2017-18 

N/A District:  salary and benefits for grant writing 

• Link to Goal
Hispanic/Latino/a students at COM are the second largest student population among the credit students (26%) and represent 83% of 
the Noncredit ESL student enrollment and have been identified in this report as experiencing disproportionate impact on multiple 
equity success indicators. The majority of these students are low income and first generation. These and other students will be 
served by additional resources that could be invested in their success via this grant opportunity. 

• Evaluation
The grant itself if awarded will have various reporting requirements. In process for preparing the application and tracking the equity 
metrics for the students, the college will continue to monitor enrollment, completion and transfer/degree attainment for these (and 
other) students, including  assessing the impact of other initiatives on their success, such as involvement in Summer Bridge, Puente, 
etc. 
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F.9 Provide professional development opportunities for staff and faculty that enhance awareness, understanding, capacity and 
motivation to support student populations identified in equity plan. 
• Indicators/Goals to be affected by the activity:

X Access X Degrees and Certificate Completion 
X Course Completion X Transfer 
X ESL and Basic Skills Course Completion 

• Activity Type(s):

Outreach Student Equity 
Coordination/Planning 

Instructional Support Activities 

Student Services or other 
Categorical Program 

Curriculum/Course Development or 
Adaptation 

Direct Student Support 

Research and Evaluation X Professional Development 

• Target Student Group(s) & # of Each Affected*:
ID Target Group # of Students Affected 
F.9 Faculty and Staff:  professional development that 

ultimately supports all student subpopulations 
addressed in equity plan 

TBD 

• Activity Implementation Plan
Provide professional development/training to increase awareness, implement promising practices in pedagogy, curriculum 
development, and student services, and increase awareness/understanding of issues impacting target student populations including 
the effects of inequities, methods for detecting and researching them, and effective practices for improving outcomes. Engage in 
both internal and external opportunities and sharing of promising practices and research to have a better understanding and 
appreciation for students’ development and diversity. Implement/adopt effective tools, resources, models and approaches that 
would positively impact student success at COM. 
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 F.9   Fall 2014 ongoing  $5150 SSSP;   District TBD 

  
 

   

    
   

   
  

• Link to Goal
An SEP activity established last year and included in strategic planning was to assess staff and faculty preparedness to serve a diverse 
student population. Based on responses to that survey this semester, additional opportunities are being facilitated within and 
separate from the college. 

• Evaluation
For internal opportunities such as flex trainings each semester, surveys are sent to participants and presenters.  For external 
opportunities, those supported by equity funds are asked to provide a brief report on the takeaways/benefits from their 
experience(s). In the coming year, this will be formalized by the Student Access and Success committee, following a format 
developed by the Basic Skills Initiative steering committee. 
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Summary Evaluation
 

The College will continue to utilize the core metrics determined by the state:  access; course 
completion; Basic Skills and ESL completion, degrees, certificates and transfer, and supplement 
this with improved local data collection, research and analysis. As referenced in this document, 
with the resources to increase equity research, the college’s PRIE department has in the last six 
months already produced a number of informative reports and trend analyses. Collaboratively 
the college will continue to monitor progress on key metrics associated with the goals to reduce 
disproportionate impact, as well as current work to better capture data on specific 
subpopulations. This will also be an important aspect of the enrollment management plan and 
dashboard to be developed. Qualitative data will also continue to be gathered, including through 
surveys of subpopulations (e.g. students with disabilities, veterans, participants in Summer 
Bridge) and a regular cycle of CCSSE and FSSE administrations to students and faculty and 
analysis. 

Student Equity (and SSSP) planning will continue to be a focus of the Student Access and Success 
Committee (SAS), which is a part of the Marin Community College District’s participatory 
governance structure, reporting to and providing regular updates to the Planning, Resource and 
Allocation Committee (PRAC). SAS also regularly reviews academic and student service Program 
Reviews, completed at a minimum of every three years, including embedded analysis from each 
unit regarding qualitative and quantitative evidence of student success or barriers to access and 
achievement. This review informs annual recommendations SAS makes to the Planning and 
Resource Allocation Committee PRAC. An example of equity related achievement from this process 
is a recent such recommendation around the theme of transportation, supported by program 
review. This has resulted in a new partnership with Marin Transit and student approval of a 
transportation fee to provide unlimited ridership for students for $3 to $35 per semester, based on 
units enrolled. 

Additionally, with the coordinated planning for student equity, basic skills master planning, 
student success and equity related Student Learning Outcomes (SLOs) and updated strategic 
planning, progress towards achievement of equity goals will be among the embedded goals 
evaluated for compliance with strategic planning, institutional effectiveness and accreditation. 
This will incorporate additional evaluation and feedback loops into the process of 
implementation, including insight gained through the college’s current accreditation self-study. 
At the micro level, this is as specific as program reviews being required for Summer Bridge and 
each of the learning communities - Umoja, Puente and First Year Experience, beginning in 2017. 
At the macro level, an example is annual reporting on equity (and student success) goal progress 
being presented to Educational Planning Committee (EPC), which each spring reviews progress 
towards achievement of initiatives embedded in the Strategic Plan. EPC then makes annual 
recommendations to the Planning and Resource Allocation Committee (PRAC). 

SAS will incorporate student equity plan progress updates (including data collection, research, 
and analyses) into monthly agendas and the Dean of Student Success, with direction from the 
Vice President of Student Learning and Student Services, will coordinate gathering of 
information, updates and exchange of information between responsible parties and 
constituencies. Implementation of a to-be-proposed expansion of SAS to incorporate broader 
representation will enhance the collaboration on research and results with representatives from 



    
       

    
    

     
  

            
          

each of the major initiatives or collaborating partners (e.g., Puente, Student Accessibility 
Services, and Financial Aid). With the additional staff and faculty support for equity coordination 
delineated in the plan, capacity for regular and further outreach within the college community 
will enhance awareness, engagement and disseminate progress on the equity plan. Annual 
meetings will also occur with each initiative’s coordinator(s) to evaluate progress toward goal(s) 
and program adjustments as warranted. 

Annual reporting is also required for the Chancellor’s Office and this will provide another 
opportunity for participatory governance and evaluation at the district level. 
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Appendix Exec 1: Student Equity Metrics
	
Student Equity Metrics Executive Summary 

Planning, Research & Institutional Effectiveness 

As part of the College of Marin’s Student Equity Plan, the California Community College 
Chancellor’s Office requires tracking of the metrics on the following pages. See the last page for 
definitions. These metrics were disaggregated by gender, race/ethnicity, economically 
disadvantaged, and foster youth, students with disabilities and veterans where data are 
available. While not required, age was included as well. 

Using the Chancellor’s Office methodology, inequities were determined where categories 
of students within a group achieved at a rate of 80% or less of the highest category in that group. 
For example, by race/ethnicity, the most successful group (Asians) completed at 61.3%. Hispanic 
and African American rates were more than 80% lower. Therefore, the outcomes for those two 
groups are inequitable. 

Only the inequities are shown on the following pages, along with the highest value on 
each metric and an estimated number of students needed to achieve equity. Major results are: 

x�	 In terms of Access, White students are under-represented compared to their 
proportion in Marin County. 

x�	 African American and Hispanic students have lower rates on most, but not all, 
metrics. 

x 	 The  Foster Youth Course Comple tion (Success) rate is lower than others. 

x 	 Students  who  are “not” economically  disadvantaged  or  disabled  are  less  likely  than 
economically  disadvantaged  and  disabled  students  to  achieve CTE completion  and 
complete  a  college  level  course  after  developmental  course  completion. 

x 	 Students  age  20  and older  are  less  likely  to  Complete  than  younger students. Fo r 
CTE  Completion, students  age  25  and  older  are  less  likely  to  complete. 

x	  Most  student  groups are  less likely  than  Asians  to  Transfer,  as are  economically 
disadvantaged students. 

x	  Students  age  40  and  older  are  less  likely  than  younger  students  to  complete a 
college-level  English  or  Math  course  after  finishing  Developmental English  and 
Developmental  Math. 

x 	 Males are  less likely  than  females to  complete  a  college  level  English  course  after 
developmental coursework, including  ESL. 

Note: Only the Course Completion (Success) metric is available for foster youth and veterans. 
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Student  Equity  Metrics  
ϭ/1/2015 

Course Completion  (Success)  (Based  on  #  Courses,  not  Students)

   Race/Ethnicity (Highest 84.5%)�
 
  African American ֱ      51.8%�
 ֯�  African American     55.8%�
 
  American Indian ֱ      64.3% ֯�    Native Hawaiian/Pacific Isle   40.5% 
  Hispanic ֱ      63.3% &ŽƐƚĞƌ�zŽƵƚŚ    (Highest ϳϳ  .ϯ%) 
    Native Hawaiian/Pacific Isle  ֱ      62.5% &ŽƐƚĞƌ�zŽƵƚŚ֯� ϰϳ͘ϲй  

 

   

 
    

   

   
            

     

 
      

  

 
  

 
  

    
    
    
    

  
  
  
  

  
            

          

 
     

                          
               

                   
     

 

  
  

 
  

 
         

 
  
  
  

    
                 
         
      
      
      

 
   

   
  

 
 

            
               

       

Access 
County COM Equity 

Ratio 
% % % 

White 72.7 52.0 71.5 

Completion 
Actual Highest Need 

% % N 
Age 20+ 41.6 56.5 ш�ϭϴ 

CTE Completion 
Hispanic 42.0 ϲϭ͘ ϯ����ш�ϭϱ�� 
African American ϯϭ ͘ ϴ��� ����ϲϭ͘ ϯ ����ш���ϴ Actual Highest Need 

% % N 
Age 25+ 37.6 57.8 ш 38 

Transfer 
African American 50.0 ϲϯ ͘ Ϯ����ш���Ϯ 

Actual Highest Need Filipino 48.2 ϲϯ ͘ Ϯ����ш���ϭ 
% % N Hispanic 38.7 ϲϯ ͘ Ϯ����ш�ϭϯ  

African American 36.2 55.8 ш�  3 White 44.5 ϲϯ ͘ Ϯ����ш�ϯϲ
Filipino 43.5 ϱϱ͘ ϴ����ш���ϭ 
Hispanic 26.1 ϱϱ͘ ϴ����ш�ϭϱ 
White 44.6 ϱϱ͘ ϴ����ш�ϮϮ Not Economically 

Disadvantaged 35.5 ϱϴ͘Ϯ����ш�ϯϵ  

EOPS/CARE 32.0 ϰϯ͘ ϵ����ш���ϳ �� 
Not Disabled 44.7 ϲϱ͘ ϳ����ш�ϲϰ Financial Aid Recipient ϯϯ ͘ ϴ�� �ϰϴ͘ϰ����ш�ϮϮ 

Sources: Course Completion data from COM’s Data Dashboard. Access data from California Department of Finance December 
2014. Transfer data from Chancellor’s Office Transfer Velocity Data in Data Mart. Other metrics from Chancellor’s Office 
Student Success Scorecard Data entering cohorts – 2006-2009 combined. 



   

    

 

  

 
    
     

    
             

       

 
 

 

              

     
  

   
      

   
  

  
     

   

   

       

 

        

   

 

 
    
     

   
           

    

 
       

 

                

 
         

  
      

 
         

             

   

  

 
    
    

   
           

    

 
       

 

        
 

     
    

 
       
    

              

   
 

             

Student Equity Metrics�
 
9/1/2015

Developmental ESL to 
College Level 

Male 

Actual 
% 

12.8 

Highest 
% 
21.2 

Need 
N 
ш�� 4 

Age 25+   14.7 29.8 ш�ϭϱ 

Asian 
Hispanic 

ϭϳ ͘ ϱ��� 
12.7 

����Ϯϱ͘ Ϭ�����ш  2 
Ϯϱ͘ Ϭ�����ш�13 

Not Economically 
Disadvantaged ϭϰ͘Ϭ����� �Ϯϴ͘ϲ�����ш�ϭϰ 

Not Disabled 17.0 41.7 ш�ϯϬ 

Developmental English to 
College Level 

Male 

Actual 
% 

38.7 

Highest 
% 

49.2 

Need 
N 
ш�Ϯϴ 

Age 40+ 33.4 48.0 ш�  7 

African American 
Hispanic 

Ϯϳ ͘ ϳ ��� 
38.9 

����ϱϰ͘ ϯ ����ш�ϭϰ�
54.3 ш�ϭϱ�

Not Disabled 41.9 54.2 ш�54�

Developmental Math to 
College Level 

Age 40+ 

Actual 
% 

24.2 

Highest 
% 

36.2 

Need 
N 
ш�� 4 

AĨƌŝĐĂŶ��ŵĞƌŝĐĂŶ��� 
Filipino 
Hispanic 

����ϵ ͘ ϱ��� 
16.7 
28.8 

�ϯϲ ͘ Ϯ����ш�11 
36.2 ш  2 
ϯϲ ͘ Ϯ����ш 5 

Not Disabled 27.0 35.0 ш�27 

Source: Metrics from Chancellor’s Office Student Success Scorecard Data entering cohorts – 2006-2009 combined. 



   

   
 

                      

   
                           

                       

     
          

      

            

      

 
                         

                      

                      

                

                         

             

           

 
                           

        

       

    

             

      

  
                         

                 

  

       

                    

              

                      

Student Equity Metrics Definitions 

Access 

The percentage of each population group that is enrolled compared to that group’s representation in the adult population within the 

community served. 

Course Success Rate 

Calculation = Grades of A, B, C, CR, P divided by A, B, C, CR, P, D, F, FW, NC, NP, W. Success Rate is the percentage of 

students who received a passing grade of A, B, C, CR or P (Pass) at the end of the semester. ("Incomplete", "In Progress" and 

"Report Delayed" grades are excluded from the calculation.) 

Developmental – English, Math and ESL 

Definition Developmental English: Started in a remedial English class and successfully completed a college-level 

English class within six years. Definition Developmental Math: Started in a remedial Math class and successfully 

completed a college-level Math class within six years. Definition Developmental ESL:  Started in a remedial ESL class 

and successfully completed a college-level ESL or English class within six years. 

Source: Chancellor's Office Scorecard 2015 

Transfer 

Transfer Velocity is defined by the Chancellor’s Office as: The initial group or cohort of first-time students is evaluated six years 

after initial enrollment in order to determine if they have shown behavioral intent to transfer. If by six years after initial enrollment a 

student has completed twelve credit units and attempted transfer-level math or English, the student then enters into the Transfer 

Cohort and that student’s transfer outcome is calculated for a variety of time frames ranging from three years after initial 

enrollment to as high as twelve years after initial enrollment, time allowing. 

A EOPS participant is a student who received EOPS services at any time within six years of initial enrollment. A financial aid 

recipient is a student who received any financial aid monies at any time within six years of initial enrollment. 

Source: Data Mart Transfer Velocity using six years to transfer. 

Completion 
Completion rate is the percentage of first-time students with a minimum of 6 units earned who attempted any Math or English the 

first three years and achieved any of the following outcomes within six years of entry:�
 

1) Earned AA/AS or credit Certificate (Chancellor's Office approved)��
 

2) Transfer to a four-year institution��
 

3) Achieved "Transfer Prepared" (student successfully completed 60 UC/CSU transferable units with a GPA >= 2.0)��
 

Source: Chancellor's Office Scorecard 2015 

CTE Completion 

Definition: The percentage of students who attempted a CTE course for the first-time and completed more than 8 units in the 

subsequent three years in a single discipline (2-digit vocational TOP code where at least one of the courses is occupational SAM 

A, B or C) and who achieved any of the following outcomes within six years of entry: 

x� 

x� 

x� 

Earned any AA/AS or credit Certificate (Chancellor’s Office approved)�� 
Transfer to four-year institution (students shown to have enrolled at any four-year institution of higher education after 

enrolling at a CCC)�� Achieved “Transfer Prepared” (student successfully completed 60 UC/CSU transferable units 

with a GPA >= 2.0)�� 

Source: Access definition from Student Equity Plan. Course Success rate as defined by COM. All other definitions from Chancellor’s 

Office Scorecard 2015. 
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Appendix Exec 2

A Different Way�
 
to Look at Student Groups 

and Their Success 

Executive Summary 
This research supports College of Marin’s (COM) efforts to assure equitable educational 

progress among all student groups and to improve student completion overall. Previously, an analysis of 
disproportionate impact required by the California Community Colleges Chancellor’s Office was 
conducted for the Student Equity Plan. Both the required student equity metrics and the Student 
Success Scorecard performance metrics disaggregate the data by student demographic groups. While 
doing so does highlight progress and success differentials between some demographic groups, these 
descriptive statistics do not address the reasons for the disparities. Further, they can leave the 
impression that the identified groups are uniform in their needs and progress. Not only is this not the 
case, such an approach does not lend itself to identifying at-risk students without over-generalizing. 

For these reasons, this study uses cluster analysis to make finer distinctions between student 
groups taking into account demographics but also college preparation, enrollment and course taking 
patterns, educational goals and short-term academic progress milestones, some of which are stronger 
influences on students’ success than their gender, race, age or other ascribed characteristics. Each 
group’s risk of failing to complete is quantified as well. Such findings offer a more nuanced means of 
identifying and responding to students’ differential needs.  

The data for this study consists of first-time degree and/or transfer-seeking students that the 
California Community College Chancellor’s Office (CO) used in calculating its Student Success Scorecard 
metrics. It includes 2,435 students who first enrolled at COM from academic year 2004-05 through 
2008-09. These students were tracked across 6 years to determine their completion. Therefore, 2008-09 
is the most recent cohort. However, the analyses focus on characteristics and behavior during these 
students’ first semester and year in relation to completion within 6 years. With this approach, findings 
can be applied to support new entering student cohorts. 

This research identified eight distinct student clusters, only two of whom were prepared for 
college. As would be expected, they completed at high rates, 71% and 79%. Though the majority of 
students enter COM unprepared, their outcomes vary tremendously. These clusters’ completion rates 
ranged from 19% to 74%. Demographic characteristics were among the most important variables only in 
the two most homogenous groups—the two prepared groups, which consisted of predominately White 
and not economically disadvantaged students—and the group with the most racial/ethnic diversity. For 
all groups, college preparation, course-taking patterns, course success, number of units attempted, and 
persistence were stronger classifying characteristics. Each cluster exhibits different combinations of 
these primarily behavioral characteristics. For example: 

x  One group appears to have had a modest need for developmental  English and then moved on  to  
complete and transfer at high rates.  

x  One group  consistently enrolled part-time, made good academic progress, but appeared to be  
persisting without a clearly defined goal  but completed at only  45%.  
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x  Another group enrolled nearly full-time. Their course  taking and educational goal suggested 
they  were attempting to fulfill degree requirements, but struggled academically and left after 
their first semester.  28% completed.  

x  Another group appeared to be testing the water, enrolling in a small number of units, no  math 
or English and undecided educational goal, struggled  academically, stopped out, then returned  
for one more semester to  try again. 39% completed.  

x  2 clusters with similar academic progress struggles completed at different rates, 19% vs. 45%;  
the more racially/ethnically diverse and  economically disadvantaged  cluster  had  a lower drop in 
first to second  semester GPA and  completed  at the higher rate.  

x  Some groups took no English or math, some took mostly developmental  or only college-level, 
and some  took both levels concurrently, especially English. The mix of course-taking patterns 
among the clusters is complex and does not clearly correspond to high  or low completion, 
warranting further investigation.  

x  In some clusters, more than 25% of students were undecided on their educational goal, raising  
the issue of advising and educational plans.  

The findings of this study show that many  students complete college despite being unprepared 
at the beginning. Without the data, we  cannot determine what types of supports any of these students 
may have received from COM. However, the observed behavioral patterns of these student clusters 
suggest COM should review and  discuss prerequisites, placement testing, advising, educational plans, 
support programs, English and math course taking, and, ideally, an academic alert system that could  
identify at-risk students early enough to intervene with support designed to address  their particular  
challenges and improve their chances of success.   
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A Different Way�
 
to Look at Student Groups 

and Their Success 
The College of Marin (COM) is developing plans, implementing new programs and services, and 

modifying policies and practices to assure equitable educational progress among all student groups and 
to improve student completion overall. Previously, an analysis of disproportionate impact required by 
the California Community Colleges Chancellor’s Office was conducted for the Student Equity Plan. Both 
the required student equity metrics and the Student Success Scorecard performance metrics 
disaggregate the data by student demographic groups. While doing so does highlight progress and 
success differentials between some demographic groups, these descriptive statistics do not address the 
reasons for the disparities. Further, they can leave the impression that the identified groups are uniform 
in their needs and progress. Not only is this not the case, such an approach does not lend itself to 
identifying at-risk students without over-generalizing.  

For these reasons, this study uses cluster analysis to extend those findings beyond student 
demographics to take into account college preparation, enrollment and course taking patterns, 
educational goals and short-term academic progress milestones, some of which are stronger influences 
on students’ success than their gender, race, age or other ascribed characteristics. Cluster analysis 
permits making finer distinctions between groups of students, including differences in their degree of 
risk. Such findings offer COM administrators, faculty and staff a more nuanced means of identifying and 
responding to students’ differential needs. Further, these results are intended to prompt discussion and 
suggest a broader range of strategies for improving the success of all COM students. 

Data Used in Analyses 
The data used in this study were those of first-time degree and/or transfer-seeking students 

that the California Community College Chancellor’s Office (CO) used in calculating its Student Success 
Scorecard metrics, e.g., completion, attainment of 30 units, and persistence for the first three 
consecutive terms. All California community colleges are expected to improve their performance on 
these metrics. As such, in-depth exploration of these data to unearth enrollment patterns and 
characteristics of students who complete and fail to complete will aid in that goal. In addition, since 
these metrics are based on tracking students across six years, this research will help to create short-term 
metrics that can be used as milestones to gauge our progress along the way. 

Students included in this dataset (N=2,435) are first-time students in the CA CC system who 
began at COM and completed at least 6 units and attempted any math or English in their first three 
years of enrollment. As noted, these students are tracked over a 6-year period as the basis for the 
Scorecard metrics. Students are tracked whether they remain at COM or complete at another 
institution. The most recent completion data available at the time of this study was for the cohort 
entering COM in the 2008-09 academic year. Cohort years included in this study are 2004-05 through 
2008-09. 

Based on previous analyses and the student success literature which shows that first term and 
first year are crucial to long-term success, and the need to use research findings to identify at-risk 
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students and develop early interventions and support programs, we focused our analyses on the first 
term and first year of enrollment. We divided the students into 2 separate groups: those who completed 
two consecutive semesters (N=1,672); and those who stopped out or dropped out of COM after their 
first semester (N=763). Students who stopped out/dropped out comprise 31% of the dataset. 

The set of variables used in this study are commonly shown in the literature to influence student 
success, including completion/graduation. In addition, the choice of factors that could be examined was 
constrained by the availability and accuracy of COM data. Factors in the analyses include students’ 
course success and GPA, math and English courses taken, and unit load during the first term and first 
year of enrollment. Patterns that exist in these data may be useful in identifying at-risk students and 
developing early interventions to help them progress. Other factors--student demographics, academic 
preparedness, and enrollment patterns over the first 3 years (6 terms) of enrollment—were also 
included. (See Appendix A: Methodology, Models and Descriptives for methodology detail and other 
factors considered, but currently unavailable.) 

Statistical Methods 
In addition to descriptive statistics, this research was conducted using cluster analysis. Cluster 

analysis models use a set of input variables to classify students into distinct groups, or clusters, based on 
similar values for each variable. Students in a particular cluster are more similar to each other than they 
are to students in any other cluster. For example, all students are classified using persistence, college 
preparation status, English and math course taking in the first year, and other factors. But, the 
percentage that persisted, whether they were prepared or unprepared for college, and the level of 
English and math courses they enrolled in produces different combinations. On some variables, they are 
similar, on others different. These combinations are the basis for the clusters, or groups, into which 
students are categorized. (See Appendix A: Methodology, Models and Descriptives for methodological 
and model detail and descriptive statistics). 

Findings 

1st Cluster Analysis: Students Attending the First Two Consecutive Semesters 

This analysis of students who consecutively enrolled at COM for their first two semesters yielded 
five distinct student clusters. Descriptive statistics generated for each cluster add to the picture of each 
group. Completion rates by cluster show each group’s level of risk of success or failure. Basic progress 
and risk data for each cluster are summarized below, followed by a description of characteristics that 
makes each cluster distinct and a brief discussion. Also, to facilitate comparison between clusters, and 
highlight significant features and findings, the clusters are not necessarily shown in numerical order in 
the descriptions. The numeric labels are arbitrary and carry no meaning. They are just the way the 
model identifies the groups. 

Cluster 
# 

Cluster 
Size 

Risk of 
Dropping Out 

Completion 
Rate 

Transfer 
Rate 

Course Success 
Rate (Year 1) 

Mean # of Units 
Earned at COM (3 yrs) 

1 277 (14%) High 19.4% 13.2% 54% 16.0 
2 359 (23%) Moderate 45.1% 23.4% 77% 35.4 
3 303 (19%) Low 71.3% 63.1% 83% 37.8 
4 397 (25%) Low 74.1% 59.5% 77% 49.7 
5 331 (20%) Moderate 45.2% 29.0% 64% 35.2 
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Cluster 1—Unprepared for college; no third-term persistence 

This group is high risk for dropping out. All of them left after their second consecutive term. Less 
than 1% was prepared for college. They attempted, on average, 18.2 units in their first year but were the 
least likely group to succeed in their courses, failing or withdrawing late from nearly half (54%) of those 
courses. They are one of two clusters whose GPA declined from first to second term. Their GPA drop 
was the steepest (-.44). Ultimately, only 19% completed. 

Most students in this cluster took English and/or math in their first year (See Table 1 below). 
However, while the majority (70%) enrolled in developmental English, one-third also took college-level 
English. Further, 41% took developmental math and one-quarter took college-level math. Many did not 
take these courses sequentially. Instead, they either skipped developmental courses, opting instead to 
start at college level, or enrolled simultaneously in both levels of the same subject area. 

Table 1: College Preparation and English and Math Taking by Cluster 

 Cluster 
1 

   (n=227) 

 Cluster 
2 

 (n=359) 

 Cluster 
3 

 (n=303) 

 Cluster 
4 

 (n=397) 

 Cluster 
5 

 (n=331) 

  % Prepared for College  0.4  0.8  100.0  0.3  0.0   no  % Took dev. English year 1  69.6  25.1  0.0  98.9  89.1 

ad
em

ic
pr

ep
ar

at
i

 % Took dev. math in year 1   40.5  18.9  0.0  6.6  97.9 

Ac  % Took college-level English year 1  32.2  3.6  51.5  80.9  39.2 
  % Took college-level math year 1  24.7  11.1  50.8  70.2  10.3 

A follow-up analysis of course taking sequences (Appendix B: English and Math Course Taking 
Sequences, Tables 1 and 2) showed that 21% of these students took both developmental and college-
level English simultaneously in the same term. In addition, 3% took only college-level English. Far fewer 
students enrolled in both levels of math, 1%. However, 18% enrolled in college math only. These 
patterns raise questions about prerequisites and/or placement testing requirements during the 2004-
2009 academic years when these students began at COM. 

Gender was somewhat important in distinguishing this cluster of students from others. It 
included a larger percentage of male students (58%). Although race/ethnicity, economic disadvantage 
and educational goal were not strong identifiers of members of this cluster, those data can sometimes 
aid interpretation, so it is offered here for that purpose. While 52% of students in this cluster are White, 
19% are Hispanic and 10% African American, the second largest proportions of these latter two groups 
next to Cluster 5—which has slightly larger percentages of these two groups. In addition, 10% are Asian. 
49% are economically disadvantaged. As their educational goal, 50% selected AA/AS degree and 19% 
were undecided. This group had the second highest percentage of students who selected career 
development (13%) as their goal. 

Cluster 5-Unprepared for college; high retention, moderate success, racially/ethnically diverse 

This cluster is shown out of chronological order because it shares some similarities with Cluster 
1 that are worth noting, yet its completion rate is substantially higher. This student group is at moderate 
risk; 45% completed. All students in this cluster were unprepared for college. The characteristic that 
most distinguishes this group from others, though, is the fact that almost all enrolled in both 
developmental English and developmental math in their first year (See Table 1 above). However, most 
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did not move into college level, especially math, in their first year. Their course success rate was low 
(60%). Their GPA declined from first to second semester (-0.18). 

Even so, all of these students persisted. They attended COM for an average of 4.5 consecutive 
semesters. Their mean units attempted in the first year (21.1) was the second highest of all clusters. For 
most of the clusters, race/ethnicity was not an important distinguishing factor. However, for this group, 
it is, in that this cluster is the most racially/ethnically diverse group: 45% White, 25% Hispanic, 12% 
African American, and 5% Asian. In addition, this group has the highest proportion of economically 
disadvantaged students (62%). 

Cluster 5 students were the second most likely to select an AA/AS degree as their career goal 
(51%), but the most likely of those who persisted in their first two terms to be undecided on their goal 
(26%). Even though this group is persisting, these students are struggling academically. Since more than 
one-quarter of them are undecided on a career goal, advising, and perhaps interest and aptitude testing, 
seem to be reasonable interventions  with these students. 

Cluster 1 and 5 Comparison 

In some ways, Cluster 1 stud ents seem similar to those in Cluster 5. Both have high rates of 
English and Math taking in their first  year. GPA declined for both groups, though moreso for Cluster 1, 
and their course success rate was lo w. However, Cluster 1 students dropped out. Cluster 5 students 
persisted. Ultimately, they completed at strikingly different rates, 19% vs. 45%. What made their 
outcomes different? 

Cluster analysis is not designed to predict completion, but some patterns observed between 
these groups do raise questions that can inform discussion and subsequent research. First, the higher 
percentage of Cluster 5 students enrolled in English and math during their first semester might be an 
explanation. However, another unprepared group of students (Cluster 2, to be further discussed below) 
completed at an equivalent rate (45%) yet far fewer enrolled in English and math during their first year. 

Second, the way these two unprepared groups enrolled in their English and math courses is 
worth considering. Many of the drop-out cluster students took developmental and college level English 
and math courses simultaneously. Some skipped developmental altogether and enrolled at college level. 
However, in the follow-up analysis of course taking sequences (Appendix B English and Math Course 
Taking Sequences Tables 1 and 2), these patterns existed for both Cluster 1 and Cluster 5. While 21% of 
Cluster 1 students took both developmental and college-level English in the same term, 18% of the 
higher completing Cluster 5 group did as well. In addition, the Cluster 5 students were somewhat more 
likely to take college English only (8%) than was the Cluster 1 group (3%). 

This same review of math course taking showed 1% of students in both clusters taking 
developmental and college math concurrently. Among the lower completing Cluster 1 group, 18% took 
college math only. No Cluster 5 students took college math only. This differential in college math taking 
is notable for further analysis, but insufficient in itself to draw any conclusions about its effect beyond 
supporting the general question of prerequisites and placement testing. 

For English course-taking, given that this sequencing issue existed in both groups, and at similar 
levels, it is not likely an explanation for their differential completion rates. It could have lowered both 
groups’ rates though, since passing one’s courses is essential to continue in college. 

Another notable observation is that racial/ethnic background is a distinguishing factor of Cluster 
5 students, but far less so for Cluster 1. Cluster 5, with its substantially higher completion rate, is more 
diverse in this respect than Cluster 1. In fact, it includes a slightly higher portion of African American and 
Hispanic students and a lower percentage of White and Asian students (See Appendix A Methodologies, 
Models and Descriptives Table 1). Much of the student success literature and COM’s own equity metrics 
lead us to expect this more racially diverse group’s completion rate to be lower. But that is not the case 
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for Cluster 5. Further, the highest proportion of economically disadvantaged students among the 5 
clusters is in Cluster 5. This characteristic too, is often associated with failure to complete college. 
However, COM’s equity metrics show that economically disadvantaged students are equivalently or 
more likely to complete. 

These findings raise questions about factors influencing retention that were less effective or 
absent for Cluster 1 than for Cluster 5. Are Cluster 5 students involved in COM student support 
programs? Is there a difference in financial aid between the two groups? Might there be a learning 
community effect for Cluster 5 given the high percentage enrolled in both developmental English and 
math? Data to test these questions were not available to include in this analysis. Given the high rate of 
persistence among Cluster 5 students, it may be that this group would be particularly responsive to 
changes in institutional practices that might improve their likelihood of completing. For instance, Cluster 
5 students were about as likely as Cluster 1 students to choose an AA/AS degree as their first 
educational goal, but more likely than the other four clusters to select undecided (26%). Might the initial 
selection of an “undecided” goal trigger an appointment with an advisor or interests or aptitude testing 
that could help these students decide on and plan an appropriate path? 

Cluster 2—Part-time, high retention, slow to fulfill degree requirements 

This group is at moderate risk; 45% completed. Not enrolling in English and math in the first 
year, attempting few units, high persistence and lack of college preparation characterize this group. Only 
one-quarter or less took math or English. They were the least likely group to do so. On average, these 
students attempted 15.2 units in their first year, less than any of the other clusters. However, they 
attended COM consistently longer, 4.7 consecutive terms on average. In addition, they passed 77% of 
their courses and earned a 3.01 average GPA—the second highest among the five clusters.  

Though gender, race/ethnicity, economic disadvantage and educational goal were the least 
important factors distinguishing this cluster from others, as previously stated, the characteristics may be 
useful for interpretation. This group has the highest proportion of females (55%) among the 5 clusters, 
the second highest proportion of Hispanic students (23%) and the second highest proportion of 
economically disadvantaged (57%) students. 

While 45% of these students completed, it is unclear whether all students in this group intended 
to complete. They were one of the least likely clusters to indicate an AA/AS degree (42%) as their 
educational goal and few stated transfer or certificate as their goal. They were the most likely cluster to 
select career development (17%). They were the second most likely, among the groups who enrolled in 
the first two consecutive terms, to indicate undecided (21%). 

Persistence and a clear goal usually go together. Given these students’ strong persistence, yet 
moderate completion rate, and what from an institutional standpoint looks like uncertainty for many 
about what their goal is when they begin college, is there anything COM can do that would help more of 
them complete or progress more quickly? 

Advising, and an educational plan if they do not have such a plan in place, may help. But, on 
average, these students are more than 3 years older (25.3) than students in the other groups. 57% are 
economically disadvantaged. These characteristics, along with enrolling in few units per semester, 
suggest they were likely employed. If so, this may preclude their ability to take a higher unit load. On the 
other hand, it may be that they are unaware of financial aid possibilities that could allow them to take 
additional units. Establishing an advisor alert that triggers when students have enrolled in a small 
number of units in their second consecutive semester without having enrolled in math or English, 
especially if their educational goal is undecided, may be a way to understand these students’ 
circumstances and assure they are aware of their options.  
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Cluster 3-High achievement, college-prepared, transfer-oriented
!

These students are low risk. They are the only college-prepared group. N one needed 
developmental math or English. They were the most likely cluster to transfer (63 %) and along with 
Cluster 4 were the most likely to complete (71%). This group earned the highest f irst-year course success 
rate (83%) and GPA (3.17). Race and economic status were more important disti nguishers of this cluster 
than other clusters. White students comprised 72% of this group (the highest pro portion in the 5 
clusters) and 29% were economically disadvantaged (the smallest proportion of all the clusters). 

Most of these students persisted into their third term (83%). However, they attended fewer 
consecutive and total terms (3.8 and 4.1, respectively) than all clusters except Cluster 1, most of whom 
dropped out of college after two terms. Cluster 3’s enrollment pattern would be consistent with their 
high transfer rate and, unlike other clusters, no need to complete developmental work before transfer, 
which allows faster completion. 

This group’s English and math taking behavior contributes to the questions this study’s findings 
raise about the role of English and math in the first year. About half of Cluster 3 students did not enroll 
in these courses during their first year. Even so, they completed and transferred at high rates. Cluster 5 
and Cluster 2 completed college at the same moderate rate despite opposite English and math taking 
behavior. These different patterns raise questions about who should take these courses and when. In 
fact, Cluster 4, described below, displays yet another pattern of English and math taking. 

Cluster 4-High achievement, highest unit load, some developmental coursework needed 

This group is low risk. This is the one group of students who, on average, was enroll ed full-time 
during the first year. Most were not college-prepared. Almost all (99%) took developmental English. But, 
they appear only to have needed one developmental English course to be at college-level. Most (81%) 
took college English as well. More than half (54%) enrolled in the two courses concurrently. Apparently 
developmental math was not needed. Few enrolled in such a course (7%). Most took college-level math 
(70%). Cluster 4 students succeeded in nearly 80% of their courses. They attended COM an average of 
4.6 consecutive terms and earned more units than any other cluster during the first 3 years (49.7). Along 
with Cluster 3, they had the highest completion (74%) and transfer (60%) rates. 

Why would these students need developmental English and be able to successfully take that 
course simultaneously with college English? This pattern, combined with their high transfer and 
completion rates, suggests these students needed little assistance to be college ready. Since, on 
average, they were the youngest of the consecutively enrolled group (19.2 years old), perhaps they were 
still close enough to having taken English in high school to recall much of what they learned, once 
reminded. Additional information that may assist in understanding this cluster include: They were the 
most likely to select earning an AA/AS (58%) as their educational goal. The majority (55%) was male. 
More than half of these students were White (56%), 14% Asian, 12% Hispanic and 2.5% African 
American. 

Although students in this cluster complete at the highest rate of all the clusters, might this be a 
group whose time to completion could be shortened (one of COM’s strategic planning goals) by 
intervening with students who simultaneously test into the highest level of developmental English and 
college-level math? Perhaps through test preparation and re-test, completing a module rather than a 
full semester course, or through some form of accelerated English, possibly including ESL if the 
proportion of students that are Asian (14%) and Hispanic (12%) are from families in which a language 
other than English is spoken at home. 

The course taking patterns of this group also contribute to the question about the need for and 
effect of English and math enrollment in the first year. While slightly more than half of the college-
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prepared Cluster 3 enrolled in these courses in their first year, an additional 20-30% more of this group 
did, yet they completed and transferred at approximately equivalent rates. 

2nd Cluster Analysis ─ Students stopping out or dropping out after the first 
semester 

The 5 clusters of students described above included all students in the Student Success 
Scorecard dataset who enrolled at COM in their first two consecutive semesters. The following clusters 
include only students who did not enroll in a second consecutive term. These students comprised 31% 
of the Scorecard dataset used for this study. Though enrolled at COM for an average of only 2 terms, 
ultimately 50% completed in the 6-year tracking period, some at COM but most either at another 
community college or a 4-year college or university. This completion rate compares to 54% completion 
for the students who enrolled in the first two consecutive semesters. 

The cluster analysis for this set of students yielded 3 unique student groups. Basic data for each 
cluster is summarized below, followed by a description of characteristics that makes each cluster distinct 
and a brief discussion. (See Appendix A: Methodology, Models and Descriptives for model detail, 
description and descriptive statistics for each cluster.) 

Cluster 
# 

Cluster 
Size 

Risk of 
Dropping Out 

Completion 
Rate 

Transfer 
Rate 

Course Success 
Rate (Term 1) 

Mean # of Units 
Attempted in Term 1 

6 197 (29%) High 27.9% 23.4% 49% 10.6 
7 268 (39%) High 39.1% 30.1% 55% 5.5 
8 214 (32%) Low 79.0% 75.7% 76% 7.1 

Cluster 6-Low completion, attempting degree requirements 

Students in this group are high risk for dropping out, even though half indicated their goal was 
an AA/AS degree. Only 28% completed. They enrolled for 10.6 units, on average, but succeeded in only 
49% of their courses. These students were unprepared for college. Most enrolled in developmental 
English (97%) in their first semester; 39% simultaneously took college-level English. For math, 29% 
enrolled in developmental. However, almost all were unprepared yet 20% enrolled in college-level math. 

Many students in this cluster appear to have been attempting to fulfill completion/transfer 
requirements by taking English and math in their first term and enrolling nearly full-time, with half 
having declared an AA/AS degree as their educational goal. However, they struggled academically. 
Though none enrolled in their second consecutive semester, 42% returned to COM for at least one 
additional semester. On average, this group enrolled in two non-consecutive terms. 

Clearly, this group was trying to succeed. As with the high risk Cluster 1 students who 
consecutively enrolled in two terms yet completed at only 19%, the issue of prerequisites and 
placement testing requirements at the time, as well as advising, arises. Approximately 28% of all 
students who left after their first term were undecided about their educational goal. Among Cluster 6, 
26% were undecided, again, suggesting the need for advising. 

This was the most racially/ethnically diverse group of the 3 clusters who stopped out after their 
first semester (50% were White, 21% Hispanic, 13% African American and 6% Asian) and the most 
economically disadvantaged (60%). In these respects, they are most similar to Clusters 1 and 5 above, 
and their completion rate falls between the rates of those two clusters. 
Cluster 7-Low completion, few units, unprepared, no English or Math 
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Students in this group are high risk for dropping out; 39% completed. Few were prepared for 
college. In contrast to Cluster 6, almost none of these students took English in their first term. Further, 
they enrolled in about half as many units (5.5). In addition, a smaller percentage of these students 
enrolled in math. Only 14% enrolled in developmental math, 2% in college-level. Like Cluster 6, they 
struggled academically, succeeding in only half of their courses (55%), despite the lower unit load. 

This group took fewer than 2 courses, on average, in their first semester and had the highest 
proportion of students with an undecided educational goal (30%). A far lower percentage of these 
students than Cluster 6 students selected an AA/AS degree as their goal (27% vs. 50%). Almost half were 
economically disadvantaged (49%). These characteristics, along with their lack of preparation for college 
and lack of English and math taking, suggest the possibility that this group of students may have been 
testing the water, trying to determine whether and which college was right for them, or alternatively, 
the issue could have been whether they were able to get the advising and/or classes they needed at 
COM. Over half (58%) returned to COM for at least one semester after stopping out, enrolling for an 
average of 2.3 terms in three years. This suggests some degree of motivation to succeed, but also 
perhaps hesitancy that advising and intrusive support programs may be able to counter. 

Cluster 8-High success, college-prepared, transfer-oriented 

Students in this cluster are low risk. They are distinguished primarily b y the fact that most are 
prepared for college, took no developmental level courses, and were far less li kely than the other 
clusters to be economically disadvantaged (15% vs. 60% and 49%). In addition, this group was the least 
likely to indicate AA/AS degree as their educational goal (15% vs. 50% and 27%). They were more likely 
to select basic skills (28%) or undecided (26%). Another 14% chose educational development. All their 
math and English courses were college-level, though a relatively small percentage enrolled in those 
courses (22% English, 31% math). They succeeded in the majority of their courses and earned a first-
term GPA of 2.93. This group is more homogenous than the other two clusters of students who left after 
their first semester; 78% are White. 

On average, this group enrolled at COM for 7 units in their first term and attended 1.7 
semesters. Only 38% of this group returned to COM after their second semester. However, 79% 
completed, almost all through transfer. While their reasons for leaving COM cannot be determined by 
the data in this study, the variety of educational goals they selected suggests they may have enrolled 
only to take a particular course of interest or needed for transfer, or perhaps to test the fit while 
considering their college options, or, given that this was the youngest first-term-only cluster (mean age 
18.4), they may have been concurrently enrolled high school students or recently graduated from high 
school taking summer courses before enrolling at another college or university. The anecdotal belief 
that many students attend COM only to fulfill math or English requirements, may have been the case for 
some of these students, but the majority did not take those courses. 

Conclusion 
This study’s findings offer a nuanced way to identify students who are at-risk of failing to 

complete their education. Demographic characteristics that are often used in identifying and intervening 
with students are not as salient for most of the cluster groups in this study as is their preparation for 
college, persistence, English and math course-taking patterns, academic progress, number of units 
enrolled and educational goal. Among the eight clusters identified, two were college-prepared. They 
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completed at 71% and 79%. Completion rates of the six clusters that were unprepared for college varied 
widely, from 19% to 74%. 

COM students, especially those who were unprepared, were using various strategies in college 
with different levels of success. The primarily behavioral characteristics used in this analysis, while not 
“predicting” completion, suggest needs and issues that may influence these groups’ outcomes. For 
example, one group appears hesitant, enrolling for few units, struggling academically then stopping out 
after their first term to wait awhile and try again later. Another group begins with nearly a full course 
load, taking required courses intending to earn a degree, but struggles academically and drops out after 
the first semester. Some re-engage later, but most never complete. A third group consistently enrolls in 
multiple semesters, but only part-time. They succeed in their coursework, but seemingly without a clear 
end goal for their education in sight. Yet another group seems to only need a little developmental help 
with English, then they achieve at high rates. Clearly, these students experience college very differently. 
The ability to distinguish the multiple pathways our students take through college, and the different 
needs accompanying those pathways, can help us identify such patterns and intervene to improve 
students’ chances of success. 

Findings from this research also raised questions about institutional practices such as pre-
requisites and placement testing, advising, and English and math requirements. The issue of 
prerequisites has likely been resolved in the interval since the most recent cohort in this study entered 
COM. A follow-up analysis will show whether prerequisite requirements are in place and enforced. If 
they are, not only will it be evidence of institutional improvement, it may be feasible to conduct a study 
of their effect on student success. Another issue worth discussing and investigating is the variety of 
English and math taking patterns evident among these groups: developmental only, college-level only, 
concurrently or sequentially enrolled, English only, math only, or both--sometimes at different levels, 
yet with no clear relationship to high, moderate or low risk of completing college. Statistical modeling 
may help clarify. 

Finally, these findings can be used to identify at-risk students through technological means, such 
as alert systems. The foundation of such a tool is a robust, reliable data system from which the 
necessary research can be conducted and identifying and notification triggers built. COM is beginning 
forays into an alert system via COMCare and the Student Success Collaborative. 
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Appendix Exec 3

Faculty and Staff Diversity at College of Marin, the Bay Area 10, and 
Santa Rosa Junior College 
September 2015 

Introduction 
This research compares College of Marin (COM) to the 20 community colleges at the other 9 districts in 
the Bay Area (Bay-10) and Santa Rosa Junior College (SRJC). Using the Fall 2014 data from the California 
Community College Chancellor’s Office (CCCCO) DataMart, we looked at each college’s employee 
diversity and the extent to which it reflects the student population. The purpose of this research is to 
help inform the process of student equity planning. 

Recent research found improved academic performance and long-term outcomes for minority students 
who are taught by minority faculty. Based on this research, the Community College League of California 
(CCLC) has recommended that faculty members reflecting the diversity of the student population 
participate in the formulation and implementation of the schools’ student equity plans.1 Therefore this 
report is particularly concerned with noting disparities between minority student populations and 
faculty, though we include comparisons by college for all employees, and disaggregated by faculty, 
classified staff, and administration. 

For each major race/ethnic category, we considered differences of less than 2 percentage points 
between the student population and employees as equivalent. In some cases, the percentage gap is 
much larger than 2%. While there is no research standard for gauging the equivalence of race/ethnicity, 
we are setting a conservative standard of equivalence to assure that statistical differences are 
highlighted. In practice, in terms of whether students are likely to see themselves represented among 
campus employees, this may be a narrow band, but the purpose of this report is to show the differences 
in the data so that colleges can use it for their own planning. 

With the exception of Chabot College and the three colleges in San Mateo District (Cañada, College of 
San Mateo, and Skyline), less than 1% of employees and students are Pacific Islanders. These colleges 
have between 1.5% and 2.1% students who are Pacific Islanders, and less than 1% of employees in any 
category who are Pacific Islanders. No school has more than 1% Native American students or employees 
in any category. Therefore the findings focus on the largest four race/ethnic categories: Asian, African-
American/Black (AA/Black), Hispanic, and White. 

Findings 
Overall Employee Diversity 
In terms of overall employee diversity, COM reflects its AA/Black and Asian student populations. 
However, there are proportionally more White employees and fewer Hispanic employees than students. 
See Table 1. 

Specific districts/colleges compare as follows: 

1 It Begins With Us: The Case for Student Equity. Community College League of California, June 2015. 
http://www.ccleague.org/files/public/Publications/EquityReport2015.pdf 
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x   Asian  
o 	 Equivalent %  of Asian students & employees: COM, SRJC, Cañada, Los Medanos, and 

Berkeley  City  colleges 
o  Greater % of Asian students : All other 17 colleges  

x   AA/Black:
  
o 	 Greater  % of AA/Black employees  than  students: Evergreen Valley and Skyline colleges  
o 	 Lower % of  AA/Black students:  Los Medanos,  Chabot  and Berkeley  City  colleges  
o  Equivalent %:  COM and all other 16 colleges   

x   Hispanic
  
o  Lower % of Hispanic employees than students : COM and all other 21 colleges  

x   White
  
o  Greater %  of White  employees than students: COM and all other 21 colleges 

Faculty Diversity  
Compared to its student population, COM’s faculty  is proportionally  more  White and less Hispanic, but 
reflective of its Asian  and  AA/Black students  (Table  2).  Most other colleges  have a higher percentage of 
Asian students compared  to  faculty; for those colleges the average gap is  11.5%. The gap between  
Hispanic faculty  and students is even larger, at 20%. Fo r White students,  the gap  is reversed, with  a 
larger percentage of White faculty  than students, and  the average gap is 33%.     

Specific districts/colleges  compare as follows: 

x 	 	 Asian  
o 	 Equivalent % of Asian faculty  &  students:  COM,  SRJC, Cañada  and Los Medanos colleges 
o  Greater % of Asian students than faculty  : All other 18 colleges   

x   AA/Black
  
o 	 Lower % of AA/Black faculty than students: Contra Costa and Los Medanos colleges

(Contra Costa District), Berkeley City and Laney Colleges (Peralta District), and Chabot
College 

o 	 Greater %  of AA/Black faculty than  students: Cañada and Skyline colleges (San  Mateo 
District) and Evergreen Valley College   

o  Equivalent % of AA/Black faculty & students  : COM and all other 1  3  colleges 
x   Hispanic
  

o  Lower % of Hispanic faculty than students: COM and all other 21 colleges   
x   White
  

o  Greater %  of White faculty  than  students: COM and all  other  21 colleges 

Administrator Diversity  
COM has a higher percentage of White, Asian, and  AA/Black administrators compared to students.  The 
proportion  of Hispanic students is greater than administrators by 20 percentage  points  (Table 3).  

Specific districts/colleges compare as follows:2  

2  Most colleges, including COM,  have f ewer than 20 administrators, resulting in some  very large percentage  
differences that should be interpreted cautiously.   
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x 	Asian  
o 	 Equivalent % of Asian students & administrators:  Los Medanos College,  College of

Alameda   
o 	 Higher %  of  Asian  administrators: COM, SRJC, Contra Costa, Berkeley City, Cañada, and 

West Valley colleges   
o Greater % o  f  Asian students : All other 14 colleges  

x  African-American/Black
  
o 	 Equivalent % of AA/Black students & administrators: SRJC and San Jose City College  
o 	 Lower % of AA/Black administrators:  West Valley, and Mission colleges (West Valley 

Mission District);  Los Medanos, Foothill, and Cañada colleges 
o Higher % of AA/Black administrators: COM and all other 14 colleges  

x  Hispanic
  
o 	 Greater  %  of Hispanic administrators: Laney and Merritt colleges  (Peralta District)  
o Greater % of Hispanic students  : COM and all other 1  9  colleges 

x  White
  
o 	 Lower  % of White  administrators  than  students: Berkeley City, Laney and  Merritt

colleges (Peralta District)  and West Valley College  
o 	 Greater  % of White administrators than students: COM and all  other 17 colleges 

Classified Staff  Diversity  
COM’s classified staff reflects the student  AA/Black population. Compared  to  students, there are  
proportionally  more White and Asian staff,  and far fewer Hispanic staff (Table 4).  

Specific districts/colleges compare as follows:  

x  	Asian  
o 	 Equivalent % of Asian students & staff: Contra Costa, Foothill, SRJC, Cañada, and West 

Valley colleges  
o 	 Higher % of Asian staff:  COM, all  colleges in the Peralta district, and City College of San 

Francisco  
o Higher % of Asian students: All other 11 colleges 

x  AA/Black
  
o 	 Equivalent % of AA/Black staff and students: COM;  Contra Costa and  Los Medanos

colleges (Contra Costa District);  Chabot College; DeAnza College; San Jose City and 
Evergreen Valley colleges (San Jose Evergreen district);  all colleges in the  San Mateo 
District;  both colleges in the West Valley  Mission  District 

o 	 Larger % of AA/Black staff than students: Diablo Valley, Las Positas, Foothill, and  Ohlone
colleges; a ll colleges in Peralta District; SRJC; City College of San Francisco   

x  Hispanic
  
o 	 Equivalent % of Hispanic staff and students: Evergreen Valley College 
o Lower % of Hispanic staff: COM and all other 20 colleges  

x  White
  
o 	 Higher % of White students than staff: Berkeley  City  and Laney colleges  (Peralta District) 

and at  City College of San Francisco  
o 	 Equivalent %:  Merritt College 

College of Marin, Office of  Planning, Research & Institutional Effectiveness (PRIE)  3  
 



o Higher % of White staff: COM and all  other  17  colleges 

Conclusion  
With few exceptions, the employees at  the colleges and districts  in  our peer comparison group  have  
proportionally larger  Hispanic student populations,  and to a lesser extent, Asian student populations,  
than  that of employees. Their employees  are, however, mostly reflective of their  AA/Black student 
populations.  In almost all employee categories at almost all schools, there is a greater percentage of 
White  employees than students.  

COM  mostly follows the same pattern:  a much larger percentage of  Hispanic students than e mployees, a 
much lower percentage of White students than  employees, and  equivalent percentages of AA/Black 
students and employees. However, COM’s Asian employees do reflect our Asian  student population.  

The major concern  in  terms of student equity  is  providing students with opportunities to be taught by  
instructional  staff who  represent their race/ethnicity. The good news is that the percentage of AA/Black 
faculty at a majority  of the  colleges is similar to that of students. However, there are typically fewer 
Asian faculty  than students—an average of 11.5% fewer.  Hispanic students at  many of the colleges, 
including COM, may  be even less likely  to be taught by a  Hispanic instructor; the average  percentage gap  
between Hispanic students and faculty is 20%.  Given the research and recommendations of the CCLC, 
efforts to  reduce  the gap between Hispanic and Asian  student populations and faculty  would be  
warranted, and involving the existing  minority  faculty in student equity planning  would  help  serve the 
student populations in all  of the districts.  
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Table 1. Fall 2014 Student and Employee Headcounts by Ethnicity, Bay10 Colleges and SRJC 

Marin CCD 
College of Marin 

Headcount 
Student Emp. 

6,418 528 

Asian 
Student Emp. 

7.6% 9.5% 

Black 
Student Emp. 

5.6% 5.7% 

Hispanic 
Student Emp. 

30.9% 7.2% 

Native American 
Student Emp. 

0.2% 0.6% 

Pacific Islander 
Student Emp. 

0.2% 0.4% 

White 
Student Emp. 

44.3% 72.0% 

Two or More Races 
Student Emp. 

4.4% 1.1% 
Contra Costa Dist. 
Contra Costa College 
Diablo Valley College 
Los Medanos College 

6,892 
19,812 
8,689 

428 
1,027 
504 

19.4% 
16.0% 
9.4% 

12.9% 
10.8% 
7.7% 

21.6% 
5.5% 

15.7% 

19.9% 
5.6% 

11.1% 

39.1% 
23.0% 
37.3% 

13.1% 
7.8% 

14.9% 

0.2% 
0.2% 
0.1% 

0.2% 
0.4% 
0.4% 

0.6% 
0.4% 
0.6% 

1.2% 
0.1% 
0.4% 

10.9% 
38.6% 
28.0% 

44.6% 
63.2% 
59.5% 

4.8% 
7.7% 
7.4% 

1.2% 
0.4% 
0.8% 

Chabot-Las Positas Dist. 
Chabot  College 
Las Positas College 

13,450 
8,622 

636 
482 

23.1% 
16.2% 

14.0% 
9.8% 

12.1% 
4.1% 

8.0% 
4.6% 

37.2% 
28.9% 

14.3% 
6.8% 

0.2% 
0.2% 

0.2% 
0.8% 

1.7% 
0.5% 

0.3% 
0.0% 

18.3% 
42.1% 

54.1% 
68.0% 

5.7% 
6.6% 

1.9% 
0.4% 

Foothill DeAnza Dist. 
Foothill College 
De Anza College 

15,442 
22,718 

714 
1,058 

25.5% 
42.4% 

16.4% 
21.0% 

3.5% 
3.3% 

3.9% 
4.3% 

23.8% 
26.2% 

9.8% 
11.2% 

0.2% 
0.2% 

0.8% 
0.7% 

0.7% 
0.4% 

0.3% 
0.5% 

33.5% 
21.1% 

64.4% 
54.7% 

4.8% 
4.8% 

1.1% 
0.9% 

Ohlone Dist. 
Ohlone College 11,065 692 35.1% 23.4% 4.3% 5.3% 22.6% 11.8% 0.3% 0.6% 0.9% 0.3% 27.2% 53.8% 4.6% 0.7% 
Peralta Dist. 
Berkeley City 
College of Alameda 
Laney College 
Merritt College 

6,311 
5,480 

10,757 
6,080 

277 
244 
529 
306 

16.4% 
31.4% 
26.4% 
14.8% 

16.6% 
23.4% 
16.4% 
11.1% 

17.9% 
20.9% 
24.9% 
29.7% 

11.9% 
21.3% 
23.3% 
31.4% 

24.6% 
21.7% 
19.0% 
23.8% 

11.6% 
9.8% 
9.3% 
8.2% 

0.3% 
0.3% 
0.3% 
0.4% 

0.4% 
0.0% 
0.8% 
0.0% 

0.4% 
0.4% 
0.5% 
0.5% 

0.0% 
0.4% 
0.0% 
0.0% 

27.7% 
15.0% 
16.7% 
19.0% 

48.7% 
38.1% 
43.3% 
40.2% 

7.1% 
4.6% 
5.1% 
4.6% 

1.8% 
0.4% 
1.1% 
1.6% 

Santa Rosa Dist. 
Santa Rosa Junior College 26,288 1,760 4.7% 4.4% 2.5% 2.6% 32.6% 7.8% 0.7% 1.0% 0.3% 0.2% 51.7% 80.1% 4.3% 1.0% 
SF Community College Dist. 
City College of San Francisco 23,575 2,250 36.4% 29.3% 8.2% 8.4% 23.9% 11.9% 0.2% 0.2% 0.7% 0.5% 23.4% 46.0% 4.6% 0.8% 
San Jose Evergreen Dist. 
San Jose City College 
Evergreen Valley College 

8,910 
8,953 

508 
466 

24.1% 
39.1% 

20.7% 
26.0% 

6.8% 
2.8% 

7.1% 
7.1% 

41.5% 
40.2% 

18.7% 
24.2% 

0.5% 
0.6% 

1.0% 
0.6% 

0.5% 
0.5% 

0.0% 
0.6% 

17.1% 
7.3% 

48.6% 
38.4% 

4.1% 
2.5% 

1.0% 
0.2% 

San Mateo Dist. 
Canada College 
College of San Mateo 
Skyline College 

6,315 
8,922 
9,690 

331 
479 
481 

11.6% 
25.8% 
38.9% 

13.3% 
12.7% 
21.8% 

3.3% 
3.3% 
3.2% 

4.8% 
4.2% 
5.4% 

51.4% 
30.4% 
29.3% 

19.0% 
8.6% 

10.4% 

0.2% 
0.2% 
0.2% 

0.3% 
0.6% 
0.0% 

1.6% 
2.1% 
1.3% 

0.9% 
1.0% 
0.6% 

25.5% 
29.9% 
19.6% 

49.5% 
64.1% 
51.1% 

3.2% 
5.1% 
5.3% 

0.3% 
0.8% 
0.0% 

West Valley Mission Dist. 
West Valley College 
Mission College 

10,174 466 
8,793 447 

15.2% 11.8% 
43.5% 24.4% 

2.3% 2.4% 
3.5% 4.9% 

22.2% 9.9% 
23.9% 11.2% 

0.2% 0.9% 
0.1% 0.9% 

0.3% 0.4% 
0.5% 0.0% 

43.2% 70.8% 
18.8% 56.4% 

4.2% 0.4% 
3.8% 0.9% 
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Table 2. Fall 2014 Student and Faculty Headcounts by Ethnicity, Bay10 Colleges and SRJC 

Marin CCD 
College of Marin 

Headcount 
Student Faculty 

6,418 325 

Asian 
Student Faculty 

7.6% 6.5% 

Black 
Student Faculty 

5.6% 4.6% 

Hispanic 
Student Faculty 

30.9% 6.5% 

Native American 
Student Faculty 

0.2% 0.9% 

Pacific Islander 
Student Faculty 

0.2% 0.0% 

White 
Student Faculty 

44.3% 77.5% 

Two or More Races 
Student Faculty 

4.4% 0.3% 
Contra Costa Dist. 
Contra Costa College 
Diablo Valley College 
Los Medanos College 

6,892 
19,812 
8,689 

328 
813 
373 

19.4% 
16.0% 
9.4% 

10.7% 
10.2% 
8.3% 

21.6% 
5.5% 

15.7% 

18.9% 
4.1% 
9.4% 

39.1% 
23.0% 
37.3% 

12.2% 
6.4% 

11.8% 

0.2% 
0.2% 
0.1% 

0.3% 
0.5% 
0.5% 

0.6% 
0.4% 
0.6% 

1.2% 
0.1% 
0.5% 

10.9% 
38.6% 
28.0% 

48.8% 
64.5% 
62.7% 

4.8% 
7.7% 
7.4% 

1.2% 
0.4% 
0.5% 

Chabot-Las Positas Dist. 
Chabot  College 
Las Positas College 

13,450 
8,622 

489 
381 

23.1% 
16.2% 

14.3% 
10.0% 

12.1% 
4.1% 

5.9% 
2.6% 

37.2% 
28.9% 

12.1% 
6.8% 

0.2% 
0.2% 

0.2% 
1.0% 

1.7% 
0.5% 

0.2% 
0.0% 

18.3% 
42.1% 

58.7% 
70.9% 

5.7% 
6.6% 

1.2% 
0.5% 

Foothill DeAnza Dist. 
Foothill College 
De Anza College 

15,442 
22,718 

574 
772 

25.5% 
42.4% 

15.2% 
19.2% 

3.5% 
3.3% 

3.3% 
4.1% 

23.8% 
26.2% 

8.9% 
8.5% 

0.2% 
0.2% 

0.9% 
0.9% 

0.7% 
0.4% 

0.0% 
0.1% 

33.5% 
21.1% 

67.6% 
59.7% 

4.8% 
4.8% 

0.7% 
0.5% 

Ohlone Dist. 
Ohlone College 11,065 488 35.1% 22.7% 4.3% 4.1% 22.6% 10.0% 0.3% 0.8% 0.9% 0.2% 27.2% 59.8% 4.6% 0.4% 
Peralta Dist. 
Berkeley City 
College of Alameda 
Laney College 
Merritt College 

6,311 
5,480 

10,757 
6,080 

223 
185 
425 
239 

16.4% 
31.4% 
26.4% 
14.8% 

12.1% 
18.9% 
13.4% 
9.2% 

17.9% 
20.9% 
24.9% 
29.7% 

9.0% 
19.5% 
19.1% 
28.9% 

24.6% 
21.7% 
19.0% 
23.8% 

10.3% 
10.8% 
8.5% 
7.1% 

0.3% 
0.3% 
0.3% 
0.4% 

0.4% 
0.0% 
0.5% 
0.0% 

0.4% 
0.4% 
0.5% 
0.5% 

0.0% 
0.5% 
0.0% 
0.0% 

27.7% 
15.0% 
16.7% 
19.0% 

56.5% 
43.8% 
51.3% 
46.4% 

7.1% 
4.6% 
5.1% 
4.6% 

2.2% 
0.5% 
1.2% 
2.1% 

Santa Rosa Dist. 
Santa Rosa Junior College 26,288 1,238 4.7% 4.4% 2.5% 0.8% 32.6% 5.7% 0.7% 1.1% 0.3% 0.2% 51.7% 84.9% 4.3% 0.7% 
SF Community College Dist. 
City College of San Francisco 23,575 1,522 36.4% 20.2% 8.2% 7.0% 23.9% 10.2% 0.2% 0.2% 0.7% 0.5% 23.4% 58.1% 4.6% 0.8% 
San Jose Evergreen Dist. 
San Jose City College 
Evergreen Valley College 

8,910 
8,953 

381 
331 

24.1% 
39.1% 

20.5% 
24.8% 

6.8% 
2.8% 

6.8% 
7.9% 

41.5% 
40.2% 

13.1% 
17.2% 

0.5% 
0.6% 

1.0% 
0.9% 

0.5% 
0.5% 

0.0% 
0.3% 

17.1% 
7.3% 

55.9% 
45.0% 

4.1% 
2.5% 

1.0% 
0.3% 

San Mateo Dist. 
Canada College 
College of San Mateo 
Skyline College 

6,315 
8,922 
9,690 

241 
348 
364 

11.6% 
25.8% 
38.9% 

13.3% 
10.3% 
20.1% 

3.3% 
3.3% 
3.2% 

5.4% 
4.9% 
5.2% 

51.4% 
30.4% 
29.3% 

11.6% 
5.7% 
8.0% 

0.2% 
0.2% 
0.2% 

0.4% 
0.9% 
0.0% 

1.6% 
2.1% 
1.3% 

1.2% 
0.3% 
0.0% 

25.5% 
29.9% 
19.6% 

55.2% 
69.3% 
55.8% 

3.2% 
5.1% 
5.3% 

0.0% 
0.3% 
0.0% 

West Valley Mission Dist. 
West Valley College 
Mission College 

10,174 366 
8,793 336 

15.2% 10.7% 
43.5% 20.8% 

2.3% 2.5% 
3.5% 5.4% 

22.2% 8.7% 
23.9% 10.7% 

0.2% 0.8% 
0.1% 0.3% 

0.3% 0.5% 
0.5% 0.0% 

43.2% 72.4% 
18.8% 59.8% 

4.2% 0.0% 
3.8% 1.2% 
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Table 3. Fall 2014 Student and Administrator Headcounts by Ethnicity, Bay10 Colleges and SRJC 

Marin CCD 
College of Marin 

Headcount 
Student Admin 

6,418 19 

Asian 
Student Admin 

7.6% 10.5% 

Black 
Student Admin 

5.6% 15.8% 

Hispanic 
Student Admin 

30.9% 10.5% 

Native American 
Student Admin 

0.2% 0.0% 

Pacific Islander 
Student Admin 

0.2% 0.0% 

White 
Student Admin 

44.3% 63.2% 

Two or More Races 
Student Admin 

4.4% 0.0% 
Contra Costa Dist. 
Contra Costa College 
Diablo Valley College 
Los Medanos College 

6,892 
19,812 
8,689 

13 
19 
12 

19.4% 
16.0% 
9.4% 

23.1% 
5.3% 
8.3% 

21.6% 
5.5% 

15.7% 

30.8% 
10.5% 
8.3% 

39.1% 
23.0% 
37.3% 

23.1% 
15.8% 
16.7% 

0.2% 
0.2% 
0.1% 

0.0% 
0.0% 
0.0% 

0.6% 
0.4% 
0.6% 

0.0% 
0.0% 
0.0% 

10.9% 
38.6% 
28.0% 

15.4% 
57.9% 
58.3% 

4.8% 
7.7% 
7.4% 

0.0% 
0.0% 
0.0% 

Chabot-Las Positas Dist. 
Chabot  College 
Las Positas College 

13,450 
8,622 

10 
8 

23.1% 
16.2% 

0.0% 
0.0% 

12.1% 
4.1% 

40.0% 
12.5% 

37.2% 
28.9% 

0.0% 
0.0% 

0.2% 
0.2% 

0.0% 
0.0% 

1.7% 
0.5% 

0.0% 
0.0% 

18.3% 
42.1% 

50.0% 
62.5% 

5.7% 
6.6% 

0.0% 
0.0% 

Foothill DeAnza Dist. 
Foothill College 
De Anza College 

15,442 
22,718 

25 
21 

25.5% 
42.4% 

8.0% 
19.0% 

3.5% 
3.3% 

0.0% 
14.3% 

23.8% 
26.2% 

8.0% 
9.5% 

0.2% 
0.2% 

0.0% 
0.0% 

0.7% 
0.4% 

0.0% 
0.0% 

33.5% 
21.1% 

80.0% 
47.6% 

4.8% 
4.8% 

4.0% 
4.8% 

Ohlone Dist. 
Ohlone College 11,065 14 35.1% 7.1% 4.3% 7.1% 22.6% 0.0% 0.3% 0.0% 0.9% 0.0% 27.2% 71.4% 4.6% 0.0% 
Peralta Dist. 
Berkeley City 
College of Alameda 
Laney College 
Merritt College 

6,311 
5,480 

10,757 
6,080 

9 
9 

14 
8 

16.4% 
31.4% 
26.4% 
14.8% 

33.3% 
33.3% 
21.4% 
12.5% 

17.9% 
20.9% 
24.9% 
29.7% 

22.2% 
33.3% 
42.9% 
50.0% 

24.6% 
21.7% 
19.0% 
23.8% 

22.2% 
11.1% 
21.4% 
37.5% 

0.3% 
0.3% 
0.3% 
0.4% 

0.0% 
0.0% 
0.0% 
0.0% 

0.4% 
0.4% 
0.5% 
0.5% 

0.0% 
0.0% 
0.0% 
0.0% 

27.7% 
15.0% 
16.7% 
19.0% 

22.2% 
22.2% 
14.3% 
0.0% 

7.1% 
4.6% 
5.1% 
4.6% 

0.0% 
0.0% 
0.0% 
0.0% 

Santa Rosa Dist. 
Santa Rosa Junior College 26,288 37 4.7% 10.8% 2.5% 2.7% 32.6% 13.5% 0.7% 0.0% 0.3% 0.0% 51.7% 70.3% 4.3% 0.0% 
SF Community College Dist. 
City College of San Francisco 23,575 44 36.4% 18.2% 8.2% 15.9% 23.9% 15.9% 0.2% 0.0% 0.7% 0.0% 23.4% 47.7% 4.6% 2.3% 
San Jose Evergreen Dist. 
San Jose City College 
Evergreen Valley College 

8,910 
8,953 

12 
11 

24.1% 
39.1% 

16.7% 
27.3% 

6.8% 
2.8% 

8.3% 
18.2% 

41.5% 
40.2% 

8.3% 
36.4% 

0.5% 
0.6% 

0.0% 
0.0% 

0.5% 
0.5% 

0.0% 
0.0% 

17.1% 
7.3% 

25.0% 
18.2% 

4.1% 
2.5% 

0.0% 
0.0% 

San Mateo Dist. 
Canada College 
College of San Mateo 
Skyline College 

6,315 
8,922 
9,690 

9 
13 
13 

11.6% 
25.8% 
38.9% 

22.2% 
0.0% 
7.7% 

3.3% 
3.3% 
3.2% 

0.0% 
7.7% 

23.1% 

51.4% 
30.4% 
29.3% 

11.1% 
23.1% 
7.7% 

0.2% 
0.2% 
0.2% 

0.0% 
0.0% 
0.0% 

1.6% 
2.1% 
1.3% 

0.0% 
0.0% 
0.0% 

25.5% 
29.9% 
19.6% 

44.4% 
61.5% 
38.5% 

3.2% 
5.1% 
5.3% 

0.0% 
0.0% 
0.0% 

West Valley Mission Dist. 
West Valley College 
Mission College 

10,174 4 
8,793 11 

15.2% 50.0% 
43.5% 27.3% 

2.3% 0.0% 
3.5% 0.0% 

22.2% 0.0% 
23.9% 9.1% 

0.2% 0.0% 
0.1% 0.0% 

0.3% 0.0% 
0.5% 0.0% 

43.2% 25.0% 
18.8% 63.6% 

4.2% 25.0% 
3.8% 0.0% 
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Table 4. Fall 2014 Student and Classified Staff Headcounts by Ethnicity, Bay10 Colleges and SRJC 

Marin CCD 
College of Marin 

Headcount 
Student Staff 

6,418 184 

Asian 
Student Staff 

7.6% 14.7% 

Black 
Student Staff 

5.6% 6.5% 

Hispanic 
Student Staff 

30.9% 8.2% 

Native American 
Student Staff 

0.2% 0.0% 

Pacific Islander 
Student Staff 

0.2% 1.1% 

White 
Student Staff 

44.3% 63.0% 

Two or More Races 
Student Staff 

4.4% 2.7% 
Contra Costa Dist. 
Contra Costa College 
Diablo Valley College 
Los Medanos College 

6,892 
19,812 
8,689 

87 
195 
119 

19.4% 
16.0% 
9.4% 

19.5% 
13.8% 
5.9% 

21.6% 
5.5% 

15.7% 

21.8% 
11.3% 
16.8% 

39.1% 
23.0% 
37.3% 

14.9% 
12.8% 
24.4% 

0.2% 
0.2% 
0.1% 

0.0% 
0.0% 
0.0% 

0.6% 
0.4% 
0.6% 

1.1% 
0.0% 
0.0% 

10.9% 
38.6% 
28.0% 

33.3% 
58.5% 
49.6% 

4.8% 
7.7% 
7.4% 

1.1% 
0.5% 
1.7% 

Chabot-Las Positas Dist. 
Chabot  College 
Las Positas College 

13,450 
8,622 

137 
93 

23.1% 
16.2% 

13.9% 
9.7% 

12.1% 
4.1% 

13.1% 
11.8% 

37.2% 
28.9% 

23.4% 
7.5% 

0.2% 
0.2% 

0.0% 
0.0% 

1.7% 
0.5% 

0.7% 
0.0% 

18.3% 
42.1% 

38.0% 
57.0% 

5.7% 
6.6% 

4.4% 
0.0% 

Foothill DeAnza Dist. 
Foothill College 
De Anza College 

15,442 
22,718 

115 
265 

25.5% 
42.4% 

24.3% 
26.4% 

3.5% 
3.3% 

7.8% 
4.2% 

23.8% 
26.2% 

14.8% 
18.9% 

0.2% 
0.2% 

0.9% 
0.0% 

0.7% 
0.4% 

1.7% 
1.5% 

33.5% 
21.1% 

45.2% 
40.8% 

4.8% 
4.8% 

2.6% 
1.9% 

Ohlone Dist. 
Ohlone College 11,065 190 35.1% 26.3% 4.3% 8.4% 22.6% 17.4% 0.3% 0.0% 0.9% 0.5% 27.2% 36.8% 4.6% 1.6% 
Peralta Dist. 
Berkeley City 
College of Alameda 
Laney College 
Merritt College 

6,311 
5,480 

10,757 
6,080 

45 
50 
90 
59 

16.4% 
31.4% 
26.4% 
14.8% 

35.6% 
38.0% 
30.0% 
18.6% 

17.9% 
20.9% 
24.9% 
29.7% 

24.4% 
26.0% 
40.0% 
39.0% 

24.6% 
21.7% 
19.0% 
23.8% 

15.6% 
6.0% 

11.1% 
8.5% 

0.3% 
0.3% 
0.3% 
0.4% 

0.0% 
0.0% 
2.2% 
0.0% 

0.4% 
0.4% 
0.5% 
0.5% 

0.0% 
0.0% 
0.0% 
0.0% 

27.7% 
15.0% 
16.7% 
19.0% 

15.6% 
20.0% 
10.0% 
20.3% 

7.1% 
4.6% 
5.1% 
4.6% 

0.0% 
0.0% 
1.1% 
0.0% 

Santa Rosa Dist. 
Santa Rosa Junior College 26,288 485 4.7% 3.9% 2.5% 7.2% 32.6% 12.8% 0.7% 1.0% 0.3% 0.2% 51.7% 68.7% 4.3% 1.6% 
SF Community College Dist. 
City College of San Francisco 23,575 684 36.4% 50.3% 8.2% 11.0% 23.9% 15.4% 0.2% 0.1% 0.7% 0.7% 23.4% 19.2% 4.6% 0.9% 
San Jose Evergreen Dist. 
San Jose City College 
Evergreen Valley College 

8,910 
8,953 

115 
124 

24.1% 
39.1% 

21.7% 
29.0% 

6.8% 
2.8% 

7.8% 
4.0% 

41.5% 
40.2% 

38.3% 
41.9% 

0.5% 
0.6% 

0.9% 
0.0% 

0.5% 
0.5% 

0.0% 
1.6% 

17.1% 
7.3% 

27.0% 
22.6% 

4.1% 
2.5% 

0.9% 
0.0% 

San Mateo Dist. 
Canada College 
College of San Mateo 
Skyline College 

6,315 
8,922 
9,690 

81 
118 
104 

11.6% 
25.8% 
38.9% 

12.3% 
21.2% 
29.8% 

3.3% 
3.3% 
3.2% 

3.7% 
1.7% 
3.8% 

51.4% 
30.4% 
29.3% 

42.0% 
15.3% 
19.2% 

0.2% 
0.2% 
0.2% 

0.0% 
0.0% 
0.0% 

1.6% 
2.1% 
1.3% 

0.0% 
3.4% 
2.9% 

25.5% 
29.9% 
19.6% 

33.3% 
49.2% 
36.5% 

3.2% 
5.1% 
5.3% 

1.2% 
2.5% 
0.0% 

West Valley Mission Dist. 
West Valley College 
Mission College 

10,174 96 
8,793 100 

15.2% 14.6% 
43.5% 36.0% 

2.3% 2.1% 
3.5% 4.0% 

22.2% 14.6% 
23.9% 13.0% 

0.2% 1.0% 
0.1% 3.0% 

0.3% 0.0% 
0.5% 0.0% 

43.2% 66.7% 
18.8% 44.0% 

4.2% 1.0% 
3.8% 0.0% 

College of Marin, Office of Planning, Research & Institutional Effectiveness PRIE) 8 
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your college success now! 
Special offer for Spring 2016 Semester. Classes start January 19. 
We will cover up to 11 units of enrollment fees* for all high school students who enroll at 
College of Marin for the spring semester. Take advantage of this opportunity to explore areas 
of interest, deepen your learning, build college confidence, and earn transferable credit. 

How It Works 

Do you want to earn 
college credit while still 
in high school, saving 
valuable time and money? 

1	 Apply online at www.marin.edu/apply/ 

2	 Complete the College Credit Program (CCP) application 
(on reverse side), including all required signatures. 
CCP applications are also available in your high school 
counseling center. 

3	 Attend a mandatory group orientation (bring your 
completed CCP form) or call 415.485.9432 to make a  
short appointment to meet with a counselor and  
turn in your CCP form. 

4	 Register online for your classes starting on December 2. 

Kentfield Campus Indian Valley Campus 
Counseling Office, Student Services Building 27, Rooms 105 and 106 
Building, Room 212 

Wed. Dec. 2 6 pm 

Thur. Dec. 3 4:30 pm 

Thur. Dec. 10 4:30 pm 

Mon. Dec. 14 5:30 pm 

Wed. Jan 6 6 pm 

Sat. Jan. 9 11:30 am 

Tues. Jan. 12 4 pm 

Wed. Jan. 13 6 pm 

Tue. Dec. 1 4:30 pm 

Tue. Dec. 8 6 pm 

Tue. Dec. 15 6 pm 

Tue. Jan. 5 5 pm 

Tue. Jan. 12 4:30 pm 

* You are responsible for fees that include:
• Health fee (gives you access to our student Health Center)
• Technology fee (provides a credit for GoPrint copying)
• Student representation and activities fee
• 	 New transportation fee, $3 per unit (up to a maximum

of $35) providing access to free bus transportation via
Marin Transit

Pay online or at the Cashiering Services Office at either campus. 

You are also responsible for any course material fees and For more information, please contact your counselor or 
textbooks. Textbooks are available for short-term rentals  college/career specialist, or email outreach@marin.edu. 
in the COM Library. 

www.marin.edu 

Have you been thinking 
about taking a class at 
College of Marin? 

Now is the time to 
take advantage of 
this special offer! 

JUMPSTART 

http:www.marin.edu
mailto:outreach@marin.edu
www.marin.edu/apply


College Credit Program Processed by ______________Date _____________ 

U��Fall 20_____ U��Spr 20_____ U��Sum 20______ Parent / Guardian Consent Form 
PLEASE PRINT AND USE INK. BOTH SIDES OF THIS FORM MUST BE COMPLETED. 

STUDENT’S NAME 
  LAST      FIRST      MIDDLE 

CURRENT MARIN ID M� AGE ENTERING GRADE 
H.S. GPA 

HIGH SCHOOL GRADUATION DATE 
MONTH / YEAR 

 COLLEGE CREDIT APPROVED COURSES: Concurrently enrolled students are restricted from enrolling in any Kinesiology/Physical 
Education courses and basic skills classes (classes numbered below 100 that are not vocational). It is the student’s responsibility to meet 
and provide proof of prerequisite (as listed in the Schedule of Classes and College Catalog) for the following course(s). 

COLLEGE CREDIT APPROVED COURSES FOR:  U��Fall 20_____ U��Spr 20_____ U��Sum 20______ 

COURSE REFERENCE NUMBER COURSE & NUMBER UNITS 

  Student Signature ____________________________________________________________________  DATE:   ___________________________ 

        High School Principal or Official Designee (Required) _____________________________________  DATE:   ___________________________ 

    High School Counselor ________________________________________________________________  DATE:   ___________________________ 

     College of Marin Counselor ____________________________________________________________  DATE:   ___________________________ 

Rev. 9/13 OVER: PARENT/GUARDIAN MUST READ AND SIGN CONSENT ON REVERSE OF FORM. 

Dear Parent(s) / Guardian(s):  It is important to understand that, when a minor student is admitted to a College or University all rights 
accorded to, and consent required of, parents/guardians transfer to the student (Section 99.5 of the Family Rights and Privacy Act). 
That is, parents/guardians do not have the right to inspect the minor student’s records or gain access to information related to their 
attendance at the College of Marin. The minor student must present in person a signed Student Information Authorization Release form 
specifying information to be released before we will discuss or release any information related to the student. 
 Minor students and their parents/guardians must also understand that they are entering a college environment which is synonymous 
with an adult environment. Thus, campus life in general and of the classroom in particular, will reflect an adult population. 
 Students and their parents/guardians should be aware that: 
 • Course curriculum may contain frank discussions about sensitive topics.
 • Audio-visual presentations may be graphic in their content.
 • Students may be exposed to vulgar language outside of classroom.
 • Instructors are not expected to inform anyone, including parents/guardians, of last minute cancellations or early class releases. If

classes are released early, instructors cannot attend to underage students while they wait to be picked up.
 • The grades earned by the student are a permanent record of the student academic record and will be reflected on the student’s

official academic transcript.
 • The District has full authority and responsibility to take any and all action to ensure the health and safety of the student in the event

of an emergency.
 • The minor student is held responsible for being aware of all College policies and procedures, dates, deadlines and for taking all

necessary action before such deadlines pass.

PARENT/GUARDIAN: Please check the appropriate boxes and sign below. 

U�� �Parent/Guardian Approval:  I  hereby  petition  the  College  of  Marin  to  allow  my  son/daughter  to  be  admitted  and  enroll  in  the  College 
of  Marin.  I  certify  that  I  am  the  parent/guardian  of  the  above  named   student  and  that  I  am  in  agreement  with  and  give  my  consent  for 
his/her  attendance  at  the  College  of  Marin.  My  signature  below  signifies  that  I  have  read  and  understand  the  Standards  of  Conduct, 
Rights  and  Responsibilities  of  Students  (available  on-line  at  http://www.marin.edu).  I  understand  all  of  the  conditions  under  which  my 
child is being admitted and I also agree to be responsible for my child’s safe transportation to and from classes. 

U�� �Consent for Treatment of Minor:  The College of Marin provides student health services. I further understand that as a student of 
the College of Marin my son/daughter may avail themselves of the medical services provided by the Student Health Center, unless I 
provide written notice to the College of Marin Health Center Director, I hereby grant the College of Marin permission to provide the 
medical services to my minor child that he/she may request. 

PARENT/GUARDIAN SIGNATURE _________________________________________________________ DATE: ________________________ 



   

         
    

 

  

 
 

 

 
 

 

 
 

 

 
  

  
 

      

 
   

      
      

 
  

     
      
      

 

   
  

     

      
      

      

 
   

      

      

 
  

     
      

      

 

   
  

     

      
      
      

Appendix Completion 1 – Gender and Ethnicity 

Success Rates and Disproportionate Impact by Gender and Ethnicity,
 
Fall 2010 - Fall 2013
 

Gender Race 

F10-F13 
Combined 
Passed 

F10-F13 
Total 
Grades 

F10-F13 
Success 
Rate 

F10-F13 80% 
Index Success 
Rate (Asian 
Female) 

Overall Total 51571 70774 72.9% 89.1% 

Female 
American Indian or 
Alaska Native 275 396 69.4% 85.0% 

Female Asian 3094 3785 81.7% 100.0% 

Female 
Black or African 
American 1702 3091 55.1% 67.4% 

Female Hispanic 5802 8244 70.4% 86.1% 
Female Multi-Racial 678 980 69.2% 84.6% 

Female 

Native Hawaiian or 
Other Pacific 
Islander 100 198 50.5% 61.8% 

Female None/Unknown 1500 1901 78.9% 96.5% 
Female White 17745 22041 80.5% 98.5% 

Female Total 30896 40636 76.0% 93.0% 

Male 
American Indian or 
Alaska Native 126 220 57.3% 70.1% 

Male Asian 1729 2372 72.9% 89.2% 

Male 
Black or African 
American 1359 2702 50.3% 61.5% 

Male Hispanic 3581 5757 62.2% 76.1% 

Male Multi-Racial 549 808 67.9% 83.1% 

Male 

Native Hawaiian or 
Other Pacific 
Islander 112 179 62.6% 76.5% 

Male None/Unknown 953 1346 70.8% 86.6% 
Male White 11794 16068 73.4% 89.8% 
Male Total 20203 29452 68.6% 83.9% 



    

       
        

 

 
 
 

 
 

 

 
 

 

 
 

 

 
  

   
   

      
      
      
      

      
      
      

  
 

 

Appendix Completion 2 – Gender and Disability 

Success Rates and Disproportionate Impact by Gender by
 
Disability Services Received, Fall 2010 - Fall 2013
 

Gender 

DSPS 
Services 
Received 

F10-F13 
Combined 
Passed 

F10-F13 
Total 
Grades 

F10-F13 
Success 
Rate 

F10-F13 80% 
Index Success 
Rate (No DSPS 
Services - Female) 

Overall Total 51571 70774 72.9% 95.8% 
Female Yes 2198 2911 75.5% 99.3% 
Female No 28698 37725 76.1% 100.0% 
Female Total 30896 40636 76.0% 99.9% 

Male Yes 1320 1865 70.8% 93.0% 
Male No 18883 27587 68.4% 90.0% 
Male Total 20203 29452 68.6% 90.2% 

Female students not receiving disability-related services are the top achieving group. Using the 
80% calculation, no disproportionate impact was found for completion rates (passing grades) 
for students receiving disability-related services. 



       

        
     

 
 

 

 
 

  

 
 

 

 
 

 

   
     
 

      
      
      
      

      
      
      

            
           

             
      

        
      

 
 

 

 
 

 

 
 

 
 
  

  
  

    
 

      
      
      
      

      
      
      

             
           

            
              

              
               

           

Appendix Completion 3 - Gender and Pell and BOG 

Success Rates and Disproportionate Impact by Gender by Pell
 
Grant Status, Fall 2010 - Fall 2013
 

Gender 
Pell 
Awarded 

F10-F13 
Combine 
d Passed 

F10-F13 
Total 
Grades 

F10-F13 
Success 
Rate 

F10-F13 80% Index 
Success Rate (No Pell -
Female) 

Overall Total 51571 70774 72.9% 93.1% 
Female Yes 10364 14401 72.0% 92.0% 
Female No 20532 26235 78.3% 100.0% 
Female Total 30896 40636 76.0% 97.1% 

Male Yes 6511 10296 63.2% 80.8% 
Male No 13692 19156 71.5% 91.3% 
Male Total 20203 29452 68.6% 87.6% 

Non Pell Awarded Females are the top-achieving group. Using the 80% calculation, no 
disproportionate impact was found for completion rates (passing grades) for students 
receiving Pell grants, though males (80.8%) are significantly lower than others and on the 
cusp of failing to achieve 80%. 

Success Rates and Disproportionate Impact by Gender by BOG
 
Status, Fall 2010 - Fall 2012
 

Gender 
BOG 
Awarded 

F10-F12 
Combined 
Passed 

F10-F12 
Total 
Grades 

F10-F12 
Success Rate 

F10-F12 80% 
Index Success 
Rate (No BOG -
Female) 

Overall Total 39515 54309 72.8% 92.3% 
Female Yes 8178 11510 71.1% 90.1% 
Female No 15582 19765 78.8% 100.0% 
Female Total 23760 31275 76.0% 96.4% 

Male Yes 5010 7932 63.2% 80.1% 
Male No 10362 14557 71.2% 90.3% 
Male Total 15372 22489 68.4% 86.7% 

Non Board of Governors (BOG) Fee Waiver Awarded Females are the top achieving group. 
Using the 80% calculation, no disproportionate impact was found for completion rates 
(passing grades) for students receiving BOG Fee Waivers, though males (80.1%) are 
significantly lower than others and have virtually no margin before failing to achieve 80%. 
Disaggregated by years (see full table in Attachments), males did fall below this threshold in 
one recent year (73.5% in 2011). These data are consistent with the Pell data in identifying 
lower income male students at highest risk where completion is concerned. 



 

 

 

     
 

         
 
 
 
 

 

 
 
 
 

  

 
 
 

 
 

 
 
 

  
 

 
 
 
 

  

 
   

    
   

 

 
 
 
 

  

 
 
 

  
 

 
 
 
 

  

 
   

  
   

  

 

 
 

 

 

 
 

 

 

 
 

 

  
  

   
   

 

 
 

  

  
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 

 
 

 
              

 
 

 
 

 
 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
               

              
              

 
 

 
 

 
 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
              

 
 

      
                    

        

 
 
 

 

 

 

 

 

 

 

Appendix Completion 4 – Gender and Foster Youth
 

Success Rates and Disproportionate Impact by Gender by Foster Youth, Fall 2012 and Fall 2013
 

Gender Foster Youth 
F12 

Passed 
F12 Total 

Grades Success Rate 

F12 80% Index 
Success Rate (Not a 
Foster Youth ­
Female) 

F13 Passed 
F13 Total 

Grades Success Ra 

F13 80% Index 
Success Rate 
(Not a Foster 
Youth -Female) 

F12-F13 
Combined 
Passed 

F12-F13 
Total 
Grades 

F12-F13 
Success 
Rate 

F10-F13 80% 
Index Success 
Rate (Not a 
Foster Youth ­
Female) 

Overall Total 12792 18081 70.7% 94.8% 12056 16465 73.2% 95.8% 24848 34546 71.9% 95.3% 
Female Yes 132 218 60.6% 81.1% 124 190 65.3% 85.4% 256 408 62.7% 83.1% 

Female 
Unknown/Not 
Stated 7582 10159 74.6% 100.0% 7012 9171 76.5% 100.0% 14594 19330 75.5% 100.0% 

Female Total 7714 10377 74.3% 99.6% 7136 9361 76.2% 99.7% 14850 19738 75.2% 99.7% 

Male Yes 56 131 42.7% 57.3% 56 134 41.8% 54.7% 112 265 42.3% 56.0% 

Male 
Unknown/Not 
Stated 4897 7392 66.2% 88.8% 4775 6829 69.9% 91.5% 9672 14221 68.0% 90.1% 

Male Total 4953 7523 65.8% 88.2% 4831 6963 69.4% 90.7% 9784 14486 67.5% 89.5% 

Produced by the Office of PRIE November 19, 2014 
Sources: Chancellor's Office MIS data files for fall 2010, fall 2011 and fall 2012; COM's Data Dashboard and internal sources for fall 2013 

Students who did not state their gender are excluded 

File=StudEquitySuccessF10F13v3 



     

           

  
 

 
  

    

   
    
  

  
  

   

   
    
   

 
 

 

 
 

 

 
 

 

  
   

    
 

              

              

 
 

             

              

              

 
 

             
             

      
                    

        

 

Appendix Completion 5 – Gender and Veterans
 

Success Rates and Disproportionate Impact by Gender by Veteran Status, Fall 2012 - Fall 2013
 

Gender Veteran 
F12 

Passed 
F12 Total 

Grades F12 Success Ra 

F12 80% Index 
Success Rate (Not a 
Veteran-Female) 

F13 Passed 
F13 Total 

Grades Success Rate 

F13 80% Index 
Success Rate (Not a 
Veteran - Female) 

F12-F13 
Combined 
Passed 

F12-F13 
Total 
Grades 

F12-F13 
Success 
Rate 

F12-F13 80% 
Index Success Rate 
(Not a Veteran ­
Female) 

Overall Total 12792 18081 70.7% 95.2% 12056 16465 73.2% 96.0% 24848 34546 71.9% 95.6% 

Female Yes 35 49 71.4% 96.1% 62 86 72.1% 94.5% 97 135 71.9% 95.5% 

Female 
No/Not 
Stated 7679 10328 74.4% 100.0% 7074 9275 76.3% 100.0% 14753 19603 75.3% 100.0% 

Female Total 7714 10377 74.3% 100.0% 7136 9361 76.2% 99.9% 14850 19738 75.2% 100.0% 

Male Yes 187 281 66.5% 89.5% 150 217 69.1% 90.6% 337 498 67.7% 89.9% 

Male 
No/Not 
Stated 4766 7242 65.8% 88.5% 4681 6746 69.4% 91.0% 9447 13988 67.5% 89.7% 

Male Total 4953 7523 65.8% 88.6% 4831 6963 69.4% 91.0% 9784 14486 67.5% 89.7% 

Produced by the Office of PRIE November 19, 2014 
Sources: Chancellor's Office MIS data files for fall 2010, fall 2011 and fall 2012; COM's Data Dashboard and internal sources for fall 2013 

Students who did not state their gender are excluded 

File=StudEquitySuccessF10F13v3 



Appendix Completion 6: High Failure Rate Courses
Planning, Research & Institutional Effectiveness (PRIE)

High Failure Rate Courses - Fall 2011 Through Spring 2015 
Successful course completion is key to earning a certificate or degree. Therefore, improving 
course success rates overall and achieving equitable success for all student groups are objectives 
in COM’s strategic plan and student equity plan. Last Spring, Deans were provided with basic 
descriptive data on high failure rate courses. This report provides that data, and more recent 
data, and responds to some of their questions in order to better understand the problem and  

1foster discussion of potential solutions. 
   

Methodology    

High failure rate courses were defined using   criteria established in  similar previous studies and 
 

COM’s institution-set standard  for successful course  completion,   the latter defined as a minimum 
70% pass  rate in the ACCJC annual report. In this study, courses with >=70 enrollment and <70% 
pass  rate in at least  4 of the 8 Fall/Spring terms from Fall 2011-Spring 2015 were identified as high  

failure  rate. Both pass rates and success rates    are presented in  this  report.  The  pass rate includes  
  

P  grades and D- and higher. Success rate (in alignment with the   CA  Community College 
Chancellor’s Office  definition and shown for additional  information that  may aid understanding) 

    
includes P grades and C and higher. Incompletes (IX), Drops (DR), Ungraded (UG), and In Progress 
(IP) are  excluded from both rates. W and FW grades are included. 

   
   

Findings   

Courses Meeting High Failure Rate Criteria   
 

Fourteen courses met the criteria for high failure rate (Table 1). Those courses are BEHS103, 
                                                          BIOL110, CIS101, CIS110,  
  ENGL092, ENGL092L, ENGL098, ENGL120, MATH101, MATH103, 

MATH103A, PHIL110, POLS101 and MATH095. In the  tables, rates that  exceed the high failure 
rate threshold  

 designation for a  particular semester  are shown in green. 
 

1 Resources:  
John N. Gardner Institute for Excellence in Undergraduate Education, Improving Gateway Course Success 

                                           http://www.jngi.org/institute-news/4887/ 
 

National Survey of Student Success Initiatives at Two-Year Colleges 
http://www.jngi.org/wordpress/wp-content/uploads/2014/07/National-2-yr-Survey-Booklet_webversion.pdf 
Community College Research Center at Columbia University. Not Just Math and English: Courses that Pose 
Problems to Community College Completion 
http://ccrc.tc.columbia.edu/publications/obstacle-courses-community-college-completion.html 

http://ccrc.tc.columbia.edu/publications/obstacle-courses-community-college-completion.html
http://www.jngi.org/wordpress/wp-content/uploads/2014/07/National-2-yr-Survey-Booklet_webversion.pdf
http://www.jngi.org/institute-news/4887
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Table 1. College of Marin High Failure Rate Courses by Term (Fall 2011-Spring 2015)� 

Fall 2011 Spring 2012 Fall 2012 Spring 2013� 
Course % Success %. Pass N % Success %. Pass N % Success %. Pass N % Success %. Pass N 

BEHS103 57.5 63.7 148 64.6 66.7 98 57.6 64.4 119 64.6 69.5 83 
BIOL110 65.0 69.0 305 56.1 61.6 310 46.9 56.9 355 68.6 73.9 268 
CIS101 44.4 46.0 126 54.1 55.1 98 46.8 50.0 94 62.7 64.2 67 
CIS110 56.4 59.0 124 62.0 68.2 135 59.6 60.6 101 62.5 65.0 128 
ENGL092 61.5 70.2 104 53.1 62.2 107 60.3 70.7 122 56.0 66.7 86 
ENGL092L 66.7 69.7 99 50.0 57.4 117 58.5 63.6 122 52.2 61.1 92 
ENGL098 61.5 66.4 146 63.6 71.3 147 54.7 68.9 154 54.1 62.2 110 
ENGL120 67.8 74.4 323 60.1 69.0 208 63.9 65.9 310 57.8 60.7 217 
MATH101 44.0 55.3 141 41.4 47.8 159 38.9 52.5 170 42.5 58.2 155 
MATH103 44.4 49.3 149 57.3 65.1 225 54.3 61.9 369 45.0 53.0 265 
MATH103A 48.2 57.3 113 50.8 59.0 66 61.5 69.2 40 34.4 37.5 33 
PHIL110 68.3 75.8 123 64.9 69.5 133 68.1 68.9 128 63.0 69.3 130 
POLS101 64.1 67.2 131 61.1 63.4 139 56.8 61.0 127 66.7 72.8 85 
MATH095 50.0 63.2 68 39.5 61.7 81 44.0 48.3 91 50.7 63.3 71 

(continued on next page) 

Planning, Research & Institutional Effectiveness (PRIE) December 9, 2015 
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Table  1 (continued).  College  of Marin High  Failure   Rate  Courses   by Term (Fall 2011-Spring 2015)�
Fall 2013 Spring 2014 Fall 2014 Spring 2015� 

Course % Success %. Pass N % Success % Pass N % Success % Pass N % Success % Pass N 
BEHS103 50.0 57.3 113 50.6 53.0 83 62.7 65.1 84 81.3 87.5 32 
BIOL110 55.7 64.7 351 55.4 64.5 251 46.2 52.0 225 55.0 62.6 243 
CIS101* 52.9 56.9 51 70.4 70.4 71 - - - - - -
CIS110 57.7 58.5 128 72.5 72.5 69 65.6 71.0 94 67.1 71.8 89 
ENGL092 66.1 70.9 132 57.7 61.5 79 63.8 69.1 98 51.9 58.2 83 
ENGL092L 65.9 71.4 131 50.6 54.3 82 62.8 64.9 97 54.2 54.2 85 
ENGL098 64.2 75.2 142 53.5 59.7 130 65.3 66.9 125 61.7 67.0 96 
ENGL120 58.9 65.8 243 58.9 62.7 211 56.6 62.0 211 63.3 66.3 202 
MATH101 32.0 40.7 180 32.6 43.8 147 30.6 39.4 189 32.2 39.6 157 
MATH103 47.2 58.5 259 50.0 53.0 299 41.8 49.8 306 44.4 49.3 280 
MATH103A 55.6 59.3 82 44.1 58.8 36 64.1 66.7 41 33.3 48.7 41 
PHIL110 70.7 75.9 124 60.4 68.1 94 65.8 73.9 122 64.8 68.5 111 
POLS101 53.4 55.3 105 61.2 67.0 106 72.6 78.6 92 82.0 83.6 65 
MATH095 52.8 74.5 106 65.8 75.3 73 59.1 69.4 98 61.5 81.3 91 

Green= exceeded 70% pass rate�

CIS101 was not offered in AY 2014-15.�
Source: COM MIS files, November 2015. One section of MATH095 in Spring 2013 was not included in the MIS submission. The section 
has similar pass and success rates as other sections for that term and would not change any of the results presented in this study. 

Trends     
   

 MATH095, CIS110 and POLS101 all show improved course pass rates in recent semesters, 
surpassing   70%.  The CIS110  rate  was higher in the last three   semesters and POLS101 in the last 

     
two (Table  1).   

MATH095 met high failure rate criteria from Fall 2011-Spring 2013, though in the most recent 4 
semesters it has not. Both pass and success rates increased after Fall 2012. (See Figure 1, next 
page). Dedicated tutors began in this course in Spring 2013 and have continued in at least one 
section each term, with the most sections (N=3) in Spring 2015. Pass and success rates have been 
consistently higher since the second semester in which dedicated tutors were in place (Fall 2013). 
T-tests comparing MATH095 sections with and without dedicated tutors show that students 
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Appendix Completion 6: High Failure Rate Courses
In sections with dedicated tutors have slightly higher pass and success rates, but the difference 
is not statistically significant, meaning that the result could have occurred by chance (Table 2, 
next page). 
Dedicated tutors also were utilized in other Math courses including 101 and 103 in later 
semesters. However, the overall course pass and success rates did not increase in these courses. 
T-tests comparing Math 101 sections with and without tutors and Math 103 sections with and 
without tutors indicate, for both courses, the sections with tutors have higher pass and success 
rates (Table 2, next page). Given these  and the Math 095 findings, additional investigation is 

 warranted before concluding that adding dedicated tutors to courses is effective. Other factors 
may be contributing, such as different types of students  in the tutored and  non-tutored sections  

  
or particular faculty teaching  tutored or non-tutored  courses.  In addition, if  tutoring is the reason  
for the higher rates, then it is not currently offered in enough sections to substantially raise  the 
overall course pass rate. For example, if  all sections of Math 103 included  tutors, and tutoring is 
helping more students pass, then assuming the same effect holds across semesters, adding 
tutors  to all Math 103 sections likely would improve the  overall Math 103  pass rate to 57%.   

Figure 1. MATH095 Course Success and Pass Rates by Term (Fall 2011-Spring 2015) 
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Table 2. MATH Course Success and Pass Rates With and Without Dedicated Tutors (Spring 
2013-Spring 2015 combined, where courses with tutoring were offered) 

Course Tutor status N Mean Pass Rate Mean Success Rate 

No tutors 111 70.3 54.9 
MATH095 

With tutors  328  74.1 58.8 

  
 MATH101  

 No tutors  
  

476  35.4* 
   

   
 

26.3* 

With tutors 185 51.4 43.2 
      

 MATH103 
 

  No tutors
  

 
 

552  45.8* 
 

41.3** 

  With tutors  328 57.0  50.6 
    

    *T-test significant at p<.001.
   

 
 

 **T-test significant at p<.01. 

 

  
 

 

 

 

 

 

 

Distance  Education and Face-to -Face  Sections 
The Deans requested a comparison  of distance and face-to-face sections  for the courses 
meeting  high failure  rate  criteria, as well as SPAN101. We compared the overall pass and  

success rates for these courses with all terms combined, and then by term—since rates in some 
    

of these courses  have  changed over time.  
      

Looking at course success and pass rates for all terms combined, the distance sections have 
    

lower pass  and  success  rates than the face-to-face sections (Table 3, next page). MATH095, 
however, shows an unusual pattern. While its pass rate in face-to-face sections is nearly 17% 
higher than the distance sections (consistent with the overall pattern), its success rate was 
slightly higher for distance than face-to-face sections. 

Three courses, PHIL110, POLS101 and SPAN101, had an average pass rate above 70% for the 
face-to-face sections, but below 70% for the distance sections (Table 3). 
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Table 3. High Failure Rate Courses and SPAN101: Average Pass and Success Rates 
 by  Face-t o-Face  and Distance  Sections (Fall  2011-S   

     pring 2015 Combined) 

�
 Course  N 

 Face-to-Face 
 % Success  % Pass  N 

 Distance 
 % Success  % Pass 

 % Difference 
 in Success 

 % Difference 
�in Pass 

 CIS110  983  64.0  67.5  205  50.7  52.7  13.3  14.8 
 ENGL120  2542  62.4  67.3  119  42.9  50.4  19.5  16.9 
 MATH095  758  52.5  67.2  26  54.7  50.0  -2.2  17.2 
 MATH101  1124  40.2  50.2  301  21.6  31.9  18.6  18.3 
 MATH103  2270  49.7  56.9  367  37.1  41.1  12.6  15.8 

 PHIL110  789  69.8  74.6  460  61.2  66.5  8.6  8.1 
 POLS101  898  68.9  72.9  127  42.5  43.3  26.4  29.6 

 SPAN101*  1517  72.6  75.7  231  55.8  58.0  16.8  17.7 
    

*SPAN101 is not a high failure rate course but the comparison was requested by the Dean.
 

    

Table 4 (next  page)    
 includes only the semesters in which both modalities were offered for each 

course. In one semester of 3 different courses, the DE pass and success rates were higher than 
   

the face-to-face   sections. Because  these are so rare, they are likely  just anomalies without  a 
determinable explanation.  

    
The CIS 110 DE rates were higher  or similar in  two of the  5 semesters that DE sections were 

 offered (Table 4), but the overall pass and success rates for the course (Table 1) have been 
 
 substantially higher (above the 70% standard) in the three most recent semesters—in which no 
 DE sections were offered. 
 
 For POLS101, the higher rates have been only in the two most recent semesters and DE 

sections have  not been  offered since Fall  2012. Therefore,          there  would  be no         DE         effect        on       
 the recent change in rates for this course. 
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Table 4. High Failure Rate Courses and SPAN101: Average Pass and Success Rates 
by Face-to-Face and Distance Sections by Term (Fall 2011-Spring 2015) 

Face-to-Face 
Course Term N % Pass % Success 

Distance 
N % Pass % Success 

% Difference 
in Pass 

% Difference 
in Success 

CIS110 Fall 2011 91 57.1 54.9 33 60.7 57.1 -3.6 -2.2 
CIS110 Spring 2012 94 78.7 71.3 41 34.1 31.7 44.6 39.6 
CIS110 Fall 2012 68 63.2 61.8 33 51.5 51.5 11.7 10.3 
CIS110 Spring 2013 90 63.3 61.1 38 61.8 58.8 1.6 2.3 
CIS110 Fall 2013 88 60.2 59.1 44 51.4 51.4 8.9 7.7 
ENGL120 Fall 2013 215 65.1 58.6 
ENGL120 
ENGL120 

Spring 2014 
Fall 2014 

185 
140 

66.5 
62.1 

62.7 
58.6 

28 50.0 41.7 
26 
71 

33.3 
56.3 

29.2 
47.9 

15.1 
33.2 

5.8 

16.9 
33.5 
10.7 

MATH095 Fall 2011 42 71.4 50.0 26 50.0 54.7 21.4 -4.7 
MATH101 Spring 2012 113 56.6 49.6 46 25.0 20.5 31.6 29.1 
MATH101 Fall 2012 129 58.1 42.6 41 25.6 20.5 32.5 22.1 
MATH101 Spring 2013 117 59.8 46.2 38 42.9 22.9 17.0 23.3 
MATH101 Spring 2014 104 46.2 34.6 43 37.5 27.5 8.7 7.1 
MATH101 Fall 2014 152 41.4 32.9 37 22.9 14.3 18.5 18.6 
MATH101 Spring 2015 118 42.4 35.6 39 25.7 17.1 16.7 18.5 
MATH103 Fall 2011 113 51.3 45.1 36 36.4 36.4 15.0 8.7 
MATH103 Spring 2012 183 67.8 59.1 42 46.2 43.4 21.6 15.7 
MATH103 Fall 2012 320 64.1 55.9 49 33.3 31.3 30.7 24.6 
MATH103 Spring 2013 220 55.0 47.3 45 25.6 18.6 29.4 28.7 
MATH103 Fall 2013 222 55.4 44.1 37 62.9 54.3 -7.5 -10.2 
MATH103 Spring 2014 259 54.4 51.4 40 43.6 41.0 10.9 10.4 
MATH103 Fall 2014 258 51.2 42.6 48 37.0 32.6 14.2 10.0 
MATH103 Spring 2015 235 48.1 43.0 45 46.5 44.2 1.6 -1.2 

(continued on next page) 
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Tab le  4 (cont inued).   High Failure Rate  Courses  and  SPAN101:  Averag e Pass and Success 
Rates by Face-t o -Face and Distance Sections by Term (Fall  2011-Spring 201 5) 

   Face-to-Face Distance   % Difference  % Difference 
 Course  Term  N  % Pass  % Success  N  % Pass  % Success  in Pass   in Success 

 PHIL110  Fall 2011  66  75.8  66.7  57  74.5  69.1  1.2  -2.4 
 PHIL110 
 PHIL110 

 Spring 2012 
 Fall 2012 

 70 
 69 

 75.7 
 69.6 

 74.3 
 68.1 

 63 
 59 

 62.3 
 59.6 

 54.1 
 59.6 

 13.4 
 9.9 

 20.2 
 8.5 

 PHIL110 
 PHIL110 

 Spring 2013 
 Fall 2013 

 73 
 69 

 69.9 
 76.8 

 64.4 
 71.0 

 57 
 55 

 64.9 
 68.6 

 57.9 
 64.7 

 5.0 
 8.2 

 6.5 
 6.3 

 PHIL110 
 PHIL110 

 Spring 2014 
 Fall 2014 

 66 
 67 

 66.7 
 79.1 

 59.1 
 76.1 

 28 
 55 

 72.0 
 60.4 

 64.0 
 45.8 

 -5.3 
 18.7 

 -4.9 
 30.3 

 PHIL110  Spring 2015  55  72.7  69.1  56  61.8  58.2  10.9  10.9 
 POLS101  Fall 2011  97  71.1  67.1  34  53.1  53.1  18.0  14.0 
 POLS101 
 POLS101 

 Spring 2012 
 Fall 2012 

 103 
 79 

 68.9 
 68.4 

 67.0 
 62.0 

 36 
 48 

 36.4 
 41.2 

 33.3 
 41.9 

 32.5 
 27.2 

 33.7 
 20.1 

 SPAN101 
 SPAN101 

 Spring 2012 
 Fall 2012 

 125 
 126 

 63.2 
 72.2 

 56.8 
 68.3 

 59 
 50 

 42.4 
 62.0 

 39.0 
 62.0 

 20.8 
 10.2 

 17.8 
 6.3 

 SPAN101 
 SPAN101 

 Spring 2013 
 Fall 2013 

 105 
 128 

 68.6 
 77.3 

 67.6 
 76.6 

 37 
 43 

 64.9 
 69.8 

 64.9 
 67.4 

 3.7 
 7.6 

 2.7 
 9.2 

 SPAN101  Spring 2014  89  70.8  65.2  42  57.1  52.4  13.6  12.8 
   

Note: Fall/Sprin g terms shown in whi ch both mo dalities were offered. 
 

  

Day/Evening Courses     

The Deans also  requested a comparison of course pass rates  by time of day the courses 
were  offered.  With  all high failure rate courses combined,  there is  no  difference in pass  or 

 success rates by  time  of day  (Table 5). 
    

Table  5. Average  Pass  and      Success Rates by Time of Day, 
All High Failure Rate Courses Combined (Fall 2011-Spring 2015) 

N % Success % Pass 
Morning 7,875 56.9 63.8 
Afternoon 3,066 55.0 61.9 
Evening 3,708 56.5 62.9 
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When pass rates for each course are run separately by time of day, some differences emerge, 

but the patterns are inconsistent (Table 6). This suggests that influences other than time of day 

may be affecting pass and success rates in these courses. 

 

Table 6. High Failure Rate Courses: Average Pass and Success Rates by Time of Day (Fall 2011-

Spring 2015 Combined) 

   
   

            

  BEHS103  BIOL110  CIS101  CIS110 
  N  % Success*  % Pass*  N  % Success*  % Pass  N  % Success*  % Pass*  N  % Success*  % Pass* 

 Morning  459  66.4  73.4  1155  55.4  62.4  297  60.0  61.6  516  60.7  63.4 
 Afternoon  217  38.2  42.4  758  58.8  65.8  191  54.5  55.5  -  -  -

 Evening  212  63.7  66.5  691  52.1  60.1  104  40.4  41.3  257  70.0  74.3 
  ENGL092  ENGL098  ENGL120  MATH095 
  N  % Success  % Pass  N   % Success*  % Pass*  N  % Success  % Pass  N  % Success*  % Pass* 

 Morning  475  57.5  64.2  760  61.4  69.6  1419  60.7  66.7  243  44.0  60.5 
 Afternoon  292  58.2  65.1  108  62.0  68.5  280  58.2  61.4  137  59.9  73.7 

 Evening  126  61.1  67.5  328  52.1  60.9  419  60.6  63.0  345  57.8  71.3 
  MATH101  MATH103  MATH103A  POLS101 
  N  % Success*  % Pass*  N  % Success*  % Pass*  N  % Success*  % Pass*  N  % Success*  % Pass* 

 Morning  582  42.4  53.6  622  42.1  50.0  222  36.5  45.5  457  62.1  67.2 
 Afternoon  -  -  -  873  52.2  59.7  302  54.3  62.6  99  56.6  61.6 

 Evening  402  35.8  44.8  483  55.7  62.0  -  -  -  254  79.6  81.5 
   Note: Courses not included are PHIL110 (only offered in the morning) and ENGL092L (lab course without a specific time). 

 

 
       

   
     

 

    
 

Enrollment Status 
First-time college students passed and succeeded at rates equivalent to or higher than all others 
in high failure English courses, MATH103, and MATH103A, but at lower rates in MATH095 and 
MATH101 (Table 7). In fact, with the exception of special admits, who for all but one course are so 
few that the group rate can vary substantially with a change in only one student, first-time 
students in ENGL092 were the only group that met the 70% pass rate standard. 

                                           
 Another finding of interest involves Math103. Far more K-12 students take this course than any 

of the others in this study, and their pass and success rates are higher than the other 
enrollment status groups. 
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Table 7. High Failure Rate English and Math Courses: Average Pass and Success Rates by Enrollment 
Status (Fall 2011-Spring 2015 Combined)

ENGL092 ENGL092L ENGL098 ENGL120 
N % Success % Pass N % Success % Pass N % Success % Pass N % Success % Pass 

First-Time Student 378 61.1 70.1 378 61.6 66.9 351 61.3 68.9 590 63.6 67.5 
First-Time Transfer 118 61.0 63.6 117 57.3 59.0 147 61.2 63.3 287 59.2 64.1 
Returning Student 36 58.3 61.1 40 52.5 55.0 68 64.7 66.2 95 62.1 64.2 
Continuing Student 462 56.9 64.1 461 57.5 61.4 848 57.3 66.6 1663 60.9 66.6 
Special Admit (K-12) 1 100.0 100.0 1 100.0 100.0 7 57.1 71.4 20 65.0 70.0 

MATH095 MATH101 MATH103 MATH103A 
N % Success % Pass N % Success % Pass N % Success % Pass N % Success % Pass 

First-Time Student 65 37.9 46.8 188 28.2 39.4 449 47.2 54.1 134 49.3 59.0 
First-Time Transfer 53 52.8 58.5 132 37.1 44.7 242 46.7 54.5 60 43.3 48.3 
Returning Student 34 55.9 61.8 57 35.6 42.1 73 53.4 56.2 12 33.3 33.3 
Continuing Student 656 52.3 67.7 1037 37.6 47.5 1818 47.7 54.4 438 48.4 56.6 
Special Admit (K-12) 1 0.0 100.0 10 70.0 100.0 54 61.1 68.5 2 100.0 100.0 

High Failure Rate Math Courses Compared to All Other Courses 
Another question the Deans asked was, “Do students fail math but succeed in their other 
courses?” Paired t-tests show that students failed high failure math courses at higher rates than 
their other courses in all terms except Spring 2014 (Table 8). Success rates were lower in high 
failure math than other courses in every term. However, this does not mean they were high 
achievers in their other courses. The pass rates for their other courses exceeded 70% in only 5 of 
the 8 semesters in this study. In 7 of the 8 semesters, success rates for all other courses were also 
below 70%. These patterns suggest that students who perform poorly in high failure math 
courses also tend to perform less well in their other courses, though not as poorly as they do in 
the high failure math courses. 
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Table 8. Average Pass and Success Rates in High Failure Rate Math Courses 
Compared to All Other Courses (Fall 2011-Spring 2015 Combined) 

Term N* 
% Success-
HF Math 

% Success-all 
other courses 

% 
Difference 

% Pass-
HF Math 

% Pass-all 
other courses 

% 
Difference 

Fall 2011 92 40.2 62.4 22.2 47.8 72.2 24.4 
Spring 2012 56 30.4 52.2 21.8 39.3 57.9 18.6 
Fall 2012 196 49.0 68.3 19.3 60.2 73.3 13.1 
Spring 2013 57 38.6 57.0 18.4 45.6 63.3 17.7 
Fall 2013 190 41.6 68.1 26.5 50.5 74.2 23.7 
Spring 2014 56 53.6 66.9 13.3 66.1 68.7 2.6 
Fall 2014 186 37.6 72.0 34.4 45.2 75.5 30.3 
Spring 2015 82 39.0 67.5 28.5 43.9 70.0 26.1 

*Paired t-tests are statistically significant at p<.05 for every term except pass rates for Spring 2014.
� 

Population is all students taking at least one high failure math course and one other non-high-failure rate math 
course in the given semester.�

Success and Pass Rates in High Failure English and Math by First Course Taken 
For some courses, it appears students who take a lower level course before a higher level 
course pass the higher level course at rates 2-6 percentage points higher than students who 
first enroll in the higher level course (Table 9). In one case, the difference is 15 percentage 
points. These courses include ENGL120, MATH095 and MATH103A except for those who 
started in MATH095. They pass MATH103A at far lower rates than students who start at all 
other levels. Also, in MATH103, students who started in MATH95 or MATH101 passed at 
higher rates than those who started directly in MATH103.

However, since these are only descriptive data, other influences could be producing these 
patterns so further investigation is needed before conclusions can be drawn about the 
course level in which students should begin. 
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Tab le 9.  High Failure   Rate English  and  Math  Courses:  Average  Pass  and    
Success  Rates  by  First  Course Taken (Fall 2011-Spring 2015 Combined) 
�  ENGL120  �  MATH103 

 First English Course Taken  N  % Success  % Pass   First Math Course Taken  N  % Success  % Pass 
 Below ENG092  111  62.2  66.7   Below MATH095  64  42.2  46.9 

 ENGL092  255  65.1  71.2   MATH095  135  49.6  56.3 
 ENGL098  579  64.1  69.8   MATH101  401  53.9  58.4 
 ENGL116  19  78.9  78.9   MATH103  2037  46.9  54.1 
 ENGL120  1,697  59.9  64.6  �  MATH103A 

  ENGL098   First Math Course Taken  N  % Success  % Pass 
 First English Course Taken  N  % Success  % Pass   Below MATH095  29  51.7  58.6 

 Below ENG092  120  58.3  66.7   MATH095  43  37.2  39.5 
 ENGL092  376  56.9  66.2   MATH101  123  53.7  61.0 
 ENGL098  931  59.9  67   MATH103A  451  47.2  56.1 

  ENGL092  �  MATH101 
 First English Course Taken  N  % Success  % Pass   First Math Course Taken  N  % Success  % Pass 

 Below ENG092  156  55.8  63.5   Below MATH095  157  36.9  46.5 
 ENGL092  844  59.7  66.8   MATH095  282  36.2  45.0 

 � � � �  MATH101  986  36.2  46.7 
 � � � � �  MATH095 

 � � � �  First Math Course Taken  N  % Success  % Pass 
 

 
�
�

�
�

�
�

�
�

 Below MATH095  336  51.4  69.0 
 MATH095  448  53.1  64.7 

 

 
   

    
     

Race/Ethnicity 
These data show wide variation in course pass and success rates between racial/ethnic groups 
(Table 10). In general, Asian and White students pass and succeed in high failure rate courses at 
higher rates than other groups. However, even those groups did not pass at higher than 70% in 
most courses. Asian students did so in 7 of the 14 courses; White students in 4 courses; and 
though their numbers are small (resulting in 
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�
 considerable variation in rates), American Indian/Alaska native students achieved the 
pass rate standard in 4 courses while Native Hawaiian/Pacific Islander students did so in 
3 courses.�
 

Considering only the groups with at least 20 students, the difference in pass rates between some 
groups is huge, as much as 56 percentage points in CIS110, 42 percentage points in BEHS103, 38 
percentage points in Math95 and 30 percentage points in BIOL110. All of the high failure rate 
courses showed a greater than 10 percentage point difference between its highest and lowest 
achieving racial/ethnic groups. 

BEHS103 is the only course in which most groups pass at greater than 70%. Its African American and 
Hispanic student rates are far lower. 

Table 10. High Failure Rate Courses: Average Pass and Success Rates by Race/Ethnicity (Fall 2011-Spring 2015 Combined) 

BEHS103 BIOL110 CIS101 CIS110 
N % Success % Pass N % Success % Pass N % Success % Pass N % Success % Pass 

Asian 68 75.0 82.4 357 54.3 62.2 79 69.6 70.9 160 76.3 79.4 
Black/African American 172 32.0 40.1 210 30.5 43.8 194 38.1 40.2 151 36.4 39.1 
Hispanic/Latino 315 56.8 64.8 876 41.8 52.1 205 64.9 66.3 288 61.5 67.7 
American Indian/Alaska Native 7 85.7 85.7 24 50.0 54.2 6 50.0 50.0 9 77.8 77.8 
Native Hawaiian/Pacific Islander 8 75.0 75.0 29 55.2 58.6 9 77.8 77.8 9 55.6 55.6 
Two or more races 41 70.7 75.6 121 48.8 55.4 21 57.1 57.1 21 19.0 23.8 
White 685 68.5 73.0 1,845 67.5 74.0 398 65.6 66.8 617 63.4 66.0 

ENGL092 ENGL092L ENGL098 ENGL120 
N % Success % Pass N % Success % Pass N % Success % Pass N % Success % Pass 

Asian 112 71.4 79.5 111 73.9 77.5 134 62.7 67.9 255 66.3 68.6 
Black/African American 208 50.5 56.3 206 51.9 55.8 213 46.9 54.9 232 50.4 56.9 
Hispanic/Latino 435 63.2 69.7 429 63.2 66.4 665 56.7 63.2 898 60.4 66.1 
American Indian/Alaska Native 9 55.6 66.7 8 62.5 75.0 10 60.0 60.0 18 72.2 77.8 
Native Hawaiian/Pacific Islander 7 42.9 42.9 5 60.0 80.0 12 58.3 58.3 31 45.2 48.4 
Two or more races 41 56.1 63.4 43 51.2 58.1 38 42.1 50.0 109 61.5 64.2 
White 221 59.3 66.5 217 60.4 62.7 503 60.4 66.4 1,299 62.0 65.8 
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Appendix Basic 1:  Algebra Academy
   

 

 

 

2015 Signature Program 
Sponsorship Opportunities�

Algebra Academy Program  
NBLC’s Algebra Academy  Program  is  a life-changing program for a targeted  group  of  students  essential  to  the  future  of  the  North  
Bay. The  academies  are  ground-breaking Public/Private  Partnerships  to  improve  college  and  career readiness  for rising eighth  grade  
English  learners,  preparing them  to  become  productive  members  of  the  North  Bay’s  workforce  and  community. Algebra  is  an  
important part of  the  required  courses  for entry  into  the  CSU  and  UC system, and  a  gateway  to  exciting  students  about majoring in  
math,  science,  engineering and  technology.  By supporting this  program, sponsors  play  a critical  role  in  ensuring  we  have  the  skilled  
workforce  needed.  
 
2015 will  be  the  fifth  year  of  NBLC’s  Academy  Program.  This  year  we  want to  run  three  Algebra  Academies  again  in  Novato,  
Petaluma,  and  San  Rafael,  if  resources  are  available.  The  students,  teachers  and  school  districts love  this  program! With  your  
support,  we  can  make  a valuable  impact  in  all  three  of  these  North  Bay  communities.   We need  YOUR  CONTRIBUTION  to  make  this  
the  best  experience  possible  for the  students!   Your sponsorship  helps  pay  for teachers,  backpacks,  supplies,  parent/student 
orientation  meetings  and  a graduation  ceremony  for  each  academy.   With  education  as  our top  public  policy,  NBLC  is  pleased  to  be  
partnering with  schools,  businesses  and  other community  organizations  to provide  English  learners  with  knowledge  to improve  their 
academic achievement and  connect the  dots  on  why  learning algebra,  and  other math  and  science-related  topics,  open  the  doors  to  
great careers and an abundance of opportunities to succeed.   Please help NBLC make the difference in these students’  lives!  

Einstein   $5,000  
Company logo showcased on all collateral  materials  
ompany name will be included in all press  materials
Podium recognition at orientation and graduation  

Speaking opportunity at graduation  
Promo product  placement in  students’  school bags  

 
Edison    $3,500  

Company logo showcased on all collateral  materials  
ompany name will be included in all press  materials
Podium recognition at orientation and graduation  

Presenting Opportunity at graduation  
Promo product  placement in  students’  school bags  

 
Newton   $2,000  

Company logo printed on all collateral  materials  
ompany name will be included in all press  materials
Podium recognition at orientation and graduation  
Promo product  placement in  students’  school bags  

 

Galileo     $1,000  
Company logo printed  on all collateral  materials  

Podium recognition at orientation and graduation  
Promo product  placement in  students’  school bags  

C  

C  

C  
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Appendix Basic 2:  Math  Professional  Alignment 
 
Council
  

Introduction to K-12  Collaborating with Higher Ed on Curriculum  

The  typical U.S. student  travels through  two or three separate  education systems before  
embarking  on a career. There  is a system that oversees K-12 goals and outcomes. There is a system  
that oversees Community College goals and outcomes. And  there is a system that oversees public  
4-year universities.  Each of these  systems stemmed from  the seeds of their own segment’s  
expectations, needs and  goals.  

In the  past, when a  high school diploma was the  end goal  for most US citizens, these separate  
systems served us. But as the focus of high school shifts  to  that of college  and career readiness  
(with Common Core and other state-wide and nationwide initiatives pushing this agenda),  a rather  
large crevice is  revealing  itself: Who is  overseeing  smooth transitions from high school through  
college?  

To date, that answer is  no one. It is currently up to the segments themselves to join hands and 
serve students who  now, in ever growing numbers, are experiencing all of the education segments  
in the span of 16-20 years.   

Out with the  Old  

A look into the  history of education collaboration  reveals that, in the  past,  if there were any  
communication between systems at all, it most often took the  form of community college  
discipline department chairs lecturing (complaining?) to secondary school faculty from  feeder  high  
schools about gaps and  expectations in particular  courses. High school educators would take  
copious  notes  during  these meetings,  only  to go back to classrooms and teach to state standards  
or to scope and sequence instruction that was  handed to  them by  district administrators.   

Higher education faculty  had little knowledge about the teaching constraints of the  K-12  
educational system. Likewise, secondary  faculty  was not  familiar with the difference in course  
expectations  of one community college instructor to another. What was missing  from these  
meetings was the  time and commitment to dive  deep into  discussion about pedagogy,  
expectations, rigor  and vocabulary…and to  develop meaningful, mutually  beneficial relationships  
that would result in student success.  

Often, there was no intended objective of these “curriculum alignment” meetings.  The unintended 
goal was clear:  that college instructors wanted to  have more  prepared students walking into their 
classrooms. The “how” and “why” were  not typically a part  of that conversation, as much as were  
the inferences that the secondary  teachers were  not doing enough.  



 

 
 

  
    

  

   
 

   
   

   
 

 
      

   

   
  

   

     
 

    
      

      
      

    
 

 

   
   

     
   

      
   
  

 
 

    
    

  
 

 
  

A closer look at curriculum, constraints, and successes reveal that true collaborative curriculum 
alignment is not only possible, it can result in better prepared students, as well as both higher 
post-secondary enrollment, success, and completion. 

In with the New 

There is a proven way to have educators from high school and college collaborate effectively on 
matters of aligning curricula from high school to the first two years of college. The end goal of 
creating lessons, assessments and assignments around the alignment work is to provide a better 
understanding of: 

•	 the scope of curriculum in any given course from high school to college;

•	 the alignment between all of these courses; and,

•	 how recurring content and skills evolve in depth and rigor as students move from high school
to college.

What about Mandated District and State Expectations? 

The process of aligning curriculum is separate and distinct from aligning state standards, district 
goals and community college standards. The work inter-segmental curriculum alignment groups do 
is to unpack what is actually taught and expected at the levels (via coming together on meanings 
of terms and words, and the depth of knowledge that is expected at every level).  Putting 
standards aside during the beginning of this process provides room for clarity and honesty. 
Standards come back into play toward the end of the process when alignment groups do the 
crosswalk between expectations they have created and the standards with which these 
expectations align. 

The Messiness of this Work 

Curriculum alignment is a recursive, messy and time-consuming process. The benefits, however, 
are innumerable. The focus of alignment work will morph as thoughts are shared and ideas are 
generated. Teachers are passionate about what they teach and how they teach. Some are open to 
new ways of approaching curricula, others feel bound by district or state expectations. Deep 
discussion (and disagreements) will no doubt ensue, but it is this type of discourse, if well 
facilitated, that brings real value to this project as the discussions build the trusting relationships 
necessary for deep collaborative work. 

Setting the Stage 

Whether your region received a sizeable grant to do curriculum alignment, or this work has simply 
risen to the top of an educational segment’s priority list, inter-segmental curriculum alignment 
takes buy-in from a large group of stakeholders. Depending on the alignment project, stakeholders 
will, at minimum, include: 

1.	 College administrators



 

 
 

   
  
  
  
  

 
      

    
 

    
     
   
       
     
  
  
     
  

 
  

  
 
 
 
  

2. College instructors and department heads
3. High school district administrators
4. High School administrators
5. High school teachers
6. Grantors

Determine who it is that you must engage in this work, and why. For example, if you are aligning 
CTE courses, you might want to engage industry people in this work. 

Before the core alignment work begins, parameters of the project must be determined: 
• What amount of time is allotted?
• What courses are included?
• Which faculty should be asked to join the effort? And how will they be compensated?
• What are the subject areas to be aligned?
• How much funding is available?
• Who are the stakeholders?
• Is student data going to be used? If so, where is the data coming from?
• What outcomes are you and other stakeholders expecting?

After the parameters have been determined, group consensus and buy-in at a much broader level 
must occur. This is best addressed in the form of a program kick-off. 



 

 
 

 

 
 

 
 
 

 
  

   
    
    

    
  

  
    
     
   
  

 
 

 
     

  
   
  
    
  
    

 
  
    

 
 
 

 
 
 
 
 

  
  

Job Description of Curriculum Lead for MPAC Teams 
(One from COM, one from Marin high school) 

Responsibilities 

•	 Help organize 3-4 meetings per academic year
•	 Help recruit and retain MPAC team members
•	 Secure meeting locations, help set agendas, and send notices to MPAC
 

participants in a timely manner
 
•	 Record and submit meeting reflections on electronic template and
 

attendance sheets monthly to facilitator
 
•	 Participate in monthly phone conferences with facilitator
•	 Attend Curriculum Lead training session with facilitator (2 hrs. TBD)
•	 Report out group progress at stakeholder meetings/events
•	 Assist with end-of-project presentation

Qualifications 

High school or college faculty member who possesses: 
•	 Knowledge of curriculum alignment
•	 Knowledge of Common Core Standards (and/or College SLOs)
•	 Knowledge of college and career readiness field
•	 Experience with leading a team of educators
•	 Administrative abilities
•	 Willingness to share curriculum, lesson plans and
 

assignments/assessments
 
•	 Values and enjoys the group process
•	 Values being a team player

© Institute for Evidence Based Change 



   

 
  

   
   

     
  

  
   

   
  

    
  

       
  

   
   

   
  

     
  

  
   

   
    

    

     
  

  
   

   

Appendix Basic 3: Basic Skills Initiative 2015-16 Plan

ESL/Basic Skills 2015-16 Online Submission 
Expenditure Plan Form 

Please note – this year the Chancellor’s Office has asked the FY 14-15 report and FY15-16 plan to 
be submitted online. This is a paper copy of what was submitted and approved by CEO, CAO, CBO, 
Academic Senate President and Basic Skills Coordinator. – Cheo Massion and Dave Patterson, 
BSISC Co-Chairs 
California Community Colleges 2015-16 ESL/Basic Skills Initiative Program 
California Community Colleges 2015-16 Basic Skills Initiative Program 

What specific steps is your college taking to institutionalize your basic skills funded programs 
and projects? 
Successes in piloting projects with BSI funding and, over time, scaling up and migrating to 
District funding 

We have been fortunate to have had in place basically the same Administration team since 
FY2011-12 and BSI Steering Committee (BSISC) members. From this perspective, collectively we 
have been able to provide consistent “steering” of BSI funded projects, and the Administration has 
been supportive and cooperative of our BSI goals to improve the success outcomes for basic skills 
students. Our working model to this end has been that faculty and staff with an idea write a 
detailed proposal with requested funding. As a steering committee, we ensure that a project 
meets the state’s criteria of scalability, and we have only approved pilot projects that can be 
successfully scaled up over time. Our track record has been consistent, and these pilot projects 
have gone from one or two sections to all sections offered upon which the District takes over the 
funding: examples include, Dedicated Tutor Program (= embedded tutors) in College Skills English; 
English 120AC (accelerated basic skills English); First Year Experience (between College Skills 
English and Counseling – study skills, college orientation, successful time management skills); and, 
Summer Bridge Program (25 students served Summer 2014, to 95 students served Summer 2015). 

FLIT – Faculty Lead Inquiry Team for Basic Skills Master Plan 
In June 2014, the BSI Steering Committee planned for and conducted a one day retreat at our 
Indian Valley campus. From this extended discussion, the committee members and some guests 
came to the conclusion that COM needed a Basic Skills Master Plan which would inform the 
strategies and then tactics of the Basic Skills Strategic, 5-year Plan. With this idea in mind, 



 

 
 

  
     

     
       

    
   

     
 

   
  

   
 

 
  

   
  

  
  

      
 

    
    

    
  

 
    

   
    

    

   
    

 
      

  
 

  
 

  
  

 
 

 
     

  
  

  
   

members of the committee proposed to administration that not one person take on this daunting 
task, aided by ad-hoc faculty and staff, but rather, a team of faculty be “commissioned” to 
investigate the needs of basic skill students and those teaching them, and also make 
recommendations on how to best address these needs. Thus, in November 2014, the Faculty Led 
Inquiry Team (FLIT) was conceived and calls went out to participate on this team. Five faculty 
members and one administrator have diligently worked since late 2014 on the FLIT project. BSISC 
has fully supported and partially funded the Faculty Led Inquiry Team. Its mission has been to talk 
with College of Marin faculty, staff, and students (80% of COM students are in one or more basic 
skills classes), about the obstacles preventing and promoting success and the ways to best support 
our students, so they can succeed and to best support faculty and staff, so they can be more 
effective and enjoy their work. FLIT has conducted extensive research of best practices and how 
other community colleges are helping students to succeed when encountering similar obstacles. At 
this time (late September 2015), FLIT is in their analysis phase with final data gathering. By year-
end, this discovery, analysis, research, and discussion will facilitate the development of a Basic 
Skills Master Plan that will then inform the Strategic Plan, Educational Master Plan, and Student 
Equity Plan. 

Research into Developmental Math Non-STEM Pathway 
A mathematics faculty member, Maula Allen, has completed an extensive research report on 
College of Marin’s current math curriculum as compared to other Bay Area community colleges 
and from the perspective of recent approvals of transferability of math courses to the UC and CSU 
systems. This research along with other efforts by faculty are creating conversations which has the 
potential to lead to an alternative math non-STEM pathway (Statway by the Carnegie Foundation) 
for our basic skills students. 

What are the obstacles to doing so? 
College of Marin's small size makes it somewhat difficult to institutionalize basic skills funded 
programs and projects because there are limited numbers of administrators, faculty, and staff who 
are available to participate in planning and implementing ideas. As is the case among colleges 
statewide, not every staff and faculty member at our college is interested in getting involved with 
new initiatives, but our small size means that the number of change agents is limited. Our small 
size also can make filling sections of innovative new programs, such as Umoja, Puente, and First 
Year Experience learning communities somewhat challenging. Another obstacle not related to our 
size is that there are differing views among the faculty about how to best serve students enrolled 
in basic skills courses. Our college's FLIT initiative is a step toward more dialogue college-wide. 

What projects and programs have you been able to successfully expand from a small program to
 
a larger and more comprehensive program within your college? (Please list the
 
projects/programs)
 
First Year Experience (FYE)
 
The FYE program was developed and offered each semester; FYE is two separate enhanced 
learning communities that combine either a 3 level below English and counseling class (Eng92 and 
Coun110), or a 2 level below English and counseling class (Eng98 and Coun125). Activities 
associated with the program were also developed and focused to strengthen the social 
connections among students, targeting our goal to increase retention and completion. The FYE 
program continues this FY15-16 with two sections, both fully enrolled. 

English 92 Lab Curriculum Redesign 



 

 
 

   
  

      
 

    
    

   
  

     
   

 
   

       
   

   
 

   
   

  
  

      
   
   

  
  

   
  

     
  

  
 

    
   

     
 

    
     

 
      

     
 

      
   

   
 

    
  

Basic Skills English faculty cooperatively re-designed and standardized the lab curriculum required 
for all Eng92 classes. Through the creation of 15 reading and writing integrated modules, the 
faculty has been able to align the curriculum with current best practices for basic skills students 
and with the SLOs for Eng92L, helping students achieve core concepts more completely and 
facilitate effective tutoring that students receive in our English Skills writing lab. The project was 
expanded from a pilot project with 2 sections of Eng92 testing this new curriculum (Fall 2014) to all 
sections offered in Spring 2015 (5 sections). 

Noncredit ESL Pathway Opened to Credit Classes – no fee 
Through BSI funded Faculty Inquiry Groups (FIGs) the issue of noncredit ESL students who were 
prepared for and assessed into credit courses, but failed to register for and take credit classes in 
the sequence was investigated more thoroughly. This research along with other efforts has 
resulted in Credit ESL opening Level 50 classes to noncredit students (no fee) in Spring 2015. This 
fall 2015 semester, the ESL department has opened all Credit ESL levels to noncredit ESL students, 
with one exception (ESL83) which is a pre-requisite Eng98. 

How were you able to successfully accomplish the process of expanding or “scaling up” these 
successful projects and programs? (Please provide descriptions for each project/program). 
With the projects that have been scaled-up and institutionalized, faculty, staff in student services 
and administration have identified and acknowledged that there was a problem (Step 1). Then 
these members of the college have cooperated in generating a plan and a process to address the 
problem (Step 2). We have had continuous support from our Deans, VPs and the president. (Step 
3). We have acted on the plan as well as refining it as we learn more and have tangible results 
(Step 4). 

This four-step process of cooperation has allowed some parts of the COM community to create 
and scale up a number of promising reforms that have improved student success outcomes, 
although there is still plenty of room for progress. As we continue to focus on furthering progress 
in these areas, we are hopeful that a viable action plan, in part with the Basic Skills Master Plan, 
will facilitate reforms across the entire college community. 

How are you integrating your basic skills efforts with your college's SSSP plans? 
As a small college, it is often the case that a staff or faculty member serves on multiple committees 
so it has been our experience that the BSI Steering Committee, one of the largest committees with 
comprehensive representation, is well informed of other ongoing efforts to support student 
success. Co-Chairs of BSISC have met with the Dean of Student Services, and we have agreed as a 
group to meet this coming FY once a month specifically for the purpose of keeping these plans 
aligned and mutually informed to maximize the positive results for student success in some of the 
aspects related to the SSSP and Equity topics defined by the state such as orientation, assessment, 
counseling, and follow up services for at-risk students. 

How are you integrating your basic skills efforts with your college's Student Equity plans? 
Please see above. 

Basic Skills / English as a Second Language Expenditure Plan 
Data Analysis using the Basic Skills Cohort Progress Tracking Tool 



 

 
 

   
  
   

       
 

   
   

  
   

  
  

  

  

  

  
  

  
  

 
 

  

 
  

 
  

  

  
  

  
 

  
   

 
 

        
  

           
  

 
 

        
  

    
  

  

   

   
  

     
  

  
  

    

5) To what extent did your college’s basic skills program demonstrate more progress in 2013-
2015 than in 2011-2013? 

English Discipline 
Analysis of Basic Skills English – focus on Accelerated English path to Transfer Level English 
English 120AC was first offered in Spring 2013. Eng120AC allows a student to accelerate through 
two semesters of college skills English in one semester. (Two levels below [Eng98] plus one level 
below [Eng120].) 

Please see Chart 1 and Chart 2 

Chart 1. 
  
  

  
  

 
 

  

   
  

  

  
  

  
 

  
   

 
 

         

          

 
 

         

          

Completion of 
Transfer Level 
English 
(Eng150) 

Number Ss 
started 
Eng120AC 

Pass rate Persistence to 
Eng150 (in this 
time frame) 

Pass rate in 
Eng150 

Success rate 
(# completed 
/ # began 
sequence 

Sp2013 
Sp2015 

42 62% 100% 64% 18/42 (43%) 

F2013  53 68% 95% 68% 23/53 (44%) 

Sp2014 
Sp2015 

50 80% 100% 53% 21/50 (42%) 

F2014  73 79% 83% 54% 26/73 (36%) 

      Chart 2. Regular sequence of Eng98/Eng98SL, Eng120/Eng120SL, Eng150 
Completion of 
Transfer Level 
English 
(Eng150) 

Number Ss 
started 
Eng98/Eng98SL 

Pass rate (to 
next level) 

Persistence to 
Eng150 (in this 
time frame) 

Pass rate in 
Eng150 

Success rate 
(# completed 
/ # began 
sequence 

Sp2013 
Sp2015 

128 60% 55% 74% 31/128 
(24%) 

F2013 158 66% 53% 71% 40/158 
(25%) 

Sp2014 
Sp2015 

168 61% 29% 83% 25/168 
(15%) 

F2014 NA 
Need 3 semesters for this 
sequence 

(Data Dashboard 8/3/2015) 

Students who take Eng120AC and pass it are twice as likely to persist into transfer level English 
(~95% vs. ~54%). Of all the students beginning Eng120AC sequence, or the regular sequence, a 
student who starts with accelerated English is also twice as likely to successfully pass transfer level 
English as a student starting in the regular sequence (~42% vs. ~20%). 



 

 
 

  
         

    

 
     

  
   

   
      

 
     

   
   

 
  

  
  

 

   
  

 
  

  

   
  

  
       

        
        

            

 

   
  

 
  

  

   
  

 
       

        
        

  
  
  
  
  
  
  
  
  
  
  
  
  
  

Mathematics-Discipline
 
Analysis of Basic Skills Math – Math95, Math101, Math103, path to Transfer Level Math Chart 3.

   
  

 
  

  
  

         

        

Cohorts Math95 
Total 

Math101 
Total 

Math103 
Total 

F2011-Sp2013 189  51 (27%)

F2013-Sp2015 226  69 (31%)

69  2 (3%)

42  1 (2%)

118  16 (14%)

102  8 (8%)

In basic skills math, little progress was made in 2013-2015 over the 2011-2013 cohort as shown by 
the data. Students placed three levels below transfer have a 2-3% completion rate of a transfer 
level math class in a two-year period. There was a substantial drop in the success rate for students 
who placed two levels below transfer, and a slight increase in those placing one level below 
transfer. These results also show that we have not reached our goal of increasing the success rate 
by 5% per year for each starting level: we are 75% below our goal for Math 95 (targeted 8% for 
2013-2015 cohort); 50% below our goal for Math 101 (targeted 19% for 2013-2015 cohort); Math 
103 is at goal. This situation is being addresses in the FLIT research and Basic Skills Master Plan 
development as well as the Statway math pathway. 

Chart 4. Same Data by ethnicity 

F2011-Sp2013 

Math 95 
Pass Rate 

Subsequent Success in 
passing Transfer Math 
course (all applicable) 

Ethnicity 
percentage at 
COM (F2011) 

AA 60% 0 7% 
H 68% 1 Ss  0   20% 
W 55% 2 Ss  0 60% 

F2013-Sp2015 

Math 95 
Pass Rate 

Subsequent Success in 
passing Transfer Math 
course (all applicable) 

Ethnicity 
percentage at 
COM (Sp2015) 

AA 75% 0 6% 
H 69% 0 25% 
W 82% 0 55% 



 

 
 

  
  

  

  
  

 

   
  

 
 

  
     

     
      

        

 

   
  

 
 

  
     

      
      

      
   

  
    

    
  

    
   

     
  

  
     

    
 

  
  

  

 

      

      

  
 
   

  
 

 
  

  
  

 

      

      

  
 

Chart 5. 

F2011-Sp2013 

Math 103 
Pass Rate 

Success in passing 
Transfer Math course (all 
applicable) 

AA 60% 6 Ss  2 (34%)
H 62% 23 Ss  7 (31%)
W 66% 73 Ss  35 (48%)

F2013-Sp2015 

Math 103 
Pass Rate 

Success in passing 
Transfer Math course (all 
applicable) 

AA 42% 3 Ss  3 (100%)
H 64% 25 Ss  18 (72%)
W 65% 41 Ss  29 (71%)

AA – African American; H – Hispanic; W – White, non-Hispanic 
(Data from the Cohort Tracker, 7/30/2015) 

This data broken out by ethnicity shows that students starting three levels below transfer (Math 
95) succeed at similar rates in passing Math 95, regardless of ethnicity, but all students fail to pass
through the sequence to transfer level math. With students starting one level below transfer 
(Math 103), students pass Math 103 at somewhat similar rates, and the success rate for passing a 
transfer level math class has doubled for Hispanic students from 2011-2013 to 2013-2015. The 
sample size for African-Americans is too small to make a reasonable claim. 

ESL-Integrated Discipline
 
Analysis of ESL – path to Transfer Level English Chart 6.
 

Cohort ESL83/86 Eng98/98S 
L 

Eng120, 
120AC, 
120SL 

Eng150 

F2011-Sp2013 94 46 28 11 (12%) 

F2013-Sp2015 90 42 20 9 (10%) 

Chart 7. 
Cohort only ESL83 

(writing) 
Eng98/98S 
L 

Eng120, 
120AC, 
120SL 

Eng150 

F2011-Sp2013 45 32 20 10 (23%) 

F2013-Sp2015 50 37 19 9 (18%) 



 

 
 

   
  

 
  

  
 

    
   

  
  

   
    

  
  

   
   

  
    

  
  

   
   

   
    

  
     

  
   
   

  
    

  
   

  
  

 
  

    
   

  
 

  
 

  
  

 
   

    

  
  
  
  
  
  

From our own Data Dashboard, our success rates for ESL student starting in ESL83 (writing) and/or 
ESL86 (reading) and progressing through English 150, transfer level, are shown in these charts. The 
datamart.ccccco.edu tracker doesn’t delineate these two courses and doesn’t show this sequence 
to transfer. 

Some of our ESL students are in our program solely to increase their language skill for their current 
employment or to find new employment while other ESL students are interested in obtaining and 
A.A. or 4-year degree. 

The goals of our ESL students and how best our ESL program can support them with short-term 
goals, or longer-term university degree goals, is a strategic goal for BSI this year. Meetings with 
interested faculty and staff are underway to address this goal and better understand our current 
ESL population. 

6) Did your college use any noncredit courses for basic skills and/or ESL improvement during
2011-13 and 2013-15? 

Used noncredit courses for ESL or basic skills improvement. 
( ) Yes 
(X) No 
We don’t have any College Skills English or Math courses (below transfer) in a noncredit program, 
but we do have an extensive noncredit ESL program that feeds into a credit ESL program. We don’t 
use any BSI funds for this noncredit ESL program. Our noncredit ESL program consists of six levels 
which conceivably a student can pass through in four semesters. Our credit ESL program has four 
levels with separate courses for writing/grammar, listening, and reading/vocabulary. As mentioned 
above, this fall semester 2015, all but one credit ESL course is now “open” to any noncredit 
student placing into a given proficiency level. 

Long-Term Goals (5 yrs.) for ESL/Basic Skills 
7) Identify the 5-year long term goals from 2015-16 through 2019-20 for your college's Basic
Skills Program. 

Last year’s long-term goals [same as this year’s] 

A 
Increase the percentage of students who begin at 3 levels below college level 
English, and successfully complete college level English within four years by 5% 
annually in 2014-2015, 2015-2016 and 2016-2017 over 2010-2011. 

B 
Increase the percentage of students who begin at 3 levels below college level 
math, and successfully complete college level math within four years by 5% 
annually in 2014-2015, 2015-2016 and 2016-2017 over 2010-2011. 

C 
Improve the non-credit and credit ESL programs and develop effective support 
programs to support the educational and occupational goals of our students. 

http:datamart.ccccco.edu


 

 
 

  
   

       
  

    

  

  
  

 
  

  
   

   

 

  
 

  
 

   
   

 

  
 

    

  

 

     

  
  

   
   

      

     

   

   

     
  
  

8) Long Term Goals for 2015-16
Identify up to 5 goals the college will be focusing on for 2015-16. 

Goal ID Long-Term Goal 

2015-2016 
Funds 
Allocated to 
this Goal 

A 
Increase the percentage of students who begin at 3 levels below 
college level English, and successfully complete college level English 
within four years by 5% annually in 2014-2015, 2015-2016 and 
2016-2017 over 2010-2011. 

$23,334 

B 
Increase the percentage of students who begin at 3 levels below 
college level math, and successfully complete college level math 
within four years by 5% annually in 2014-2015, 2015-2016 and 
2016-2017 over 2010-2011. 

$40,832 

C 
Improve the non-credit and credit ESL programs and develop 
effective support programs to support the educational and 
occupational goals of our students. 

$25,834 

TOTAL ALLOCATION: $90,000 

9) Please insert the planned expenditure amount for the 2015-16 ESL/Basic Skills Initiative
Program by category.* 

List the amount of each expenditure summarized by category 
26,300 Program and Curriculum Planning and Development 
3,000 Student Assessment 

0 Advisement and Counseling Services 

19,500 Supplemental Instruction and Tutoring 

32,500 Coordination & Research 

8,700 Professional Development 



  
     

 

 
 
 

 

 
 

 
 

 

 
 

 
 

 
 

  
  

 
  

 
  

 

  
 

 
 

  

 
  

 
 

 
  

  
  

 
 

 
 

 
  

 

   
 

 

  
 

 
 

  
 

 
 

  

 

  
 

  

 
 

 
 

   
  

  

 
  

 
 

Action Plan Template
 
Your Long-Term Goals from the report submitted by in your college for 2014-15 on October 10,
 
2014 should inform your Action Plan for 2015-2016.  


Activity 
Associated 
LongTerm 
Goal ID 

Target 
Date for 
Completion 

Responsible 
Person(s)/ 
Department(s) 

Measurable 
Outcome(s) 

2015-2016 
Funds 
Allocated 
to this 
Activity 

Implementing 
Statway: joining 
Statway network, 
training instructors and 
gathering materials in 
preparation for teaching 
Statway course in Fall 
2016 

B 6/30/16 Maula Allen 
/Statistics 

Completion of 
training and plan for 
implementation 

12,500 

Accelerated Pathway 
Center – Continued 
planning and 
implementation of a 
modular model for basic 
skills English and math 

A, B 6/30/16 Meg Pasquel/ College 
Skills 

Plan for 
implementation, 
identification of 
location, and 
development of 
Center 

25,000 

Piloting part of Math 
Jam – Math program 
to improve Placement 
Test Scores 

B 5/27/16 Andrea Wang 
/Mathematics 

50% of students who 
retake the 
placement test at 
the end of the 
program will place 
into at least the next 
higher math level. 

5,000 

Accelerated 
Pathways Center 
Workshop Program: A 
series of 5 workshops 
(examples: time 
management, basic 
essay structure, comma 
usage) to support 
students enrolled in 
basic skills English 
courses 

A, B, C 5/27/16 Meg Pasquel & 
Caitlin Rolston 
/College Skills 

10% of students 
enrolled in basic 
skills English courses 
will participate in at 
least 1 workshop 

12,500 



  

  
 

   

   
 

  
  

  
 

 
 

 

  
  

 
  

 
  

 
  

 
  

   
  

  

 
 

 
   

 

  

Research the non-credit 
and credit ESL student 
population to assess 
their short and long 
term goals. 

C 6/30/16 Cheo Massion/ 
ESL Department 
& BSI Steering 
Committee 

Data will guide the 
departmental 
considerations of 
program 
development and 
new methods of 
providing targeted 
support  

15,000 

Create a new course 
called College 101: 
Mandatory and 
Articulated Orientation. 
Research and develop 
curriculum. Then 
organize and coordinate 
development of the 
course, including faculty 
recruitment, training, 
and logistics. 

A, B, C 6/30/16 Tonya Hersch and 
Meg Pasquel/ 
College Skills 

Production of plan 
and curriculum for 
Fall 2017; and 
training of faculty. 

20,000 

TOTAL ALLOCATION: 
90,000 



Appendix Transfer 1: Puente Data

Percentage of  all CCC Students and Puente 
Students Persisting  in First Three Consecutive 

Terms by  Ethnicity
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Sources: CCCCO Student Success Scorecard; Puente Project� � � � � �



Six-year California Statewide Transfer Rates of all � �
CCC Underrepresented Students, all CCC Students � �

and Puente Students

 
 

Sources: CCCCO; National Student 
Clearinghouse; Puente Project, UC 
Corporate Student System 



   
 

 

 
  

 

     
 

    
   

 

   
  

  

   
  

    
    

   
  

   
    

Appendix Transfer 2:  Umoja Proposal and Revised
 
Budget
 

August 25, 2014
 

TO: President David Wain Coon RE: 
COM UMOJA Project
 
President Coon:
 

Thank you so very much for your willingness to review and provide funds for the College of Marin
 
UMOJA Project.
 

We are attaching a proposal outlining UMOJA program goals, a timeline, and project budget. We
 
have also included a "Statement of the Problem" document, which was developed by the
 
California Community College Consortium UMOJA Project.
 

The document states that "African American students consistently earn lower grade point
 
averages, have lower rates of success in their courses, and persistence from term to term is lower 
as compared to all other ethnic groups. "
 

Our data research for the College of Marin indicates that African American students have the
 
lowest rates of enrollment and completing of the basic gateway courses that lead to transfer,
 
graduation, and a terminal degree or certificate. Enrollment data for Fall 2013 indicates that Black
 
/African American Students represented 7.5% of all enrolled students at the College of Marin. This
 
figure is less than Asian students (8%), Hispanic Students (22°/0), or white students (53%).
 
Moreover the numbers of African American students that are in courses that are essential for 

graduation, transfer, or a certificate represent the lowest number of any grouping. These courses
 
include the English sequences of 150, 151, and 155 and the Math sequences of 103 and 105.
 



 

 

    
     

   
  

  
  

 
      

   
  

     
   

  
    

  
     

    
      

 
 

   
 
 

 
 

    
  

       
  

  
   

     
 

 
 

    
 

  
  

     
    

 
   

 
 

   

The UMOJA program will work during the Summer and Fall of 2014 to have a "soft launch "of 
the UMOJA Project for Spring 2015. We are confident that with adequate and consistent 
financial support COM UMOJA can address our mutual concerns regarding retention, 
graduation, transfer and persistence of African American and underserved students. Our 
proposed project is one that seeks to work collaboratively with existing College of Marin 
student success focused projects and services. 

During the past 15 years at the College of Marin a small number of African American faculty 
have worked to provide informal/formal support for African American and underserved 
students. This work has consisted of counseling, mentoring, and indirect financial assistance. 
Beginning in 2008 these support services received semester by semester funding from either 
IRD funds, Educational Excellence Funds, and/ or Basic Skills Funding. 
These funds were short-term resources that generally lasted one semester and provided 
insufficient support to build and maintain a regular program that would ensure the success, 
graduation, and transfer of African American and underserved students. This small group of 
faculty has developed on campus and off campus support contacts that have supported and 
facilitated graduation, transfer, and success of dozens of African American and underserved 
students. The challenge has been to receive long term funding that would allow the program to 
develop a stable staff and be institutionalized both on and off campus. 

Please review the enclosed material and let’s talk at your earliest convenience. 

College of Marin UMOJA Project (2014-2015) 

The College of Marin UMOJA Project is a joint effort of the COM UMOJA Coordinators and the 
College of Marin Athletic Department.  The Project seeks to jointly use existing resources on 
the College of Marin campus to benefit students and student athletes. The target population of 
the College of Marin UMOJA project is African American students who exhibit on our campus 
and statewide the lowest levels of success and transfer within the campus community. The goal 
of the.COM UMOJA project is to institutionalize services and provide enhanced campus 
coordination of services and opportunities. This partnership will broaden the scope of UMOJA 
services; more effectively utilize staff skills, and enhance the success of student athletes. 

California Community Colleges UMOJA Project / Why UMOJA? 

The California Community Colleges are the most affordable option for higher education in 
California; they also serve the neediest students with the greatest sod-economic 
disadvantages. The CCC system has the highest proportion of students from the lowest income 
group in the nation. These students come to the CCC the least academically prepared. A query 
of the State Superintendent of Public Instruction data reveals that 2011Academic Performance 
Index of African American, American Indian/Alaska Native, Hispanic/Latino and Native 
Hawaiian /Pacific Islander students is significantly lower than the API for white students. 

The UMOJA Project is a California Community Colleges based consortium of schools and 
learning pedagogies dedicated to enhancing the cultural educational experiences of African 



 

 

  
  

   
   

    
  

 
    

  
    

    
   

  
 

 
 

   
    

 
 

  

  

     

   

  

  

   

  

  

   

     

   

Americans and other students. The COM UMOJA Project will benefit the College of Marin 
community by working to improve levels of success, retention, and transfer of African 
Americans and other students. The goals and objectives of the UMOJA Project are related to an 
integration of all college services towards the stated goals of the California Community 
Colleges.  These goals include but are not limited to workforce training, basic skills education, 
transfer, personal enrichment, and academic success. 

Researchers have identified several factors that contribute to the lack of academic success of 
African American students within the United States. Much of the research points to specific 
issues within the academic institution that remain largely unexamined and unaddressed by 
college administrators and faculty.  Low teacher expectations, negative teacher perceptions, 
and minority stereotyping lead directly to feelings of alienation and abandonment in the 
classroom for American students. 

COLLEGE OF MARIN UMOJA/GOALS AND OBJECTIVES 

The College of Marin UMOJA project is a multi-tiered program of classes, activities, and support 
services designed to achieve success. The project will prioritize the following components 

• Institutionalization of UMJOA at College of Marin

• Student orientation and counseling

• Monthly guest speakers and group activities (Career and Motivational)

• Tutoring and academic support services

• Transfer, Graduation, and Certificate Counseling

• Tutorial assistance in Math and English

• Financial support for book grants and basic necessities

• Writing workshops and skills assistance

• Community outreach/partnerships

• Regular monthly reports on UMOJA progress

• Improved rates of persistence and retention amongst program participants

• Improved rates of graduation and transfer



 

 

 
 

 
      

 
   

 
       

 
    

 
       

 
    
  

 
 

  
   

 
   
    
    
    
  
   

 
 

    
  

   
 

 
  

UMOJA TIMELINE 

FALL 2014 
•	 Meeting with President Coon to finalize support for UMOJA Meeting with on/off

campus stakeholders.
•	 Presentation to Academic Senate, Department Chairs, EOPS, and Counseling
 

Department
 
•	 Two day planning session with UMOJA Coordinators, Athletic Department, and

interested COM staff.
 
•	 Secure space on campus for UMOJA Recruitment material for UMOJA participants

Meeting and recruitment of COM cohort faculty.
•	 Planning for Spring 2015 Flex Time Presentation Information sharing with Black Student

Union, ASCOM.
•	 Revise Proposal to include: student assistants, book grants, speakers, and workshops.
•	 Evaluation.

SPRING 2015 
•	 Flex workshops.
•	 Meeting and recruitment of COM cohort faculty Recruitment of COM UMOJA
 

participants.
 
•	 Peer Mentor selection.
•	 Workshop on success for African American men UMOJA peer mentors.
•	 Site Visits to Bay Area UMOJA Programs Planning for Summer Bridge Program.
•	 Application to UMOJA intensive summer workshop Development of UMOJA reader.
•	 Evaluation.
•	 Secure long term funding for COM UMOJA.

SUMMER 2015 
•	 Summer Bridge Program for incoming UMOJA students Attendance at UMOJA intensive

Summer Workshop.
•	 Full UMOJA Project Evaluation.

FALL 2015 
•	 Official Launch of COM UMOJA.



 

 

 
 

  
   

  
    

 
     

    
    

  
 

  
 

    
   

 
    

    
    

   
 

 
    

    
    

      

    
      

 
 
 
  

UMOJA Budget Summary 

The UMOJA program will not require special facilities or equipment. The project will require 
campus rooms for meetings, workshops, and permanent office space. The attached budget 
includes cost for brochure development, printing of program materials, and refreshments that 
will be provided for on and off campus meetings. 

The COM UMOJA team will visit local UMOJA campus programs during both the Fall 2014 and 
Spring 2015. There is an annual UMOJA Conference that is held in Northern California during 
November of each year and special UMOJA activities throughout the year.  During the Summer 
of 2015 the California Community College UMOJA Consortium hosts an UMOJA Summer 
intensive workshop. 

The COM UMOJA budget includes salary for one student assistant during Fall 2014 and two-
student assistants during Spring of 2015. These assistants will work coordinate programs and 
manage on campus and off campus activities for UMOJA program participants. These activities 
will include regular workshops on career skills, transfer programs, college visits, and life skills. 

The COM UMOJA will be staffed by Professors Walter Turner, Matt Markovich, Rinetta Early, 
and Rose Thompson. It is the goal of the COM UMOJA team to work jointly with existing 
services and programs at the College of Marin. Our plan is to begin immediately the 
development of an UMOJA Steering Committee that would include college staff and 
community representatives. 

The success of the COM UMOJA project will be determined by having long term guaranteed 
funding. Throughout the many semesters of operating mentoring, and pilot UMOJA like 
programs on the College of Marin campus COM UMOJA has never received adequate enough 
funds to operate and plan the program for one semester. If we are to challenge long standing 
patterns of exclusion the program requires institutionalization and adequate support. In 
general, the California Community College Consortium has recommended that UMOJA 
programs have a one year development program prior to the launching of a full scale UMOJA 
Project. 



 

 

 

               
  

        
                

         
              

    
    

    
               

             
                    
                    
    

           
        
        
        
    
        
    

       
           
             
            
            
    

    
    

         
          
        
            
           
        
    

    
         
       
        
                                            
  
        

 
 
  

2015-2016 Umoja Budget 
Expenditures Fall 2015 Intersession Spring 2016 
Salaries 

Umoja Team 27,193.00 6321.00 27,193.00 
Student Advisors  (2) 2020.40 505.10 3030.60 

Benefits load: faculty (13-21% OL) 
Benefits load: students 1.02% 

Conferences 
November 2,500.00 
Field Trips 750.00 750.00 
Guest Speaks 700.00 700.00 

Student Books: 
ENGL 92/92L 1,950.00 1,950.00 
COUN 110 1,950.00 1,950.00 
ETST 112 2,400.00 2,400.00 

Scholarships 

Meetings (Food) 1,000.00 1,000.00 
Initial Meet and Greet 
End of Semester Meeting 
Advisory Board 
Mentors/Mentees 

End of Year Celebration 1,000.00 

Additional Fees: 
Travel 500.00 500.00 
Consortium Fee 1,000.00 
Duplicating 250.00 250.00 
Office Supplies 300.00 300.00 
Website (design) 

Other 
Tutoring 2,000.00 2,000.00 

Summer 
Total $43,613.40 $6826.10 $44,023.60 

Grand Total = $94,463.10 



 

        
      

  

                   
                  

              
              

                 
             

         

            
           

           
             

             
             

    

                  
             

       

                  
                  

         

                
             

                 
               

             
        

      

Appendix Multi-Indicator 1: Foster Youth 

Sunny Hills Services’ Guardian Scholars Program (GSP): A
 

Collaboration with the College of Marin
 
White Paper
 

WHO: This program is for older foster care youth who are currently in foster care as non---minor 
dependents (NMD) ages 18---20 and former foster care youth (ages 21 to 25) who are enrolled at the 
College of Marin. Youth are referred by their professors, counselor, child welfare workers, probation 
offer, College of Marin advisor, County Independent Living Skills Program worker or high school 
counselor. The GSP Social Worker will partner with youth to achieve support on the College of 
Marin campus, to restore and strengthen connection to supportive people in their lives, and to 
develop the skills needed to achieve a bachelor’s degree. 

WHAT: GSP staff offer intensive case management services including comprehensive 
assessment and action planning, link to benefits and resources, individual and group services 
focusing on familial and community integration, independent living skills, empowerment and 
advocacy skills, support in pursuing educational and vocational goals, and stable housing (for 
NMDs). This program is uniquely designed to support youth in increasing retention and 4--year 
college transfer rates and accessing strengths. The GSP seeks to foster the development and 
achievement of personal goals. 

WHEN: Participants will be referred by GSP staff in the Spring or Summer before fall enrollment to 
begin engagement, assessment, and plan development. Participants will meet regularly with SHS GSP 
staff to receive individual and group services. 

WHERE: SHS GSP staff will provide services throughout the community, on the College of Marin 
campus, or at the SHS San Anselmo office (located at 300 Sunny Hills Drive, #5, San Anselmo, CA), 
where the housing is also located for the NMD. 

WHY: Our intended impact is to increase college retention, decrease homelessness or housing 
instability, increase community integration, and increase transfer rates to 4-- year colleges of 
current and former foster care youth. Services are designed to aid participants, at a critical life point, 
to access their internal strengths and resources, to transition into a healthy, successful adult life. 

HOW: SHS GSP staff engage clients using a trauma---informed, strengths---based youth development 
approach. Services incorporate clinical case management, Cognitive--- Behavioral interventions, 
Motivational Interviewing, and WRAP (when needed). 



   

  
 

 
  

 

 
 

 

   

   
  

   

 
     

 
  

     
 

 
 

 
    

  
    

  
      
      

 

  

Appendix Multi-Indicator 2: Veterans 

Office of the Dean 835 College Avenue Kentfield Campus 
of Student Success Kentfield, CA 94904 www.marin.edu 

415.485.9618 

December 1, 2014 

TO: Jonathan Eldridge, Vice President for Student Learning and Student Services 

FROM: Derek Levy, Dean of Student Success 
Chair, Veterans Advisory Committee 

RE: 2014 Report and Recommendations 

Summary 
The number of veterans in college is expected to increase dramatically as more military personnel 
serving in Iraq and Afghanistan complete their service. College of Marin has an important 
opportunity to play a more significant role in the success of students who are veterans, active duty 
or reservists, and their families. In order to do so, recommendations are offered under the 
following themes: 

1. Access and Success
2. Climate
3. Curriculum
4. Organization, Staffing and Stewardship
5. Policies and Procedures
6. Space and Visibility
7. Student Services

Key among these are issues regarding space, dedicated staffing and coordination of services, 
enhancements in services- including physical and virtual welcome and visibility, developing 
connections with other students, issues of inclusion (e.g.,  classroom discussions and support for 
women veterans), and further data collection and research on the population(s) to be served. 

Committee Charge and Composition 
In 2013, the Vice President for Student Services commissioned a College of Marin Veterans 
Advisory Committee (VAC) to serve as a coordination point for all support activities for student 
veterans. Specifically, the VAC: 

1. Identifies needs and issues facing student veterans;
2. Researches best practices in support of veterans on college campuses;

http:www.marin.edu


  

 

        
   

  

    

  
 

  
  

 
  

  
 

  
  
    

 

 
  

  
  

 
 

     
  

  
 

   
   

   
   

   
   

    

 
  

 

3.	 Reviews procedures, processes, and policies relating to student veterans;
4.	 Facilitates communication between College of Marin and local/area veterans resource

providers;
5.	 Makes recommendations for coordination of services, streamlining of processes, and

improvement of the College’s support for student veterans and their academic success.

The VAC consists of representative members appointed by the Vice President or designee. The 
VAC meets twice or more per term and, in addition to specific recommendations, provides an 
annual written report to the VPSS. 

Members of the Veterans Advisory Committee for 2013-14 include: 

Arnulfo Cedillo, Director of Student Affairs 
John Erdmann, Librarian, veteran 
Derek Levy, Dean of Student Success (chair) 
Patience James, Admissions & Records Certifying Official 
John Marmysz, English/Humanities Faculty, veteran 
Karen Robinson, Veterans Counselor 
Craig Wheeler, Student Veterans Association Officer and COM Veteran Center Work-Study 
Employee, veteran 

The committee met three times during fall semester 2013:  October 7, November 4, and December 
10. During spring 2014, it met five times, February 18, March 26, April 9, April 23, and May 14. It
met twice during the summer, on June 25 and July 23, to review drafts of this report. 

Further review was done by Veterans Advisory Committee members for 2014-15: 

John Erdmann, Librarian, veteran 
Patience James, Admissions & Records Certifying Official 
Derek Levy, Dean of Student Success (chair) 
Lisa Ling, Veterans Association Officer and COM Veteran Center Work-Study Employee, veteran 
John Marmysz, English/Humanities Faculty, veteran 
Roderick Moore, Emeritus representative, credit student, veteran 
Carol Perez, Job Placement Technician, Adviser- Veterans Association 
Karen Robinson, Veterans Counselor 
Craig Wheeler, Veterans Association Officer and COM Veteran Center Work-Study Employee, 
veteran 

Note: The term “veteran” used in this report often contextually refers to a broader population 
which includes veterans, active and reservist service members and family members, as a 
population whose needs must be considered comprehensively towards achieving the broadest 
characterization as a veteran and military friendly College district. Furthermore, this distinction-
especially military friendly, emphasizes support for the students and their families, and recognition 
for past and/or present service, rather than evaluation or endorsement for the national politics or 
military campaigns that may be associated with their period(s) of service. 

Background and Research 
The research conducted by the VAC took three forms:  1) a literature review (see Appendix A); 2) 
development and administration of a survey of COM students who were identified as veterans, 



       
     

  
      

   
 

     
 

  
   

   

   
 

 
  

    
 

   
 

      
 

 

 
   

    
 

       
 

 
  

  
   

 

    
     

    
     

   
   

    
 

 
  

active duty or reservists, or family members of the aforementioned (see Appendix B for instrument
 
and Appendix C for results), and; 3) anecdotal information provided by the diverse perspectives of
 
the committee members and students and others they came in contact with over the course of the
 
year. See Appendix D for a list of events hosted for the COM and larger community this past year.
 
Various members also attended an assortment of trainings and outreach events during the year,
 
highlighted by the Veterans Summit in December in Newport Beach, CA.
 
The following two quotes frame the need and expectations for serving our veterans. The first is
 
from the California Community Colleges Chancellor’s Office website:
 

With an estimated 2.2 million veterans residing in California, the state leads the nation in 
the number of veterans. That number is expected to increase dramatically as more military 
personnel serving in Iraq and Afghanistan complete their service. 

The majority of these students enroll in a California community college. In 2010-11, more 
than 44,000 veterans utilized education benefits at a California community college. In 
addition, there are an estimated 8,000 to 10,000 active duty personnel enrolled annually at 
community colleges across the state, not including dependents. 

A college education has become an absolute necessity for veterans returning to civilian life, 
and community colleges provide the majority of this education, as most veterans are 
ineligible for direct admission to the University of California or the California State University 
systems. 

The second is from the President of the United States, in Executive Order establishing Principles of 
Excellence for Educational Institutions Serving Service Members, Veterans, Spouses, and Other 
Family Members: 

The Departments of Defense, Veterans Affairs, and Education shall establish Principles of 
Excellence (Principles) to apply to educational institutions receiving funding from Federal 
military and veterans educational benefits programs, including benefits programs provided 
by the Post-9/11 GI Bill and the Tuition Assistance Program. The Principles should ensure 
that these educational institutions provide meaningful information to service members, 
veterans, spouses, and other family members about the financial cost and quality of 
educational institutions to assist those prospective students in making choices about how to 
use their Federal educational benefits; prevent abusive and deceptive recruiting practices 
that target the recipients of Federal military and veterans educational benefits; and ensure 
that educational institutions provide high-quality academic and student support services to 
active-duty service members, reservists, members of the National Guard, veterans, and 
military families. 

According to the Education Advisory Board’s report, From Military Service to Student Life:  
Strategies for Supporting Student Veterans on Campus, “with the number of student veterans 
increasing, colleges and universities face a twofold challenge. First, institutions need to understand 
the issues facing service members as they transition into higher education, which include 
administrative and personal issues. These areas are places that institutions should pay particular 
attention to as they consider how to best support student veterans.” 

The report goes on to enumerate other findings from the survey, as well as the following 
challenges for student veterans: 

Administrative 
• Encountering obstacles in the admission process due to nontraditional profile



 

 
 

    
     

 
 

 
     
      
     

 
 

    
  
  

 
  

   
  

  
   

      
  

 
    

  
   

       
  

    
   

    
  

 
 

 
   

   
    

  
   

  
    

  
    

     
    

    
   

   
    
     

•	 Needing assistance to negotiate complex benefits and financial aid process
•	 Understanding different standards for granting educational credit for military service and
 

experience
 

Transitional 
•	 Developing an identity and sense of community on campus
•	 Managing the shift from a regimented military environment to an independent university   lifestyle
•	 Coping with apprehension about being singled out due to military service

Personal 
•	 Overcoming reluctance to ask for help
•	 Recognizing their limits
•	 Seeking support for physical limitations and/or mental health needs

These challenges resonate with those identified in other literature, and jibes with some of the 
findings in COM’s Veteran, Military and Family Member Student Survey, 2014. Respondents to 
COM’s Veteran, Military and Family Member Student Survey, 2014, agreed or strongly agreed that 
staff and faculty “are understanding and considerate of my needs.” However, Only 30% agreed or 
strongly agreed that “faculty are prepared to meet my needs as a student affiliated with the 
military.” Only 27% felt similarly positive with regards to staff on this question.  A few quotes from 
respondents to the survey are also illuminating: 

•	 “The school’s services for veterans seem to be about on par with veterans services that exist
elsewhere in the world. They are uncoordinated and disjointed, but they exist, though sometimes
you have to really dig for the information to find out they do.”

•	 “I understand that it will take some time to obtain a more suitable room for the student Veterans,
but I highly recommend facilitating a more appropriate room to be a top agenda for the school
administration.  This will significantly increase the safety and mental health of student Veterans.”

•	 “Aside from obtaining a more suitable space for Veterans, bringing a qualified paid staff to run the
center will not only help student veterans in their educational pursuits, but it will also reassure
aspiring Veterans looking to enroll at COM.”

COM’s Veteran, Military and Family Member Student Survey, 2014 

Note:  In preparing the survey it was learned that COM does not have a consistent record of 
capturing applicants’ responses to veteran related demographic questions on the admission 
application.  What was captured previously was not transferred when Banner SIS was 
implemented unless a student was certified for benefits. Currently a student is not coded if they 
are not certified for benefits, though this is stored in tables. 
Approximately 205 students who enrolled either fall or spring 2014 and identified in their 
application as military, veteran or dependent of either were identified to be surveyed. 
The survey introduction included the following message:  “Veterans, active duty military personnel 
and their families are an important and growing population at the College of Marin. If you are a 
member of this population, your participation in this online survey will be enormously helpful in 
aiding the College in the identification and development of campus services, activities and 
supports that would improve the experience of current and future students…” 
30 responses were received. 

a) 81% were male
 
b) 74% were White or Caucasian; 0% identified as Black or African American
 
c) Age was close to evenly distributed in decades from 25 to 34, 35-44, 45-54 and 55 to 64
 



 

 
 

   
   

 
  
  
    

     
   

  
      

     
    

     
   

 
  

 
  

  
 

  
  

    
    

       
     

  
 

    
     

   
   

  
   

   
  

 
   

  
  
 

 
     

      
  

 

d) 51% were currently part-time students; 10% were not attending during spring 2014
 
e) 82% were veterans; 11% were spouses, partners or dependents of veterans, active duty or
 

reservists; 7% were reservists
 
f) 38% were from the Army branch; 35% Navy
 
g) 42% had been involved in combat abroad
 
h) Only 23% were using military related educational benefits
 
i) Half are currently employed, most outside COM and most at least half to full time
 
j) 38% expressed an interest in COM student employment
 

Academic counseling and GI Bill / Veteran Benefits assistance were the services respondents 
reported they would be most likely to use through a dedicated office for veteran and military 
services.  90% identified it as extremely or very important for COM to offer a single office or point 
of contact specifically to assist veterans, military and family members.  79% identified it as 
extremely or very important for COM to offer a licensed counselor or psychologist, and 78% 
affirmed the importance of a support group for veterans with disabilities. 

“Whenever possible, the school should try to have a counselor/specialist who is not only 
trained to address the needs of veterans…but who, in fact, ‘is’ a veteran. Veterans are far 
more willing to trust other veterans than we are to trust civilians… And trust is the primary 
foundation for counseling.” 

78% identified as extremely important a Veterans office for counseling, advising and other veteran 
related issues; 74% noted this level of importance with regards to college staff and instructors 
being knowledgeable about challenges that face military students. 
In rating COM’s meeting expectations, 81% rated COM’s counseling and support as very good or 
good; 71% felt similarly about their welcome on campus.  Conversely, 54% rated support to meet 
other veterans on campus as poor or very poor. 32% said the likelihood they would continue at 
COM and complete a degree or certificate as poor or very poor. 

With regard to awareness of services, the largest number of respondents for every question either 
identified themselves as somewhat or not aware- indicating greater promotion is needed. The best 
awareness was that of the Veteran Association. Half of students were not aware of the Veterans 
website at COM. 37% of respondents note COM is poor or very poor at providing web based info 
to veterans, and including family of students in campus activities. 
42% of respondents were interested or very interested in military related curriculum. 
College support for veterans or active duty personnel (57%) was rated much higher than perceived 
support for women veterans (39%). 

“College of Marin’s treatment of disabled veterans, especially female veterans, is extremely 
poor. COM makes me feel unwelcome and useless. Most of the staff and faculty do not 
respect special seating through the DSPS office. I as a disabled veteran, feel like the school 
would prefer me to just go away and never return.” 

Nearly one in five disagree or strongly disagree that they have felt included in class discussions 
about diversity. 25% report often or sometimes feeling persecuted or hostility by faculty or 
classmates for opinions voiced. Nearly 30% report this feeling outside of class from other students. 



 

 
 

       
     

  
 

    
     

 
 

      

      
       

  
  

      
  
  
  
   
   
  
  

  
  

   
   

  
       

 
 

  
  
  
    
  
    
  
      
     
  
     

 
       

    
   

  
   

 

Finally, 89% reported their overall campus experience to be good or very good. 64% would 
recommend COM to other veterans, active duty or family members; 28% would do so with 
reservations. 

COM’s Veteran, Military and Family Member Student Survey, 2014, and the other literature 
referenced inform the recommendations to follow. 

Recommendations 
To establish and maintain COM as a destination for veterans and create a sense of place for our 
students, a list of areas and recommendations are offered. Some of these are established and 
need to be sustained; many others are yet to be developed. A key factor in the pace of progress 
and COM’s commitment will be the resources made available to keep the current momentum. This 
is especially true when trying to provide adequate support, outreach and coordination services for 
two campuses. 
The VAC identified seven themes within which to group its recommendations. The themes are: 

1.	 Access and Success
2.	 Climate
3.	 Curriculum
4.	 Organization, Staffing and Stewardship
5.	 Policies and Procedures
6.	 Space and Visibility
7.	 Student Services

Under each theme, recommendations identified and endorsed by the VAC follow. It is noteworthy 
that recommendations under each theme may already be in progress. For instance, those students 
that participated in COM’s Veteran, Military and Family Member Student Survey, 2014, de facto 
received information about current services, as well as advertising of the district’s interest in their 
experience. Other active examples include veteran student employees in the Veterans Center who 
provide peer assistance, as do officers in the veteran student club, tutors who are veterans, etc. 

Access and Success 
1.	 Create a veteran-specific orientation/breakout sessions
2.	 Include family members; incorporate into campus/veteran activities
3.	 Maintain a student veterans group
4.	 Remember the female veteran
5.	 Recruit and perform outreach to veterans, disabled veterans in particular
6.	 Provide a way where veterans can help veterans (e.g., peer mentor program)
7.	 Host a welcoming reception
8.	 Publish procedures to assist a service member who is deployed in the midst of a term
9.	 Implement specific military exit process to assess drop out reason(s) and enhance retention
10. Track veterans for retention
11. Change Disabled Students Programs and Services (DSPS) office name to reduce stigma concerns

1.	 Whether offered online or in person, developing versions of the current orientations or follow up
sessions geared specifically to the needs and interests of veterans should be provided. Topics
should include information on benefits, resources on campus like the Veterans Center (and
website), related student organizations and events.

2.	 Develop family friendly events, such as welcoming social for new veteran students, and encourage
families to attend other established traditions or activities.



 

 
 

    
   

   
     

    
   

 
    

 
   

  
  

  
 

      
    

     
   

  
    

     
 

  

 
 

     
  

     
  
  
  

 
  

 
    

  
  

  
    

   
      

   
     

  
  

    
     

3.	 Promote COMVA (Veterans Association), the current student veterans group, and its activities.
Encourage new membership. Explore linkages to the national organization.

4.	 Promote opportunities in event planning, organization and vet center recruitments, other outreach
and training to female veterans. An excellent example from this past year was the inclusion of a
COM female veteran in the Veteran Association’s spring panel presentation. This year’s Veteran,
Military and Family Member Student Survey also included a question about the climate for female
veterans.

5.	 Partner with Outreach and Student Accessibility Services, formerly DSPS, to promote COM to
prospective veterans.

6.	 Expand recruitment and other opportunities for veterans to become tutors, ambassadors and other
peer roles. When staffing can support it, establish a veteran peer mentoring program.

7.	 Establish for fall and spring semesters, include Veterans Association in planning and invite relevant
student services offices, veteran/veteran friendly faculty and staff, and families of new and
continuing veterans.

8.	 Clarify and publish on Enrollment Services website with link on Veterans website. Familiarize ES
staff and Counseling faculty, as well as Veterans Center student employees, with content.

9.	 Develop process for weekly and semester tracking of drops by students identified as veterans.
Conduct timely follow up/intervention to retain and/or understand reason(s) for separation.

10. Expand current data and develop new data gathering to include students who identify as veterans.
Ensure admission application and other college procedures map status to Banner database.

11. This step is in the process of completion. Beginning fall 2014, DSPS will be renamed Student
Accessibility Services, formerly Disabled Students Program and Services. The reference to former
name will be dropped for spring semester.

Climate 
1.	 Educate staff, faculty and students regarding military student needs; provide resources to support

professional development opportunities 
2.	 Make sure district disability and health service providers are familiar with military needs
3.	 Include veteran within diversity discussions
4.	 Regularly assess and address climate for veterans on campus
5.	 Create a military Handbook for faculty/staff

COM Survey quote:  “Thank you for conducting this survey. It shows a lot of concern.” 

1.	 Develop flex and other annual and online training and in-services to educated staff and faculty at
both campuses about current best practices in teaching and serving veterans. Provide regular
opportunities for those in key offices and programs that support veterans to participate in
professional development related to working with veterans.

a.	 Develop a “veteran friendly” program and invite staff and faculty who wish to participate in
training to be “certified” so as to visibly promote this support throughout the college.

b.	 Invite faculty and staff who are veterans, active duty, reservists or family members to be
part of a resource list for veteran students.

2.	 Ensure participation for targeted topics in point one above is mandated or strongly encouraged of
staff and faculty in Student Accessibility Services, Student Health Services, and those providing
personal and/or mental health counseling to veterans.

3.	 Promote inclusion of veteran identity/experience in equity planning, district diversity trainings and
faculty consideration within classroom discussions of diversity.



 

 
 

   
   

    
  

 
  

 

 
    
     
  

 
       

 
   

   
   

 
 

   
  
     

 
 

    
  

     
      

       
   

 
     

    
     

   
       

 
  

      
     

    
   

     
      

    
    

  
   

4.	 Develop a process for regularly and ad hoc assessing climate and measuring progress towards
greater achievement as a “veteran and military friendly district.” Assess this of faculty and staff as
well as students, and assess perceptions of veteran organizations and serving offices in the
community. Utilize recommendations from those assessed to inform future initiatives and
practices.

5.	 Develop or modify other schools’ handbook to publish as a resource. Update annually or as needed.

Curriculum 
1.	 Enable military students to earn credits while deployed
2.	 Consider offering an academic course or program for vets, e.g. meaning of military experience
3.	 Provide vets only intro or transitional courses

1.	 Explore options for online or asynchronous learning to occur when students are deployed. Explore
options to enhance existing enrollment policy to support course completion.

2.	 Assess interest among students and potential faculty. Promote opportunities at other community
colleges, either in person or online.

3.	 Assess interest among students and potential faculty.

Organization, Staffing and Stewardship 
1.	 Maintain a standing committee to evaluate institutional practices; provide top-down support
2.	 Create a single point of contact on campus for vets
3.	 Develop appropriate staffing and resources to provide for effective delivery of service and support,

campus coordination and outreach

1.	 It is critical to enhancing the environment for and experience of this community that there is
stewardship, dedicated time, resources and engagement in serving the particular and collective
needs of our veterans. It is recommended to maintain the Veteran Advisory Committee [updating
name to include recognition of active/reserve military students] and continue the current program
representation. Evaluate need for adjustment as warranted. The VAC should provide an annual
report to Student Access and Success Committee. Both should continue to engage district
leadership in support of veteran related needs and services.

2.	 A single point of contact is a recommended practice for serving veterans on campus. In the short
term, this is a challenge without dedicated staffing. Efforts should be made to develop a strong web
resource and coordinate services through the Veterans center- to cross-promote other
offices/services and the Veterans center.

3.	 Based on COM’s veteran community size, it is recommended that a single position be developed in
the near term to provide coordination of services, activities and outreach. This could initially be a
half-time role or split role combined with a key function that serves veterans, such as academic
counseling or benefits certification, to facilitate connection with new and continuing veterans. Part
of this position’s role would be to expand outreach at IVC, liaison with other programs and offices,
participate in the VAC, perform outreach and coordinate services with the greater community, to
support veteran transitions to, through and after their enrollment at COM.

a.	 The VAC reviewed the Educational Advisory Board (EAB) report on Establishing an
Infrastructure to Support Veterans and agreed Model #2, the One-Person Office and
Campus Working Group, fit best for the current and near-term needs of COM. It was noted
that the working group for this model closely parallels the composition of the current
Veterans Advisory Committee and that the scale of the model is a reasonable fit to support
the current and near term anticipated veteran population at COM.



 

 
 

 
 

    
   

  
    

 
  
   
    

  
  

 
  

    
 

   
  

    
   

  
    

  
     

  
  

  
    

  
      

   
   

    
 

 
 

 
  
  
    
       
  
  
  

 
  

 

Policies and Procedures 
1.	 Extend payment deadlines for veterans when benefits are in process
2.	 Review amount/type of credit awarded for military training/occupations and College Level
 

Examination Program (CLEP)
 
3.	 Hire vets- work study and full and part-time positions. Is this encouraged? Is a statement against

discrimination established? [only in employment for Vietnam era veterans for COM]
4.	 Provide customized advising/registration for vets
5.	 Facilitate transfer of credit to/from college/university
6.	 Participate in concurrent admissions program (CONAP), the Department of Defense’s Memorandum

of Understanding, the Principles of Excellence, or other initiatives or consortiums that provide
access, mobility and transparency to support veterans.

1.	 Ensure veterans awaiting benefit awards are held harmless for financial or enrollment penalties
associated with delays in benefit receipt. Make short term loans available for veterans and other
students awaiting or between aid cycles.

2.	 Ensure current CLEP credit policy is consistent with other community colleges that students may
choose or transfer from.

3.	 Encourage hiring practices that promote equality and opportunity for veterans. Establish/amend
college policy to reflect that value, as well as prohibition of discrimination against veterans.
Currently this is only mentioned in employment policy, as related to Vietnam era veterans [as
opposed to more blanket statements about military or veteran status] Increase work-study
opportunities.

4.	 Develop specific program to welcome and assist veterans with orientation, advising and
registration. Use CCC Apply submissions- where veterans may identify themselves, to initiate
veteran specific communications, including links to available resources and services, as well as
promote veteran friendly policies such as priority registration.

5.	 Evaluate academic and military transcripts to ensure veterans are provided efficient and timely
transfer and accumulation of credits, prerequisites and requisite courses.

6.	 Sign the Principles of Excellence and DOD’s Memorandum of Understanding, establishing COM”s
commitment to fair enrollment practices and appropriate services to support veteran enrollment.
The MOU is time sensitive (September 2014) if COM wants to remain eligible for tuition assistance
programs for active duty personnel who may wish to enroll/continue being funded. Pursue
endorsement as a military friendly institution by G.I. Jobs and participate in other activities to raise
COM’s “profile.”

Space and Visibility 
1.	 Provide a resource center for vets
2.	 Build a web-based presence
3.	 Provide space for veteran student organization(s)/activities
4.	 Create traditions to convey respect to all vets; "thank you;” Memorial/Veterans Day events
5.	 Develop and update veteran targeted publications and outreach
6.	 Create a targeted welcome to be sent after admission
7.	 Create Listserv for information/programs and targeted communications

COM Survey quote:  “Everything could be improved.” 



  
  

 
     

 
 

   
 

 
   

  

  
  

 
 

 
   

   
  

 

 

 
 

 
  

  
   

 
  

 
   

    
  

 
   

1.	 Utilize adjacent office space to expand services provided through Veterans Center, including drop-in
counseling, benefits certification, and other district, VA or community services. Develop a longer
term plan for space that addresses the needs associated with being a fuller-service center and
providing a sense of place within the college. Develop a satellite space for scheduled hours at IVC.

2.	 As noted earlier, enhance web based information, resources and activities promotion, including
links to both district and state, federal and community agencies and resources. Develop FAQs and
other information to ease transitions and provide timely updates for enrollment related and other
major college activities. The current site is static, nor is it as thorough or useful as it could be,
including a clearinghouse for veteran related policies and resources at COM.

3.	 Address issues associated with current location and aesthetics of Veterans center space to create
more welcoming, visible, comfortable and active space. Expand use of space for veteran activities,
including club meetings, unstructured usage and structured activities like peer tutoring. Coordinate
use of IVC space or other spaces for events as needed.

4.	 Continue Veterans Day event(s) and other events/traditions that facilitate connection within the
veteran community, with the college and larger community, and enhance awareness and education
about the contributions and experiences of veterans and their families.

5.	 Update current publications and establish regular cycle for revisions. Provide online and paper
formats and provide to relevant COM offices, area agencies and Outreach staff.

6.	 Now that CCC Apply has been implemented, use submissions- where veterans may identify
themselves, to initiate veteran specific communications, including welcome veteran letter with links
to available resources and services, as well as promotion of veteran friendly policies such as priority
registration.

7.	 Do more to promote services to veterans. Establish a veteran listserv to promote timely distribution
of information.

Student Services 
1.	 Expand customized financial resources for vets
2.	 Have financial aid help on campus
3.	 Increase level of short-term loans when vet's benefits are in process
4.	 Provide housing options for vets
5.	 Ensure timely and effective veteran certification services
6.	 Provide tutoring services sensitive to the needs of veterans

1.	 With progress on cross-training of enrollment services staff in financial aid and admissions and
records policies and procedures, there is opportunity to leverage this greater knowledge in
providing more comprehensive and integrated advising and referral for veterans. This will be
complemented by anticipated development of more sophisticated systems for applying and
awarding scholarships.

2.	 This is currently being provided at both the KTD and IVC campuses; however, there is potential to
explore drop-in hours on some cycle or basis, such as annually when the new FAFSA opens in
January.

3.	 Funding was established in fall 2013 to support this initiative; however, staff turnover delayed
process and procedures development. This should be completed in fall 2014.

4.	 On campus housing is years away from idea to reality if determined to be a priority. However, the
opportunity exists to expand the current services offered between the Job Placement and Single
Stop functions. Co-location of these services and increase of the job placement technician from
part-time to full-time this summer should provide additional support to enhance referral services.



   
  

 

5.	 Evaluate current services and use of technology and training to enhance delivery. Survey veterans
regularly to provide feedback.

6.	 Assess tutoring needs of veterans as well as talent to provide peer tutoring; follow through on
spring 2014 discussion of embedding tutoring services in the Veterans Center, as well as hiring
veterans as tutors and promoting their availability in the TLC.



     
 

   

    
 

 
     
    

 
 

  
 

 
      
    
        
    
    
    
      
    
    
    
    
    

 
 

   
     
    
    
     
     
    
    
    
     
    
    

 
     

     

   
 

 

      

    

 
 

   
     

Appendix Multi-Indicator 3: Veteran Best Practices 
from Previous Literature Review 


Recommendation Citations Sort 

1 Educate staff/fac./students re military student needs 11 
staff/faculty 
training 

2 Provide a resource center for vets; track vets for retention 10 inclusion/activities 
3 Extend payment deadlines for vets when benefits are in process 7 student services 

4 
Make sure disability and health services are familiar with military needs; change DSS 
office name (1) 6 

staff/faculty 
training 

5 Decide if mil credit for military training/occupations 6 student services 
6 Create vet-specific orientation/breakout sessions 5 inclusion/activities 
7 Hire vets- work study; encouraged? Statement against discrimination? 5 inclusion/activities 
8 Create standing committee to evaluate institutional practices; need top-down support 5 over arching 
9 Build a web-based presence 5 student services 

10 Provide space for mil organization/activities 4 inclusion/activities 
11 Create a single point of contact on campus for vets 4 student services 
12 Expand customized financial resources for vets 4 student services 
13 Include vet with diversity discussions 3 inclusion/activities 
14 Address climate for vets on campus 3 inclusion/activities 
15 Include family members; incorporate into campus/vet activities 3 inclusion/activities 
16 Have financial aid help on campus 3 student services 

17 
Increase level of short-term loans when vet's benefits 
are in process 3 student services 

18 Start a student vet group 2 inclusion/activities 
19 Remember the female military member 2 inclusion/activities 
20 Recruit/admit outreach to disabled vets 2 inclusion/activities 
21 Provide a way where vets can help vets (peer mentor program) 2 inclusion/activities 
22 Provide customized advising/registration for vets 2 student services 
23 Provide housing options for vets 2 student services 
24 Facilitate transfer of credit to/from college/university 2 student services 
25 Enable mil student to earn credits while deployed 1 academic 
26 Consider offering an academic program for vets, e.g. Meaning of mil. experience 1 academic 
27 Provide vets only intro courses 1 academic 
28 Host a welcoming reception 1 inclusion/activities 

29 
Create traditions, etc. to convey respect to all vets; consider "thank you"; host 
Memorial/Veterans Day events 1 inclusion/activities 

30 Create a mil. Handbook for faculty/staff 1 
staff/faculty 
training 

31 Participate in concurrent admissions program (CONAP) 1 student services 

32 Base GI benefits in credits allowed, not time 1 student services 

33 
Develop procedures to address actions to be taken 
if vet deployed while enrolled 1 student services 

34 Implement specific mil exit process to assess drop out reason 1 student services 
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	Executive Summary. 
	Executive Summary. 
	Executive Summary. 
	College of Marin’s Student Equity Plan (SEP) continues to be a work in progress, informed by ongoing data collection and research. It includes both new and continuing initiatives to support student success and equity.  It seeks to identify disproportionate impact in the access and achievement of student subpopulations on critical success indicators. It further proposes goals and development and implementation of evidence-based activities to address disparities that are discovered, show how funding will be e

	x Native Hawaiian or Pacific Islander x Whites x Some other race x More than one race x Current or former foster youth x Students with disabilities x Low income students x Veterans  A summary of Student Equity Indicator findings may be found in Appendix Exec 1, Student Equity Metrics Summary, and is presented in brief below.  Raw data tables will be presented in each section associated with the Student Equity Indicators, found later in this plan.  With additional staffing in Planning, Research, and Institut
	x Native Hawaiian or Pacific Islander x Whites x Some other race x More than one race x Current or former foster youth x Students with disabilities x Low income students x Veterans  A summary of Student Equity Indicator findings may be found in Appendix Exec 1, Student Equity Metrics Summary, and is presented in brief below.  Raw data tables will be presented in each section associated with the Student Equity Indicators, found later in this plan.  With additional staffing in Planning, Research, and Institut
	DISPROPORTIONATE IMPACT 
	Disproportionate Impact was assessed utilizing the 80% Rule methodology. The 80% Rule methodology compares the percentage of each disaggregated subgroup attaining an outcome to the percentage attained by a reference subgroup.  The methodology is based on the Equal Employment Opportunity Commission (EEOC) 80% Rule, outlined in the 1978 Uniform Guidelines on Employee Selection Procedures, and was use in Title VII enforcement by the U.S. Equal Opportunity Commission, Department of Labor, and the Department of 
	greater than four-fifths rate will generally not be regarded by Federal enforcement agencies as evidence of adverse impact.”  [Section 60-3, Uniform Guidelines on Employee Selection Procedure (1978); 43 FR 38295(August 25, 1978)]  Any disaggregated group that is included in a desired outcome at less than 80% when compared to a reference group is considered to have suffered an adverse – or disproportionate - impact. 
	DATA COLLECTION NOTE  Data for veterans and foster youth are not available on the current Scorecard, as these groups were incorporated into enhanced data reporting subsequently. Current COM success metrics 
	for these populations are generally limited to course completion. Furthermore, the college has identified that for both these groups, data collection has not been consistently captured over changes in application and student information system.  Additionally, given that veteran and foster youth students appear to under self-report in initial application, there are significant opportunities to better coordinate data collection with offices and services the students engage more transparently with. This will e
	A. ACCESS 
	Based on the percentage of each population group that is enrolled compared to that group’s representation in the adult Marin population, COM has significantly greater representationthan the county with regards to enrollment by Hispanic/Latino, Black/African American, and Multi-racial students. Asian student enrollment is also higher than the county and American Indian/Alaskan Native and Pacific Islander populations are consistent with the comparativecounty percentages.  These data are compared with lower re

	GOAL A.  Improve access for students experiencing inequity in related success indicator(s). 
	GOAL A.  Improve access for students experiencing inequity in related success indicator(s). 
	GOAL A.  Improve access for students experiencing inequity in related success indicator(s). 
	Target Population(s)Current gap, yearGoal*Goal YearHispanic/Latino studentsN/A, 25%, 201530%2019%ofstudents receiving Pelland/or BOGFee WaiversN/A, 60%, 201570%2020Black/AfricanAmericanstudentsN/A, 6.5%, 201510%2019
	Target Population(s)Current gap, yearGoal*Goal YearHispanic/Latino studentsN/A, 25%, 201530%2019%ofstudents receiving Pelland/or BOGFee WaiversN/A, 60%, 201570%2020Black/AfricanAmericanstudentsN/A, 6.5%, 201510%2019
	Target Population(s)Current gap, yearGoal*Goal YearHispanic/Latino studentsN/A, 25%, 201530%2019%ofstudents receiving Pelland/or BOGFee WaiversN/A, 60%, 201570%2020Black/AfricanAmericanstudentsN/A, 6.5%, 201510%2019


	GOALS, ACTIVITIES, AND RESOURCES 
	SpecificGoalsfor eachindicatorareenumeratedbelow.ActivitiesrelatedtoeachGoalandSuccess Indicator(s) are enumeratedintheplan. Many oftheseactivities contribute to improvementinmorethanone goalandformultiplestudentsubpopulations.Additionalactivities areanticipatedto be identifiedanddeveloped, inconcertwithadditionaldatacollection andanalyses.A numberofthe activities identifiedhavelittle orno additionalcosttoimplement,capitalizing onthe talentandcommitmentof the collegecommunity.Resources includestaff,faculty 

	B.COURSE COMPLETION 
	In Marin County, it is assessed that white students are underrepresented at the college due primarily to resources and opportunities available to attend college elsewhere, and are not designated for a targeted access initiative. However, white students are included in current, broader outreach initiatives, for example in K-12 through the college’s COMPASS and JumpStart programs, to promote college going behaviors and opportunity for a diverse population of students, including low income students.  Although 
	Completion Success Rate is the percentage of students who received a passing grade of A, B, C,CR or P (Pass) at the end of the semester.  x Compared to the highest achieving group (84.5% success rate- by ethnicity), disproportionate impact was found for completion rates (passing grades) for the. following groups:. o American Indian or Alaska Native male students (64.3%) o Black / African American male (51.8%) and female students (55.8%) o Hispanic / Latino male students (63.3%) o Native Hawaiian or other Pa
	 Note:  Review of previous terms (Fall 2012 and Fall 2013) metrics identified DI for male Foster Youth. There is no gender distinction in the foster youth related initiative.   
	C. ESL and BASIC SKILLS COMPLETION 
	Developmental English: Started in a remedial English class and successfully completed a college-level English class within six years.   In Basic skills English, disproportionate impact was found for the following groups: x .Male students (38.7%), compared to 49.2% for Female students x. Black / African American students (27.7%), compared to 54.3% x. Hispanic / Latino/a students (38.9%), compared to 54.3% 
	Developmental Math: Started in a remedial Math class and successfully completed a college-level Math class within six years.   In Basic skills math, disproportionate impact was found for the following groups: x Black / African American students (9.5%) compared to highest achieving group (36.2%) x Filipino students (16.7%), compared to 36.2% x Hispanic / Latino/a students (28.8%), compared to 36.2%  Developmental ESL: Started in a remedial ESL class and successfully completed a college-level ESL or English c
	D.  DEGREE  and  CERTIFICATE COMPLETION 
	Degree  Completion  Completion  rate  is the  percentage of  first-time  students with  a  minimum  of  6  units  earned  who attempted  any Math  or English the  first three years  and achieved  any of  the following  outcomes within  six  years of  entry:  1. Earned AA/AS or credit Certificate (Chancellor's Office approved) 2. Transfer to a four-year institution  3. Achieved "Transfer Prepared" (student successfully completed 60 UC/CSU transferable units with a GPA >= 2.0)  In degree completion, dispropor
	CTE Completion  The percentage of students who attempted a CTE course for the first-time and completed more than 8 units in the subsequent three years in a single discipline and who achieved any of the following outcomes within six years of entry:  x Earned any AA/AS or credit Certificate (Chancellor’s Office approved)  x Transfer to four-year institution (students shown to have enrolled at any four-year institution of higher education after enrolling at a CCC)  x Achieved “Transfer Prepared” (student succe
	      SummaryofDisproportionate Impact,byStudent Categories andSuccessIndicators  
	      SummaryofDisproportionate Impact,byStudent Categories andSuccessIndicators  
	      SummaryofDisproportionate Impact,byStudent Categories andSuccessIndicators  
	      SummaryofDisproportionate Impact,byStudent Categories andSuccessIndicators  
	      SummaryofDisproportionate Impact,byStudent Categories andSuccessIndicators  
	      SummaryofDisproportionate Impact,byStudent Categories andSuccessIndicators  

	Success  Indicator
	Success  Indicator
	Student Category 

	 Gender
	 Gender
	Ethnicity 
	 Foster Youth
	 Students withDisabilities 
	Low- Income
	 Veterans

	TR
	No DI found; 

	Access 
	Access 
	  
	 Whites 
	Undetermined 
	further  research on 
	 
	Undetermined 

	TR
	 subpopulations

	TR
	African American / 
	 
	 
	 

	Course Completion 
	Course Completion 
	 Women:  African American NativeHawaiian/Pacific Islander  
	Black American Indian Hispanic / Latino  NativeHawaiian/Pacific 
	 Foster Youth 
	No DI found; further  research on subpopulations 
	 
	 Undetermined 

	TR
	Islander 

	 ESL & BasicSkills Completion 
	 ESL & BasicSkills Completion 
	 Males 
	Asian  FilipinoHispanic  African American 
	  Undetermined 
	No DI found; further  research on subpopulations 
	 
	  Undetermined 

	 Degree &Certificate Completion 
	 Degree &Certificate Completion 
	  
	Hispanic / Latino African American / Black Filipino (CTE only) 
	  Undetermined 
	No DI found; further  research on subpopulations 
	 
	  Undetermined 





	x Filipino students (48.2%) x Hispanic / Latino/a students (38.7%) x White students (44.5%) 
	E. TRANSFER  
	Transfer Velocity is defined by the Chancellor’s Office as: The initial group or cohort of first-timestudents is evaluated six years after initial enrollment in order to determine if they have shown behavioral intent to transfer. If by six years after initial enrollment a student has completed 
	twelve credit units and attempted transfer-level math or English, the student then enters intothe Transfer Cohort and that student’s transfer outcome is calculated for a variety of time frames ranging from three years after initial enrollment to as high as twelve years after initial enrollment, time allowing.  In transfer, disproportionate impact was found for the following groups: x Black / African American students (36.2%) compared to highest achieving group (55.8%) x Hispanic / Latino/a students (26.1%),
	Sect
	Sect
	Sect
	Table
	TR
	 White (CTE only)

	Transfer 
	Transfer 
	  
	African American  FilipinoHispanic White  
	  Undetermined 
	No DI found; further  research on subpopulations 
	Low-Income 
	  Undetermined 






	Activities: .x A.1. Offer JumpStart program of tuition waiver for high school students attending College of Marin. x A.2. Continue pilot of expanded services and evaluate impact of Student Accessibility Services’ (SAS) individual tutoring and learning disability testing on student success and equity, for further increased funding consideration. x A.3  Pilot and evaluate the use of Equity funds to support access to course materials and activities for low income students, particularly in Basic Skills courses 
	Activities: .x A.1. Offer JumpStart program of tuition waiver for high school students attending College of Marin. x A.2. Continue pilot of expanded services and evaluate impact of Student Accessibility Services’ (SAS) individual tutoring and learning disability testing on student success and equity, for further increased funding consideration. x A.3  Pilot and evaluate the use of Equity funds to support access to course materials and activities for low income students, particularly in Basic Skills courses 
	 Target Population(s)
	 Target Population(s)
	 Target Population(s)
	 Target Population(s)
	 Target Population(s)
	 Target Population(s)
	 Current gap, year
	Goal*  
	Goal Year 

	  Hispanic/Latino students 
	  Hispanic/Latino students 
	  74.9%males
	   80%orhigher proportional success rate
	 2019

	    Black/AfricanAmerican students
	    Black/AfricanAmerican students
	   61.3%males;66.1% females
	   80%orhigher proportional success rate
	 2019

	  FosterYouth
	  FosterYouth
	 61.6%
	   80%orhigher proportional success rate
	 2020





	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	 Current gap, year
	 Goal* 
	Goal Year 

	   BlackorAfrican  Americanstudents
	   BlackorAfrican  Americanstudents
	   2006-09cohort;51%  BSE;26.3%BSM 
	   Sustained80%or higher   proportionalsuccess rate:14   studentsBSE;11students BSM 
	 2019

	Hispanic/Latino/a  students
	Hispanic/Latino/a  students
	   2006-09cohort;71.6%   BSE;79.6%BSM;50.7%  ESL
	   Sustained80%or higher  proportionalsuccess rate: 15 
	 2019





	Funding is provided by the district for JumpStart. DSPS categorical funds and equity funds support additional staffing in SAS. Equity, EOPS and ASCOM funds provide course materials. 
	GOAL B.  Improve success for students experiencing inequity in course completion success indicator(s). 
	x B.1. Continue and expand implementation of COM CARE early alert program to assist and retain students at risk. x B.2. Enhance coordination and expand opportunities for students to participate in learning communities. x B.3. Review current course prerequisites, co- requisites and advisories and assessstudent success in courses lacking prerequisites or advisories. 
	Student Success and Support Program funds support COM CARE software and part of the counseling faculty FTE and Dean of Student Success’s position; district funds support the majority of counseling faculty implementing the program, in addition to the Director of Student Activities and Advocacy and her staff. Additional counseling faculty funding is provided by EOPS, CalWORKs and SAS (DSPS).  
	GOAL C. Improve ESL and Basic Skills completion and persistence/retention for students experiencing inequity in related success indicator(s). 
	The goal is to improve ESL and basic skills completion for the following target populations identified in the college research as experiencing a disproportionate impact: 
	Sect
	Sect
	Sect
	Sect
	Sect
	Table
	TR
	   studentsBSE;5 studentsBSM; 

	TR
	  13students ESL 

	  Malestudents
	  Malestudents
	   2006-09cohort;78.6%
	   Sustained80%or higher
	 2019

	TR
	   BSE;60.2%ESL
	  proportionalsuccess rate: 28 

	TR
	   studentsBSE;4 studentsESL 






	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Current gap, year 
	 Goal* 
	Goal Year 

	   BlackorAfrican  Americanstudents
	   BlackorAfrican  Americanstudents
	  2006-09cohort; 79.2%Certificate; 
	    Sustained80%or higherproportional    success rate:2Certificate students;8 
	 2019

	TR
	 51.9%Degree;  
	 Degreestudents  

	Hispanic/Latino/a  students
	Hispanic/Latino/a  students
	  2006-09cohort; 61.3%Certificate; 
	    Sustained80%or higherproportional  success rate:13 Certificate students; 
	 2019

	TR
	  68.6%Degree
	  15Degreestudents  

	 Whitestudents  
	 Whitestudents  
	  2006-09cohort;  70.5%Certificate
	    Sustained80%or higherproportional   success rate:36 Certificate students
	 2019






	x C.1. Sponsor Algebra Academy to enhance math preparedness, STEM career interest and college going behavior of first generation, low income, English learner Latino students in Marin County. x C.2. Create Math Professional Alignment Council to align high school to college math curriculum/course content to reduce math placement into college basic skills level. x C.3. Support Basic Skills Master Planning, including partnering with those involved and BSI Steering Committee around recommended initiatives. x C.4
	Funding is provided by Student Equity for sponsorship of the Algebra Academy, with a second cohort sponsored by the North Bay Leadership Council. Marin Community Foundation is funding the Math Professional Alignment Council. Summer Bridge is funded by Student Equity, the college district, and 10,000 Degrees. Basic Skills Master Planning is funded by Basic Skills state funds and Student Equity. Math Jam is funded by Student Equity. Counseling outreach to ESL students is funded by the district and SSSP funds.
	GOAL D. Improve persistence/retention to degree and certificate completion for students experiencing inequity in related success indicator(s). 
	x D.1. Outreach to students undecided in major, in Basic Skills, or on academic/progress probation or dismissal for federal aid or BOG Fee Waivers. 
	This initiative is supported by SSSP and district funds. 
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	 Current gap, year
	 Goal* 
	Goal Year 

	   Hispanic/Latino /as
	   Hispanic/Latino /as
	  -15, Cohort2006-2009
	  15students, 33.1% increase, or
	 2019

	TR
	 no gap

	   Black/African American
	   Black/African American
	  -3, Cohort2006-2009
	   3 students,15.2%increase orno  gap
	 2019

	 Low-Income
	 Low-Income
	  -22, Cohort2006-2009
	   22students, 10.1%increase or
	 2019

	TR
	 no gap






	GOAL E. Improve promotion of and persistence/retention to transfer for students experiencing inequity in related success indicator(s). 
	x E.1 Increase Puente program, which offers a year-long cohort learning community with counseling and English courses, coupled with mentoring and other activities, for 
	students who are low income and first generation in order to increase the number of educationally disadvantaged students who go on to enroll in four-year colleges and universities.   x E.2. Implement UMOJA program, a multi-tiered program of classes, activities, and support services, designed to facilitate student success- open to all students, with a particular emphasis on serving African-American students.   x E.3. Continue and expand as needed recent targeted outreach to classes, marketing of Transfer fai
	Puente is supported by the district and Student Equity. Umoja is funded by Student Equity with district support. Transfer promotion activities are funded by the district and SSSP. 
	GOAL F. Other College- or District-wide Initiatives Affecting Several Indicators 
	x F.1. Redesign master course scheduling to ensure sufficient and timely offerings, complementary planning to avoid key conflicts (e.g., math and English sequences, learning community scheduling with other courses) to support transfer and degree attainment.   x F.2. Increase support for and retention of enrolled Foster Youth. x F.3. Implement COMPASS (College of Marin Promoting and Supporting Success) to increase the college readiness of participating students and contribute to their academic success in hig
	x F.6. Increase staff and faculty resources to support equity planning, coordination and achievement of related goals. x F.7. Improve veteran student outreach, services, support and coordination. x F.8. Seek Hispanic Serving Institution (HSI) federal funding status. x F.9. Provide professional development opportunities for staff and faculty that enhanceawareness, understanding, capacity and motivation to support student populations identified in equity plan. 
	Course scheduling redesignis fundedbythe district. SupportforFosterYouthis fundedby SunnyHills Services, EOPS andthe district. COMPASSis fundedby the districtandMarinCommunity Foundation. Navigateis fundedby SSSPandthedistrict. Equity researchandplanning/coordinationare bothfundedby StudentEquity andthedistrict.Veteransupportis fundedbyStudentEquity, thedistrictandanticipatedVA workstudy funds.HSI application is fundedbythe district.Professionaldevelopment is fundedby the district, StudentEquity andSSSP.
	Derek Levy, DeanofStudentSuccess, is theStudentEquity Coordinator.The StudentAccess
	andSuccess Committee,partof Collegeof Marin’s participatory governance structure,is
	responsibleforplanning recommendations.



	Part
	Planning Committee and Collaboration. 
	The Student Equity plan includes a review of the SSSP and its impact to identify and address gaps in service and impact to targeted populations. Both are under the purview of the Student Access and Success committee, which is part of the participatory governance of Marin Community College District.  Other participatory governance groups take part in the review of both the SSSP and Student Equity plans. A separate noncredit SSSP advisory committee will provide direction and coordination for the implementatio
	The SEPplanningprocess itselfincludedengagementwithcampusconstituents, learning aboutpractices fromotherschools throughactivitiessuchas semi-annualRegion3SSSP /StudentEquity coordinatormeetings (whichCOMhostedthis semester), professionaldevelopment
	opportunities, e.g., attending theCCCVeterans SummitandRP Group’s Strengthening Student
	Success annualconference, andmeetingsof the StudentAccess andSuccess participatory governancecommittee.Duetocampus outreach regardingthe SSSPandSEPplans, othercollege members have contactedthe coordinator orSAS committee members withquestionsandideas.Anextstepactivity forSAS is to formalize aproposaltoolandpublishto the collegeto makethe engagementprocess fornew ideas more accessible. 
	TheVice Presidentfor StudentServices andStudentLearning coordinatesdistrictlevelefforts to alignacademic andstrategic planningwithStudentEquity andSSSP planning, including: 
	xStrategic EnrollmentPlanning–utilizeDegreeWorks andotherdata to inform academic calendarandcourse planning;xBasicSkills MasterPlanning –betteralignresources COMputstowarddevelopmentalmath,English, andotherskill-development effortstosignificantlyimproveoutcomes;xIncorporatingappropriate representation,including SSSP/SEPCoordinatoronthe studentlearningoutcomes assessmentcommittee, inAccreditationcommittees. 
	The Collegehas createda new strategicplanthathas strongemphasis onstudentsuccess andstudentequity, withlinkages tothe SSSP andStudentEquity plans.Additionally, studentservices’ StudentLearning Outcomesarebeing revisedto tie directlytostudentsuccess andstudentequity goals.Assessmentof progress ongoals willincorporate system scorecarddata aswellas localassessmentmetrics.  
	A significantoverlapping initiative begunlastyearandcontinuing throughthis springatCOMhas beenthe collegesponsoredFaculty LedInquiry Team (FLIT)fora BasicSkills MasterPlan,whichhas done significantresearch,includinginterviews andfocus groups withstudents, staff,faculty, anddepartments, as wellas surveysandpresentations/workshops, towardsmaking informedrecommendations to enhance studentequity andsuccess. Its missionhas beentotalkwithCollegeof Marinfaculty, staff, andstudents (80%of COMstudents are inoneormor
	Topics fortheFLIT interdisciplinary flex discussionshave included: 
	1.
	1.
	1.
	Student Faculty Interaction;

	2.
	2.
	Community Building;

	3.
	3.
	Assessment/Placement/Advisories/Prerequisites;

	4.
	4.
	College 101:Orientation;

	5.
	5.
	InstructionalSupport;

	6.
	6.
	Cultivating StudentCompetency;

	7.
	7.
	Clear Communication;

	8.
	8.
	Scheduling forSuccess.


	A planning retreatoccurredthis semester whereinSSSP/SEP, FLIT, BSI andCTEcoordinating representatives sharedideas, initiatives, andopportunities forcollaborative planning.Basedon
	thatmeeting, as wellas a currentefforts underway to conductareviewofCollegeof Marin’s 
	participatorygovernance, there has beenvery recentdiscussionregarding making recommendations tomodify thecurrentparticipatory governancestructure tobroadentheconstituency directlyrepresentedby SAS.Thiswouldfurtherenhance andinstitutionalizeclose
	participatorygovernance, there has beenvery recentdiscussionregarding making recommendations tomodify thecurrentparticipatory governancestructure tobroadentheconstituency directlyrepresentedby SAS.Thiswouldfurtherenhance andinstitutionalizeclose

	  MemberName
	  MemberName
	  MemberName
	  MemberName
	  MemberName
	 Title
	   Organization(s), Program(s)orRole(s)Represented 

	 Derek Levy
	 Derek Levy
	   Deanof StudentSuccess
	   SSSP, StudentServices,Veterans, EOPS,SAS  (DSPS), DEAC

	  Sadika SulaimanHara
	  Sadika SulaimanHara
	   Director ofStudentActivities and Advocacy
	  ASCOM, ESCOM, StudentOrganizations,  Diversity &Equity Advisory Committee (DEAC)

	  LuzBriceno-Moreno
	  LuzBriceno-Moreno
	 Counselor
	 Counseling, Puente

	 Alicia “Meg” Pasquel
	 Alicia “Meg” Pasquel
	 English Skills Instructor,Academic  Senate VicePresident 
	  BasicSkills, English, Faculty LedInquiry  Team (FLIT), Academic Senate

	 Andrea Mann
	 Andrea Mann
	 Transfer & Career Center Coordinator
	  TransferandCareer Center, Transfer Club, 

	TR
	  ClassifiedSenate

	 Sara McKinnon 
	 Sara McKinnon 
	 
	 College Skills -Noncredit ESL Faculty,  Academic Senate President
	 College Skills, Noncredit/CreditESL;   Academic Senate, Planning, ResourceandAllocations Committee (PRAC);  Accreditation Committee; 

	 Christina Leimer
	 Christina Leimer
	 Director of Planning, Research and  InstitutionalEffectiveness (PRIE)
	 PRIE, Strategic Planning, EducationalPlanning Committee, Accreditation  Committee,

	TR
	  InstitutionalEffectiveness

	 Rose Jacques
	 Rose Jacques
	 Administrative Assistant tothe Dean of  Student Success and Counseling 
	   StudentServices,Counseling, Classified Senate

	  AnnaPilloton
	  AnnaPilloton
	   Director ofSchoolandCommunity Partnerships  
	   Outreach,AdultEducation; K-12,CTE  programs

	 Hugo Guillen
	 Hugo Guillen
	  EOPS, CARE, andCalWORKs Specialist
	 EOPS, CARE, andCalWORKs, Tutoring, Classified  Senate

	Students  
	Students  
	  Vacant(2)*
	  Associated Students of theCollege of Marin (ASCOM)




	coordination between BSI, SSSP, Student Equity and Adult Education, and create more direct involvement opportunities for other program representatives, such as Student Financial Aid, Umoja, Student Accessibility Services, and the community. 
	Student Equity Plan Committee Membership List 
	*Turnoverinstudentrepresentation ledto these positions being unfilledtodate forfallsemester. ThePresidentofASCOMwas individuallyconsultedon plandevelopment,andapresentation was providedto ASCOM’sassembly.

	Marin County Ages 18 Students . 
	Marin County Ages 18 Students . 
	Marin County Ages 18 Students . 
	Marin County Ages 18 Students . 
	Marin County Ages 18 Students . 
	Marin County Ages 18 Students . 
	and 
	Up by 
	Gender 
	and 
	Ethnicity/Race  
	Compared 
	to 
	COM 
	Credit 

	 Gender
	 Gender
	 Marin County18  & Up Year=2014
	 % Marin County 18&   Up Year=2014
	 COM Fall2014 (credit  students)
	 % COM F14 (Credit)
	 Equity Ratio
	 PercentagePoint  Difference

	TR
	                       
	                     

	 Female
	 Female
	 106,386 
	 51.5%
	 3,322 
	 57.9%
	 112.5%
	 6.5

	 Male
	 Male
	                        100,383 
	 48.5%
	                      2,361 
	 41.2%
	 84.8%
	 -7.4

	 Not Stated
	 Not Stated
	  
	  
	                         54  
	 0.9%
	  
	  

	 Total
	 Total
	                        206,769 
	 100.00%
	                      5,737 
	 100.0%
	  
	  




	Sect
	Sect
	Table
	TR
	 % Marin
	 COM Fall

	 Ethnicity/Race
	 Ethnicity/Race
	 Marin County18  & Up Year=2014
	 County 18&   Up Year=2014
	2014 (credit  students)
	 % COM Fall 2014 (credit students)
	 Equity Ratio
	 PercentagePoint  Difference

	TR
	                        

	 Asian 
	 Asian 
	 13,388
	 6.5%
	455  
	 7.9%
	 122%
	 1.5

	TR
	                        

	 Afr. Amer.
	 Afr. Amer.
	 5,875
	 2.8%
	373  
	 6.5%
	 229%
	 3.7

	TR
	                     

	Hispanic/Latino 
	Hispanic/Latino 
	 32,037
	 15.5%
	 1,436 
	 25.0%
	 162%
	 9.5

	TR
	                        

	 Multi-Racial
	 Multi-Racial
	 4,254
	 2.1%
	295  
	 5.1%
	 250%
	 3.1

	TR
	                         

	Native 
	Native 
	 490
	 0.2%
	14  
	 0.2%
	 103%
	 0.0

	TR
	                         

	Pacific Islander 
	Pacific Islander 
	 394
	 0.2%
	15  
	 0.3%
	 137%
	 0.1

	TR
	                     

	White  
	White  
	 150,331
	 72.7%
	 2,981 
	 52.0%
	 71%
	 -20.7

	TR
	                        

	Not Stated 
	Not Stated 
	  
	  
	168  
	 2.9%
	  
	  

	TR
	                     

	 Total
	 Total
	 206,769
	 100.0%
	 5,737 
	 100.0%
	  
	  

	      COMhas significantlygreaterrepresentation thanthe county withregards to enrollmentby 
	      COMhas significantlygreaterrepresentation thanthe county withregards to enrollmentby 




	Access.
	A. ACCESS.  Compare the percentage of each population group that is enrolled to the percentage of each group in the adult population within the community served. 
	                 
	                 
	                 
	                 
	                 
	     CreditStudents on FinancialAid

	 
	 
	2014-2015 

	 
	 
	  % ofEnrolled

	TR
	 # ofCredit  Students
	 Credit  Students

	    TotalStudentsonFinancialAid     (includes Pell,SEOG, FederalWork        StudyandLoans)
	    TotalStudentsonFinancialAid     (includes Pell,SEOG, FederalWork        StudyandLoans)
	 1,625
	 28.3%

	   ReceivingPellGrants
	   ReceivingPellGrants
	 1,442
	 25.1%

	  ReceivingLoans
	  ReceivingLoans
	 297
	 5.2%

	    ReceivingCABOGFeeWaiver 
	    ReceivingCABOGFeeWaiver 
	 3,402
	 59.3%

	   Sources: the Financial AidOffice and ARGOS ReportFA Student (2) for BOG data
	   Sources: the Financial AidOffice and ARGOS ReportFA Student (2) for BOG data




	Hispanic/Latino, Black/African American, and Multi-racial students. Asian student enrollment is also higher than the county and American Indian/Alaskan Native and Pacific Islander populations are consistent with the comparative county percentages. These data are compared with lower representation among White students (52%, compared to county population of 72.7%; this is 19.5% below equity ratio of 71.5%). 
	More than half of Credit students receive California Board of Governors (BOG) Fee Waivers. One quarter of Credit students receive Pell Grants. As the only public higher education institution in Marin County, College of Marin serves a pivotal role for low income and/or place bound students seeking higher education.  In Marin County, 31% of socioeconomically disadvantaged seniors met A-G requirements for four-year university admission (2013 cohort). Only 5% of English Language Learner seniors met A-G. Convers
	requirements than their non-economically disadvantaged white counterparts. Lack of A-G means community college is the access point for higher education. This correlates with COM’s 
	higherpercentage ofAfricanAmericanandHispanicenrollmentthanthesegroups’ presence inthecounty’soverallpopulation:The percentageof AfricanAmericanenrollmentatCOM(7%) is two andahalftimeshigherthanthe percentage of AfricanAmericans inthe county’spopulation(2.8%).Thepercentage of HispanicenrollmentatCOM(25% creditcourses only/30%total) is nearly doublethe percentage ofHispanics inthe county’s population of14.6%.(State ofCalifornia, DepartmentofFinance, Race/EthnicPopulationwithAge andSex Detail, 2000–2010. Sacr
	higherpercentage ofAfricanAmericanandHispanicenrollmentthanthesegroups’ presence inthecounty’soverallpopulation:The percentageof AfricanAmericanenrollmentatCOM(7%) is two andahalftimeshigherthanthe percentage of AfricanAmericans inthe county’spopulation(2.8%).Thepercentage of HispanicenrollmentatCOM(25% creditcourses only/30%total) is nearly doublethe percentage ofHispanics inthe county’s population of14.6%.(State ofCalifornia, DepartmentofFinance, Race/EthnicPopulationwithAge andSex Detail, 2000–2010. Sacr
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	GOALS, ACTIVITIES, FUNDINGAND EVALUATION: ACCESS
	GOALA.The goalis toimproveaccess forthe following targetpopulationsidentifiedinthe collegeresearchas experiencing a disproportionateimpact:
	As noted above, White students were the only population underrepresented based on census and enrollment data. However, the majority of Marin County high school seniors not meeting A-G requirements for four-year colleges are African American, Latino, and low-income White students. Therefore, College of Marin must increase their presence (and enhance the transition through basic skills/ESL) to assist these students in experiencing and succeeding in higher education.   Additionally, for the second consecutive 
	 A.1.         OfferJumpStartprogramof tuitionwaiver forhighschoolstudentsattending Collegeof Marin.    xActivityType(s): X Outreach  StudentEquity Coordination/Planning  X    StudentServicesorother Categorical    Curriculum/CourseDevelopmentor Program Adaptation    ResearchandEvaluation   ProfessionalDevelopment
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	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.1      Latino,AfricanAmericanandlow-income
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	   # ofStudentsAffected 300-400
	  

	    Whitehighschoolstudents   xActivity ImplementationPlan  
	    Whitehighschoolstudents   xActivity ImplementationPlan  
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	 ID
	 ID
	 ID
	 ID
	 ID
	 ID
	     PlannedStartandEndDate(s)
	 Student Equity Funds
	  OtherFunds**

	A.1 
	A.1 
	  2014,ongoing
	 N/A
	    DistrictGeneralfund–waivers for 

	TR
	  enrolledCCP students 1200

	TR
	 units/term at$46, 

	TR
	 approximately $110-140K/year





	ACTIVITIES: A. ACCESS 
	Beginning in 2014, COM has offered to cover up to 11 units of enrollment fees* for all high school students who enroll at College of Marin in the College Credit Program (CCP) for semester. Students can take advantage of this opportunity to explore areas of interest, deepen learning, build college confidence, and earn transferable credit. This is the second year of augmenting the existing CCP availability by COM waiving unit fees (other mandatory fees, e.g., health fee and course materials must be paid by ea
	xLinktoGoal
	By almosteliminating the costof enrollment, a significantbarrierto accessing highereducationhas beenreduced, allowingstudents to 
	experience the environmentandthelevelof work, buildingself-confidencewhile demystifying college.
	xEvaluationDatatobecollectedincludeenrollmenttrends,demographics,courseselections andperformance. Also trackedwillbe savings tostudents/families,percentage changeinenrollment afterhighschoolatCOM, time todegree/transfer, andcompletion/time todegreefortransferdegrees.Data willbe collectedfor eachterm of enrollmentandreviewedannually.Feedbackwillbe collectedfromhighschoolcounselorsannually andstudents throughregular intervalandadhoc (e.g., CCSSEsurvey)activities.
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	   InstructionalSupportActivities
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	 X
	    StudentServicesorother Categorical Program
	 
	   Curriculum/CourseDevelopmentor Adaptation
	 X
	   DirectStudentSupport

	 
	 
	   ResearchandEvaluation
	 
	  ProfessionalDevelopment
	 
	 





	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.2   Students withdisabilities
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.2   Students withdisabilities
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.2   Students withdisabilities
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.2   Students withdisabilities
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.2   Students withdisabilities
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.2   Students withdisabilities
	   # ofStudentsAffected   LD–approximately20/semester   Tutoring –approximately 40/semester
	  





	A.2 Continue pilot of expanded services and evaluate impact of Student Accessibility Services’ individual tutoring and learning disability testing on student success and equity, for further increased funding consideration. x Activity Type(s): 
	xActivity ImplementationPlanStudentAccessibility Services(SAS)has beenproviding tutoring andlearning disabilityassessmentandcounseling formany years. Evidenceofoverallprogramsuccess is thelackof disproportionateimpactfound,atleastatthe aggregatelevel,forstudents withdisabilities. However, tworecentinitiativesare:1)Anincrease, dueoriginallyto grantfundingin2014, intutoring inSASforEnglish andothersubjects; and2)Anincrease, beginningsummer 2015, inthehours forthe learning disability specialistto do LDassessme
	Regarding the tutoring,process improvements have recentlybeenmade indata collectionforstudents servedandforwhichcourses. Thiswillenable assessmentof impactandenhancedquantitative evaluation ofthetutoring program. Qualitative responses to aSAS studentsatisfactionsurvey in spring 2014were very positive.
	Regarding LDtesting, about14-18students areservedpersemester, witha consistentlymaintainedwaitlistforassessmentandevaluation. Inanefforttoserve morestudents andassistthem ingetting supportmoretimely forfall,the Learning Disabilities Specialistreceivedasummerappointment(newactivity)andanincreaseof4hoursperweek, beginning inthe fall. Previousqualitative responses to aSASstudentsatisfaction survey in spring 2014were also very positive.
	ID
	ID
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	A.2
	A.2
	Summer 2015 to Spring2018
	$8000
	SAS(DSPS):$9000


	Sect
	Sect
	Sect
	Table
	TR
	      District: relocationandrenovation ofSASsuitetoenhance services, 

	TR
	   functionality andcompliance requirements ofservice unit

	TR
	  ($255K); to becompletedJanuary 2016 





	xLinktoGoal
	Students withpotentiallearningdisabilities may not receive accommodations unless they havepreviouslybeenassessed. For many,this is costprohibitive.Those thathadassessmentdone inhighschoolmusthave itrenewedafteraperiod oftime. Increasingstaffing andofferingsummerscheduling ofassessments willallowmore students to participateandreceive earlierassessments, allowing forearlierprovisionofaccommodations-increasing accessibilitytolearning as wellas opportunity forsuccessfulcompletion.  
	Similarly, increasedtutoring willservemorestudents inabroaderarray of subjectswho maybenefitfrom oneon one tutoring inthe SAS.department. .
	xEvaluation
	For bothLDassessmentandtutoring, students servedandresultingcourse/degree/transferoutcomes willbetrackedperterm andannually andincorporatedintoprogram reviewcycles. AdditionaldatawillbecollectedthroughSASstudentsurveysevery 2years andfaculty evaluationprocesses. 
	  ActivityType(s):  Outreach    StudentServicesor other Categorical Program    ResearchandEvaluation
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	 StudentEquity Coordination/Planning    Curriculum/CourseDevelopmentor Adaptation  ProfessionalDevelopment
	  X 
	   InstructionalSupportActivities   DirectStudentSupport 





	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.3  Low-income students  
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	   # ofStudentsAffected 200-300 
	  





	A.3PilotandevaluatetheuseofEquityfundstosupportaccess tocoursematerialsandactivitiesforlowincomestudents,particularlyinBasicSkillscoursesandlearningcommunities.
	A.3PilotandevaluatetheuseofEquityfundstosupportaccess tocoursematerialsandactivitiesforlowincomestudents,particularlyinBasicSkillscoursesandlearningcommunities.

	xActivity ImplementationPlanEOPShasprovidedbookgrants forstudents formany years. More recently, ASCOMandEOPSworkedwiththelibrary topurchase booksforbasicskills mathclassesandcheckthem outtostudents fortheterm. Identificationofcoursesinareas wherethereisdisproportionateimpactinparticipation/achievementbylowincomestudentsandexplorationastowhethermaterials, activityortextbook costsmitigationhas orwouldbewarrantedinvestments.As expected, thisreceiveda hugelywelcomeresponse fromstudents, andas implementedhasaddr
	ID
	ID
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	A.3
	A.3
	Fall2014, ongoing, withassessmentin2017 programreview
	$12,000
	EOPS: approximately$50,000ASCOM: approximately$5000District: faculty/stafftime incoordination,ordering andshelving/distributionofmaterials


	x Link to Goal  Providing resources to fund course materials reduces or removes a barrier to enrollment and retention for low-income and other students. It also supports individual course success, as it eliminates a key barrier, especially in math, of not having course materials when the term has started. 
	xEvaluation
	Datais being collectedeach semesteronthe cost, courses selected, studentretention,performance andprogress where applicable tonextlevel
	(e.g. basicmathsequence).Datais reviewedannually, willbe incorporatedintoprogram reviewsforthe themedcommunities in2017,andare partof annualreporting to theEducationalPlanning Committeeonprogress onimplementationofthestudentequity relatedportions ofthe 
	college’s strategic plan.
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	TR
	 80% Index Success

	 Gender
	 Gender
	 Race
	  F14Total Grades
	 F14 Passed
	 Success Rate
	  Rate (Highest- Asian Female)

	 Overall Total
	 Overall Total
	  
	 14551
	 10817
	 74.3%
	 88.0%

	TR
	 American

	TR
	 Indian or Alaska

	 Female
	 Female
	 Native
	 22
	 17
	 77.3%
	 91.4%

	 Female
	 Female
	 Asian
	 762
	 644
	 84.5%
	 100.0%

	TR
	 Black or African

	 Female
	 Female
	 American
	 609
	 340
	 55.8%
	 66.1%

	 Female
	 Female
	 Hispanic
	 2404
	 1683
	 70.0%
	 82.8%

	 Female
	 Female
	 Multi-Racial
	 460
	 329
	 71.5%
	 84.6%

	TR
	Native Hawaiian 

	TR
	 or

	TR
	Other Pac
	 ific

	 Female
	 Female
	 Islander
	 42
	 17
	 40.5%
	 47.9%

	 Female
	 Female
	 None/Unknown
	 209
	 174
	 83.3%
	 98.5%

	 Female
	 Female
	 White
	 3819
	 3195
	 83.7%
	 99.0%

	 Female Total
	 Female Total
	  
	 8327
	 6399
	 76.8%
	 90.9%

	  
	  
	  
	  
	  
	  
	  

	TR
	 American

	TR
	 Indian or Alaska

	 Male
	 Male
	 Native
	 14
	 9
	 64.3%
	 76.1%

	 Male
	 Male
	 Asian
	 462
	 358
	 77.5%
	 91.7%

	TR
	 Black or African

	 Male
	 Male
	 American
	 446
	 231
	 51.8%
	 61.3%

	 Male
	 Male
	 Hispanic
	 1602
	 1014
	 63.3%
	 74.9%

	 Male
	 Male
	 Multi-Racial
	 397
	 295
	 74.3%
	 87.9%

	TR
	Native 

	 Male
	 Male
	 Hawaiian or
	 13
	 8
	 61.5%
	 72.8%







	Part
	Success Indicator: Course Completion. 
	B. COURSE COMPLETION.  The ratio of the number of credit courses that students, by population group, complete compared to the number of courses in which students in that group are enrolled on the census day of the term.   
	Table
	TR
	District:.  College:   
	Completion Success Rate is the percentage of students who received a passing grade of A, B, C, CR or P (Pass) at the end of the semester.  


	Sect
	Sect
	Table
	TR
	 Other Pacific

	TR
	 Islander

	 Male
	 Male
	 None/Unknown
	 154
	 112
	 72.7%
	 86.1%

	 Male
	 Male
	 White
	 3024
	 2320
	 76.7%
	 90.8%

	 Male Total
	 Male Total
	  
	 6112
	 4347
	 71.1%
	 84.2%




	Reviewing the table above, compared to the highest achieving group (84.5% success rate- by Asian Females), disproportionate impact was found for completion rates (passing grades) for the following groups: x American Indian or Alaska Native Male students (64.3% success rate) x Black / African American Male (51.8%) and Female students (55.8%) x Hispanic / Latino Male students (63.3%) x Native Hawaiian or other Pacific Islander Male (61.5%) and Female (40.5%) students x Additionally, compared to non-foster you
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	TR
	 80% Index Success

	 Gender
	 Gender
	 Disabled
	  F14Total Grades
	 F14 Passed
	 Success Rate
	  Rate (Highest- Disabled Female)

	 Overall Total
	 Overall Total
	  
	 14551
	 10817
	 74.3%
	 91.6%

	 Female
	 Female
	 N
	 7706
	 5895
	 76.5%
	 94.3%

	 Female
	 Female
	 Y
	 621
	 504
	 81.2%
	 100.0%

	 Female Total
	 Female Total
	  
	 8327
	 6399
	 76.8%
	 94.7%

	  
	  
	  
	  
	  
	  
	  

	 Male
	 Male
	 N
	 5719
	 4029
	 70.4%
	 86.8%

	 Male
	 Male
	 Y
	 393
	 318
	 80.9%
	 99.7%

	 Male Total
	 Male Total
	  
	 6112
	 4347
	 71.1%
	 87.6%




	 Success Rates and Disproportionate Impact by PellGrant Offered, Fall 2014 
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	TR
	80% Index Success 

	TR
	Pell Grant 
	  F14Total
	 Rate (Highest -Not  Offered PellGrant 

	 Gender
	 Gender
	 Offered
	 Grades
	  F14Passed
	 Success Rate
	 Female)

	 Overall Total
	 Overall Total
	  
	 14551
	 10817
	 74.3%
	 94.3%

	 Female
	 Female
	No 
	 5913
	 4663
	 78.9%
	 100.0%

	 Female
	 Female
	 Yes
	 2414
	 1736
	 71.9%
	 91.2%

	 Female Total
	 Female Total
	  
	 8327
	 6399
	 76.8%
	 97.4%

	  
	  
	  
	  
	  
	  
	  

	 Male
	 Male
	No 
	 4510
	 3232
	 71.7%
	 90.9%

	 Male
	 Male
	 Yes
	 1602
	 1115
	 69.6%
	 88.3%

	 Male Total
	 Male Total
	  
	 6112
	 4347
	 71.1%
	 90.2%




	pass atgreaterthan70%. ItsAfricanAmerican, Hispanic, andTwo orMoreRaces studentratesarefarlower.
	pass atgreaterthan70%. ItsAfricanAmerican, Hispanic, andTwo orMoreRaces studentratesarefarlower.

	Forstudentswithdisabilities,againusingthe80%calculation,nodisproportionateimpactwas foundforcoursesuccessrateforstudentsreceivingdisability-relatedservices.This isconsistentwiththepreviousstudyfromFall2010 –Fall2013(AppendixCompletion 2: GenderandDisability),thoughfemalestudentswithoutdisabilitiesachievedthegreatestsuccessover thatlongerperiod.Asreferencedelsewhere,closerstudyofsubpopulationsofstudentswithdisabilitiesisneededto betterassess ifthereis DIwithinthispopulation.
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	 Success Rates and Disproportionate Impact by Foster Youth Status, Fall2014  
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	TR
	 80% Index Success

	TR
	 Foster Youth
	  F14Total
	  Rate (Highest-Not   Foster Youth-

	 Gender
	 Gender
	  (Self-Reported)
	 Grades
	 F14 Passed
	 Success Rate
	 Female)

	 Overall Total
	 Overall Total
	  
	 14551
	 10817
	 74.3%
	 96.2%

	 Female
	 Female
	 Yes
	 124
	 59
	 47.6%
	 61.6%

	 Female
	 Female
	Unknown/Not  Stated
	 8203
	 6340
	 77.3%
	 100.0%

	 Female Total
	 Female Total
	  
	 8327
	 6399
	 76.8%
	 99.4%

	  
	  
	  
	  
	  
	  
	  

	 Male
	 Male
	 Yes
	 77
	 50
	 64.9%
	 84.0%

	 Male
	 Male
	Unknown/Not  Stated
	 6035
	 4297
	 71.2%
	 92.1%




	NonPellAwardedFemalesare,similarly to 2010-2013(AppendixCompletion3: GenderandPellandBOG), thetop-achieving group. Usingthe80%calculation, againnodisproportionateimpactwas foundforcompletionrates(passinggrades)forstudentsreceivingPellgrants.Inthe previousstudy,males receivingPellwere(80.8%)significantlylowerthanothersandonthecuspoffailingtoachieve80%.ForFall2014,this wasagainthelowestgroup, butcloser to themean.
	AnanalysisofBOG statusneedsto beupdated.For 2010-2012,NonBoardofGovernors(BOG)FeeWaiverAwardedFemalesarethetopachievinggroup.Usingthe80%calculation,nodisproportionateimpactwasfoundforcompletionrates(passinggrades)forstudentsreceivingBOGFeeWaivers,thoughmales (80.1%)aresignificantlylowerthanothersandhavevirtuallynomarginbeforefailing toachieve80%.Disaggregatedbyyears, malesdidfallbelowthisthresholdinonerecentyear(73.5%in2011).Thesedata areconsistentwiththePelldatainidentifyinglowerincomemalestudentsathighest
	Sect
	                                                                             Success Rates andDisproportionate ImpactbyVeteranStatus,Fall2014GenderVeteran (Self-reported)F14TotalGradesF14PassedSuccess Rate80% Index SuccessRate (Highest-Veteran-Male)Overall TotalVeteran (Self-reported)145511081774.3%95.6%FemaleYes543259.3%76.2%FemaleUnknown/Not Stated8273636777.0%99.0%Female Total8327639976.8%98.8%MaleYes16212677.8%100.0%MaleUnknown/Not Stated5950422170.9%91.2%Male Total6112434771.1%91.4%
	                                                                             Success Rates andDisproportionate ImpactbyVeteranStatus,Fall2014GenderVeteran (Self-reported)F14TotalGradesF14PassedSuccess Rate80% Index SuccessRate (Highest-Veteran-Male)Overall TotalVeteran (Self-reported)145511081774.3%95.6%FemaleYes543259.3%76.2%FemaleUnknown/Not Stated8273636777.0%99.0%Female Total8327639976.8%98.8%MaleYes16212677.8%100.0%MaleUnknown/Not Stated5950422170.9%91.2%Male Total6112434771.1%91.4%
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	Link



	Male Total
	Male Total
	Male Total
	6112
	4347
	71.1%
	92.0%


	NonFoster YouthFemalesarethe top-achievinggroup,though with theadditionalyearforFall2014,thedataremainlimitedtothethreemostrecent.Usingthe80%calculation,forthemostrecent fallFosterYouthfemales(47.6%)disproportionateimpactwasfoundforcompletionrates(passinggrades)forFosterYouthfemales(61.6%).ThisvarieswithFall2012 -2013(Appendix Completion4: GenderandFosterYouth), wheredisproportionateimpactwasfoundforcompletionratesforFosterYouthmales(56%).Thissuggests furtherstudy overtime, againnoting thatimprovingreportin
	http://www.cacollegepathways.org/sites/default/files/datasheet_jan_2014_update.pdf
	http://www.cacollegepathways.org/sites/default/files/datasheet_jan_2014_update.pdf


	Reports produced by the Office of PRIE
	Source:  COM’s internaldata
	Students who did not state their gender are excluded
	Success RateCalculation = Grades of A, B, C, CR, P divided by A, B, C, CR, P, D, F, FW, NC, NP, W. Success Rateis the percentage ofstudentswho received apassing grade of A, B, C, CR or P (Pass) at the endof the semester.("Incomplete", "In Progress" and "Report Delayed" grades are excluded from the calculation.) 
	ForFall2014, ascomparedwithpreviousdata forFall2012-2013(see AppendixCompletion
	5:GenderandVeterans), VeteranMalesreplacedNonVeteranFemalesasthetop-achieving.group, thoughthedataareagain limitedtotheserecentterms andunderreportedveteran.numbers.However, usingthe80%calculation, forthe mostrecentterm,disproportionate.impactwasfoundforcompletionrates(passinggrades)forfemalestudentswhoalso.identifyasveterans (76.2%)..
	Insummary,thereareindicatorsof disproportionate impact(DI) incoursecompletion forBlack/AfricanAmericanfemales (66.1%) andmales (61.3%), andHispanic/Latinos(74.9%).Withtheexception ofHispanic/Latinas,who at82.6%areoverbutcloseto the80%thresholdfordisproportionateimpact,thisrecentdataisconsistentwith prior trends.This is alsoconsistentforAmericanIndian/Alaska Nativemales(76.1%) andforbothfemale(47.9%)andmale NativeHawaiianorPacificIslander(72.8%)students, thoughthe nforeach ofthesegroups isquitesmall.
	Indicatorsof DIwere foundforbothfemalefoster youth(61.6%)andfemaleveterans(76.2%). Therewas notanindicationofDI for those qualifying forPellGrant(thoughmalesareatthe threshold),norforstudents withdisabilities. Again, itis notablethatthereareaspectrumof studentdisabilities andfurtherresearchis plannedto identify subpopulations whomay be experiencing DI.
	Dataforveteransandfosteryoutharenotavailable onthecurrentScorecard, as these groups were incorporatedinto enhanceddatareporting subsequently. Furthermore, the collegehas identifiedthatforboththesegroups,data collectionhas not beenconsistentlycapturedoverchanges inadmissionapplicationandstudentinformationsystem. Additionally, giventhatveteranandfosteryouthstudents appear to under self-reportininitialapplication,thereis asignificantopportunityto bettercoordinatedata collection withoffices andservicesthatthest
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	GOALS, ACTIVITIES, FUNDINGAND EVALUATION: COURSECOMPLETION
	GOALB.The goalis toimprovecourse completionforthe following target populations identifiedinthecollegeresearchas experiencing a disproportionateimpact:
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s)   # ofStudentsAffected B.1   Students not attendingor under   Currentlyoutreachto 50-75/semester, growing     performingincourses    promotion andstaffingto supportadditional outreach    
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	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s)   # ofStudentsAffected B.1   Students not attendingor under   Currentlyoutreachto 50-75/semester, growing     performingincourses    promotion andstaffingto supportadditional outreach    
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	ACTIVITIES:B.COURSE COMPLETIONB.1.Continueandexpandimplementation ofCOMCARE early alertprogramtoassistandretainstudents atrisk.xActivityType(s):
	X
	X
	X
	Outreach
	StudentEquity Coordination/Planning
	InstructionalSupportActivities

	X
	X
	StudentServicesorother CategoricalProgram
	Curriculum/CourseDevelopmentorAdaptation
	X
	DirectStudentSupport

	TR
	ResearchandEvaluation
	ProfessionalDevelopment


	xActivity ImplementationPlan
	Incoordination withSSSP outreachto atriskpopulations, including those onacademic probationor dismissal status, thoseundecidedinmajor, .andstudents inbasicskills, the districthas launched“COMCARE”, anearlyalertandintervention program whichprovides resources forstaffand.faculty toaddress and/or referstudents whomay be exhibiting behaviorsthataren’tconducive to studentsuccess. The online reportingtool.providesa structureforcoordinatedidentificationandresponsefor struggling students,andempowers morestaffto inte
	1.
	1.
	1.
	Faculty andstaffare encouragedto addressconcerns directly, as appropriate to positively impactthe student’s success. They may documenttheiractivity andenlistconsultationifdesired. Ifadditionalinterventionisneeded, they mayrequestthis throughthe online reporting toolandthe studentwillbe referredto faculty orstaffwho have thebestconnection withthe studentandtheirissue(s).

	2.
	2.
	The faculty orstaffreceiving a COMCares reportwillthendo outreach tothestudentinorder to explore issues thatmay be impacting theirsuccess andworktogetherto developanactionplanthestudentcanimplement. They willthenfollow uptoensurestudentis completingnecessary steps to address issue(s).

	3.
	3.
	The process utilizes technology(Advocate by Symplicity)so staffcansee(securely) whereanissue is inprocess andbuilds effective, timely


	communication withfaculty intothe process.The CareTeam consists ofthree teams:
	1.
	1.
	1.
	The StudentConductTeam (SCT) assesses andevaluatesthe disturbing behaviorofreferredstudents, anddetermines the necessary responsewithinthe studentStandards ofConduct.

	2.
	2.
	The Academic CareTeam (ACT) assists instructors as they identify negative behaviorrelatedtoacademic performance,e.g., absences,failingacademic performance,failuretoturninassignments andprovidesassistance andreferralforthesestudents toturnnegativeacademicperformanceinto positive academic behavior.

	3.
	3.
	The BehavioralInterventionTeam (BIT) assesses andevaluates disturbing behavior ofreferredstudents, andconnects disparate (andtherefore seeminglyinnocuous orless troubling)pieces ofinformationthatmay indicate amore serious oracuteproblem,anddesignsinterventions.


	While COMCARE is broadlyofferedasa resourceforfaculty andstaff, notablypromotedthroughflex training inservices forthe pasttwo years,particular efforthas beenmade to providedoutreachto andworkwiththe basicskills faculty tosupportstudents whoareatgreatestriskforcompletion. The majority ofstudents engaging inreferredcrisis/personalcounseling arehistorically underrepresentedminority students, AfricanAmerican, Latino/a,as wellas low incomestudents.
	ID
	ID
	ID
	PlannedStartandEndDate(s)
	Student Equity Funds
	OtherFunds**

	B.1
	B.1
	PilotFall2014, expanding to allcounselorsin2016andongoing
	N/A
	SSSP-counseling facultyandearly alertsoftware:approximately$50,000District–DirectorofStudentActivities andAdvocacy andotherstaffsupport:$15,000


	xLinktoGoalThe COMCARE program encouragesfacultytoengage students whomaybe struggling, offers consultationresources andcentralized coordinationso thatstudents whomaybe strugglinginmore thanone class or areaoftheir engagementwiththe college receive more coordinated intervention(s). Activities, whether facultyengaginginthe classroom or counselor outreach, communicate tothestudents thecollege’s effort tobe asupportive partner intheir success.
	xEvaluationTwofollowupmeetings were held with the pilotcounselingfacultyresponders andfeedbackfrom boththe facultydirectlyandindirectlyfrom students engage was incorporated intoprocess improvements, as wellas subsequenttrainingandoutreachtoadditionalfacultyandstaff.Additionalfacultybeyondthe pilotgrouphave been added in fall2015. Acounselingfacultycoordinator willbe designated inspring2016andthe remainingfacultyinEOPS, SAS andcounselingtrained toparticipate. Evaluationofthe program willbe provided in SSSP e
	B.2   Enhance coordination and expand opportunities for students to participate in learning communities. 
	   xActivityType(s): X Outreach X StudentEquity Coordination/Planning  X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor Program Adaptation    ResearchandEvaluation   ProfessionalDevelopment     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffectedB.2   Incoming students, particularly AfricanAmerican,Latino  100 -200    andlow-income,firstgeneration students   
	   xActivityType(s): X Outreach X StudentEquity Coordination/Planning  X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor Program Adaptation    ResearchandEvaluation   ProfessionalDevelopment     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffectedB.2   Incoming students, particularly AfricanAmerican,Latino  100 -200    andlow-income,firstgeneration students   
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	   xActivityType(s): X Outreach X StudentEquity Coordination/Planning  X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor Program Adaptation    ResearchandEvaluation   ProfessionalDevelopment     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffectedB.2   Incoming students, particularly AfricanAmerican,Latino  100 -200    andlow-income,firstgeneration students   
	   xActivityType(s): X Outreach X StudentEquity Coordination/Planning  X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor Program Adaptation    ResearchandEvaluation   ProfessionalDevelopment     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffectedB.2   Incoming students, particularly AfricanAmerican,Latino  100 -200    andlow-income,firstgeneration students   
	   xActivityType(s): X Outreach X StudentEquity Coordination/Planning  X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor Program Adaptation    ResearchandEvaluation   ProfessionalDevelopment     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffectedB.2   Incoming students, particularly AfricanAmerican,Latino  100 -200    andlow-income,firstgeneration students   
	 X X 
	   InstructionalSupportActivities   DirectStudentSupport    






	x Activity Implementation Plan   Continue learning community planning and development, to enhance cohort based, collaborative teaching, student support, as well as embedded services to increase course completion and retention.  Expand opportunities for students to participate in First Year Experience and other learning communities. Incorporate accelerated coursework where possible.     Research on the effectiveness of learning communities is well established. Schlossberg’s theory of Mattering and Marginalit
	The college has had a Puente cohort for eight years. 2015-16 is the second year of First Year Experience and Summer Bridge, and first year of Umoja. There is an opportunity to engage more students through expanding these themes and adding others, such as STEM. In fall 2015, a learning community mini summit was held for current and interested faculty and others. The following themes were discussed: x SWOT (Strengths, Weaknesses, Opportunities and Threats) Analysis x What opportunities exist for collaboration
	ID
	ID
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	B.2
	B.2
	Fall2015planning,ongoingdevelopment
	N/A
	District: renovatedspacetoprovide forgatherings, programs andactivities forlargergroups ofstudentsinlearning communities ($20K)


	xLinktoGoal
	Learningcommunities providedcoordinatedsupportandconnectionforstudents, as faculty collaborateonintegration ofcurriculum andstudentsupportthatis complementaryanddesignedto enhancestudentengagement. Moreover, acceleratedEnglishcurriculumhas beenincorporatedintosomeof the existingLCs, reducing time inBasicSkills andtodegree/transferpreparedness.
	xEvaluation
	Summer Bridge andFYEhave doneannualreviews; thesehave includedstudentsurveysas wellas enrollmentandachievementmetrics. Umoja hasjustbegunbutwillsimilarly do qualitative andquantitativeassessments.As discussedatthe mini-summit,itis criticaltocode thestudentparticipants appropriately inBannerso thatfuture equity andothermetrics forparticipants canbeassessed. Formalprogram reviews willbe completedby thecurrentLCs in2017. 
	B.3Reviewcurrentcourse prerequisites,co-requisites andadvisoriesandassess studentsuccessincourseslackingprerequisitesoradvisories.xActivityType(s):
	B.3Reviewcurrentcourse prerequisites,co-requisites andadvisoriesandassess studentsuccessincourseslackingprerequisitesoradvisories.xActivityType(s):

	Table
	TR
	Outreach
	StudentEquity Coordination/Planning
	InstructionalSupportActivities

	TR
	StudentServicesorother CategoricalProgram
	X
	Curriculum/CourseDevelopmentorAdaptation
	DirectStudentSupport

	TR
	ResearchandEvaluation
	ProfessionalDevelopment


	xTargetStudent Group(s)& #ofEach Affected*:
	ID
	ID
	ID
	Target Group
	# ofStudentsAffected

	B.2
	B.2
	Allstudents, butanotable subpopulation arestudents inESLorBasicSkills English whomay be underpreparedfor coursework
	300-400


	xActivity ImplementationPlan
	Reviewcurrent course prerequisites,co-requisitesandadvisoriesandassessstudentsuccessincourseslacking prerequisitesoradvisories.Identificationandassessmentofprerequisitecoursesaswellascoursesthatshouldhavepre-requisitesforunpreparedstudents
	ID
	ID
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	B.2
	B.2
	Spring 2016 developlistby academic unitofpre/co-requisites andadvisoriesanddistribute forreviewas partof 2016-2018program review
	N/A
	District: salary andbenefits forfaculty conducting review


	xLinktoGoal
	Ensurethatrequirements oradvisories areappropriatelyplacedsothatstudents have the greatestopportunity to succeedincourseworkthey areeligible toenrollin, andthatconversely unnecessary limitationsdonotrequirestudentstofirstenrollincoursesthatreduce theirmotivationordelay theirtime to completion.
	xEvaluation
	Prepare informationby discipline andcourseaboutprerequisites,co-requisites andadvisories. Ensurethattheseareincorporatedintothreeyear cycle ofprogram revieworsooner, as applicable, suchas course changesubmissions.Trackchangesandsubsequentcompletion metricsfor courses affected. 
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	Success Indicator: ESL and Basic Skills Completion .
	C.ESLAND BASICSKILLSCOMPLETION.The ratioofthe numberof studentsby populationgroupwho complete adegree-applicable course afterhaving completedthe finalESLorbasicskills coursecomparedto the numberofthose students who complete sucha finalESLorbasicskills course.Calculateprogress rates throughbasicskills bydividing:Cohortdata isnotyetavailable forfosteryouthandveteranstudents.Furtherstudy formorerecentterms willneedtobe completed, althoughthemetrics willreflectthe moretruncatedeventhorizon(i.e., lessthansixyear
	Utilizing Scorecard data for the most recent cohorts, 2006-2009, compared to the highest achieving group by ethnicity (54.3% success rate- by Asian students), disproportionate impact was found for Basic Skills English completion rates for: x Black / African American students (27.7%) x Hispanic / Latino/a students (38.9%) x Male students, 38.7%, compared with 49.2% for Female students 
	Utilizing Scorecard data for the most recent cohorts, 2006-2009, compared to the highest achieving group by ethnicity (54.3% success rate- by Asian students), disproportionate impact was found for Basic Skills English completion rates for: x Black / African American students (27.7%) x Hispanic / Latino/a students (38.9%) x Male students, 38.7%, compared with 49.2% for Female students 
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	  RemedialMath
	2006- 2009
	2006- 2009
	2006- 2009
	2006- 2009
	  

	TR
	 Combined
	 AdditionalNumber # Needed 

	TR
	 Combined
	 cohort
	  Neededto to

	  
	  
	 Cohort Size
	 successful outcome
	Cohort Rate 
	 DI2006- 2009
	 Achieve Achieve Equity Equity

	 All
	 All
	1,172 
	 331
	 28.2%
	 95.5%
	  

	 Female
	 Female
	 656
	 194
	 29.6%
	 100.0%
	  

	Male 
	Male 
	 514
	 137
	 26.6%
	 90.1%
	  

	 
	 
	 
	 
	 
	 
	  

	  AfricanAmerican
	  AfricanAmerican
	 126
	 12
	 9.5%
	 26.3%
	15 11 

	   AmericanIndian/AlaskaNative
	   AmericanIndian/AlaskaNative
	 8
	 2
	 25.0%
	  
	  

	 Asian
	 Asian
	 69
	 25
	 36.2%
	 100.0%
	  

	 Filipino
	 Filipino
	 24
	 4
	 16.7%
	 46.0%
	 3 2

	 Hispanic
	 Hispanic
	 222
	 64
	 28.8%
	 79.6%
	27  5

	  PacificIslander
	  PacificIslander
	 9
	 1
	 11.1%
	  
	  

	 White
	 White
	 616
	 194
	 31.5%
	 87.0%
	  

	  
	  
	  
	  
	  
	  
	  

	   EconomicallyDisadvantaged:No
	   EconomicallyDisadvantaged:No
	 669
	 193
	 28.8%
	 100.0%
	  

	  EconomicallyDisadvantaged:Yes 
	  EconomicallyDisadvantaged:Yes 
	 503
	 138
	 27.4%
	 95.1%
	  

	  
	  
	  
	  
	  
	  
	  

	    StudentswithDisabilities: No
	    StudentswithDisabilities: No
	 995
	 269
	 27.0%
	 77.2%
	116 27   

	   StudentswithDisabilities:  Yes
	   StudentswithDisabilities:  Yes
	 177
	 62
	 35.0%
	 100.0%





	Using the 80% Index for equity, the greatestdisproportionateimpactwas foundas follows:
	1.
	1.
	1.
	BlackorAfricanAmericanstudents,51.0%

	2.
	2.
	Hispanic/Latino students, 71.6%;

	3.
	3.
	Malestudents, 78.6%


	No disproportionateimpactwas foundby incomeorforstudents withdisabilities.
	UtilizingScorecarddataforthe mostrecentcohorts, 2006-2009, comparedtothe highestachieving groupby ethnicity(36.2% success rate-by Asianstudents), disproportionateimpactwas foundforBasicSkills Mathcompletion rates for:
	xBlack/AfricanAmericanstudents(9.5%)
	xFilipinostudents(16.7%)
	xHispanic/Latino/astudents (28.8%)
	Using the 80% Index for equity, the greatestdisproportionateimpactwas foundas follows:
	1.
	1.
	1.
	BlackorAfricanAmericanstudents,26.3%

	2.
	2.
	Filipinostudents,46.0%

	3.
	3.
	Hispanic/Latino students, 79.6%;


	No disproportionateimpactwas foundby gender,income,orforstudents withdisabilities.
	 ESL.     2006-2006-2006-  RemedialESL2006-2009  2009 2009 2009   Additional Combined Number# Needed  cohort  Neededto to Combined successfulCohort  DI2006- Achieve Achieve    CohortSize outcome Rate 2009 Equity Equity All 377 67 17.8% 83.6%   Female 226 48 21.2% 100.0%  Male  149 19 12.8% 60.2%11  4         AfricanAmerican 8 1 12.5%       AmericanIndian/AlaskaNative 1 1 100.0%     Asian 80 14 17.5% 70.0% 7 2 Filipino 8 2 25.0%     Hispanic 166 21 12.7% 50.7%14 13   PacificIslander 0 0 N/A     White 56 14 2
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	 ESL.     2006-2006-2006-  RemedialESL2006-2009  2009 2009 2009   Additional Combined Number# Needed  cohort  Neededto to Combined successfulCohort  DI2006- Achieve Achieve    CohortSize outcome Rate 2009 Equity Equity All 377 67 17.8% 83.6%   Female 226 48 21.2% 100.0%  Male  149 19 12.8% 60.2%11  4         AfricanAmerican 8 1 12.5%       AmericanIndian/AlaskaNative 1 1 100.0%     Asian 80 14 17.5% 70.0% 7 2 Filipino 8 2 25.0%     Hispanic 166 21 12.7% 50.7%14 13   PacificIslander 0 0 N/A     White 56 14 2
	 ESL.     2006-2006-2006-  RemedialESL2006-2009  2009 2009 2009   Additional Combined Number# Needed  cohort  Neededto to Combined successfulCohort  DI2006- Achieve Achieve    CohortSize outcome Rate 2009 Equity Equity All 377 67 17.8% 83.6%   Female 226 48 21.2% 100.0%  Male  149 19 12.8% 60.2%11  4         AfricanAmerican 8 1 12.5%       AmericanIndian/AlaskaNative 1 1 100.0%     Asian 80 14 17.5% 70.0% 7 2 Filipino 8 2 25.0%     Hispanic 166 21 12.7% 50.7%14 13   PacificIslander 0 0 N/A     White 56 14 2





	UtilizingScorecarddataforthe mostrecentcohorts, 2006-2009, comparedtothe highestachieving groupby ethnicity(25%success rate-by Whitestudents), disproportionate impactwas foundforESLcompletionrates for:
	xHispanic/Latino/astudents (12.7%)
	xAsianstudents (17.5%)
	xMalestudents, 12.8%(comparedto 21.2%forFemalestudents)
	Using the 80% Index for equity, the greatestdisproportionateimpactwas foundas follows:
	1.
	1.
	1.
	Hispanic/Latino students, 50.7%;

	2.
	2.
	Malestudents, 60.2%

	3.
	3.
	Asianstudents, 70.0%


	Insummary,disproportionate impactwas found as follows:
	Allthreedisciplines-BasicSkills English,BasicSkills MathandESL:xHispanic/Latino/a students 
	BasicSkills MathandBasicSkills EnglishxBlackorAfricanAmericans 
	 
	 
	 
	 
	 
	 

	  BasicSkills Math.
	  BasicSkills Math.

	 x  FilipinoStudents
	 x  FilipinoStudents

	 
	 

	 ESL
	 ESL

	 x  AsianStudents
	 x  AsianStudents





	No disproportionateimpactwas foundforlow-income students orforstudents withdisabilities. Infact,studentswithdisabilitiescompletedathigherrates inallthree disciplines. Asnotedelsewhere, furtherstudy disaggregatedby typesofdisabilities maybeinsightful, aswouldanalysis of useof learning supportssuchas individualorgrouptutoring.
	GOALS, ACTIVITIES, FUNDINGAND EVALUATION: ESLAND BASIC SKILLS COURSECOMPLETION
	GOALS, ACTIVITIES, FUNDINGAND EVALUATION: ESLAND BASIC SKILLS COURSECOMPLETION
	GOALC.The goalis toimproveESL andbasicskills completionforthe following targetpopulations identifiedinthe collegeresearchas experiencing adisproportionateimpact:
	Target Population(s)
	Target Population(s)
	Target Population(s)
	Current gap, year
	Goal*
	Goal Year

	BlackorAfricanAmericanstudents
	BlackorAfricanAmericanstudents
	2006-09cohort;51%BSE; 26.3%BSM
	Sustained80%or higherproportionalsuccess rate:14studentsBSE;11students BSM
	2019

	Hispanic/Latino/a students
	Hispanic/Latino/a students
	2006-09cohort;71.6%BSE;79.6%BSM; 50.7%ESL
	Sustained80%or higherproportionalsuccess rate: 15studentsBSE;5 studentsBSM; 13students ESL
	2019

	Malestudents
	Malestudents
	2006-09cohort;78.6%BSE;60.2%ESL
	Sustained80%or higherproportionalsuccess rate: 28studentsBSE;4 studentsESL
	2019


	*Expressedas eitherapercentage ornumber**Benchmarkgoalsareto bedecidedby the institution.
	Filipinostudentshadthesecondhighestgapinproportionality at46%for this indicatorinBasicSkills Math.  However,significantlylarger populations ofstudents areBlackorAfricanAmerican, Hispanic/Latino/a,andofcourse overlapwithMale. Additionally, since a numberof the initiatives serve multiplepopulations,the focus forgoals forthisindicatorwillbethe largerpopulationsnotedabove.
	StudentEquity andbroader, collaborativeinstitutionalplanningandinitiatives seekto supportachievementofBSI’s nearerterm goals forallBasicSkills andESL students:
	 X Outreach  StudentEquity Coordination/Planning  X   InstructionalSupportActivities     StudentServicesorother Categorical   Curriculum/CourseDevelopmentor  X  DirectStudentSupport  ProgramAdaptation     ResearchandEvaluation  ProfessionalDevelopment         xTargetStudent Group(s)& #ofEach Affected*: ID Target Group(s)  # ofStudentsAffected   C.1   Latinomiddle schoolstudents 30     
	 X Outreach  StudentEquity Coordination/Planning  X   InstructionalSupportActivities     StudentServicesorother Categorical   Curriculum/CourseDevelopmentor  X  DirectStudentSupport  ProgramAdaptation     ResearchandEvaluation  ProfessionalDevelopment         xTargetStudent Group(s)& #ofEach Affected*: ID Target Group(s)  # ofStudentsAffected   C.1   Latinomiddle schoolstudents 30     
	 X Outreach  StudentEquity Coordination/Planning  X   InstructionalSupportActivities     StudentServicesorother Categorical   Curriculum/CourseDevelopmentor  X  DirectStudentSupport  ProgramAdaptation     ResearchandEvaluation  ProfessionalDevelopment         xTargetStudent Group(s)& #ofEach Affected*: ID Target Group(s)  # ofStudentsAffected   C.1   Latinomiddle schoolstudents 30     
	 X Outreach  StudentEquity Coordination/Planning  X   InstructionalSupportActivities     StudentServicesorother Categorical   Curriculum/CourseDevelopmentor  X  DirectStudentSupport  ProgramAdaptation     ResearchandEvaluation  ProfessionalDevelopment         xTargetStudent Group(s)& #ofEach Affected*: ID Target Group(s)  # ofStudentsAffected   C.1   Latinomiddle schoolstudents 30     
	 X Outreach  StudentEquity Coordination/Planning  X   InstructionalSupportActivities     StudentServicesorother Categorical   Curriculum/CourseDevelopmentor  X  DirectStudentSupport  ProgramAdaptation     ResearchandEvaluation  ProfessionalDevelopment         xTargetStudent Group(s)& #ofEach Affected*: ID Target Group(s)  # ofStudentsAffected   C.1   Latinomiddle schoolstudents 30     
	 X Outreach  StudentEquity Coordination/Planning  X   InstructionalSupportActivities     StudentServicesorother Categorical   Curriculum/CourseDevelopmentor  X  DirectStudentSupport  ProgramAdaptation     ResearchandEvaluation  ProfessionalDevelopment         xTargetStudent Group(s)& #ofEach Affected*: ID Target Group(s)  # ofStudentsAffected   C.1   Latinomiddle schoolstudents 30     
	 X Outreach  StudentEquity Coordination/Planning  X   InstructionalSupportActivities     StudentServicesorother Categorical   Curriculum/CourseDevelopmentor  X  DirectStudentSupport  ProgramAdaptation     ResearchandEvaluation  ProfessionalDevelopment         xTargetStudent Group(s)& #ofEach Affected*: ID Target Group(s)  # ofStudentsAffected   C.1   Latinomiddle schoolstudents 30     






	Increase thepercentageof studentswho begin at 3 levels below collegelevel English, and successfullycomplete collegelevel English withinfouryears by 5%annually in 2014-2015, 2015-2016and2016-2017 over2010-2011.Increase thepercentageof studentswho begin at 3 levels below collegelevel math,and successfullycomplete collegelevel math within fouryears by 5%annually in 2014-2015, 2015-2016and2016-2017 over2010-2011.Improvethe non-credit and credit ESL programs and develop effectivesupport programs to support the e
	ACTIVITIES:C.ESLANDBASIC SKILLS COURSE COMPLETIONC.1Sponsor Algebra Academy to enhance mathpreparedness, STEMcareerinterestandcollegegoingbehaviorof firstgeneration,low income, English learnerLatinostudents inMarinCounty.xActivityType(s)
	xActivity ImplementationPlan
	This is apartnershipwiththeNorthBay LeadershipCouncil(NBLC), anemployer-ledpublicpolicyadvocacy organizationcommittedto providing leadershipinwaystomake theNorthBay sustainable, prosperous andinnovative.NBLChas identifiedimproving publiceducation as atoppriority inrecognitionthatbetter early childhoodeducation,closingthe achievementgapforLatinostudents, 
	increasedreadiness forcollege andcareers, andgreaternumbers ofstudents pursuing mathandscience majors, are fundamentalto gaining acompetitive edge as a regional economy thatis also facing serious challenges to ourability toretainandattractnew jobs.
	NBLC’s AlgebraAcademyProgramis a life-changing program fora targetedgroupof studentsessentialto thefutureofthe NorthBay.The summeracademies areground-breaking Public/Private Partnershipsto improvecollegeandcareerreadiness forrising 
	eighthgrade Englishlearners, preparing them to become productive members oftheNorthBay’sworkforce andcommunity.
	Algebra isanimportantpartof the required courses forentry intothe CSU andUCsystem, anda gatewaytoexcitingstudentsabout majoring inmath, science, engineering andtechnology. Bysupporting thisprogram, sponsorsplay a criticalroleinensuring we have theskilledworkforce needed.
	2015-16willbethe secondyear COMhas beena sponsorandsixthyearof the program. Sponsorshiphelps pay forteachers,backpacks, supplies, parent/studentorientation meetings andagraduationceremony foreachacademy. COMalsosponsorstwo daysout ofthe 2weeks ofAlgebraAcademy andhave thestudents oncampus forfour hours.The mathteacher providesabout 90 minutes ofhands onmathinstruction,andCOMlinesupcollegefacultytopresentonhow they usemathintheirdisciplines.This pastyear, JasonDunn, Fine Arts, willledanactivity onhow to calc
	ID
	ID
	ID
	PlannedStartandEndDate(s)
	Student Equity Funds
	OtherFunds**

	C.1
	C.1
	2014-2015ongoing
	$5000 cohortsponsorshipplus lunchduring site visitandmajors/careerorientation
	$5000 NorthBay LeadershipCouncilforadditionalcohort


	xLinktoGoal
	Additionalmathinstructionandpracticeinsummerbefore highschoolenhances students’ preparednesstosucceedatimmediate
	nextlevel, improvingstartto highschool,andcontribute to higher mathcompletionandplacement.Exposureto collegeanduse of
	mathby facultyfrom multipledisciplines reinforces appreciationandprovides exposureto differentmajors andcareers whilepromotingCollege of Marinandcollegeattendance ingeneral.
	xEvaluationDataarecollectedattheK-12levelonprogress andperformanceof students.Thereisanopportunity toassess progress ofstudents who specificallyattendCOM, andinthefuturetransferanddegreeattainment,as thefirstcohortwouldbe transferring attheendofthis year.
	C.2 Create Math Professional Alignment Council to align high school to college math curriculum/course content to reduce math 
	C.2 Create Math Professional Alignment Council to align high school to college math curriculum/course content to reduce math 

	placementinto collegebasicskills level.xActivityType(s):
	Table
	TR
	Outreach
	StudentEquity Coordination/Planning
	InstructionalSupportActivities

	TR
	StudentServicesorother CategoricalProgram
	X
	Curriculum/CourseDevelopmentorAdaptation
	DirectStudentSupport

	TR
	ResearchandEvaluation
	X
	ProfessionalDevelopment


	xTargetStudent Group(s)& #ofEach Affected*:
	ID
	ID
	ID
	Target Group
	# ofStudentsAffected

	C.2
	C.2
	Marincounty highschoolstudents
	Approximately 4000 peryear


	xActivity ImplementationPlan
	AppendixBasic2:MathProfessionalAlignmentCounciloutlines thenature of the problemintransition ofstudentsfrom highschoolto college. COM’s BSI groupfurthernotesthatinbasicskills math,students placedthree levelsbelow transferhave a 2-3% completionrate ofa transferlevelmathclass ina two-yearperiod. Getting students intocollege morepreparedtodocollege levelmatheliminates thecurrentchallengeof students notprogressing from basicskills. Collegeof Marin,MarinCounty Office ofEducationandMarinCommunity Foundationarecol
	ID
	ID
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	C.2
	C.2
	Fall2015–Spring 2018
	N/A
	MarinCommunity Foundation -$15K


	xLinktoGoalImprovedalignmentwillenhance themathpreparation forhighschoolstudents to achieve amoreseamless transition tocollege levelwork, reducingnumberofstudents enrolledinbasicskills andsemesters belowcollegelevel.
	xEvaluationThe process ofcollaborationis justunderway, sotimelineandmetricsareto bedeveloped;however, tracking highschoolperformanceandcourses completedas comparedwithinitialCOMplacement,number ofstudents andplacementinmathaboveandbelowcollegelevel, performanceandpersistence outcomes.
	                                     xActivityType(s):XOutreachStudentEquity Coordination/PlanningXInstructionalSupportActivitiesXStudentServicesorother CategoricalProgramXCurriculum/CourseDevelopmentorAdaptationXDirectStudentSupportResearchandEvaluationProfessionalDevelopment
	                                     xActivityType(s):XOutreachStudentEquity Coordination/PlanningXInstructionalSupportActivitiesXStudentServicesorother CategoricalProgramXCurriculum/CourseDevelopmentorAdaptationXDirectStudentSupportResearchandEvaluationProfessionalDevelopment
	                                     xActivityType(s):XOutreachStudentEquity Coordination/PlanningXInstructionalSupportActivitiesXStudentServicesorother CategoricalProgramXCurriculum/CourseDevelopmentorAdaptationXDirectStudentSupportResearchandEvaluationProfessionalDevelopment

	                    xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedC.2Firstgeneration,low income LatinoandAfricanAmerica students100
	                    xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedC.2Firstgeneration,low income LatinoandAfricanAmerica students100

	C.3 Continue growth of Summer Bridge program. 

	xActivity ImplementationPlanManystudents cometo COMlessthanfullypreparedto be successfulacademically.SummerBridge is one ofthe college’sstrategies inthe StudentEquity planto reducethe preparedness gap. Thisprogram, successfully implementedelsewhereandinfirsttwo years atCOM, targets incoming lowincomeandfirstgeneration, first-timecollegestudents(withhigherrepresentationamong LatinoandAfricanAmericanstudents)fordecreasedtime tocollegelevelreadinessandanimprovedtransitionexperience.The structureisparticipation
	ID
	ID
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	C.2
	C.2
	Summer 2014, ongoing
	Faculty salary andbenefits: approximately$15,000;studentambassadors -$1500;dedicatedtutors andinstructionalspecialists-$3000;supplies-$1000
	District: counseling courses funding (approximately $3300/unit)10,000 Degrees:outreach, collaborative planningandimplementation, including facilitationandenrichmentactivities;studentsnacks andothersupplies: $8,000


	xLinktoGoalInBasicskills EnglishatCOM, disproportionate impactwas found forBlack/AfricanAmericanandHispanic/Latino/a students.InBasicskills math, disproportionate impactwas foundforBlack/AfricanAmericanandHispanic/Latino/astudents.For SummerBridge 2015, 27out of47 students improvedatleastone levelineitherEnglish or math(57%); 51totalsemesters ofremediation were saved(1.1semester perstudent,$2346intuition), and83%oftheSummer 2014 cohortof24 students were enrolledinFall2015.
	xEvaluationEvaluationmetricsinclude:annualstudentpreandpostsurveys;annualorganizers’debrief; annualreport; initialandpostparticipationmathandEnglish placements, semesters andtuitionsaved; persistence/retention, GPAandfull-time enrollment, involvementwithcohortandparticipationinsubsequentlearningcommunity-FYE, Umoja or Puente, transferanddegreeattainment. 
	  ActivityType(s):  Outreach X StudentEquity Coordination/Planning  X   InstructionalSupportActivities X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor X   DirectStudentSupport
	  ActivityType(s):  Outreach X StudentEquity Coordination/Planning  X   InstructionalSupportActivities X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor X   DirectStudentSupport
	  ActivityType(s):  Outreach X StudentEquity Coordination/Planning  X   InstructionalSupportActivities X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor X   DirectStudentSupport
	  ActivityType(s):  Outreach X StudentEquity Coordination/Planning  X   InstructionalSupportActivities X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor X   DirectStudentSupport
	  ActivityType(s):  Outreach X StudentEquity Coordination/Planning  X   InstructionalSupportActivities X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor X   DirectStudentSupport
	  ActivityType(s):  Outreach X StudentEquity Coordination/Planning  X   InstructionalSupportActivities X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor X   DirectStudentSupport
	  ActivityType(s):  Outreach X StudentEquity Coordination/Planning  X   InstructionalSupportActivities X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor X   DirectStudentSupport

	 Program Adaptation   ResearchandEvaluation  X  ProfessionalDevelopment        xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected C.4  BasicSkills students       Approximately 2000 inESL (creditandnoncredit), BasicMathandBasicEnglish  
	 Program Adaptation   ResearchandEvaluation  X  ProfessionalDevelopment        xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected C.4  BasicSkills students       Approximately 2000 inESL (creditandnoncredit), BasicMathandBasicEnglish  






	Activity Implementation Plan   x Support curriculum revisions and development that enhance student learning outcomes and efficient progress to college level, including development and refinement of accelerated courses. . x Utilize instructional specialists and dedicated tutors to support student learning in basic skills courses. . x Support credit-optional basic skills courses so low income students may progress in development via financially accessible. path. x Support continuation and expansion of structu
	                  C.4SupportBasicSkillsMasterPlanning,includingpartneringwiththoseinvolvedandBSISteeringCommitteearoundrecommended initiatives.
	                  C.4SupportBasicSkillsMasterPlanning,includingpartneringwiththoseinvolvedandBSISteeringCommitteearoundrecommended initiatives.
	                  C.4SupportBasicSkillsMasterPlanning,includingpartneringwiththoseinvolvedandBSISteeringCommitteearoundrecommended initiatives.
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	C.4
	C.4
	Spring 2016, ongoing
	CurriculumDevelopment-$18,000, plus benefitsDedicatedTutorsandInstructionalSpecialists-$1500,plus benefits
	ESL/BasicSkills: $26,300–Program andCurriculum Planning andDevelopment;$19,500 –SupplementalInstructionandTutoring


	xLinktoGoal
	Spring 2016 example initiatives to be developed:
	1.
	1.
	1.
	Collaborate withBSI onfunding forCollege101Pilotcourse development,whichwillofferincomingstudents aninterdisciplinary course withintensive writing thatexposes themtomultiple facultyandareas ofstudywhile developingandassessing theirwriting for endoftermEnglishplacement. This coursewillpreparestudents forhigherplacementandreducenumberofstudents inBasicSkills English.

	2.
	2.
	Developa modular MathEmporiumcoursethatwouldbe comparable to Elementary Algebra101andIntermediateAlgebra103, butacceleratedbasedonindividualstudentpace onmodular proficiency.Students wouldreceive instructionandtutoringinconcepts theystruggle withandcontinue.Students completing sufficientmodulestodemonstratemastery ofmaterialwouldbegivencreditforMath101, earning atleastthe equivalenttothe standardpathway.However, iftheysuccessfully complete allrequirements,they would be givenequivalentcreditfor Math101 and10

	3.
	3.
	PilotEnglishand/ormathcourses basedonmultiple measuresof highschoolgrades andplacementassessments.Identifypartnerhighschoolstopilotwithandarrange forhighschooltranscripts of students.Evaluatesuccess ofstudents utilizinghighschoolgrades as measure.


	xEvaluationReview progress towardsachievementof BSItargets andEquitygoals improvement onsuccess indicatormetrics. Approvalofnew curriculumtobe pilotedinfutureterms. BasicSkills levels/semestersandtuitionsavedfrom initialplacements.
	        C.5OfferMathJamto enhance studentsuccess on assessmentforplacement.
	        C.5OfferMathJamto enhance studentsuccess on assessmentforplacement.
	                                                   xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudents Affected         xActivityType(s):OutreachStudentEquity Coordination/PlanningXInstructionalSupportActivitiesStudentServicesorother CategoricalProgramCurriculum/CourseDevelopmentorAdaptationDirectStudentSupportResearchandEvaluationProfessionalDevelopmentC.5Students inbasicskills mathPilot: approximately 30
	                                                   xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudents Affected         xActivityType(s):OutreachStudentEquity Coordination/PlanningXInstructionalSupportActivitiesStudentServicesorother CategoricalProgramCurriculum/CourseDevelopmentorAdaptationDirectStudentSupportResearchandEvaluationProfessionalDevelopmentC.5Students inbasicskills mathPilot: approximately 30

	                     IDTimeline(s)Student Equity FundsOtherFunds**C.2Spring 2016development, addsummerandfallpilots, ongoingFaculty salary andbenefits: approximately$13,000; dedicatedtutors-$1500
	                     IDTimeline(s)Student Equity FundsOtherFunds**C.2Spring 2016development, addsummerandfallpilots, ongoingFaculty salary andbenefits: approximately$13,000; dedicatedtutors-$1500

	x Activity Implementation Plan   Develop weeklong intensive Math tutoring program to be offered three times per year, June, August and January, to assess and improve students’ Math placement. Utilize diagnostic tools in current and future assessment instruments to focus structured tutoring and practice preparation during available lab time before each semester starts.  Many students do not adequately prepare before taking assessments for placement, and may have not reviewed or practiced relevant material ov
	x Link to Goal Reduce number of students in levels of Basic Skills math and reduce overall time to completion of college level and/or transfer math.   x Evaluation Evaluation metrics include:  participation rates; annual report; initial and post participation math placements, semesters and tuition saved; persistence/retention, GPA and full-time enrollment, organizers’ debrief /annual report for BSI/Equity.  

	      C.6ProvideEnhancedCounseling Outreachto ESLstudents
	 x  ActivityType(s):X  Outreach  StudentEquity Coordination/Planning    InstructionalSupportActivities    StudentServicesorother Categorical       Curriculum/CourseDevelopmentor      DirectStudentSupport   X Program Adaptation  ResearchandEvaluation     ProfessionalDevelopment          xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected C.6     NoncreditandCreditESLstudents 150-200 
	 x  ActivityType(s):X  Outreach  StudentEquity Coordination/Planning    InstructionalSupportActivities    StudentServicesorother Categorical       Curriculum/CourseDevelopmentor      DirectStudentSupport   X Program Adaptation  ResearchandEvaluation     ProfessionalDevelopment          xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected C.6     NoncreditandCreditESLstudents 150-200 
	 x  ActivityType(s):X  Outreach  StudentEquity Coordination/Planning    InstructionalSupportActivities    StudentServicesorother Categorical       Curriculum/CourseDevelopmentor      DirectStudentSupport   X Program Adaptation  ResearchandEvaluation     ProfessionalDevelopment          xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected C.6     NoncreditandCreditESLstudents 150-200 
	 x  ActivityType(s):X  Outreach  StudentEquity Coordination/Planning    InstructionalSupportActivities    StudentServicesorother Categorical       Curriculum/CourseDevelopmentor      DirectStudentSupport   X Program Adaptation  ResearchandEvaluation     ProfessionalDevelopment          xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected C.6     NoncreditandCreditESLstudents 150-200 
	 x  ActivityType(s):X  Outreach  StudentEquity Coordination/Planning    InstructionalSupportActivities    StudentServicesorother Categorical       Curriculum/CourseDevelopmentor      DirectStudentSupport   X Program Adaptation  ResearchandEvaluation     ProfessionalDevelopment          xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected C.6     NoncreditandCreditESLstudents 150-200 
	 x  ActivityType(s):X  Outreach  StudentEquity Coordination/Planning    InstructionalSupportActivities    StudentServicesorother Categorical       Curriculum/CourseDevelopmentor      DirectStudentSupport   X Program Adaptation  ResearchandEvaluation     ProfessionalDevelopment          xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected C.6     NoncreditandCreditESLstudents 150-200 
	 x  ActivityType(s):X  Outreach  StudentEquity Coordination/Planning    InstructionalSupportActivities    StudentServicesorother Categorical       Curriculum/CourseDevelopmentor      DirectStudentSupport   X Program Adaptation  ResearchandEvaluation     ProfessionalDevelopment          xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected C.6     NoncreditandCreditESLstudents 150-200 






	x Activity Implementation Plan   Currently, student access to counseling and advising services needs to be improved. COM is planning to do more embedded classroom counseling visits, educational planning appointments and earlier engagement via orientation events, participation in the development and staffing of the welcome center and visits to lower placement classes, in order to increase visibility.    Provide embedded academic counseling for new and continuing, noncredit students who wish to pursue a certi
	Counseling will develop an educational plan with noncredit ESL students progressing from ESL 10-80 courses (10-40 noncredit; 50-70 may be taken for credit or noncredit, and 80 for credit), as well as offering templates for CTE and academic areas of study to achieve certificates, degrees, and / or transfer degrees. Embedding counseling activities in ESL 35 and 40 in particular to develop educational plans will help facilitate students’ understanding of the choices of study available and planning for goals be
	ID
	ID
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	C.6
	C.6
	Spring 2016, increasingwithadditionalstaffhires
	Studentambassadors-$1000
	District: counseling faculty($15,000) SSSP: Counseling facultysalary andbenefits-$35,000


	xLinktoGoalDevelopingeducationalplansforstudents willprovidea roadmapforthemtocompleteacertificateas wellas opportunitytoplanforother goals,suchaseventualtransferordegreeattainment.Thiswillencouragepersistenceandispositedwillpositivelyimpactcompletionratesandprogressto collegelevelEnglish.
	xEvaluation
	Progress ofstudents towards onequity success indicators,includingcompletionandcollegelevelEnglish.


	Sect
	                                                                                                                                                                                   Career Technical EducationCareer TechnicalEducation2006-20092006-20092006-20092006-2009CombinedCohortSizeCombinedcohortsuccessful outcomeCohortRateDI2006-2009All97845146.1%95.6%Female59328648.3%100.0%Male38116443.0%89.2%AfricanAmerican361850.0%79.2%AmericanIndian/AlaskaNative5360.0%Asian764863.2%100.0%Filipino271348.2%76.2%Hispanic
	                                                                                                                                                                                   Career Technical EducationCareer TechnicalEducation2006-20092006-20092006-20092006-2009CombinedCohortSizeCombinedcohortsuccessful outcomeCohortRateDI2006-2009All97845146.1%95.6%Female59328648.3%100.0%Male38116443.0%89.2%AfricanAmerican361850.0%79.2%AmericanIndian/AlaskaNative5360.0%Asian764863.2%100.0%Filipino271348.2%76.2%Hispanic
	                                                                                                                                                                                   Career Technical EducationCareer TechnicalEducation2006-20092006-20092006-20092006-2009CombinedCohortSizeCombinedcohortsuccessful outcomeCohortRateDI2006-2009All97845146.1%95.6%Female59328648.3%100.0%Male38116443.0%89.2%AfricanAmerican361850.0%79.2%AmericanIndian/AlaskaNative5360.0%Asian764863.2%100.0%Filipino271348.2%76.2%Hispanic
	                                                                                                                                                                                   Career Technical EducationCareer TechnicalEducation2006-20092006-20092006-20092006-2009CombinedCohortSizeCombinedcohortsuccessful outcomeCohortRateDI2006-2009All97845146.1%95.6%Female59328648.3%100.0%Male38116443.0%89.2%AfricanAmerican361850.0%79.2%AmericanIndian/AlaskaNative5360.0%Asian764863.2%100.0%Filipino271348.2%76.2%Hispanic

	District: MARIN. College: College of Marin 
	Success Indicator: Degree & Certificate Completion. 
	D. DEGREE AND CERTIFICATE COMPLETION.  .The ratio of the number of students by population group who receive a degree or certificate to the number of students in that group with the same informed matriculation goal as documented in the student educational plan developed with a counselor/advisor.  
	Utilizing Scorecard data for the most recent cohorts, 2006-2009, compared to the highest achieving group by ethnicity (63.2% success rate- by Asian students), disproportionate impact was found for Career Technical Education Certificate completion rates for: x Hispanic / Latino/a students (38.7%) x White students (44.5%) x Filipino students (48.2%) x Black or African American students (50.0%)  Using the 80% Index for equity, the greatest disproportionate impact was found as follows:. 



	Sect
	 DegreeCompletion  
	 DegreeCompletion  
	 DegreeCompletion  
	 DegreeCompletion  
	 DegreeCompletion  
	 DegreeCompletion  

	 DegreeCompletion 2006- Overall2006-2009 2006-2009  20092006-2009   Total  Additional Combined Number# Needed  cohort  Neededto to Combinedsuccessful  Cohort Achieve Achieve    CohortSize outcomeRate   DI2006-2009 Equity* Equity* All 1,446 765 52.9% 91.5%   Female 711 411 57.8% 100.0%  Male  727 350 48.1% 83.3%           AfricanAmerican 85 27 31.8% 51.9%17  8  AmericanIndian/Alaska Native 8 4 50.0%     Asian 129 79 61.3% 100.0%   Filipino 37 20 54.0% 88.2%   Hispanic 236 99 42.0% 68.6%48 15   PacificIslande
	 DegreeCompletion 2006- Overall2006-2009 2006-2009  20092006-2009   Total  Additional Combined Number# Needed  cohort  Neededto to Combinedsuccessful  Cohort Achieve Achieve    CohortSize outcomeRate   DI2006-2009 Equity* Equity* All 1,446 765 52.9% 91.5%   Female 711 411 57.8% 100.0%  Male  727 350 48.1% 83.3%           AfricanAmerican 85 27 31.8% 51.9%17  8  AmericanIndian/Alaska Native 8 4 50.0%     Asian 129 79 61.3% 100.0%   Filipino 37 20 54.0% 88.2%   Hispanic 236 99 42.0% 68.6%48 15   PacificIslande





	1. Hispanic/Latino students, 61.3%; 2. White students, 70.5% 3. Filipino students, 76.2% 4. Black or African American students, 79.2% 
	Utilizing Scorecard data for the most recent cohorts, 2006-2009, compared to the highest achieving group by ethnicity (61.3% success rate- by Asian students), disproportionate impact was found for Degree completion rates for two student subpopulations: x Black or African American students (31.8%). x Hispanic / Latino/a students (42.0%).  Using the 80% Index for equity, the greatest disproportionate impact was found as follows: 1. Black or African American students, 51.9% 2. Hispanic/Latino students, 68.6%; 
	Disproportionateimpactwas foundacross bothdegree andcertificatecompletion forBlacks orAfricanAmericanstudents andHispanic/Latino/a students.Additionaldisproportionate impactwas foundinCTEcompletion rates onlyforWhites andFilipinos.
	No disproportionateimpactwas foundfordegreeorcertificate completionby genderorforlow-income students or forstudentswithdisabilities. 
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.

















	istrict: MCCD. College: MARIN 
	GOALS, ACTIVITIES, FUNDING AND EVALUATION: DEGREE AND CERTIFICATE COMPLETION 
	GOAL D. The goal is to improve degree and certificate completion for the following target populations identified in the college research as experiencing a disproportionate impact: 
	ACTIVITIES: D. DEGREE AND CERTIFICATE COMPLETION D.1 .Outreach to students undecided in major, in Basic Skills, or on academic/progress probation or dismissal for federal aid or BOG fee waivers. x Activity Type(s): 
	 X
	 X
	 X
	 X
	 X
	 X
	 X
	 X
	 Outreach
	 
	 StudentEquity Coordination/Planning 
	 
	   InstructionalSupportActivities

	 X
	 X
	    StudentServicesorother Categorical Program
	 
	   Curriculum/CourseDevelopmentor Adaptation
	 
	   DirectStudentSupport

	 X
	 X
	  ResearchandEvaluation 
	 
	  ProfessionalDevelopment
	 
	 







	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s) D.1 Undecidedstudents   Students facing SAP  
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s) D.1 Undecidedstudents   Students facing SAP  
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s) D.1 Undecidedstudents   Students facing SAP  
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s) D.1 Undecidedstudents   Students facing SAP  
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s) D.1 Undecidedstudents   Students facing SAP  
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s) D.1 Undecidedstudents   Students facing SAP  
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s) D.1 Undecidedstudents   Students facing SAP  
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s) D.1 Undecidedstudents   Students facing SAP  
	   # ofStudentsAffected 250 400-1000
	   







	 ID
	 ID
	 ID
	 ID
	 ID
	 ID
	 ID
	 ID
	    PlannedStartandEndDate(s) 
	 Student Equity Funds
	  OtherFunds**







	District: MCCD College: MARIN 
	x Activity Implementation Plan   One at risk population defined for SSSP are students who are undecided in major. Helping these students identify a goal via counseling appointments, enrollment in a career counseling class and/or exploration of majors/careers through workshops or a visit to the Transfer and Career Center will assist these students in focusing their interests in a purposeful direction.   Each semester a list of undecided students will be generated and provided to counselors to telephone/email
	District:MCCDCollege:MARIN
	D.1
	D.1
	D.1
	Spring 2016, ongoing-outreachNew coursesforstudents onSAP, 
	N/A
	SSSP: KuderJourney, $900; Navigate,$137,500;additionalcounselor-

	TR
	Fall2016
	approximately $90,000salary andbenefits

	TR
	District: Counseling faculty andTransferandCareer Center

	TR
	staff; counseling course offering


	xLinktoGoalFocusing outreach andinterventionefforts tosupportstudentswithouta declaredmajororindanger of losing financialaiddue to academic underperformance orexcessive withdrawals willbe instrumentalinsupporting theirretentiontodegree attainment. 
	xEvaluationReview numberanddemographics of students on SAPforfederalaidorBOGFee Waiverseachsemester,numberofstudents participating ininterventions andtrendsover timeannually, including those thatcontinueto financialaiddismissal/waiver loss, are reinstated, or successfully avoiddismissal.Tracknumberofappeals,success rate,andsubsequentacademicperformance of thosewho successfully appeal. Reportinprogramreviewforfinancialaid. 

	  TransferVelocity –  
	  TransferVelocity –  
	  TransferVelocity –  
	  TransferVelocity –  
	  TransferVelocity –  
	  TransferVelocity –  
	  TransferVelocity –  
	   DisproportionateImpact  Additional Cohort Cohort Cohort Number# Needed 

	TR
	2006-2006-2006- DI per/Yrif  to

	  
	  
	 Achieved Achieve 2009 2009 2009  EquityRate EquityTransfer  Cohort 2006- Cohort StudentStudent Rate  2009  

	Ethnicity/Race            Total425 1016 41.8% 75.0%    African-American              17 47 36.2% 64.8%  9 3   AmericanIndian/AlaskanNative 3 650.0% 89.6%    Asian                         53 95 55.8% 100.0%    Filipino                      10 23 43.5% 77.9%  4 1 Hispanic                       40153 26.1% 46.9% 28 15   PacificIslander               3 560.0% 107.5%    Unknown                       37 99 37.4% 67.0% 18  6 WhiteNon-Hispanic             262 588 44.6% 79.9% 109 22             
	Ethnicity/Race            Total425 1016 41.8% 75.0%    African-American              17 47 36.2% 64.8%  9 3   AmericanIndian/AlaskanNative 3 650.0% 89.6%    Asian                         53 95 55.8% 100.0%    Filipino                      10 23 43.5% 77.9%  4 1 Hispanic                       40153 26.1% 46.9% 28 15   PacificIslander               3 560.0% 107.5%    Unknown                       37 99 37.4% 67.0% 18  6 WhiteNon-Hispanic             262 588 44.6% 79.9% 109 22             

	 Race/EthnicityBy Gender            Total425 1016 41.8% 70.7%    Female Total211 513 41.1% 69.5%    African-American              12 28 42.9% 72.4%      AmericanIndian/AlaskanNative 2 450.0% 84.5%    Asian                         29 49 59.2% 100.0%    Filipino                       615 40.0% 67.6%     Hispanic                     21 85 24.7% 41.7%     PacificIslander               1 250.0% 84.5%    Unknown                       22 55 40.0% 67.6%    WhiteNon-Hispanic             118 275 42.9% 72.5%     MaleT
	 Race/EthnicityBy Gender            Total425 1016 41.8% 70.7%    Female Total211 513 41.1% 69.5%    African-American              12 28 42.9% 72.4%      AmericanIndian/AlaskanNative 2 450.0% 84.5%    Asian                         29 49 59.2% 100.0%    Filipino                       615 40.0% 67.6%     Hispanic                     21 85 24.7% 41.7%     PacificIslander               1 250.0% 84.5%    Unknown                       22 55 40.0% 67.6%    WhiteNon-Hispanic             118 275 42.9% 72.5%     MaleT
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	Transfer.
	Transfer.
	E.TRANSFER. Theratio ofthenumberofstudentsby populationgroupwho completeaminimumof 12unitsandhave attempteda transferlevelcourseinmathematics orEnglish,to thenumber ofstudents inthatgroupwhoactually transferafteroneormore(upto six)years.Inadditiontothe abovesuccess indicators (metrics), localcolleges have the flexibility to consideradditionalindicators suchascapturinghow many studentsarepreparedbymeetingtheCSU GE BreadthorIGETCrequirements,capturing AB540 students, completion oflow unitcertificates andother
	 African-American              
	 African-American              
	 African-American              
	 African-American              
	 African-American              
	 5
	18 
	27.8% 
	53.2% 
	  

	   AmericanIndian/AlaskanNative
	   AmericanIndian/AlaskanNative
	 1
	 2
	50.0% 
	95.8% 
	  

	 Asian                         
	 Asian                         
	24 
	46 
	52.2% 
	100.0% 
	  

	 Filipino                      
	 Filipino                      
	 4
	 8
	50.0% 
	95.8% 
	  

	 Hispanic                      
	 Hispanic                      
	19 
	68 
	27.9% 
	53.6% 
	  

	  PacificIslander              
	  PacificIslander              
	 2
	 3
	66.7% 
	127.8% 
	  

	 Unknown                       
	 Unknown                       
	15 
	44 
	34.1% 
	65.3% 
	  

	 WhiteNon-Hispanic             
	 WhiteNon-Hispanic             
	143 
	309 
	46.3% 
	88.7% 
	  

	  
	  
	  
	  
	  
	  
	  

	EOPS 
	EOPS 
	  
	  
	  
	  
	    26     
	 7

	 Total
	 Total
	425 
	1016 
	41.8% 
	95.3% 

	    EOPSandCareparticipant
	    EOPSandCareparticipant
	56 
	175 
	32.0% 
	72.9% 

	    NotanEOPS/CAREparticipant
	    NotanEOPS/CAREparticipant
	369 
	841 
	43.9% 
	100.0% 

	  
	  
	  
	  
	  
	  

	SAS 
	SAS 
	  
	  
	  
	  
	          

	 Total
	 Total
	425 
	1016 
	41.8% 
	97.8% 

	   Studentswithdisabilities
	   Studentswithdisabilities
	 51
	142 
	35.9% 
	83.9% 

	   Studentswithoutdisabilities
	   Studentswithoutdisabilities
	374 
	874 
	42.8% 
	100.0% 

	  
	  
	  
	  
	  
	  

	Financial Aid 
	Financial Aid 
	  
	  
	  
	  
	      74 
	22 

	 Total
	 Total
	425 
	1016 
	41.8% 
	86.5% 

	  NoAid Received
	  NoAid Received
	270 
	558 
	48.4% 
	100.0% 

	  ReceivedAid
	  ReceivedAid
	155 
	458 
	33.8% 
	69.9% 
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	Using the Chancellor’sOffice methodology,inequities weredeterminedwhere categories of 
	studentswithinagroupachievedata rate of80%orlessofthehighestcategory inthatgroupforthe2006-2009 studentcohorts. Moststudentgroups areless likely thanAsianAmericans to transfer, asareeconomically disadvantagedstudents.However, among the groups,greatestdisproportionateimpactwas foundforthe following:
	1.
	1.
	1.
	Hispanic/Latino/astudents (26.1%), comparedto highestachievinggroup(55.8%); thisrepresentsthe largestproportionaltransfergap, at46.9%, comparedwiththe goalofhigherthan 80%ofthehighestsubpopulation.

	2.
	2.
	Black/AfricanAmericanstudents(36.2%), againcomparedto thehighestachievinggroup(55.8%), representthe nextlargesttransfergap, at64.8%comparedwiththegoalofhigherthan80%.

	3.
	3.
	Low-Incomestudents(33.8%), comparedto 48.4%forstudents not receiving financialaid, denotethe thirdlargesttransfergap. This represents69.9%proportionality,comparedwiththe goalofhigherthan80%.


	Notably, EOPSstudents were also found tohavedisproportionateimpactintransfersuccess. Thesestudents,many ofwhomarefirstgenerationcollegeattending,overlapsignificantlyatCollege ofMarinwiththe threepopulationswithhighesttransfersuccess gaps (Hispanic/Latino/as, Black/AfricanAmericans,andLow-income).
	District:MCCDCollege:MARIN
	District:MCCDCollege:MARIN
	Disproportionateimpactintransfersuccess wasalso foundforFilipino (77.9%)andWhite students(79.9%), thougha comparativelymuchsmaller gapwas foundforthesestudents.
	Since mostsubpopulationswithgreaterthan10students showeddisproportionate impactofsome amount, it is anticipatedthatthis willsimilarly be the case whenlater cohortdatabecome availablewhichincludesdisaggregationforfosteryouthandveterans.As mentionedpreviously,furtherstudy is also neededtodetermine ifdisproportionateimpactoccurs forsubpopulations ofstudents withdisabilities (presentlyassessedat83.9%proportionality ofstudentswho have notidentifieddisabilities).

	GOALS, ACTIVITIES, FUNDING AND EVALUATION: TRANSFER
	GOALS, ACTIVITIES, FUNDING AND EVALUATION: TRANSFER
	GOALE.
	The goalis toimprovetransferfor thefollowing targetpopulations identifiedinthecollege researchas experiencing adisproportionate impact:
	Target Population(s)
	Target Population(s)
	Target Population(s)
	Current gap, year
	Goal*
	Goal Year

	Hispanic/Latino /as
	Hispanic/Latino /as
	-15, Cohort2006-2009
	15students, 33.1% increase, orno gap
	2019

	Black/AfricanAmerican
	Black/AfricanAmerican
	-3, Cohort2006-2009
	3 students,15.2% increase or no gap
	2019

	Low-Income
	Low-Income
	-22, Cohort2006-2009
	22students, 10.1% increase or no gap
	2019


	*Expressedas eitherapercentage ornumber**Benchmarkgoalsareto bedecidedby the institution.
	ACTIVITIES:E.TRANSFER
	Increase Puenteprogram, whichoffers a year-long cohortlearning communitywithcounseling andEnglishcourses, coupledwithmentoring andother activities, forstudents who arelow income andfirstgenerationinorderto increase the numberofeducationallydisadvantagedstudents who go onto enrollinfour-year colleges anduniversities.
	E.1

	xActivityType(s):
	X
	X
	X
	Outreach
	StudentEquity Coordination/Planning
	X
	InstructionalSupportActivities
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	District:MCCDCollege:MARIN
	X
	X
	X
	StudentServicesorother CategoricalProgram
	X
	Curriculum/CourseDevelopmentorAdaptation
	X
	DirectStudentSupport

	TR
	ResearchandEvaluation
	ProfessionalDevelopment


	xTargetStudent Group(s)& #ofEach Affected*:
	ID
	ID
	ID
	Target Group
	# ofStudentsAffected

	E.1
	E.1
	Hispanic/Latino students
	50-100

	TR
	Black/AfricanAmericanstudents
	10-20

	TR
	Low-income students 
	50-100


	xActivity ImplementationPlanThe Puente Project,a nationalaward-winningprogram, for30yearshasimprovedthe college-going rate oftensof thousands ofCalifornia'sstudents(see AppendixTransfer 1:Puente). Its missionis toincrease thenumberofeducationally disadvantagedstudentswho enrollinfour-yearcolleges anduniversities, earncollegedegrees andreturntothe community as mentors andleaders to futuregenerations.The Englishcourse willprovide reading andwriting assignments relatedto Latinoissues andauthors.The Counseling 
	Program Benefits
	xSpecialized one-on-one counseling to prepare for transfer  
	xPuentecounselingcourses helpstudents explore universities andcareerchoices 
	xReadandwrite about Latino issues inPuente Englishclasses 
	xGetsupportandadvice from a Puente mentor
	xVisitlocaluniversities andparticipateineducationalfieldtrips
	xGetsupportfrom fellowPuentestudents 
	Puenteis especiallysuccessfulinproviding students withastrong foundation incriticalthinking andexpository writing –tools thatwillbenefitthe studentinwhateverendeavor they pursue. InCollegeof Marin’sPuente classes, instructors workwithstudents oncriticalreading, writingandthinking skills.A linkedcounselingcourseeachsemester assistsstudents indevelopingpracticalstudy skills andculturalawareness to be moresuccessfulincollege. 
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	District:MCCDCollege:MARIN
	Researchhasshownthatthe college’s Puente students arealso morelikely to earndegrees, be transfer-prepared, andcontinueenrollmentatCOM. By2017, Puente willbe expandedto include anadditionalcohort.
	http://www.marin.edu/Puente/index.html
	http://www.marin.edu/Puente/index.html
	http://www.marin.edu/Puente/index.html


	http://extranet.cccco.edu/Divisions/AcademicAffairs/CurriculumandInstructionUnit/PuenteProject.aspx
	http://extranet.cccco.edu/Divisions/AcademicAffairs/CurriculumandInstructionUnit/PuenteProject.aspx
	http://extranet.cccco.edu/Divisions/AcademicAffairs/CurriculumandInstructionUnit/PuenteProject.aspx


	ID
	ID
	ID
	PlannedStartandEndDate(s)
	Student Equity Funds
	OtherFunds**

	E.1
	E.1
	Ongoing program,withplannedexpansionto secondcohortin2017
	Faculty salary andbenefits: approximately $8000
	Districtfunds to supportadditionalcounseling course offerings in 2017Supplementalfundsfrom UC: $1500


	xLinktoGoalCommunity collegeswithPuente programs transfer44percentmoreLatino students to theUniversity ofCaliforniathancolleges without Puente.
	Expanding theprogram willserve additionalstudents,andwithintroductionofalternativeEnglishpathway, e.g., 120AC, anacceleratedEnglish98to120,wouldcreate opportunity formore students to progress frombasicskills tocollege levelEnglishwiththeadditionalbenefits andsupportofthelearning community.
	xEvaluationQualitative resultsareprovidedthroughstudentandmentor surveys. Quantitativeevaluationincludes semesterenrollmentandgrades, persistence, transferanddegreeattainment.Asdiscussedatthelearningcommunitymini-summit,itis criticaltocode thestudentparticipantsappropriately inBannersothatfuture equity andothermetricsforparticipants canbe assessed. Thishas not beenconsistentlydoneforPuente andotherlearning communities,andwillbecodedinspring 2016 into Banner. Formalprogram reviews willbe completedby the curr

	                                   ActivityType(s):XOutreachStudentEquity Coordination/PlanningXInstructionalSupportActivitiesXStudentServicesorother CategoricalProgramXCurriculum/CourseDevelopmentorAdaptationXDirectStudentSupportResearchandEvaluationProfessionalDevelopment
	                                   ActivityType(s):XOutreachStudentEquity Coordination/PlanningXInstructionalSupportActivitiesXStudentServicesorother CategoricalProgramXCurriculum/CourseDevelopmentorAdaptationXDirectStudentSupportResearchandEvaluationProfessionalDevelopment
	                                   ActivityType(s):XOutreachStudentEquity Coordination/PlanningXInstructionalSupportActivitiesXStudentServicesorother CategoricalProgramXCurriculum/CourseDevelopmentorAdaptationXDirectStudentSupportResearchandEvaluationProfessionalDevelopment
	P
	StyleSpan
	Link



	                              xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedE.2BlackorAfricanAmericanstudents25-50Low-income students27-54Hispanic/Latino students5-10
	                              xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedE.2BlackorAfricanAmericanstudents25-50Low-income students27-54Hispanic/Latino students5-10
	P
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	Link



	District:MCCDCollege:MARIN
	ImplementUMOJAprogram, amulti-tieredprogram ofclasses,activities, andsupportservices, designedto facilitatestudentsuccess-opentoallstudents,witha particular emphasis onserving African-Americanstudents.
	E.2

	xActivity ImplementationPlanThe CollegeofMarinUmoja program ispartofastatewide community ofeducators andlearners committedtothe academicsuccess, personalgrowth, andself-actualizationofAfricanAmericanandotherstudents.2015-16istheinauguralyear ofUmoja atCOM.  TheUmojaprogram provides avariety ofsupportservices to supportstudentretention, graduation,transferto four-year institutions, andoverallacademic success. Theseincludefirstyearclasses whichstudents take togetheras alearning cohort(English 92inthefallwithC
	/
	http://umojacommunity.org/about/executive-summary-doc



	District:MCCD.College:MARIN
	District:MCCD.College:MARIN
	UMOJA COMMUNITY-MissionStatementUmoja, (a Kiswahiliwordmeaning unity)is a community andcriticalresource dedicatedto enhancing the culturalandeducationalexperiences of AfricanAmericanandotherstudents.Webelieve thatwhenthe voices andhistories ofstudents are deliberately andintentionally recognized,the opportunity for self-efficacyemerges anda foundationisformedforacademic success. Umoja actively serves andpromotes studentsuccess forallstudents througha curriculumandpedagogyresponsive tothe legacyof the Africa
	OrganizingPrinciples-Our community:
	1.
	1.
	1.
	shares anamewitha core setof pedagogiesandpromisingpractices;

	2.
	2.
	supports the academic success ofallstudents

	3.
	3.
	supports the persistenceandretentionofallstudents towarddefinededucationalgoals: transfer,certificate,associate degree;

	4.
	4.
	integrates bothinstructionalandstudentservices;

	5.
	5.
	integrates directinstructionofinformation andtechnologyliteracy;

	6.
	6.
	integrates soundassessmentstrategiesanda setofcorebenchmarkmeasures;

	7.
	7.
	includesrecruitmentandregulartraining ofstudents, staffandfaculty throughseminars,conferences, andotherprofessionaldevelopment;

	8.
	8.
	facilitates thesharing ofresources:financial, curriculum, methodologies, pedagogies,materials, andcontacts;

	9.
	9.
	commits to collaboratingwithcampusesata locallevelsothatthereis integrationofthecoreUmoja communitywiththeparticularcollegemission, goals,strategic planandstudentequity efforts.


	EducationalPhilosophy
	Umoja is acommunity of educatorsandlearnerscommittedtothe academicsuccess, personalgrowthandself-actualizationofAfricanAmericanandother students.TheUmoja Community seekstoeducatethe wholestudent–body, mindandspirit. Informedby anethicofloveandits vitalpower, the UmojaCommunitywilldeliberately engage students as fullparticipantsinthe constructionofknowledge andcriticalthought. TheUmojaCommunity seeks to helpstudents experiencethemselves as valuable andworthy ofaneducation.
	The Umoja Community gains meaningthroughitsconnection to theAfricanDiaspora. AfricanandAfricanAmericanintellectual,cultural,andspiritualgiftsinformUmoja Communityvaluesandpractices. The Umoja Community seeks to 

	District:MCCDCollege:MARIN
	District:MCCDCollege:MARIN
	nurtureknowledgeofandprideinthesetreasures.The learning experience withintheUmoja Community willprovideeachindividualthe opportunity to addtheirvoice andtheirstory to the collective voices andstoriesof the AfricanDiaspora.
	AfricanAmericanstudents areinextricablyconnectedto globalstruggles forliberationthroughout theAfricanDiaspora.Inlightof this, the Umoja Community views educationas a liberatory actdesignedtoempowerallstudents to critique, engage, andtransformdeleterious socialandinstitutionalpracticeslocally andglobally.TheUmojaCommunity willpractice andfoster civicengagementso thatallits participantsintegrate learningandservice. Likewise, theUmoja Communitywillinstillinour students theknowledge andskills necessary to enabl
	Evidenceof Success 
	Many Umoja Community programs havedemonstratedtheireffectiveness inimprovingthe retentionandsuccess of AfricanAmericanstudents.WhencomparedtoAfricanAmericanstudents whodo not participate inanUmoja community, Umojastudents:  
	xare25%morelikely toremainincommunity college;.xhave ahighergrade pointaverage; and,.xaremore likely to pass basicskills courses andbeready fortransfer-levelworkina shortertimeframe.
	ID
	ID
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	E.2
	E.2
	Proposalandinitialdesign, 2014-15LaunchFall2015Secondyear andsecondcohort,Fall2016Program Review, 2017
	Faculty salary andbenefits: $68,000StudentAdvisers: $7000Events,booksandsupplies: $9000Professionaldevelopment:$2000
	District: Umoja Consortium annualmembership-$1000; inkind:spacedevelopment forprogramming; coordinationsupport


	xLinktoGoalThe Umoja programprovides avariety of supportservices tosupportstudentretention,graduation,andtransferto four-year institutions.Itprovidesalearning community, mentoring, academic supportandfieldtripstovisitpotentialtransferinstitutions among otheractivities,andacceleratedEnglishcourseworkto advance students fromBasicSkills to collegelevelmore efficiently(seeAppendixTransfer 2: UmojaProjectProposalandRevisedBudget, formoreinformation). 

	District:MCCDCollege:MARIN
	District:MCCDCollege:MARIN
	xEvaluationThis is the firstyear ofUmoja,andso thebenchmarkforbeginning to trackenrollmentandachievementmetrics, includingcompletion,retention,transferanddegreeattainment. Qualitative andquantitativeassessmentswillbedeveloped. As discussedatthelearning community mini-summit,itis criticalto code thestudentparticipantsappropriatelyinBannerso thatfutureequity andother metricsforparticipants canbe assessed. Formalprogram reviewswillbecompletedbythe currentLCs in2017.

	Sect
	                  E.3Continue andexpandas neededrecenttargetedoutreachto classes,marketing ofTransferfair tostudents,staffandfaculty,as wellas other efforts to promote transfer.
	  xActivityType(s):  X Outreach    StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach    StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach    StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach    StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach    StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach    StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach    StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	   
	 StudentEquity Coordination/Planning    Curriculum/CourseDevelopmentor Adaptation  ProfessionalDevelopment
	  X 
	   InstructionalSupportActivities   DirectStudentSupport 






	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected E.3    Allstudents, withtargetedoutreach   Asian–470 /106 
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected E.3    Allstudents, withtargetedoutreach   Asian–470 /106 
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected E.3    Allstudents, withtargetedoutreach   Asian–470 /106 
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected E.3    Allstudents, withtargetedoutreach   Asian–470 /106 
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected E.3    Allstudents, withtargetedoutreach   Asian–470 /106 
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected E.3    Allstudents, withtargetedoutreach   Asian–470 /106 
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected E.3    Allstudents, withtargetedoutreach   Asian–470 /106 
	  

	   to students enrolledinlearning  Hispanic– 1436 /827 
	   to students enrolledinlearning  Hispanic– 1436 /827 

	    communities,BasicSkillsandcredit       NativeAmerican–14/0
	    communities,BasicSkillsandcredit       NativeAmerican–14/0

	   English, MathandESLclasses        Black/AfricanAmerican–373 /15
	   English, MathandESLclasses        Black/AfricanAmerican–373 /15

	  Multi-Racial–  295 /3
	  Multi-Racial–  295 /3

	     White–2981/42
	     White–2981/42

	  Veterans –120
	  Veterans –120

	    FosterYouth–40
	    FosterYouth–40

	    Students withdisabilities-550
	    Students withdisabilities-550

	      Low-Income –1625federalaid; 3402BOGfeewaiver 
	      Low-Income –1625federalaid; 3402BOGfeewaiver 






	District: MCCD College: MARIN  
	x Activity Implementation Plan   Provide targeted outreach visits to COM learning communities, math and English courses and other courses to promote transfer and related events. Encourage faculty to promote the annual transfer fair to their students, bring them as a class or give assignments or extra credit which promotes participation. Encourage participation in field trips to visit popular transfer institutions and promote visits by individual transfer representatives, including scheduling appointments fo



	ID 
	ID 
	ID 
	ID 
	Timeline(s) 
	Student Equity Funds 
	Other Funds** 



	District:MCCDCollege:MARIN
	District:MCCDCollege:MARIN
	District:MCCDCollege:MARIN
	District:MCCDCollege:MARIN
	E.3
	E.3
	E.3
	Beganin2014, ongoing andcontinuingtoexpand
	N/A
	District: staffingforTransferandCareerCenter;counselors; additionalcomputerstations inTCC

	TR
	SSSP:counselors


	xLinktoGoalPromoting transferandrelatedopportunities, particularly to learning communities andotherclasses where historically underrepresentedminorities have highenrollmentexposes students to the opportunity, resources to supporttransfer, includingthe TransferandCareer Center(TCC), andupcoming events students may participate in. 
	The TCCwas recentlyrelocatedadjacenttoCounseling andreception willbe collocatedbeginning sometimein2016, toenhancecross promotionandencouragestudents to engage intransferexplorationactivities whilewaiting fortheir counseling appointment.Counselorsareincreasing timespentdoing transfercounselinginthe space, as wellaspreparing workshops.The computers available increasedfrom 4 to10to supportworkshops, UC applicationsubmission, etc.
	xEvaluationProgram reviewis done every threeyears; annualreports arepreparedfor the CCCCO annually.The College’sInstitutionalTransferPlanandOutcomes Reporthas beendraftedandis undercurrentreview. Itincludesresults fromthe regular surveysthatthe TCCdoes ofparticipants infieldtrips,fairsandbyusers of the center.Staffalso reviewstatistics fromthe TransferVelocity reportandother resources annuallytoreportnumbers andassess trends.



	Other College-or District-wide Initiatives.Affecting Several Indicators.
	Other College-or District-wide Initiatives.Affecting Several Indicators.
	Sect
	      xIndicators/Goalsto be affectedbytheactivity: X Access X Course Completion X   ESLandBasicSkills Course Completion 
	      xIndicators/Goalsto be affectedbytheactivity: X Access X Course Completion X   ESLandBasicSkills Course Completion 
	      xIndicators/Goalsto be affectedbytheactivity: X Access X Course Completion X   ESLandBasicSkills Course Completion 
	      xIndicators/Goalsto be affectedbytheactivity: X Access X Course Completion X   ESLandBasicSkills Course Completion 
	      xIndicators/Goalsto be affectedbytheactivity: X Access X Course Completion X   ESLandBasicSkills Course Completion 
	      xIndicators/Goalsto be affectedbytheactivity: X Access X Course Completion X   ESLandBasicSkills Course Completion 
	 X X 
	  DegreesandCertificate Completion  Transfer 





	  xActivityType(s):   Outreach    StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  xActivityType(s):   Outreach    StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  xActivityType(s):   Outreach    StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  xActivityType(s):   Outreach    StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  xActivityType(s):   Outreach    StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  xActivityType(s):   Outreach    StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	 X  
	 StudentEquity  Coordination/Planning   Curriculum/CourseDevelopmentor Adaptation ProfessionalDevelopment 
	    
	   InstructionalSupportActivities   DirectStudentSupport 





	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.1  Creditundergraduate students  
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.1  Creditundergraduate students  
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.1  Creditundergraduate students  
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.1  Creditundergraduate students  
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.1  Creditundergraduate students  
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.1  Creditundergraduate students  
	   # ofStudentsAffected  Asian–470 
	  

	TR
	  Hispanic– 1436

	TR
	    NativeAmerican–14

	TR
	      Black/AfricanAmerican–373

	TR
	  Multi-Racial– 295

	TR
	   White–2981

	TR
	  Veterans –120

	TR
	TD
	Artifact

	    FosterYouth–40





	GOALS, ACTIVITIES, FUNDING AND EVALUATION: AFFECTING SEVERAL INDICATORS  
	ACTIVITIES: F. ACTIVITIES AFFECTING SEVERAL GOALS F.1.   Redesign master course scheduling to ensure sufficient and timely offerings, complementary planning to avoid key conflicts (e.g., math and English sequences, learning community scheduling with other courses) to support transfer and degree attainment.   
	     Students withdisabilities-550
	     Students withdisabilities-550
	     Students withdisabilities-550
	     Students withdisabilities-550
	     Students withdisabilities-550
	     Students withdisabilities-550

	      Low-Income –1625federalaid; 3402BOGfeewaiver 
	      Low-Income –1625federalaid; 3402BOGfeewaiver 





	xActivity ImplementationPlan
	Undertake in2015-16a coordinatedeffortamongallprograms, including deans, directors anddepartment chairs, underdirectionof Vice PresidentforStudentLearning andStudentServices, torevisethe mastercourse schedule, beginning withFall2016 classes, toensuresufficientandtimely offerings, complementary planningtoavoid key conflicts (e.g., mathandEnglishsequences,learningcommunity scheduling withothercourses) to increase enrollment,time todegree, efficiency totransfer,andreducestudentcostfor education. Planning began
	ID
	ID
	ID
	PlannedStartandEndDate(s)
	Student Equity Funds
	OtherFunds**

	F.1
	F.1
	FallandSpring 2015-16 to becontinuedannually,beginning withFall2016course offerings
	N/A
	Districtfunds wherebudgetneutraldecisions have notbeenmade inselection andnumberof courses andsections offered


	xLinktoGoal
	The redesigninmasterscheduling willbe more responsivetocommonstudentenrollmentpatterns andeducationalplans, as well as consider key components like IGETCpatternanddegree fulfillment, highdemandcourses, day, evening andmulti-campus enrollment, andsupportforemerginglearningcommunities.
	xEvaluation
	Examples include studentsurveysand/orfocus groups on ease of scheduling witheducationalplan, timetodegreeand/ortransfer, reducedfinancialaidconsumption perstudent, course fillandcancellationrates,andothermeasures.Datacollection willoccur eachterm onenrollmentpatterns andbe analyzedby termandyear andtrends beyond. Directstudentassessmentwillbe collectedadhoc, butanticipatedtobe atleaston anannualbasis 
	Examples include studentsurveysand/orfocus groups on ease of scheduling witheducationalplan, timetodegreeand/ortransfer, reducedfinancialaidconsumption perstudent, course fillandcancellationrates,andothermeasures.Datacollection willoccur eachterm onenrollmentpatterns andbe analyzedby termandyear andtrends beyond. Directstudentassessmentwillbe collectedadhoc, butanticipatedtobe atleaston anannualbasis 
	Increase supportforandretentionofenrolledFosterYouth.xIndicators/Goalsto be affectedbytheactivity:
	                                    xActivityType(s):XOutreachStudentEquity Coordination/PlanningXInstructionalSupportActivitiesXStudentServicesorother CategoricalProgramCurriculum/CourseDevelopmentorAdaptationXDirectStudentSupportResearchandEvaluationProfessionalDevelopment
	                                    xActivityType(s):XOutreachStudentEquity Coordination/PlanningXInstructionalSupportActivitiesXStudentServicesorother CategoricalProgramCurriculum/CourseDevelopmentorAdaptationXDirectStudentSupportResearchandEvaluationProfessionalDevelopment

	                           xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedF.2CurrentandFormerFosterYouthUpto40*
	                           xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedF.2CurrentandFormerFosterYouthUpto40*

	F.2


	X
	X
	X
	Access
	X
	DegreesandCertificate Completion

	TR
	Course Completion
	X
	Transfer

	X
	X
	ESLandBasicSkills Course Completion


	*Additionalcoordinateddatacollectionisneededandbeing plannedto betteridentify thenumber ofFosterYouthenrolledatCOM.
	xActivity ImplementationPlanThe GuardianScholarsProgram(GSP) is a collaborationbetween Sunny HillsServices,andtheCollegeofMarinforfostercareyouthwhoarecurrentlyinfostercareasnon---minordependents(NMD)ages18---20andformerfostercareyouth(ages21to25)whoareenrolledattheCollegeofMarin. The Collegeprovidesacademic support,financialandotherresourcestostudentsthroughthe EOPS office,as wellas coordinationandreferralofstudents toSunny Hillsforservices andhousing.  Additionally, thecollege providesspace for the GSPSoc
	Youtharereferredbytheirprofessors,counselor,childwelfareworkers,probationoffer,CollegeofMarinadvisor,CountyIndependentLivingSkillsProgramworkerorhighschoolcounselor. TheGSPSocialWorkerpartnerswithyouthtoachieve
	Youtharereferredbytheirprofessors,counselor,childwelfareworkers,probationoffer,CollegeofMarinadvisor,CountyIndependentLivingSkillsProgramworkerorhighschoolcounselor. TheGSPSocialWorkerpartnerswithyouthtoachieve
	support ontheCollegeofMarincampus, torestoreandstrengthenconnectiontosupportivepeopleintheirlives,andtodeveloptheskillsneededtoachieveabachelor’sdegree. The GSPstaffofferintensivecasemanagementservicesincludingcomprehensiveassessmentandactionplanning,linktobenefitsandresources,individualandgroupservicesfocusingonfamilialandcommunityintegration,independentliving skills,empowermentandadvocacyskills,supportinpursuingeducationalandvocationalgoals, andstablehousingnearthecollege(forNMDs). 

	Participantswillmeetregularly withSHSGSPstafftoreceiveindividualandgroupservices. Additionalcoordination withSanFrancisco StateUniversity provides opportunity fora seamless transition to theirfoster youthservices forstudents whocomplete theirdegree and/oraretransferready.
	WitheventualimplementationofEAB’s Navigate platform,currentlyunder design, fosteryouthstudents canimmediatelyupon admissionbemessagedabout resourcesatthe college, promotionoftheGuardians program, as wellas periodicnudgesaroundenrollmentpriority,progress, Chafeegrantsandor otheropportunities.
	ID
	ID
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	F.2
	F.2
	2014-15
	NA
	SunnyHills Services –housing, counseling andotherresourcesinexcess of$100,000District–inkind; CoordinationbyDirectorof EOPSandspace inEOPSformeetings withstudentsEOPS–Books grantsandotherresourcesfor qualifying students: $5000


	xLinktoGoal
	The intendedimpactistoincreasecollegeretention,decreasehomelessnessorhousinginstability,increasecommunityintegration,andincreasetransferratesto4--yearcollegesofcurrentandformerfostercareyouth.Servicesaredesignedtoaidparticipants,atacriticallifepoint,toaccesstheirinternalstrengthsandresources,totransitionintoahealthy,successfuladultlife. GSPstaffengageclients usingatrauma---informed,strengths---basedyouthdevelopmentapproach.Also, withcontinuingdevelopmentofacoherentandcollaborativestrategy, to create a syste
	xEvaluation
	Workwillbe done inspring 2016tointegrate thekey sources ofinformationabout thefosteryouthpopulation(FAFSA,ChafeeGrant,CCCApply, EOPS), sothatthe college’s SISandMIS dataandequity metricsarereflecting the truestaccountingofthe 
	Workwillbe done inspring 2016tointegrate thekey sources ofinformationabout thefosteryouthpopulation(FAFSA,ChafeeGrant,CCCApply, EOPS), sothatthe college’s SISandMIS dataandequity metricsarereflecting the truestaccountingofthe 
	population. Developmentofafosteryouthadvisory committeewillprovide a biannualmeetingforum withcoordinators andrepresentative stakeholders toassess progress towards meeting the educationalgoalsandsupportneedsforfosteryouth. Additionalreporting throughdevelopmentof semesterandannualacademic progressdashboardforfosteryouthstudentswillbecoordinatedbyDirectorofEOPSandEquity Coordinator. 

	ImplementCOMPASS (College ofMarinPromoting andSupporting Success)to increase the collegereadiness ofparticipatingstudentsandcontribute to their academic success inhighschoolandbeyond, predicatedonthebeliefthatcollege is aninevitability,not justa possibility.
	                                           xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedF.3HighSchoolstudents inMarinCounty, beginning with9thgrade,low income,firstgeneration, primarily LatinoandAfricanAmerican,Piloting inspring 2015with50studentsin2cohorts, anticipatedgrowthto 1000 via total10cohortsof 25students x4 years
	                                           xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedF.3HighSchoolstudents inMarinCounty, beginning with9thgrade,low income,firstgeneration, primarily LatinoandAfricanAmerican,Piloting inspring 2015with50studentsin2cohorts, anticipatedgrowthto 1000 via total10cohortsof 25students x4 years

	F.3

	xActivityType(s):
	X
	X
	X
	Outreach
	StudentEquity Coordination/Planning
	X
	InstructionalSupportActivities

	TR
	StudentServicesorother CategoricalProgram
	Curriculum/CourseDevelopmentorAdaptation
	X
	DirectStudentSupport

	TR
	ResearchandEvaluation
	ProfessionalDevelopment


	xActivity ImplementationPlanCOMPASS (College of MarinPromoting andSupporting Success)is the focalpointof the College’s agendatoeliminate educationalinequity inMarinCounty. Itis theoutcomeof twoyears ofplanning incollaboration withSan RafaelCity Schools, Terra Linda HighSchool, MarinCommunity Foundation,andothercommunity-basedpartners.Itis basedonacontractbetweenstudents,families, highschools, andCollegeof Marin, inwhichparticipants, beginning inthe9thgrade, agree to fulfillcertainresponsibilities: 
	xEnrollmentinCollegeof Marin’sCounseling 115/125 classes in9thGrade 
	xParticipationinsupplementalactivities 
	xEnrollmentinspecifichighschoolcourses basedonassessments andthe creationoftailoredhighschoolandcollege
	educationalplans 
	xFinancialplanningandcollege application process 
	xEnrollmentinadditionalCOMcourses throughout the highschoolcareer
	The county data arestark:
	x31%of socioeconomically disadvantagedseniors metA-G requirements (2013 cohort).Only5% ofEnglish Language Learner seniors met A-G.Conversely, 70% ofnon-disadvantagedseniors met A-G requirements, makingthecounty total60%.
	xAcross allhighschools inMarinCounty,805seniors didnotcomplete A-G requirements and206 didnotgraduate.Themajority ofthesestudents were AfricanAmerican, Hispanic, andlow-income whitestudents.76%ofMarinCounty graduates wentonto college, eventhoughonly60%were preparedto do so.
	x59%of socioeconomically disadvantagedseniors enrolledinhighereducationand47%ofELLseniors enrolled,comparedto82%non-disadvantaged. (MarinPromise InternalReport Card4/23/15)xSignificantlyfewer AfricanAmericanandHispanichighschoolgraduates have completedA-Grequirements thantheirnon-economically disadvantagedwhite counterparts.LackofA-Gmeans community collegeis the access pointforhigher
	education. This correlates withCOM’s higherpercentageofAfricanAmericanandHispanicenrollmentthanthesegroups’presenceinthe county’soverallpopulation:
	oThe percentageof AfricanAmericanenrollmentatCOM(7%) is two andahalftimeshigherthanthe percentage ofAfricanAmericansinthe county’spopulation (2.8%).The percentage ofHispanicenrollmentatCOM(25% creditcourses only/30%total) is nearly doublethe percentageofHispanics inthe county’spopulation of14.6%. (State ofCalifornia, DepartmentofFinance, Race/EthnicPopulationwithAge andSex Detail, 2000–2010. Sacramento,California, September 2012/College ofMarininternalrecords as offirstcensus day, 2013,2014)
	The 2015-16 academic year marks thepilotofthe COMPASSprojectinbothTerraLinda andSanMarinhighschools.Itsobjectives 
	are:xIncrease highschoolstudents’ preparationforcollege xProvidevalue-addedacademic andnon-academic supports xProvideincentivesforcompleting matriculationsteps prior to graduation forthose whoplanto continue/finishtheirgeneral
	education requirements atCollegeofMarinxProvideincentivefor COMPASScompletionwiththepromise ofcompletedcollegecreditbeforehighschoolgraduation,
	internships, scholarships, andsomeform ofworkstudy upongraduationtiedto careergoals .xIncrease enrollment, retentionandsuccess rates ofhighschoolstudentsinCollegeof Marincourse offerings xProvidefamilies witha real-time solutionformanaging collegecosts.
	ContinuedevelopmentofCOMPASS, includingfunding,staffingandimplementationofinitiatives,particularlyatK-12schoolswith
	lowertraditionalcollegeattendingstudentdemographics,promotingincreasedCollegeReadiness, ConcurrentEnrollmentamonghighschoolstudents, Front-LoadedEducational&CareerPlanning, andimprovedFinancialPlanningleadingtomoreinformedcollegedecisionmakingbyK-12studentsandtheirfamilies.In additionto providing this information to the families, COMPASS provides anopportunity to promote educationalopportunities, including noncredit and credit ESL, tothe parents of the high school students. 
	http://www.marin.edu/compass/
	http://www.marin.edu/compass/
	http://www.marin.edu/compass/


	ID
	ID
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	F.3
	F.3
	Fall2013to Spring 2018,evaluate forfurtherexpansion
	$78,000, COMPASS Coordinator, StudentAmbassadors, Supplies*
	District:Counseling andCoordinationstafftime:$15,000, tuitionwaiver forconcurrenthighschoolenrollmentandfirstyear afterhighschool,TBD*Foundationalsupportisbeing soughtfortheCOMPASSCoordinatorpositionandcounseling classes inthe highschools


	xLinktoGoalAs a resultof this program, students willgraduate closer to college-ready-reducingneedforbasicskills enrollment, have adeepunderstanding ofandpractice withthe expectations ofasuccessfulcollege student,easilyhave more than20 unitsof transferrable college credit, andbeawardedfreeattendance for the firstyear shouldthey matriculatetoCOM.
	Additionally, families arethoroughlyengagedvia planning supportinthe college selectionprocess,andreceive adeepenedunderstanding ofthefinancialaidprocess, in-depthunderstandingofandexposuretocollegeexpectationsandopportunities, anda strongconnectionto college, including motivatedfaculty andresources,enhancing supportforthestudents.
	xEvaluationDatawillbecollectedonparticipationandperformance incounselingcourses, as wellasprogress to andconcurrenthighschoolandpost-graduationenrollmentatCOMorotherinstitution ofhighereducation. Othermeasureswillinclude placementoutcomes formathandEnglish andifatCOM, timetodegreeand/ortransfer. Qualitative measures willinclude participantsurveys,partnerfeedbackandgrantreporting,iffunded.Datawillbe collectedeachsemesterandannually.
	                                    F.4ImplementEAB’s Navigate platformtoenhanceonboardingandretentionofstudents.xIndicators/Goalsto be affectedbytheactivity:AccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion
	                                    F.4ImplementEAB’s Navigate platformtoenhanceonboardingandretentionofstudents.xIndicators/Goalsto be affectedbytheactivity:AccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion
	                                    F.4ImplementEAB’s Navigate platformtoenhanceonboardingandretentionofstudents.xIndicators/Goalsto be affectedbytheactivity:AccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion


	  xActivityType(s):  X Outreach X   StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach X   StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach X   StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach X   StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach X   StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach X   StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	 X  
	 StudentEquity  Coordination/Planning   Curriculum/CourseDevelopmentor Adaptation ProfessionalDevelopment 
	    
	   InstructionalSupportActivities   DirectStudentSupport 





	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.4     Creditandnoncreditundergraduatestudents  
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.4     Creditandnoncreditundergraduatestudents  
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.4     Creditandnoncreditundergraduatestudents  
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.4     Creditandnoncreditundergraduatestudents  
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.4     Creditandnoncreditundergraduatestudents  
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.4     Creditandnoncreditundergraduatestudents  
	   # ofStudentsAffected   Asian–470 /106 
	  

	TR
	  Hispanic–  1436 /827

	TR
	      NativeAmerican–14/0

	TR
	       Black/AfricanAmerican–373 /15

	TR
	  Multi-Racial–  295 /3

	TR
	     White–2981/42

	TR
	  Veterans –120

	TR
	    FosterYouth–40

	TR
	    Students withdisabilities-550

	TR
	TD
	Artifact

	      Low-Income –1625federalaid; 3402BOGfeewaiver 





	xActivity ImplementationPlan InMarch2015,the college formally beganworking withthe EducationalAdvisory Board(EAB) tointroducetheStudentSuccess Collaborative(SSC) Navigate, a student-facing platform thatinteractively explores eachstudent’s interests /goals,provides
	xActivity ImplementationPlan InMarch2015,the college formally beganworking withthe EducationalAdvisory Board(EAB) tointroducetheStudentSuccess Collaborative(SSC) Navigate, a student-facing platform thatinteractively explores eachstudent’s interests /goals,provides
	interactive course scheduling, encourages andtracks theirprogress on completing priority enrollmentsteps orothercollege initiatives andprovides ongoing pieces of justintime orientation/information overthe course oftheironboarding andenrollmentlifetime.Ithas substantialinformation andprovides assistance andreferralrelatedtocareerexploration.The SSC integrates datafrom otherresources,suchas BannerandDegreeWorks, inordertosendouttailoredmessages andnudgestobroadordiscrete populations;this willbe programmedto i

	https://www.eab.com/technology
	https://www.eab.com/technology
	https://www.eab.com/technology


	ID
	ID
	ID
	PlannedStartandEndDate(s)
	Student Equity Funds
	OtherFunds**

	F.4
	F.4
	Spring 2015 initiatedpartnership;spring 2016 launchpilotwithincoming fall2016 cohort; refine andexpandthereafter
	N/A
	SSSP:annualfunding forNavigate:$137,500District: inkindforstaffandfaculty time indevelopingtoolandongoing implementation


	xLinktoGoalNavigateleveragestechnologytoenhanceoutreachtostudents,helpingthem to navigate theenrollmentprocess, earnpriorityregistration,promote timely information disseminationand/orlinks to resources, suchas tutoringavailablefor midterms or finals, scholarshipapplicationdeadlines, intextand/oremailformat,tohelpstudents stay ontrackandcreate referrals to staffandfaculty who canassiststudents.Ithelpsstaffperformoutreach,while freeingmoretime to perform the services.
	xEvaluationStaffwillbe able toaccess a varietyof metricsonefficacy ofactivitiespromotedbythe tool,as wellas assess impacton semesterandannualenrollment andcompletion by studentdemographics, retention, anduseofreferredresources.  Studentsurveysand/orfocus groupson easeofonboarding andsemesterscheduling,etc. withuse oftoolwillbeincorporatedinto spring2016pilotandcyclically thereafterwithcontinuedexpansionoftool. Impactonequity metricswillbedifficulttomeasuredirectlybutqualitative informationfromstudents andco
	                                 F.5Increase staffresources forequitydata collection,researchandanalysis tosupportequity planning.xIndicators/Goalsto be affectedbytheactivity:XAccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion
	                                 F.5Increase staffresources forequitydata collection,researchandanalysis tosupportequity planning.xIndicators/Goalsto be affectedbytheactivity:XAccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion
	                                 F.5Increase staffresources forequitydata collection,researchandanalysis tosupportequity planning.xIndicators/Goalsto be affectedbytheactivity:XAccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion


	  xActivityType(s):   Outreach     StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  xActivityType(s):   Outreach     StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  xActivityType(s):   Outreach     StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  xActivityType(s):   Outreach     StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  xActivityType(s):   Outreach     StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  xActivityType(s):   Outreach     StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  X  X
	 StudentEquity  Coordination/Planning   Curriculum/CourseDevelopmentor Adaptation ProfessionalDevelopment 
	    
	   InstructionalSupportActivities   DirectStudentSupport 





	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.5 Equity research    
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.5 Equity research    
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.5 Equity research    
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.5 Equity research    
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.5 Equity research    
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.5 Equity research    





	xActivity ImplementationPlanAs notedabove, COM’s SEPincludesanallocationtoCOM’s office of Planning,ResearchandInstitutionalEffectiveness(PRIE)tosupportsignificantadditionallocalresearch,analyses andreporting onassessmentof disproportionateimpactforpopulations onallStudentEquityIndicators (access, course completion(retention), ESL andBasicSkills completion,transfer,anddegreeandcertificate completion), aswellas to developmechanisms for monitoring progress ofstudentpopulation(s) andcurrentinitiatives. Theaddit
	Thisposition willparticipateinresearchandanalysesthatyieldbetterunderstandingoffactorscontributingtoordetractingfromIndicatorsuccessforidentifiedgroupsandcontributetoevaluationofcurrentandpotentialinterventions. Participateinkeyactivities
	Thisposition willparticipateinresearchandanalysesthatyieldbetterunderstandingoffactorscontributingtoordetractingfromIndicatorsuccessforidentifiedgroupsandcontributetoevaluationofcurrentandpotentialinterventions. Participateinkeyactivities
	likedevelopmentofdashboardmeasuresthattrackandinformtrendsforinitiatives,e.g.,fall2015learningcommunity(LC)mini-summitwherethedeans,facultyandstaff,withhelpfromPRIE,discussedqualitativeandquantitativedatacollectiontoevaluatesuccessoftheLCsandpreparefor program review.

	PRIE has increasedcapacitytoproduce informative data, researchandanalyses to assiststudentequity planning.SeeAppendices Exec 1-3forexamples ofrecentreports,e.g., a studyof comparativefaculty andstaffrepresentationtostudentethnicdiversity, FacultyandStaffDiversityatCollege ofMarin, the BayArea10,andSantaRosaJunior College. Morerecently, PRIE co-developedforequity planning andHumanResources a survey ofCOMfaculty andstaffregarding theirself-assessedpreparedness to servea diverse studentpopulation. This is cons
	ID
	ID
	ID
	PlannedStartandEndDate(s)
	Student Equity Funds
	OtherFunds**

	F.5
	F.5
	Hiring July2015, ongoingstaffing
	Salary andBenefits, approximately $39,000
	District: inkindfor DirectorandadditionalresearchstaffinPRIE; districtfundingfor remainderof position,(approximately $80,000), whichprovides researchandanalysis forotherareas thatmay becomplementary toequity, including SSSP.


	xLinktoGoalAdditionalresearchcapacity willprovide more anddeeper analyses, resulting inbetterunderstanding ofCOM’s students andfactors thatmay ormay notpositively impactoutcomes onthe equity relatedindicators ofsuccess. This willenhance coordination,decisionmaking andalsoprovide professionaldevelopmentforthe staffandfaculty inbetterunderstanding the studentsandour self-assessedneedsfor additionaltraining to enhanceteaching andservicestosupportthe students.
	xEvaluationAdministrativeunitprogramreview(atleasteverythreeyears) feedbackfromcollegestaffregarding responsivenessandquality ofwork, reports.Feedbackfrom internalcustomers onsameforstudentequitymeasures,annuallyviasurvey ofSAScommittee andothers.
	                                    F.6Increase staffandfacultyresources tosupportequity planning,coordinationandachievementofrelatedgoals.xIndicators/Goalsto be affectedbytheactivity:XAccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion
	                                    F.6Increase staffandfacultyresources tosupportequity planning,coordinationandachievementofrelatedgoals.xIndicators/Goalsto be affectedbytheactivity:XAccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion
	                                    F.6Increase staffandfacultyresources tosupportequity planning,coordinationandachievementofrelatedgoals.xIndicators/Goalsto be affectedbytheactivity:XAccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion


	  xActivityType(s):   Outreach X    StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  xActivityType(s):   Outreach X    StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  xActivityType(s):   Outreach X    StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  xActivityType(s):   Outreach X    StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  xActivityType(s):   Outreach X    StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  xActivityType(s):   Outreach X    StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  X  X 
	 StudentEquity  Coordination/Planning   Curriculum/CourseDevelopmentor Adaptation ProfessionalDevelopment 
	    
	   InstructionalSupportActivities   DirectStudentSupport 





	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffected F.6   Equity plancoordination    
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffected F.6   Equity plancoordination    
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffected F.6   Equity plancoordination    
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffected F.6   Equity plancoordination    
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffected F.6   Equity plancoordination    
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffected F.6   Equity plancoordination    





	xActivity ImplementationPlan 
	Two foldstrategy togreatlyenhanceequityplanning. 
	1.
	1.
	1.
	Hire a faculty equity coordinatorto enhancepeer to peerengagement,outreachto academic programs, equity relatedplanningandcollaboration,tracking andsupporting initiatives, participating inregional/statewide planning coordinatedbytheAcademic Senate fortheCalifornia Community Colleges,andcollaborate onevaluating progress ongoals anddraftingplanupdates, reports, and/orpresentations.

	2.
	2.
	2.
	Hire a staffequity coordinatorto:

	a.
	a.
	a.
	Collaborate withFaculty Equity Coordinator, DeanofStudentSuccess andothers to developandimplementequityplanning.

	b.
	b.
	Provideleadershipforcampus events, activities, andstudentinvolvementusing asocialjustice frameworktopromote equity, campus community, and studentengagement.

	c.
	c.
	Provideleadership, “life-skills,” andculturalcompetency developmentopportunities forstudentclubs topromoteinclusion,equity, and access.

	d.
	d.
	Developandcoordinate community-wide diversity andsocialjustice programs, trainings,andspecialinitiativesthatareconsistentwiththeCollege’s workto addressinequity asitrelates to race, veteranstatus, immigration status,socio-economic status,andadditionalmarginalizedidentities.

	e.
	e.
	Workcloselywithcampus andcommunity partners toimplement programs aimedatenhancing communityrelationships, fostering learningandengagementaroundissues of power,privilege, andoppression.

	f.
	f.
	Serve onCollegecommittees to assess andaddressclimates ofdiversity,culture, andinclusion.

	g.
	g.
	Providesupportforspecificinitiatives,includingimplementationanddesignedgrowthof learningcommunities.




	ID
	ID
	ID
	PlannedStartandEndDate(s)
	Student Equity Funds
	OtherFunds**

	F.6
	F.6
	Hiring spring 2016ongoing staffing
	Salary andBenefits, faculty –approximately $20,000;AssistantDirector, $45,000
	District: funding forDeanofStudentSuccess andAdministrative Assistant


	xLinktoGoalAdditionalfaculty andstaffwillprovide bandwidthforenhancedcoordination,communication, outreachwithinandoutside the college inthe processes associatedwithequity planning, coordination, professionaldevelopment andensureplanning,implementationandassessmentof progress are occurring onanongoing basis.
	xEvaluationFeedbackfrom equityplanengagedconstituents onsupportandcommunication aswellasrecommendations toimproveorenhance equityplanning,viaannualsurvey.Assessmentofprogresstowardsequityrelatedgoalsonanannualbasis,conductedbyStudentAccessandSuccesscommittee,as wellasreportingthroughstrategicplanprogress updates toEPC,andothergovernancecommittees.
	Improveveteranstudentoutreach,services,supportandcoordination.xIndicators/Goalsto be affectedbytheactivity:
	                                          xActivityType(s):XOutreachStudentEquity Coordination/PlanningInstructionalSupportActivitiesXStudentServicesorother CategoricalProgramCurriculum/CourseDevelopmentorAdaptationXDirectStudentSupportResearchandEvaluationX ProfessionalDevelopment
	                                          xActivityType(s):XOutreachStudentEquity Coordination/PlanningInstructionalSupportActivitiesXStudentServicesorother CategoricalProgramCurriculum/CourseDevelopmentorAdaptationXDirectStudentSupportResearchandEvaluationX ProfessionalDevelopment

	                       xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedF.7Veteranstudents 130–200**Aligned with current initiatives and recent California Community Colleges Chancellor’s Office training for student equity coordinators, the college is also workingtoenhance data collectionand reporting for students. This is significant for veterans, who appear to be under reporting through their CCC Apply application for admission, but subsequently identify through other reporting 
	                       xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedF.7Veteranstudents 130–200**Aligned with current initiatives and recent California Community Colleges Chancellor’s Office training for student equity coordinators, the college is also workingtoenhance data collectionand reporting for students. This is significant for veterans, who appear to be under reporting through their CCC Apply application for admission, but subsequently identify through other reporting 

	F.7

	X
	X
	X
	Access
	X
	DegreesandCertificate Completion

	X
	X
	Course Completion
	X
	Transfer

	X
	X
	ESLandBasicSkills Course Completion


	xActivity ImplementationPlan
	To improveveteranstudentoutreach,services, supportandcoordination, thecollege plans to utilize equity andVAworkstudy funds to helpimplementVeteranAdvisoryCommittee’sRecommendationstosupportveteranandmilitarystudentsandtheirfamilies(seeAppendicesMultifactor1andMultifactor2).Centraltothe VAC’spreviousassessmentis creationofa positionto coordinateoutreachandservicesforveterans,includingaddressingbarrierstotheir enrollmentandretention.
	Basedonthe2014-15equityfundingplan,the college hashiredaninterim0.50FTEpositiontosupportveteranservicesanddevelop andstafftheVeteranandMilitaryStudentResource Center,settoopeninJanuary2016.Thispositionwillbeincreasedto
	1.0 FTEandwillhavethefollowingamong itsrepresentativeduties:xDevelopandcoordinatea comprehensive program of services, activities andcollaborations designedtoengageand supportveteranandmilitarystudents,includingassistingstudentsincompletingvarious stepsfor successfulmatriculation (transition), educationalgoal(s) achievementandpersonaldevelopment;xCoordinateandoverseedaily operationsof the VeteranandMilitary StudentResourceCenter; bring relevantservices to the COMveteranpopulation andCenter. Trainandprovide d
	x.Planandimplementoutreachto promote collegeenrollmentofveterans andservices offeredatVeteranandMilitary.StudentResource Center. Maintaincurrency ofinformation regardingprogram informationandservices..
	ID
	ID
	ID
	PlannedStartandEndDate(s)
	Student Equity Funds
	OtherFunds**

	F.7
	F.7
	Hiredinterim 0.50 VeteranResource SpecialistFall2015; completepermanentfulltimehire-spring 2016;openCenter-January 2016
	Salary andBenefits –approximately $73,000
	District: relocationandrenovations toveterandesignatedspace:$42,000VA:Work-study veteranstudentsto provideCenterreception: $15,000


	xLinktoGoalThe veteranstudentsubpopulationisidentifiedinbothhighereducationliteratureandSSSP andStudentEquity withspecific, uniqueneeds andatpotentialrisk. Thatisconsistentwiththe internalassessmentdoneatCOM, informedby asurvey ofstudent
	xLinktoGoalThe veteranstudentsubpopulationisidentifiedinbothhighereducationliteratureandSSSP andStudentEquity withspecific, uniqueneeds andatpotentialrisk. Thatisconsistentwiththe internalassessmentdoneatCOM, informedby asurvey ofstudent
	veterans.Showingthe commitmentrepresentedby the inauguralstaffingandopeningof the Centerandservicessubsequentlyprovidedwillhelpthecollege to moreaccurately identify, assess andaddress potentialequity issues forour veterans.

	xEvaluationAs referenced, aprevious survey was conductedofveteranstudents inspring 2014. CCSSEsurvey was doneinspring 2014as well. Inthefuture, these willbe staggeredinoff years to providefeedbackfromour studentveterans,as willannualfocus groupsandinformalresponses throughcontactinthe Center. Equity measures willprovide insightintodisproportionate impactfor success indicators.
	                               F.8Seek HispanicServing Institution(HSI)federalfunding status.xIndicators/Goalsto be affected bytheactivity:XAccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion
	                               F.8Seek HispanicServing Institution(HSI)federalfunding status.xIndicators/Goalsto be affected bytheactivity:XAccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion
	                               F.8Seek HispanicServing Institution(HSI)federalfunding status.xIndicators/Goalsto be affected bytheactivity:XAccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion


	  xActivityType(s):  X Outreach  X   StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  xActivityType(s):  X Outreach  X   StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  xActivityType(s):  X Outreach  X   StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  xActivityType(s):  X Outreach  X   StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  xActivityType(s):  X Outreach  X   StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  xActivityType(s):  X Outreach  X   StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	    StudentEquity  Coordination/Planning    Curriculum/CourseDevelopmentor Adaptation     ProfessionalDevelopment 
	 X    InstructionalSupportActivities X   DirectStudentSupport  





	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.8    Hispanic/Latino/a creditandnoncreditstudents      Hispanic–   1436/827 
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.8    Hispanic/Latino/a creditandnoncreditstudents      Hispanic–   1436/827 
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.8    Hispanic/Latino/a creditandnoncreditstudents      Hispanic–   1436/827 
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.8    Hispanic/Latino/a creditandnoncreditstudents      Hispanic–   1436/827 
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.8    Hispanic/Latino/a creditandnoncreditstudents      Hispanic–   1436/827 
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.8    Hispanic/Latino/a creditandnoncreditstudents      Hispanic–   1436/827 

	 
	 
	TD
	Artifact






	xActivity ImplementationPlan The DepartmentofEducation  offers largegrants to institutionsdefinedasHSI whichcanbeusedformanyacademic purposes serving allethnicities atthe institution includingfaculty development, funds andadministrative management,developmentandimprovementofacademicprograms,endowmentfunds,curriculum development, scientificorlaboratoryequipmentforteaching, renovation ofinstructionalfacilities, jointuseoffacilities, academic tutoring, counselingprograms andstudentsupportservices.
	At25% orhigherHispanic/Latinoenrollmentforthe mostrecentterms, alongwithothercriteriamet,includinga largenumberof low-incomestudents,COMhasreachedthethresholdforeligibilityHSIfederalfunding.COMbeganexploringthispossibilitylastyear,andsenior representativesofthe collegemetthisfallto hearapresentationfromanexperiencedgrantee ontherequirementsandapplicationprocess.Subsequentplanningmeetings,establishmentofa steeringcommittee andother activitieswillfollow in2016, as
	At25% orhigherHispanic/Latinoenrollmentforthe mostrecentterms, alongwithothercriteriamet,includinga largenumberof low-incomestudents,COMhasreachedthethresholdforeligibilityHSIfederalfunding.COMbeganexploringthispossibilitylastyear,andsenior representativesofthe collegemetthisfallto hearapresentationfromanexperiencedgrantee ontherequirementsandapplicationprocess.Subsequentplanningmeetings,establishmentofa steeringcommittee andother activitieswillfollow in2016, as
	partofpreparingtoapply.Significantadditionaldocumentation, includingplansforimplementation, willoccurthroughthegrantwriting process.

	ID
	ID
	ID
	PlannedStartandEndDate(s)
	Student Equity Funds
	OtherFunds**

	F.8
	F.8
	Grantresearch/background2015-16;Application anticipated2016-17;Soonestinitialaward, 2017-18
	N/A
	District: salary andbenefits forgrantwriting


	xLinktoGoalHispanic/Latino/a students atCOMare thesecondlargeststudentpopulation among the creditstudents (26%)andrepresent83%oftheNoncreditESLstudentenrollmentandhavebeenidentifiedinthis reportas experiencing disproportionateimpactonmultiple equity success indicators. The majority ofthesestudents arelow incomeandfirstgeneration. These andother students willbe servedby additionalresources thatcouldbe investedintheirsuccess via this grantopportunity.
	xEvaluationThe grantitselfifawardedwillhave various reporting requirements.Inprocess forpreparingthe applicationandtracking the equity metricsforthestudents,the collegewillcontinuetomonitorenrollment,completionandtransfer/degreeattainmentforthese(andother) students, including assessing the impactofotherinitiatives ontheir success, suchas involvementinSummerBridge,Puente,etc.
	Provideprofessionaldevelopmentopportunities forstaffandfaculty thatenhance awareness, understanding,capacity andmotivation tosupportstudentpopulations identifiedinequity plan.
	                                                xActivityType(s):OutreachStudentEquity Coordination/PlanningInstructionalSupportActivitiesStudentServicesorother CategoricalProgramCurriculum/CourseDevelopmentorAdaptationDirectStudentSupportResearchandEvaluationXProfessionalDevelopment
	                                                xActivityType(s):OutreachStudentEquity Coordination/PlanningInstructionalSupportActivitiesStudentServicesorother CategoricalProgramCurriculum/CourseDevelopmentorAdaptationDirectStudentSupportResearchandEvaluationXProfessionalDevelopment

	                              xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedF.9Faculty andStaff:professionaldevelopmentthatultimately supportsallstudentsubpopulationsaddressedinequity planTBD
	                              xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedF.9Faculty andStaff:professionaldevelopmentthatultimately supportsallstudentsubpopulationsaddressedinequity planTBD

	         IDPlannedStartandEndDate(s)Student Equity FundsOtherFunds**
	         IDPlannedStartandEndDate(s)Student Equity FundsOtherFunds**

	F.9

	xIndicators/Goalsto be affectedbytheactivity:
	X
	X
	X
	Access
	X
	DegreesandCertificate Completion

	X
	X
	Course Completion
	X
	Transfer

	X
	X
	ESLandBasicSkills Course Completion


	xActivity ImplementationPlan Engageinprofessionaldevelopment/trainingtoincreaseawareness,implementpromisingpracticesinpedagogy,curriculumdevelopment,andstudentservices, andincreaseawareness/understandingofissuesimpactingtargetstudentpopulationsincludingtheeffectsofinequities;methodsfordetectingandresearchingthem;andeffectivepracticesforimprovingoutcomes. Engagementinbothinternalandexternalopportunitiesandsharingofpromising practicesandresearchtohaveabetterunderstandingandappreciationforstudents’developmenta
	F.9    Fall2014ongoing $5150   SSSP;DistrictTBD 
	F.9    Fall2014ongoing $5150   SSSP;DistrictTBD 
	F.9    Fall2014ongoing $5150   SSSP;DistrictTBD 
	F.9    Fall2014ongoing $5150   SSSP;DistrictTBD 
	F.9    Fall2014ongoing $5150   SSSP;DistrictTBD 
	F.9    Fall2014ongoing $5150   SSSP;DistrictTBD 





	xLinktoGoalAnSEP activity establishedlastyearandincludedinstrategic planning was to assess staffandfaculty preparedness toservea diverse studentpopulation. Basedonresponses to thatsurvey this semester,additionalopportunities arebeingfacilitatedwithinandseparate from the college. 
	xEvaluationFor internalopportunities suchasflex trainings eachsemester, surveysaresentto participants andpresenters.Forexternalopportunities, thosesupportedby equity funds areaskedtoprovide abriefreportonthe takeaways/benefitsfromtheirexperience(s). Inthe coming year,this willbe formalizedbythe StudentAccess andSuccess committee, followinga formatdevelopedby theBasicSkills Initiative steeringcommittee.


	Summary Budget.
	Summary Budget.
	See separate attachment..

	Summary Evaluation. 
	Summary Evaluation. 
	TheCollegewillcontinuetoutilizethecoremetrics determinedbythestate:access; course completion;BasicSkillsandESLcompletion, degrees,certificatesandtransfer, andsupplementthis withimprovedlocaldatacollection, researchandanalysis. Asreferencedinthisdocument,withtheresourcestoincrease equityresearch,the college’s PRIEdepartmenthasinthelastsixmonthsalreadyproducedanumberofinformative reportsandtrendanalyses.Collaborativelythecollege willcontinueto monitorprogressonkeymetricsassociatedwiththegoalsto reducedispropo
	StudentEquity(andSSSP)planningwillcontinueto beafocus oftheStudentAccess andSuccessCommittee(SAS),whichis apartofMarinCommunityCollegeDistrict’sparticipatorygovernancestructure,reportingtoandprovidingregularupdatestothePlanning,ResourceandAllocationCommittee(PRAC).SASalsoregularlyreviewsacademicandstudentserviceProgramReviews, completedataminimumofeverythreeyears,includingembeddedanalysisfromeachunitregardingqualitativeandquantitativeevidenceofstudentsuccessorbarrierstoaccessandachievement.Thisreviewinforms
	Additionally,withthecoordinatedplanningforstudentequity,basicskillsmasterplanning,studentsuccess andequityrelatedStudentLearningOutcomes(SLOs)andupdatedstrategic planning,progresstowardsachievement of equitygoalswillbeamongtheembeddedgoalsevaluatedforcompliancewithstrategicplanning, institutionaleffectivenessandaccreditation.Thiswillincorporateadditionalevaluationandfeedbackloopsintotheprocessofimplementation,including the college’s currentself-study.Atthemicrolevel, thisis asspecificas programreviews being
	SASwillincorporatestudentequityplanprogressupdates(includingdatacollection,researchandanalyses)intomonthlyagendasandtheDeanofStudentSuccess,withdirectionfromtheVicePresidentofStudentLearningandStudentServices,willcoordinategathering ofinformation, updatesandexchangeofinformationbetweenresponsiblepartiesandconstituencies.Implementationofatobe proposedexpansionofSAStoincorporate broader
	SASwillincorporatestudentequityplanprogressupdates(includingdatacollection,researchandanalyses)intomonthlyagendasandtheDeanofStudentSuccess,withdirectionfromtheVicePresidentofStudentLearningandStudentServices,willcoordinategathering ofinformation, updatesandexchangeofinformationbetweenresponsiblepartiesandconstituencies.Implementationofatobe proposedexpansionofSAStoincorporate broader
	representation willenhance thecollaborationonresearchandresultswithrepresentativesfromeachofthemajorinitiativesorcollaborating partners(e.g.,Puente,StudentAccessibilityServices,FinancialAid).Withtheadditionalstaffandfacultysupportforequitycoordinationdelineatedintheplan,capacityforregularandfurtheroutreachwithinthe collegecommunitywillenhanceawareness,engagementanddisseminateprogresson the equity plan.Annual

	meetingswillalso occurwitheachinitiative’scoordinator(s)toevaluateprogresstowardgoal(s)
	andprogramadjustments aswarranted.
	Annualreportingis alsorequiredfortheChancellor’sOfficeandthiswillprovideanotheropportunityforparticipatorygovernanceandevaluationatthedistrictlevel.
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	Student Equity Metrics .Executive Summary.'Planning, Research & Institutional Effectiveness .
	Student Equity Metrics .Executive Summary.'Planning, Research & Institutional Effectiveness .
	AspartoftheCollegeofMarin’sStudentEquityPlan,theCaliforniaCommunityCollegeChancellor’sOfficerequirestrackingofthemetricsonthefollowingpages.Seethelastpagefordefinitions.Thesemetricsweredisaggregated bygender,race/ethnicity,economicallydisadvantaged, andfosteryouth, studentswithdisabilitiesandveteranswheredataareavailable.Whilenotrequired, agewasincludedaswell.
	UsingtheChancellor’sOfficemethodology, inequitiesweredeterminedwherecategoriesofstudentswithin agroupachievedat arateof 80% orlessof thehighestcategoryinthatgroup.Forexample, byrace/ethnicity, themostsuccessfulgroup(Asians)completedat61.3%.HispanicandAfricanAmericanratesweremorethan80%lower.Therefore,theoutcomesforthosetwogroupsareinequitable.
	Onlytheinequitiesareshownonthefollowingpages, alongwiththehighestvalueoneachmetricandanestimatednumberofstudentsneededtoachieve equity.Majorresultsare:
	x In terms of Access, Whitestudents areunder-representedcomparedtotheir proportion in MarinCounty. x AfricanAmericanandHispanicstudentshavelowerratesonmost, butnotall, metrics. 
	x. TheĨĞŵĂůĞ.Foster Youth CourseCompletion (Success) rate is lower than others. 
	x. Studentswhoare “not” economicallydisadvantagedordisabledareeconomicallydisadvantagedanddisabledstudentstoachieve CTE completionand completeacollegelevelcourseafterdevelopmentalcoursecompletion. 
	lesslikelythan 

	x. Studentsage20and olderarelesslikelytoCompletethanyounger students.For CTECompletion, studentsage25andolderarelesslikelytocomplete. 
	x. Moststudentgroups areless likelythanAsianstoTransfer,as areeconomically disadvantaged students. 
	x. Studentsage40andolderarelesslikelythanyoungerstudentstocomplete a college-levelEnglishorMathcourseafterfinishingDevelopmental Englishand DevelopmentalMath. 
	x. Males areless likelythanfemales tocompleteacollegelevelEnglishcourseafter developmental coursework, includingESL. 
	Note:OnlytheCourseCompletion(Success)metricisavailableforfosteryouthand veterans.
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	Student Equity Metrics ϭϮ/1ϲ/2015 
	Sources:  Course Completion data from COM’s Data Dashboard. Access data from California Department of Finance December 2014. Transfer data from Chancellor’s Office Transfer Velocity Data in Data Mart.  Other metrics from Chancellor’s Office Student Success Scorecard Data entering cohorts – 2006-2009 combined. 
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	Student Equity Metrics. 9/1/2015 
	Source:  Metrics from Chancellor’s Office Student Success Scorecard Data entering cohorts – 2006-2009 combined. 
	Student Equity Metrics Definitions Access The percentage of each population group that is enrolled compared to that group’s representation in the adult population within the community served. Course Success Rate Calculation = Grades of A, B, C, CR, P divided by A, B, C, CR, P, D, F, FW, NC, NP, W. Success Rate is the percentage of students who received a passing grade of A, B, C, CR or P (Pass) at the end of the semester. ("Incomplete", "In Progress" and "Report Delayed" grades are excluded from the calcula
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	A Different Way.to Look atStudent Groupsand Their Success
	A Different Way.to Look atStudent Groupsand Their Success
	Executive Summary
	Executive Summary
	This research supports College of Marin’s (COM) efforts to assure equitable educationalprogress among all student groups and to improve student completionoverall. Previously, anrequired by the California Community Colleges Chancellor’s Office was conducted for the Student EquityPlan. Both the required student equity metricsand the Student Success Scorecard performance metrics disaggregate the data by student demographic groups. Whiledoing so does highlight progress and success differentials between some dem
	analysis ofdisproportionate impact

	For these reasons, this study uses cluster analysis tomake finer distinctions between student groups taking into accountdemographics but alsocollege preparation, enrollment and course takingpatterns, educational goals and short-term academic progress milestones, someof which are stronger influences on students’ success than their gender, race, age or other ascribed characteristics. Each group’s risk of failing to complete is quantified as well. Such findings offer a more nuanced means of identifying and res
	The data for this study consists of first-time degree and/or transfer-seeking students that the 
	California Community College Chancellor’s Office (CO)used in calculating its Student Success Scorecard
	metrics. It includes 2,435students who first enrolled at COM from academic year 2004-05through2008-09. Thesestudents were tracked across 6years to determine their completion. Therefore, 2008-09is the most recent cohort.However, the analyses focus on characteristics and behavior during these students’ first semester and year in relation to completionwithin6 years. With this approach, findings can be applied to support newentering student cohorts.
	This research identified eight distinct student clusters, only twoof whomwere prepared for college. As would be expected, they completed at high rates, 71% and79%. Though the majorityof students enter COM unprepared, their outcomes vary tremendously. Theseclusters’completion rates ranged from19% to74%. Demographic characteristics were among the most important variables only inthe twomost homogenous groups—the two prepared groups, which consisted of predominatelyWhiteandnot economicallydisadvantaged students
	xOne group appears to have had a modest need for developmentalEnglish and then moved ontocomplete and transfer at high rates. xOne groupconsistently enrolled part-time, made good academic progress, but appeared to bepersisting without a clearly defined goalbut completed at only45%.
	x Another group enrolled nearly full-time. Their course taking and educational goal suggested they were attempting to fulfill degree requirements, but struggled academically and left after their first semester. 28% completed. x Another group appeared to be testing the water, enrolling in a small number of units, no math or English and undecided educational goal, struggled academically, stopped out, then returned for one more semester to try again. 39% completed. x 2 clusters with similar academic progress s
	amssic
	Figure


	A Different Way.
	A Different Way.
	to Look atStudent GroupsandTheir Success
	The College of Marin (COM) is developing plans, implementing new programs and services, andmodifying policies and practices to assure equitable educational progress amongall student groups andto improve student completionoverall. Previously, an required by the California CommunityColleges Chancellor’s Office was conducted for the Student EquityPlan. Both the requiredstudent equitymetrics and the Student Success Scorecard performance metrics disaggregate the data by student demographic groups. While doingso 
	analysis of disproportionate impact

	For these reasons, this study uses cluster analysis to extend those findings beyond student demographics to take intoaccount college preparation, enrollment and course taking patterns,educational goals and short-term academic progress milestones, some of whichare stronger influences on students’ success than their gender, race, age or other ascribed characteristics. Cluster analysis permits making finer distinctions between groups of students, including differences in their degree of risk.Such findings offe
	Data Used in Analyses The data used in this study were those of first-time degree and/or transfer-seeking students that the California Community College Chancellor’s Office (CO) used in calculating its Student Success Scorecard metrics, e.g., completion, attainment of 30 units, and persistence for the first three consecutive terms. All California community colleges are expected to improve their performance on these metrics. As such, in-depth exploration of these data to unearth enrollment patterns and chara
	Data Used in Analyses The data used in this study were those of first-time degree and/or transfer-seeking students that the California Community College Chancellor’s Office (CO) used in calculating its Student Success Scorecard metrics, e.g., completion, attainment of 30 units, and persistence for the first three consecutive terms. All California community colleges are expected to improve their performance on these metrics. As such, in-depth exploration of these data to unearth enrollment patterns and chara
	students and develop early interventions and supportprograms, we focusedour analyses on the firstterm and first year of enrollment. We divided the students into 2 separate groups: those who completedtwo consecutive semesters (N=1,672); and those whostopped out or dropped out of COM after theirfirst semester (N=763). Students who stopped out/dropped out comprise 31% of the dataset.
	The set of variables used in this study arecommonly shown in the literature to influence student success, including completion/graduation. In addition, the choice of factors that could be examined was constrained by the availability and accuracy ofCOM data. Factors in the analyses include students’course success and GPA, math and English courses taken, and unit load during the first term and first year of enrollment. Patterns that exist in these data may be useful in identifying at-risk students anddevelopi

	Statistical Methods
	Statistical Methods
	In addition to descriptive statistics,this research was conducted usingcluster analysis. Cluster analysis models use a setof input variables to classify students into distinct groups, or clusters, for each variable. Students in a particular cluster are more similartoeach other than theyare to students in any other cluster. For example, all students are classified using persistence, college preparation status, English and math course taking in the first year, and other factors. But, the percentage that persi
	based onsimilar values


	Findings
	Findings
	: Students Attending the FirstTwo Consecutive Semesters
	: Students Attending the FirstTwo Consecutive Semesters
	1
	st
	ClusterAnalysis

	This analysis of students who consecutively enrolled at COM for their first two semesters yieldedfive distinct student clusters. Descriptive statistics generated for each cluster add tothe picture of eachgroup. Completion rates by cluster show each group’s level of risk of success or failure. Basic progressand risk data for each cluster are summarized below, followed by a description of characteristics that makes each cluster distinct and a brief discussion. Also, to facilitate comparisonbetween clusters, a
	Cluster #
	Cluster #
	Cluster #
	Cluster Size
	Risk of Dropping Out
	CompletionRate
	Transfer Rate
	Course SuccessRate (Year 1)
	Mean # of Units Earned at COM (3 yrs)

	1
	1
	277 (14%)
	High
	19.4%
	13.2%
	54%
	16.0

	2
	2
	359 (23%)
	Moderate
	45.1%
	23.4%
	77%
	35.4

	3
	3
	303 (19%)
	Low
	71.3%
	63.1%
	83%
	37.8

	4
	4
	397 (25%)
	Low
	74.1%
	59.5%
	77%
	49.7

	5
	5
	331 (20%)
	Moderate
	45.2%
	29.0%
	64%
	35.2


	Cluster 1—Unprepared for college; no third-term persistence
	Cluster 1—Unprepared for college; no third-term persistence
	This group is high risk for dropping out. Allof them left after their second consecutive term. Less than 1% wasprepared for college. They attempted, on average, 18.2 units in their first year but were the least likely group to succeed in their courses, failing or withdrawing late from nearly half (54%)of thosecourses. They are one of twoclusters whose GPA declined from first to secondterm. Their GPA dropwas the steepest (-.44). Ultimately, only 19% completed.
	Most students in this cluster took English and/ormath in their first year (See Table 1 below). However, while the majority (70%) enrolled in developmental English, one-third also took college-levelEnglish. Further, 41% tookdevelopmentalmath and one-quarter took college-level math. Many didnottakethese courses sequentially. Instead, they either skipped developmentalcourses, opting instead tostartat college level, or enrolled simultaneously in both levels of the same subject area.
	Table 1: College Preparation and Englishand Math Taking by Cluster
	Cluster1 (n=227)Cluster2 (n=359)Cluster3 (n=303)Cluster4 (n=397)Cluster5 (n=331)Academicpreparation% Prepared for College0.40.8100.00.30.0% Took dev. English year 169.625.10.098.989.1% Took dev. math inyear 140.518.90.06.697.9% Took college-level English year 132.23.651.580.939.2% Took college-levelmath year 124.711.150.870.210.3
	A follow-up analysis of course taking sequences(Appendix B:English andMath Course TakingSequences, Tables 1 and2) showed that 21% of thesestudents took both developmentaland college-level English simultaneously in the same term. In addition, 3% took only college-level English. Far fewer students enrolled in both levels of math, 1%. However, 18% enrolled in college math only. Thesepatterns raise questions about prerequisites and/or placement testing requirements during the 20042009academic years when these s
	-

	Genderwas somewhat important in distinguishing this cluster of students fromothers. It included a larger percentage of male students (58%).Althoughrace/ethnicity, economic disadvantage and educational goalwere not strong identifiers of members of this cluster, those data can sometimes aid interpretation, so it is offered here for that purpose. While 52% of students in this cluster are White, 19% are Hispanic and 10%African American, the second largest proportions of theselatter twogroups next to Cluster 5—w

	Cluster 5-Unprepared for college; high retention, moderate success, racially/ethnically diverse
	Cluster 5-Unprepared for college; high retention, moderate success, racially/ethnically diverse
	This cluster is shown out of chronological order because it shares some similarities with Cluster1 that are worth noting, yet its completion rate is substantially higher. This student group is at moderaterisk; 45% completed. All students in this cluster were unprepared for college. The characteristic thatmost distinguishes this group from others, though, is the fact that almost all enrolled in both developmentalEnglish and developmentalmath in their first year (See Table1 above). However, most
	Planning, Research & Institutional Effectiveness (PRIE)October 3, 2015
	did notmove into college level, especially math, in their first year. Their course success ratewas low(60%). Their GPA declined from first to second semester (-0.18). 
	Even so, all of these students persisted. They attended COM for an average of 4.5consecutive semesters. Their mean units attempted in the first year (21.1)was the second highestof all clusters. For most of the clusters, race/ethnicity was not an important distinguishing factor.However, for this group, it is, in that this cluster is the most racially/ethnically diverse group: 45% White, 25% Hispanic, 12% African American, and5% Asian. In addition, this group has the highest proportion of economicallydisadvan
	Cluster 5 students were the secondmost likely to select an AA/AS degree as their career goal(51%), but the most likelyof those who persisted intheir first two terms to be undecided on their goal(26%). Even though this group is persisting, these students are struggling academically. Since more thanone-quarter ofthem are undecided on a career goal, advising, and perhaps interest and aptitude testing, seem to be reasonable interventions with these students.

	Cluster 1 and 5Comparison
	Cluster 1 and 5Comparison
	In someways, Cluster 1 students seem similar to those in Cluster 5. Both have high rates of English and Math taking in their first year. GPA declined for both groups, though moreso for Cluster 1, and their course success rate was low. However, Cluster 1 students dropped out. Cluster 5 students persisted. Ultimately, theycompleted atstrikingly different rates, 19% vs. 45%. What made their outcomes different?
	Cluster analysis is not designed to predict completion, but some patterns observed between these groups do raise questions that can inform discussion and subsequent research. First, the higher percentage of Cluster 5students enrolled in English and math during their first semester might be anexplanation. However, another unprepared group of students (Cluster 2, to be further discussed below) completed at anequivalent rate(45%)yet far fewer enrolled in English andmathduring their first year. 
	Second, the way these two unprepared groups enrolled in their English andmath courses is worth considering. Many of the drop-out cluster students took developmental and college level English and math courses simultaneously. Some skipped developmental altogether andenrolled at college level. However, in the follow-upanalysis of course takingsequences (Appendix BEnglish and Math CourseTaking Sequences Tables 1and 2), these patterns existed for both Cluster 1 and Cluster 5. While 21% of Cluster 1 students took
	This same reviewof math course taking showed 1% of students in both clusters takingdevelopmental andcollege math concurrently.Among the lower completing Cluster 1 group, 18% took college math only. No Cluster 5 students took college math only. This differential in college math takingis notable for further analysis, but insufficient in itself to draw any conclusions about its effect beyondsupporting the general questionof prerequisites and placement testing. 
	For English course-taking, given that this sequencing issue existed in both groups, and at similar levels, it is not likely an explanation for their differential completionrates. It could have lowered both groups’ rates though, since passing one’s courses is essential to continue in college. 
	Another notableobservation is that racial/ethnic background is a distinguishing factor of Cluster5 students, but far less so for Cluster 1. Cluster 5, with its substantially higher completion rate, is morediverse in this respect than Cluster 1. In fact, it includes a slightly higher portionof African American andHispanic students and a lower percentage of White and Asian students (See Appendix A Methodologies, Models andDescriptivesTable 1). Much of the student success literature andlead us to expect this m
	COM’s own equitymetrics

	Planning, Research & Institutional Effectiveness (PRIE)October 3, 2015
	for Cluster 5. Further, the highest proportion of economically disadvantaged students amongthe 5clusters is in Cluster 5. This characteristic too, is often associatedwith failure to complete college. However, COM’s equitymetrics show that economically disadvantaged students are equivalently ormore likely to complete. 
	These findings raise questions about factors influencingretentionthatwere less effective or absent for Cluster 1 thanfor Cluster 5. Are Cluster 5 studentsinvolved in COM student support programs? Is there a difference in financialaid between the two groups?Might there be a learningcommunityeffect for Cluster 5 given the high percentage enrolled in both developmentalEnglish andmath? Data totest these questions were not available to include in this analysis.Giventhe high rate of persistence amongCluster 5 stu

	Cluster 2—Part-time,highretention, slow to fulfill degreerequirements
	Cluster 2—Part-time,highretention, slow to fulfill degreerequirements
	This group is at moderate risk;45% completed.enrolling in English andmath in the firstyear, attempting few units, high persistence and lack of college preparation characterize this group. Onlyone-quarter or lesstook math or English.They were the least likely group to do so. On average, thesestudents attempted15.2 units in their first year, lessthan any of the other clusters. However, theyattended COM consistently longer, 4.7 consecutive terms on average. In addition, they passed 77% of their courses and ear
	Not

	Though gender, race/ethnicity, economic disadvantage and educational goal were the leastimportant factors distinguishing this cluster fromothers, as previously stated, the characteristics may beuseful for interpretation. This group has the highest proportionof females (55%) among the 5clusters, the second highest proportion of Hispanic students (23%)and the second highest proportion ofeconomically disadvantaged (57%) students. 
	While 45% of these students completed, it is unclear whether all students in this group intended to complete. Theywere one of the least likely clusters to indicate an AA/AS degree (42%) as their educational goal and fewstated transfer or certificate as their goal. Theywere the most likely cluster toselect career development (17%). Theywere the second most likely, among the groups who enrolled inthe first two consecutive terms, to indicate undecided (21%). 
	Persistence and a clear goal usually go together. Given these students’ strong persistence, yetmoderate completion rate, and what from an institutional standpoint looks like uncertainty formanyabout what their goal is when they begin college, is there anything COMcan do that would helpmore of them completeor progress more quickly?
	Advising, and an educational plan if they do not have such a plan in place, may help. But, onaverage, these students are more than3 years older (25.3) than students inthe other groups. 57% are economically disadvantaged. Thesecharacteristics, along withenrolling in few units per semester, suggest theywere likely employed. If so, this may preclude their ability to takea higher unit load. On theother hand, it may be that they are unaware offinancial aid possibilities that could allow them totakeadditional uni

	Cluster 3-High achievement,college-prepared,transfer-oriented
	Cluster 3-High achievement,college-prepared,transfer-oriented
	Thesestudents are low risk. They are the only college-prepared group. None needed developmentalmath or English. Theywere the most likely cluster to transfer (63%) and along withCluster 4 were the most likely tocomplete (71%). This group earned the highest first-year course successrate (83%) andGPA (3.17). Race andeconomic status were more important distinguishers of this cluster than other clusters. Whitestudents comprised72% of this group (the highest proportion in the 5clusters) and 29% were economically 
	Most of these students persisted into their third term(83%). However, they attended fewer consecutive and totalterms (3.8 and 4.1, respectively) than all clusters except Cluster 1, most of whomdropped out of collegeafter two terms. Cluster 3’s enrollment patternwould be consistent with their high transfer rate and, unlikeother clusters, no needto complete developmentalwork before transfer, which allows faster completion. 
	This group’s English and math taking behavior contributes to the questions this study’s findings raise about the role of English and math in the first year.About halfof Cluster 3 students did not enrollin thesecourses during their first year. Even so, they completed andtransferred at high rates. Cluster 5and Cluster 2 completed college atthe same moderate rate despite opposite English and math takingbehavior.These different patterns raise questions about who should take these coursesand when.Infact, Cluster

	Cluster 4-High achievement,highest unit load, some developmentalcoursework needed
	Cluster 4-High achievement,highest unit load, some developmentalcoursework needed
	This group is low risk.This is the one groupof students who, on average, was enrolled full-time during the first year. Most were not college-prepared.Almost all (99%) took developmental English.But,they appear only to have needed one developmentalEnglish course to be at college-level. Most (81%)took college English as well. More than half (54%) enrolled in the two courses concurrently. Apparentlydevelopmentalmath was not needed. Few enrolled insuch a course (7%). Most took college-levelmath (70%). Cluster 4
	4.6 consecutive terms andearned more units than any other cluster during the first 3 years (49.7). Alongwith Cluster 3, they had the highest completion (74%) and transfer (60%) rates.
	Why would thesestudents need developmental English and be able tosuccessfully take that coursesimultaneously with college English? This pattern, combined with their high transfer andcompletion rates, suggests these students needed little assistance to be college ready. Since, on average, theywere the youngestof the consecutivelyenrolled group(19.2 years old), perhaps they werestill close enough to having taken English in high school to recallmuch of what they learned, once reminded. Additional information t
	Although students in this cluster complete atthe highest rateof allthe clusters,might this be a 
	group whose time to completioncould be shortened (one of COM’s strategic planning goals) by 
	interveningwith students who simultaneously test intothe highest levelof developmental English andcollege-levelmath? Perhaps through test preparationand re-test, completing a module rather than a full semester course, or through some formof accelerated English, possibly including ESL if theproportionof students that are Asian(14%) and Hispanic (12%) are from familiesin which alanguage other than English is spoken at home.
	The course taking patterns of this group also contribute to the question about the need for andeffect of English and math enrollment in the first year. While slightlymore thanhalf of the college-
	Planning, Research & Institutional Effectiveness (PRIE)October 3, 2015
	prepared Cluster 3 enrolled in these courses intheir first year, an additional20-30% more of this groupdid, yetthey completed and transferred at approximately equivalent rates.


	─Students stopping outordropping outafterthe firstsemester
	─Students stopping outordropping outafterthe firstsemester
	2
	nd
	ClusterAnalysis

	The 5 clusters of students described above included all students inthe Student Success Scorecard datasetwhoenrolled at COM in their first twoconsecutive semesters. The following clusters include only students whoin a second consecutive term. These students comprised 31%of the Scorecard dataset used for this study. Though enrolled at COM for an average of only 2 terms,ultimately50% completed in the 6-year tracking period, some at COM but most either at another community college or a 4-year college or univers
	did not enroll

	The cluster analysis for this set of students yielded 3 unique student groups. Basic data for eachcluster is summarized below, followed by a description of characteristics that makes each cluster distinct and a brief discussion. (SeeAppendix A:Methodology, Models andDescriptivesfor model detail, descriptionand descriptive statistics for each cluster.) 
	Cluster #
	Cluster #
	Cluster #
	Cluster Size
	Risk of Dropping Out
	CompletionRate
	Transfer Rate
	Course SuccessRate (Term1)
	Mean # of Units Attempted in Term1

	6
	6
	197 (29%)
	High
	27.9%
	23.4%
	49%
	10.6

	7
	7
	268 (39%)
	High
	39.1%
	30.1%
	55%
	5.5

	8
	8
	214 (32%)
	Low
	79.0%
	75.7%
	76%
	7.1


	Cluster6-Lowcompletion, attempting degreerequirements
	Cluster6-Lowcompletion, attempting degreerequirements
	Students in this group arehigh risk for dropping out, even though half indicated their goal wasan AA/AS degree. Only 28% completed.They enrolled for 10.6 units, on average, but succeeded inonly49% of their courses. These students were unprepared for college. Most enrolled in developmentalEnglish (97%) in their first semester;39% simultaneously took college-level English. For math, 29% enrolled in developmental. However, almost all were unprepared yet 20% enrolled in college-levelmath. 
	Many students inthis cluster appear to have been attempting to fulfillcompletion/transferrequirements by taking English and math in their first termand enrolling nearly full-time, with half having declared an AA/ASdegree as their educational goal. However, they struggled academically. Though none enrolled in their second consecutive semester, 42% returned to COM for at least one additional semester.On average, this groupenrolled in two non-consecutive terms. 
	Clearly, this group was trying tosucceed. As with the high risk Cluster1students whoconsecutivelyenrolled in twoterms yet completed at only 19%, the issue of prerequisites andplacement testing requirements atthe time, as wellas advising, arises. Approximately28% of allstudents who left after their first term were undecided about their educational goal. Among Cluster 6, 26% were undecided, again, suggesting the need for advising. 
	This was the most racially/ethnically diverse group of the 3 clusters who stopped out after their first semester (50% were White, 21% Hispanic, 13% African American and6% Asian) and the most economically disadvantaged (60%). In these respects, they are most similar to Clusters 1 and5 above,and their completion ratefalls betweenthe rates of those two clusters.Cluster7-Lowcompletion, few units, unprepared, noEnglish or Math
	Planning, Research & Institutional Effectiveness (PRIE)October 3, 2015
	Students inthis group arehigh risk for dropping out;39% completed. Fewwere prepared forcollege. In contrast to Cluster 6,of these students took English intheir first term. Further,theyenrolled in about half as many units (5.5). In addition, a smaller percentageof these students enrolled inmath. Only 14% enrolled in developmentalmath, 2% in college-level. Like Cluster 6, theystruggled academically, succeeding in only half of their courses (55%), despite the lower unit load. 
	almost none

	This group took fewer than 2 courses, on average, in their first semester and hadthe highestproportionof students with an undecided educational goal (30%). A far lower percentage of thesestudents than Cluster 6 students selected an AA/AS degree as their goal(27% vs. 50%). Almost halfwere economically disadvantaged (49%). These characteristics, alongwith their lack of preparation for college and lack of English andmath taking, suggest the possibility that this group of students may have beentesting the water

	Cluster8-High success,college-prepared, transfer-oriented
	Cluster8-High success,college-prepared, transfer-oriented
	Students in this cluster are low risk. They are distinguished primarily by the fact that most are prepared for college, tookno developmental level courses, and were far less likely thanthe otherclusters to be economically disadvantaged(15% vs. 60% and 49%). In addition, this group was the least likely to indicate AA/AS degree as their educational goal (15% vs. 50% and 27%). They were more likelyto select basic skills (28%)or undecided(26%). Another 14% chose educational development.Alltheir math andEnglish 
	On average, this groupenrolled at COM for 7 units in their first term and attended 1.7 semesters. Only 38% of this group returned to COMafter their second semester. However, 79% completed, almost allthrough transfer. While their reasons for leaving COMcannot be determined by the data in this study, the variety of educational goals they selected suggests theymay have enrolled only totake a particular course of interestor needed for transfer, or perhaps to test the fit while considering their college options,



	Conclusion
	Conclusion
	This study’s findings offer a nuanced way to identify students who are at-risk of failing tocomplete their education. Demographiccharacteristics that are often used in identifying andinterveningwith students are not as salient formost of the cluster groups in this studyasis their preparation for college, persistence, English and math course-taking patterns, academic progress, number of unitsenrolled andeducational goal. Among the eightclusters identified, twowere college-prepared. They
	Planning, Research & Institutional Effectiveness (PRIE)October 3, 2015
	completed at 71% and79%. Completion rates of the sixclusters that were unprepared for college variedwidely, from19% to74%.
	COM students, especiallythose who were unprepared,were using various strategies in college with different levels of success. The primarily behavioral characteristicsused in this analysis, while not “predicting”completion, suggestneeds and issues that may influence these groups’outcomes. For example, one group appears hesitant, enrolling for few units, struggling academically then stopping out after their first termto wait awhile and try again later. Another group begins with nearly a full course load, takin
	Findings fromthis research also raised questions about institutional practicessuch as prerequisites and placement testing, advising, and English and math requirements. The issue ofprerequisites has likely been resolved inthe interval since the most recent cohort in this study entered COM. A follow-up analysis will show whether prerequisiterequirements are in place and enforced. If they are, not only will itbe evidence of institutional improvement, it may be feasible to conduct a studyof their effecton stude
	-

	Finally, these findings can be used to identify at-risk students throughtechnological means, suchas alert systems. The foundationof such a tool is a robust, reliable data system from whichthe necessary research can be conductedand identifyingand notification triggers built. COM is beginningforays into an alert systemvia COMCare and the Student Success Collaborative. 
	Faculty and Staff Diversity at College of Marin, the Bay Area 10, and Santa Rosa Junior College 
	September2015
	Introduction
	This research compares College of Marin (COM) to the20community colleges attheother9districtsinthe Bay Area (Bay-10) andSanta Rosa Junior College (SRJC). Using the Fall 2014 data from the California Community College Chancellor’s Office (CCCCO) DataMart, we looked ateach college’semployeediversity and the extent towhich it reflects the student population.The purpose of this research is tohelp inform theprocess of student equity planning.
	Recent research found improved academic performance and long-termoutcomes for minority studentswho are taught byminority faculty. Based on this research, the CommunityCollege Leagueof California (CCLC) has recommended that faculty members reflecting the diversityof the student populationparticipate in the formulation and implementationof the schools’student equity plans.Therefore this reportisparticularly concernedwithnoting disparities betweenminority student populations andfaculty, though we include compa
	1

	For each majorrace/ethnic category,we considered differencesofless than 2percentage points between thestudent population andemployees as equivalent. In some cases, the percentage gap ismuch larger than 2%. While there is no research standard for gauging the equivalence of race/ethnicity, we are setting a conservative standard of equivalence toassure that statistical differences arehighlighted.In practice, interms of whether students are likely tosee themselves represented amongcampus employees, this may be 
	With the exception of Chabot College and the three colleges in SanMateoDistrict (Cañada, College of San Mateo, and Skyline), less than 1% of employees and students are Pacific Islanders. These collegeshave between1.5% and 2.1% students who are Pacific Islanders, and less than 1% of employees in anycategory who are Pacific Islanders. No school has more than1% Native American students or employeesin any category. Therefore the findings focus onthe largest four race/ethnic categories: Asian, African-American/B
	Findings
	Overall Employee Diversity
	In terms of overallemployeediversity, COMreflects its AA/Black and Asianstudent populations. However, there are proportionallymore White employeesandfewer Hispanic employees than students. See Table 1.
	Specific districts/colleges compare as follows: 
	College of Marin, Office ofPlanning, Research & Institutional Effectiveness (PRIE)
	x Asian o Equivalent % of Asian students & employees: COM, SRJC, Cañada, Los Medanos, and Berkeley City colleges o Greater % of Asian students: All other 17 colleges x AA/Black: o Greater % of AA/Black employees than students: Evergreen Valley and Skyline colleges o Lower % of  AA/Black students: Los Medanos, Chabot and Berkeley City colleges o Equivalent %: COM and all other 16 colleges x Hispanic o Lower % of Hispanic employees than students: COM and all other 21 colleges x White o Greater % of White empl
	x Asian o Equivalent % of Asian students & administrators: Los Medanos College, College ofAlameda  o Higher % of Asian administrators: COM, SRJC, Contra Costa, Berkeley City, Cañada, and West Valley colleges  o Greater % of Asian students: All other 14 colleges x African-American/Black o Equivalent % of AA/Black students & administrators: SRJC and San Jose City College o Lower % of AA/Black administrators: West Valley, and Mission colleges (West Valley Mission District); Los Medanos, Foothill, and Cañada co
	o Higher % of White staff: COM and all other 17 colleges Conclusion With few exceptions, the employees at the colleges and districts in our peer comparison group have proportionally larger Hispanic student populations, and to a lesser extent, Asian student populations, than that of employees. Their employees are, however, mostly reflective of their AA/Black student populations. In almost all employee categories at almost all schools, there is a greater percentage of White employees than students.  COM mostl
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	   Marin CCD
	   Marin CCD
	Headcount  Student Emp.
	 Asian Student
	 Emp.
	Black  Student Emp.
	Hispanic Student  Emp.
	 NativeAmerican  Student Emp.
	Pacific Islander Student  Emp.
	White  Student Emp.
	 Two or More Races Student Emp.

	College of Marin 
	College of Marin 
	 6,418528 
	 7.6%
	 9.5%
	 5.6% 5.7%
	30.9% 7.2% 
	 0.2%0.6% 
	 0.2%0.4% 
	44.3% 72.0% 
	 4.4% 1.1%

	Contra Costa Dist. 
	Contra Costa Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Contra Costa CollegeDiablo Valley College Los Medanos College 
	 Contra Costa CollegeDiablo Valley College Los Medanos College 
	 6,892 19,812 8,689
	 428 1,027 504
	19.4% 16.0% 9.4% 
	 12.9% 10.8% 7.7%
	 21.6% 5.5% 15.7%
	 19.9% 5.6% 11.1%
	 39.1% 23.0% 37.3%
	 13.1% 7.8% 14.9%
	0.2% 0.2% 0.1% 
	 0.2% 0.4% 0.4%
	0.6% 0.4% 0.6% 
	 1.2% 0.1% 0.4%
	 10.9% 38.6% 28.0%
	 44.6% 63.2% 59.5%
	4.8% 7.7% 7.4% 
	1.2% 0.4% 0.8% 

	Chabot-Las Positas Dist. 
	Chabot-Las Positas Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Chabot  College Las Positas College 
	Chabot  College Las Positas College 
	 13,450 8,622
	 636 482
	23.1% 16.2% 
	 14.0% 9.8%
	 12.1% 4.1%
	 8.0% 4.6%
	 37.2% 28.9%
	 14.3% 6.8%
	0.2% 0.2% 
	 0.2% 0.8%
	1.7% 0.5% 
	 0.3% 0.0%
	 18.3% 42.1%
	 54.1% 68.0%
	5.7% 6.6% 
	1.9% 0.4% 

	Foothill DeAnza Dist. 
	Foothill DeAnza Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Foothill CollegeDe Anza College 
	 Foothill CollegeDe Anza College 
	 15,442 22,718
	 714 1,058
	25.5% 42.4% 
	 16.4% 21.0%
	 3.5% 3.3%
	 3.9% 4.3%
	 23.8% 26.2%
	 9.8% 11.2%
	0.2% 0.2% 
	 0.8% 0.7%
	0.7% 0.4% 
	 0.3% 0.5%
	 33.5% 21.1%
	 64.4% 54.7%
	4.8% 4.8% 
	1.1% 0.9% 

	Ohlone Dist. 
	Ohlone Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Ohlone College
	 Ohlone College
	 11,065
	 692
	35.1% 
	 23.4%
	 4.3%
	 5.3%
	 22.6%
	 11.8%
	0.3% 
	 0.6%
	0.9% 
	 0.3%
	 27.2%
	 53.8%
	4.6% 
	0.7% 

	Peralta Dist. 
	Peralta Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Berkeley CityCollege of Alameda Laney College Merritt College 
	 Berkeley CityCollege of Alameda Laney College Merritt College 
	 6,311 5,480 10,757 6,080
	 277 244 529 306
	16.4% 31.4% 26.4% 14.8% 
	 16.6% 23.4% 16.4% 11.1%
	 17.9% 20.9% 24.9% 29.7%
	 11.9% 21.3% 23.3% 31.4%
	 24.6% 21.7% 19.0% 23.8%
	 11.6% 9.8% 9.3% 8.2%
	0.3% 0.3% 0.3% 0.4% 
	 0.4% 0.0% 0.8% 0.0%
	0.4% 0.4% 0.5% 0.5% 
	 0.0% 0.4% 0.0% 0.0%
	 27.7% 15.0% 16.7% 19.0%
	 48.7% 38.1% 43.3% 40.2%
	7.1% 4.6% 5.1% 4.6% 
	1.8% 0.4% 1.1% 1.6% 

	Santa Rosa Dist. 
	Santa Rosa Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Santa Rosa Junior College 
	Santa Rosa Junior College 
	 26,288
	 1,760
	4.7% 
	 4.4%
	 2.5%
	 2.6%
	 32.6%
	 7.8%
	0.7% 
	 1.0%
	0.3% 
	 0.2%
	 51.7%
	 80.1%
	4.3% 
	1.0% 

	SF Community College Dist.  City College of SanFrancisco 
	SF Community College Dist.  City College of SanFrancisco 
	   23,575
	  2,250
	  36.4% 
	  29.3%
	   8.2%
	  8.4%
	   23.9%
	  11.9%
	  0.2% 
	  0.2%
	  0.7% 
	  0.5%
	   23.4%
	  46.0%
	  4.6% 
	  0.8% 

	San Jose Evergreen Dist.  San Jose City CollegeEvergreen Valley College 
	San Jose Evergreen Dist.  San Jose City CollegeEvergreen Valley College 
	   8,910 8,953
	  508 466
	  24.1% 39.1% 
	  20.7% 26.0%
	   6.8% 2.8%
	  7.1% 7.1%
	   41.5% 40.2%
	  18.7% 24.2%
	  0.5% 0.6% 
	  1.0% 0.6%
	  0.5% 0.5% 
	  0.0% 0.6%
	   17.1% 7.3%
	  48.6% 38.4%
	  4.1% 2.5% 
	  1.0% 0.2% 

	San Mateo Dist. 
	San Mateo Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Canada CollegeCollege of San Mateo Skyline College 
	 Canada CollegeCollege of San Mateo Skyline College 
	 6,315 8,922 9,690
	 331 479 481
	11.6% 25.8% 38.9% 
	 13.3% 12.7% 21.8%
	 3.3% 3.3% 3.2%
	 4.8% 4.2% 5.4%
	 51.4% 30.4% 29.3%
	 19.0% 8.6% 10.4%
	0.2% 0.2% 0.2% 
	 0.3% 0.6% 0.0%
	1.6% 2.1% 1.3% 
	 0.9% 1.0% 0.6%
	 25.5% 29.9% 19.6%
	 49.5% 64.1% 51.1%
	3.2% 5.1% 5.3% 
	0.3% 0.8% 0.0% 

	West Valley Mission Dist. West Valley College 
	West Valley Mission Dist. West Valley College 
	   10,174
	  466
	  15.2% 
	  11.8%
	   2.3%
	  2.4%
	   22.2%
	  9.9%
	  0.2% 
	  0.9%
	  0.3% 
	  0.4%
	   43.2%
	  70.8%
	  4.2% 
	  0.4% 

	Mission College 
	Mission College 
	 8,793
	 447
	43.5% 
	 24.4%
	 3.5%
	 4.9%
	 23.9%
	 11.2%
	0.1% 
	 0.9%
	0.5% 
	 0.0%
	 18.8%
	 56.4%
	3.8% 
	0.9% 
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	    Marin CCD
	    Marin CCD
	Headcount  Student Faculty 
	 AsianStudent  Faculty 
	 Black Student Faculty 
	Hispanic  Student Faculty 
	  NativeAmericanStudent  Faculty 
	Pacific Islander  Student Faculty 
	White  Student Faculty 
	Two or More Races  Student Faculty 

	College of Marin 
	College of Marin 
	6,418 325 
	7.6%  6.5%
	 5.6%4.6% 
	30.9%  6.5%
	0.2%  0.9%
	 0.2% 0.0%
	44.3% 77.5% 
	 4.4% 0.3%

	Contra Costa Dist. 
	Contra Costa Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Contra Costa CollegeDiablo Valley College Los Medanos College 
	 Contra Costa CollegeDiablo Valley College Los Medanos College 
	 6,892 19,812 8,689
	 328 813 373
	 19.4% 16.0% 9.4%
	 10.7% 10.2%8.3% 
	21.6%  5.5%15.7% 
	 18.9% 4.1% 9.4%
	39.1% 23.0% 37.3% 
	12.2%  6.4%11.8% 
	 0.2% 0.2% 0.1%
	0.3% 0.5% 0.5% 
	0.6% 0.4% 0.6% 
	 1.2% 0.1% 0.5%
	 10.9% 38.6% 28.0%
	 48.8% 64.5% 62.7%
	 4.8% 7.7% 7.4%
	1.2% 0.4% 0.5% 

	Chabot-Las Positas Dist. 
	Chabot-Las Positas Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Chabot  College Las Positas College 
	Chabot  College Las Positas College 
	 13,450 8,622
	 489 381
	 23.1% 16.2%
	 14.3% 10.0%
	 12.1% 4.1%
	 5.9% 2.6%
	37.2% 28.9% 
	12.1%  6.8%
	 0.2% 0.2%
	0.2% 1.0% 
	1.7% 0.5% 
	 0.2% 0.0%
	 18.3% 42.1%
	 58.7% 70.9%
	 5.7% 6.6%
	1.2% 0.5% 

	Foothill DeAnza Dist. 
	Foothill DeAnza Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Foothill College De Anza College
	 Foothill College De Anza College
	 15,442 22,718
	 574 772
	 25.5% 42.4%
	 15.2% 19.2%
	 3.5% 3.3%
	 3.3% 4.1%
	23.8% 26.2% 
	 8.9% 8.5%
	 0.2% 0.2%
	0.9% 0.9% 
	0.7% 0.4% 
	 0.0% 0.1%
	 33.5% 21.1%
	 67.6% 59.7%
	 4.8% 4.8%
	0.7% 0.5% 

	Ohlone Dist. 
	Ohlone Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Ohlone College
	 Ohlone College
	 11,065
	 488
	 35.1%
	 22.7%
	 4.3%
	 4.1%
	22.6% 
	10.0% 
	 0.3%
	0.8% 
	0.9% 
	 0.2%
	 27.2%
	 59.8%
	 4.6%
	0.4% 

	Peralta Dist. 
	Peralta Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Berkeley CityCollege of Alameda Laney College Merritt College 
	 Berkeley CityCollege of Alameda Laney College Merritt College 
	 6,311 5,480 10,757 6,080
	 223 185 425 239
	 16.4% 31.4% 26.4% 14.8%
	 12.1% 18.9% 13.4%9.2% 
	 17.9% 20.9%24.9% 29.7% 
	 9.0% 19.5% 19.1% 28.9%
	24.6% 21.7% 19.0% 23.8% 
	10.3% 10.8%  8.5% 7.1%
	 0.3% 0.3% 0.3% 0.4%
	0.4% 0.0% 0.5% 0.0% 
	0.4% 0.4% 0.5% 0.5% 
	 0.0% 0.5% 0.0% 0.0%
	 27.7% 15.0% 16.7% 19.0%
	 56.5% 43.8% 51.3% 46.4%
	 7.1% 4.6% 5.1% 4.6%
	2.2% 0.5% 1.2% 2.1% 

	Santa Rosa Dist. 
	Santa Rosa Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Santa Rosa Junior College
	 Santa Rosa Junior College
	 26,288
	 1,238
	 4.7%
	4.4% 
	 2.5%
	 0.8%
	32.6% 
	 5.7%
	 0.7%
	1.1% 
	0.3% 
	 0.2%
	 51.7%
	 84.9%
	 4.3%
	0.7% 

	SF Community College Dist.  City College of SanFrancisco 
	SF Community College Dist.  City College of SanFrancisco 
	   23,575
	  1,522
	   36.4%
	  20.2%
	   8.2%
	  7.0%
	  23.9% 
	 10.2% 
	   0.2%
	 0.2% 
	  0.7% 
	  0.5%
	   23.4%
	  58.1%
	   4.6%
	  0.8% 

	San Jose Evergreen Dist. San Jose City College Evergreen Valley College 
	San Jose Evergreen Dist. San Jose City College Evergreen Valley College 
	   8,910 8,953
	  381 331
	   24.1% 39.1%
	  20.5% 24.8%
	   6.8% 2.8%
	  6.8% 7.9%
	  41.5% 40.2% 
	 13.1% 17.2% 
	   0.5% 0.6%
	 1.0% 0.9% 
	  0.5% 0.5% 
	  0.0% 0.3%
	   17.1% 7.3%
	  55.9% 45.0%
	   4.1% 2.5%
	  1.0% 0.3% 

	San Mateo Dist. 
	San Mateo Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Canada College College of San MateoSkyline College 
	 Canada College College of San MateoSkyline College 
	 6,315 8,922 9,690
	 241 348 364
	 11.6% 25.8% 38.9%
	 13.3% 10.3% 20.1%
	 3.3% 3.3% 3.2%
	 5.4% 4.9% 5.2%
	51.4% 30.4% 29.3% 
	11.6%  5.7% 8.0%
	 0.2% 0.2% 0.2%
	0.4% 0.9% 0.0% 
	1.6% 2.1% 1.3% 
	 1.2% 0.3% 0.0%
	 25.5% 29.9% 19.6%
	 55.2% 69.3% 55.8%
	 3.2% 5.1% 5.3%
	0.0% 0.3% 0.0% 

	West Valley Mission Dist. West Valley College 
	West Valley Mission Dist. West Valley College 
	   10,174
	  366
	   15.2%
	  10.7%
	   2.3%
	  2.5%
	  22.2% 
	  8.7%
	   0.2%
	 0.8% 
	  0.3% 
	  0.5%
	   43.2%
	  72.4%
	   4.2%
	  0.0% 

	Mission College 
	Mission College 
	 8,793
	 336
	 43.5%
	 20.8%
	 3.5%
	 5.4%
	23.9% 
	10.7% 
	 0.1%
	0.3% 
	0.5% 
	 0.0%
	 18.8%
	 59.8%
	 3.8%
	1.2% 
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	  Marin CCD 
	  Marin CCD 
	Headcount  Student Admin
	 Asian Student Admin
	 BlackStudent  Admin
	Hispanic Student  Admin
	 NativeAmerican  Student Admin
	Pacific Islander  Student Admin
	 WhiteStudent  Admin
	Two or More Races  Student Admin

	College of Marin 
	College of Marin 
	6,418  19
	 7.6%10.5% 
	 5.6%15.8% 
	30.9% 10.5% 
	0.2%  0.0%
	 0.2% 0.0%
	44.3% 63.2% 
	 4.4% 0.0%

	Contra Costa Dist. 
	Contra Costa Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Contra Costa College Diablo Valley College  Los Medanos College
	Contra Costa College Diablo Valley College  Los Medanos College
	 6,892 19,812 8,689
	 13 19 12
	 19.4% 16.0% 9.4%
	23.1% 5.3% 8.3% 
	 21.6%5.5%  15.7%
	30.8% 10.5% 8.3% 
	 39.1% 23.0% 37.3%
	 23.1% 15.8% 16.7%
	 0.2% 0.2% 0.1%
	 0.0% 0.0% 0.0%
	 0.6% 0.4% 0.6%
	0.0% 0.0% 0.0% 
	 10.9% 38.6% 28.0%
	 15.4% 57.9% 58.3%
	 4.8% 7.7% 7.4%
	0.0% 0.0% 0.0% 

	Chabot-Las Positas Dist. 
	Chabot-Las Positas Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Chabot  CollegeLas Positas College 
	 Chabot  CollegeLas Positas College 
	 13,450 8,622
	 10 8
	 23.1% 16.2%
	0.0% 0.0% 
	 12.1%4.1% 
	40.0% 12.5% 
	 37.2% 28.9%
	 0.0% 0.0%
	 0.2% 0.2%
	 0.0% 0.0%
	 1.7% 0.5%
	0.0% 0.0% 
	 18.3% 42.1%
	 50.0% 62.5%
	 5.7% 6.6%
	0.0% 0.0% 

	Foothill DeAnza Dist. 
	Foothill DeAnza Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Foothill College De Anza College 
	Foothill College De Anza College 
	 15,442 22,718
	 25 21
	 25.5% 42.4%
	8.0% 19.0% 
	3.5% 3.3% 
	0.0% 14.3% 
	 23.8% 26.2%
	 8.0% 9.5%
	 0.2% 0.2%
	 0.0% 0.0%
	 0.7% 0.4%
	0.0% 0.0% 
	 33.5% 21.1%
	 80.0% 47.6%
	 4.8% 4.8%
	4.0% 4.8% 

	Ohlone Dist. 
	Ohlone Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Ohlone College 
	Ohlone College 
	 11,065
	 14
	 35.1%
	7.1% 
	4.3% 
	7.1% 
	 22.6%
	 0.0%
	 0.3%
	 0.0%
	 0.9%
	0.0% 
	 27.2%
	 71.4%
	 4.6%
	0.0% 

	 Peralta Dist.
	 Peralta Dist.
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Berkeley City College of Alameda  Laney CollegeMerritt College 
	Berkeley City College of Alameda  Laney CollegeMerritt College 
	 6,311 5,480 10,757 6,080
	 9 9 14 8
	 16.4% 31.4% 26.4% 14.8%
	33.3% 33.3% 21.4% 12.5% 
	 17.9% 20.9% 24.9% 29.7%
	22.2% 33.3% 42.9% 50.0% 
	 24.6% 21.7% 19.0% 23.8%
	 22.2% 11.1% 21.4% 37.5%
	 0.3% 0.3% 0.3% 0.4%
	 0.0% 0.0% 0.0% 0.0%
	 0.4% 0.4% 0.5% 0.5%
	0.0% 0.0% 0.0% 0.0% 
	 27.7% 15.0% 16.7% 19.0%
	 22.2% 22.2% 14.3% 0.0%
	 7.1% 4.6% 5.1% 4.6%
	0.0% 0.0% 0.0% 0.0% 

	Santa Rosa Dist. 
	Santa Rosa Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Santa Rosa Junior College 
	Santa Rosa Junior College 
	 26,288
	 37
	 4.7%
	10.8% 
	2.5% 
	2.7% 
	 32.6%
	 13.5%
	 0.7%
	 0.0%
	 0.3%
	0.0% 
	 51.7%
	 70.3%
	 4.3%
	0.0% 

	SF Community College Dist.  City College of SanFrancisco 
	SF Community College Dist.  City College of SanFrancisco 
	   23,575
	  44
	   36.4%
	 18.2% 
	  8.2% 
	 15.9% 
	   23.9%
	  15.9%
	   0.2%
	  0.0%
	   0.7%
	 0.0% 
	   23.4%
	  47.7%
	   4.6%
	  2.3% 

	San Jose Evergreen Dist.  San Jose City CollegeEvergreen Valley College 
	San Jose Evergreen Dist.  San Jose City CollegeEvergreen Valley College 
	   8,910 8,953
	  12 11
	   24.1% 39.1%
	 16.7% 27.3% 
	  6.8% 2.8% 
	 8.3% 18.2% 
	   41.5% 40.2%
	  8.3% 36.4%
	   0.5% 0.6%
	  0.0% 0.0%
	   0.5% 0.5%
	 0.0% 0.0% 
	   17.1% 7.3%
	  25.0% 18.2%
	   4.1% 2.5%
	  0.0% 0.0% 

	San Mateo Dist. 
	San Mateo Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Canada College College of San Mateo Skyline College 
	Canada College College of San Mateo Skyline College 
	 6,315 8,922 9,690
	 9 13 13
	 11.6% 25.8% 38.9%
	22.2% 0.0% 7.7% 
	3.3% 3.3% 3.2% 
	0.0% 7.7% 23.1% 
	 51.4% 30.4% 29.3%
	 11.1% 23.1% 7.7%
	 0.2% 0.2% 0.2%
	 0.0% 0.0% 0.0%
	 1.6% 2.1% 1.3%
	0.0% 0.0% 0.0% 
	 25.5% 29.9% 19.6%
	 44.4% 61.5% 38.5%
	 3.2% 5.1% 5.3%
	0.0% 0.0% 0.0% 

	West Valley Mission Dist. West Valley College 
	West Valley Mission Dist. West Valley College 
	   10,174
	  4
	   15.2%
	 50.0% 
	  2.3% 
	 0.0% 
	   22.2%
	  0.0%
	   0.2%
	  0.0%
	   0.3%
	 0.0% 
	   43.2%
	  25.0%
	   4.2%
	  25.0% 

	 Mission College
	 Mission College
	 8,793
	 11
	 43.5%
	27.3% 
	3.5% 
	0.0% 
	 23.9%
	 9.1%
	 0.1%
	 0.0%
	 0.5%
	0.0% 
	 18.8%
	 63.6%
	 3.8%
	0.0% 






	It Begins With Us: The Case for Student Equity. Community College League ofCalifornia, June 2015. 
	1
	http://www.ccleague.org/files/public/Publications/EquityReport2015.pdf




	  Table 4. Fall2014 Studentand Classified Staff Headcounts by Ethnicity, Bay10 Colleges and SRJC 
	  Table 4. Fall2014 Studentand Classified Staff Headcounts by Ethnicity, Bay10 Colleges and SRJC 
	  Table 4. Fall2014 Studentand Classified Staff Headcounts by Ethnicity, Bay10 Colleges and SRJC 
	  Table 4. Fall2014 Studentand Classified Staff Headcounts by Ethnicity, Bay10 Colleges and SRJC 
	  Table 4. Fall2014 Studentand Classified Staff Headcounts by Ethnicity, Bay10 Colleges and SRJC 
	  Table 4. Fall2014 Studentand Classified Staff Headcounts by Ethnicity, Bay10 Colleges and SRJC 

	   Marin CCD
	   Marin CCD
	 HeadcountStudent  Staff
	Asian  StudentStaff 
	 Black StudentStaff 
	 Hispanic Student Staff
	  NativeAmerican Student Staff
	Pacific Islander  Student Staff
	 WhiteStudent Staff 
	 Two or More Races Student Staff

	College of Marin 
	College of Marin 
	6,418 184 
	 7.6%14.7% 
	5.6%  6.5%
	30.9% 8.2% 
	 0.2%0.0% 
	 0.2% 1.1%
	44.3% 63.0% 
	 4.4% 2.7%

	Contra Costa Dist. 
	Contra Costa Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Contra Costa CollegeDiablo Valley College Los Medanos College 
	 Contra Costa CollegeDiablo Valley College Los Medanos College 
	 6,892 19,812 8,689
	 87 195 119
	 19.4% 16.0%9.4% 
	19.5% 13.8% 5.9% 
	 21.6% 5.5% 15.7%
	 21.8% 11.3% 16.8%
	 39.1% 23.0% 37.3%
	 14.9% 12.8% 24.4%
	0.2% 0.2% 0.1% 
	 0.0% 0.0% 0.0%
	0.6% 0.4% 0.6% 
	 1.1% 0.0% 0.0%
	 10.9% 38.6% 28.0%
	33.3% 58.5% 49.6% 
	 4.8% 7.7% 7.4%
	 1.1% 0.5% 1.7%

	 Chabot-Las Positas Dist.
	 Chabot-Las Positas Dist.
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Chabot  College Las Positas College 
	Chabot  College Las Positas College 
	 13,450 8,622
	 137 93
	 23.1% 16.2%
	13.9% 9.7% 
	 12.1% 4.1%
	 13.1% 11.8%
	 37.2% 28.9%
	 23.4% 7.5%
	0.2% 0.2% 
	 0.0% 0.0%
	1.7% 0.5% 
	 0.7% 0.0%
	 18.3% 42.1%
	38.0% 57.0% 
	 5.7% 6.6%
	 4.4% 0.0%

	Foothill DeAnza Dist. 
	Foothill DeAnza Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Foothill CollegeDe Anza College 
	 Foothill CollegeDe Anza College 
	 15,442 22,718
	 115 265
	 25.5% 42.4%
	24.3% 26.4% 
	 3.5% 3.3%
	7.8% 4.2% 
	 23.8% 26.2%
	 14.8% 18.9%
	0.2% 0.2% 
	 0.9% 0.0%
	0.7% 0.4% 
	 1.7% 1.5%
	 33.5% 21.1%
	45.2% 40.8% 
	 4.8% 4.8%
	 2.6% 1.9%

	Ohlone Dist. 
	Ohlone Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Ohlone College 
	Ohlone College 
	 11,065
	 190
	 35.1%
	26.3% 
	 4.3%
	8.4% 
	 22.6%
	 17.4%
	0.3% 
	 0.0%
	0.9% 
	 0.5%
	 27.2%
	36.8% 
	 4.6%
	 1.6%

	Peralta Dist. 
	Peralta Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Berkeley CityCollege of Alameda Laney College Merritt College 
	 Berkeley CityCollege of Alameda Laney College Merritt College 
	 6,311 5,480 10,757 6,080
	 45 50 90 59
	 16.4% 31.4% 26.4% 14.8%
	35.6% 38.0% 30.0% 18.6% 
	 17.9% 20.9% 24.9% 29.7%
	 24.4% 26.0% 40.0% 39.0%
	 24.6% 21.7% 19.0% 23.8%
	 15.6% 6.0% 11.1% 8.5%
	0.3% 0.3% 0.3% 0.4% 
	 0.0% 0.0% 2.2% 0.0%
	0.4% 0.4% 0.5% 0.5% 
	 0.0% 0.0% 0.0% 0.0%
	 27.7% 15.0% 16.7% 19.0%
	15.6% 20.0% 10.0% 20.3% 
	 7.1% 4.6% 5.1% 4.6%
	 0.0% 0.0% 1.1% 0.0%

	Santa Rosa Dist. 
	Santa Rosa Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Santa Rosa Junior College
	 Santa Rosa Junior College
	 26,288
	 485
	4.7% 
	3.9% 
	 2.5%
	7.2% 
	 32.6%
	 12.8%
	0.7% 
	 1.0%
	0.3% 
	 0.2%
	 51.7%
	68.7% 
	 4.3%
	 1.6%

	SF Community College Dist.  City College of SanFrancisco 
	SF Community College Dist.  City College of SanFrancisco 
	   23,575
	  684
	   36.4%
	 50.3% 
	   8.2%
	  11.0%
	   23.9%
	  15.4%
	  0.2% 
	  0.1%
	  0.7% 
	  0.7%
	   23.4%
	 19.2% 
	   4.6%
	   0.9%

	San Jose Evergreen Dist. San Jose City College Evergreen Valley College 
	San Jose Evergreen Dist. San Jose City College Evergreen Valley College 
	   8,910 8,953
	  115 124
	   24.1% 39.1%
	 21.7% 29.0% 
	   6.8% 2.8%
	 7.8% 4.0% 
	   41.5% 40.2%
	  38.3% 41.9%
	  0.5% 0.6% 
	  0.9% 0.0%
	  0.5% 0.5% 
	  0.0% 1.6%
	   17.1% 7.3%
	 27.0% 22.6% 
	   4.1% 2.5%
	   0.9% 0.0%

	San Mateo Dist. 
	San Mateo Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Canada College College of San MateoSkyline College 
	 Canada College College of San MateoSkyline College 
	 6,315 8,922 9,690
	 81 118 104
	 11.6% 25.8% 38.9%
	12.3% 21.2% 29.8% 
	 3.3% 3.3% 3.2%
	3.7% 1.7% 3.8% 
	 51.4% 30.4% 29.3%
	 42.0% 15.3% 19.2%
	0.2% 0.2% 0.2% 
	 0.0% 0.0% 0.0%
	1.6% 2.1% 1.3% 
	 0.0% 3.4% 2.9%
	 25.5% 29.9% 19.6%
	33.3% 49.2% 36.5% 
	 3.2% 5.1% 5.3%
	 1.2% 2.5% 0.0%

	West Valley Mission Dist. West Valley College 
	West Valley Mission Dist. West Valley College 
	   10,174
	  96
	   15.2%
	 14.6% 
	   2.3%
	 2.1% 
	   22.2%
	  14.6%
	  0.2% 
	  1.0%
	  0.3% 
	  0.0%
	   43.2%
	 66.7% 
	   4.2%
	   1.0%

	Mission College 
	Mission College 
	 8,793
	 100
	 43.5%
	36.0% 
	 3.5%
	4.0% 
	 23.9%
	 13.0%
	0.1% 
	 3.0%
	0.5% 
	 0.0%
	 18.8%
	44.0% 
	 3.8%
	 0.0%




	Sect
	Sect
	Figure
	JUMPSTyour college success now! ART
	Special offer for Spring 2016 Semester. Classes start January 19. We will cover up to 11 units of enrollment fees* for all high school students who enroll at College of Marin for the spring semester. Take advantage of this opportunity to explore areas of interest, deepen your learning, build college conﬁdence, and earn transferable credit. 
	How It Works 1 Apply online at www.marin.edu/apply/ 2 Complete the College Credit Program (CCP) application (on reverse side), including all required signatures. CCP applications are also available in your high school counseling center. 3 Attend a mandatory group orientation (bring your completed CCP form) or call 415.485.9432 to make a  short appointment to meet with a counselor and  turn in your CCP form. 4 Register online for your classes starting on December 2. Kentﬁeld Campus Indian Valley Campus Couns
	Do you want to earn college credit while still in high school, saving valuable time and money? 
	For more information, please contact your counselor or college/career specialist, or email outreach@marin.edu. www.marin.edu 
	Have you been thinking about taking a class at College of Marin? 
	Have you been thinking about taking a class at College of Marin? 
	Have you been thinking about taking a class at College of Marin? 
	Now is the time to take advantage of this special offer! 
	College Credit Program Parent / Guardian Consent Form 
	Processed by ______________Date _____________ U..Fall 20_____ U..Spr 20_____ U..Sum 20______ 

	PLEASE PRINT AND USE INK. BOTH SIDES OF THIS FORM MUST BE COMPLETED. STUDENT’S NAME LASTFIRSTMIDDLE HIGH SCHOOL GRADUATION DATE MONTH / YEAR MARIN ID AGE ENTERING GRADE CURRENT H.S. GPA M 
	PLEASE PRINT AND USE INK. BOTH SIDES OF THIS FORM MUST BE COMPLETED. STUDENT’S NAME LASTFIRSTMIDDLE HIGH SCHOOL GRADUATION DATE MONTH / YEAR MARIN ID AGE ENTERING GRADE CURRENT H.S. GPA M 

	COLLEGE CREDIT APPROVED COURSES FOR: U..Fall 20_____ U..Spr 20_____ U..Sum 20______ COURSE REFERENCE NUMBER COURSE & NUMBER UNITS Student Signature____________________________________________________________________DATE:___________________________ HighSchoolPrincipalorOfﬁcialDesignee(Required)_____________________________________DATE:___________________________ HighSchoolCounselor________________________________________________________________DATE:___________________________ CollegeofMarinCounselor_________
	COLLEGE CREDIT APPROVED COURSES FOR: U..Fall 20_____ U..Spr 20_____ U..Sum 20______ COURSE REFERENCE NUMBER COURSE & NUMBER UNITS Student Signature____________________________________________________________________DATE:___________________________ HighSchoolPrincipalorOfﬁcialDesignee(Required)_____________________________________DATE:___________________________ HighSchoolCounselor________________________________________________________________DATE:___________________________ CollegeofMarinCounselor_________


	Rev. 9/13 
	OVER: PARENT/GUARDIAN MUST READ AND SIGN CONSENT ON REVERSE OF FORM. 
	Dear Parent(s) / Guardian(s):It is important to understand that, when a minor student is admitted to a College or University all rights accorded to, and consent required of, parents/guardians transfer to the student (Section 99.5 of the Family Rights and Privacy Act). That is, parents/guardians do not have the right to inspect the minor student’s records or gain access to information related to their attendance at the College of Marin. The minor student must present in person a signed Student Information Au
	Dear Parent(s) / Guardian(s):It is important to understand that, when a minor student is admitted to a College or University all rights accorded to, and consent required of, parents/guardians transfer to the student (Section 99.5 of the Family Rights and Privacy Act). That is, parents/guardians do not have the right to inspect the minor student’s records or gain access to information related to their attendance at the College of Marin. The minor student must present in person a signed Student Information Au
	Dear Parent(s) / Guardian(s):It is important to understand that, when a minor student is admitted to a College or University all rights accorded to, and consent required of, parents/guardians transfer to the student (Section 99.5 of the Family Rights and Privacy Act). That is, parents/guardians do not have the right to inspect the minor student’s records or gain access to information related to their attendance at the College of Marin. The minor student must present in person a signed Student Information Au

	PARENT/GUARDIAN: Please check the appropriate boxes and sign below. U...Parent/Guardian Approval:IherebypetitiontheCollegeofMarintoallowmyson/daughtertobeadmittedandenrollintheCollege ofMarin.IcertifythatIamtheparent/guardianoftheabovenamedstudentandthatIaminagreementwithandgivemyconsentfor his/herattendanceattheCollegeofMarin.MysignaturebelowsigniﬁesthatIhavereadandunderstandtheStandardsofConduct, RightsandResponsibilitiesofStudents(availableon-lineathttp://www.marin.edu).Iunderstandalloftheconditionsunder
	PARENT/GUARDIAN: Please check the appropriate boxes and sign below. U...Parent/Guardian Approval:IherebypetitiontheCollegeofMarintoallowmyson/daughtertobeadmittedandenrollintheCollege ofMarin.IcertifythatIamtheparent/guardianoftheabovenamedstudentandthatIaminagreementwithandgivemyconsentfor his/herattendanceattheCollegeofMarin.MysignaturebelowsigniﬁesthatIhavereadandunderstandtheStandardsofConduct, RightsandResponsibilitiesofStudents(availableon-lineathttp://www.marin.edu).Iunderstandalloftheconditionsunder


	AppendixCompletion 1–GenderandEthnicity

	SuccessRatesandDisproportionateImpactbyGender and Ethnicity,Fall2010-Fall 2013
	SuccessRatesandDisproportionateImpactbyGender and Ethnicity,Fall2010-Fall 2013
	Gender
	Gender
	Gender
	Race
	F10-F13CombinedPassed
	F10-F13TotalGrades
	F10-F13SuccessRate
	F10-F1380%IndexSuccessRate(AsianFemale)

	OverallTotal
	OverallTotal
	51571
	70774
	72.9%
	89.1%

	Female
	Female
	AmericanIndianorAlaskaNative
	275
	396
	69.4%
	85.0%

	Female
	Female
	Asian
	3094
	3785
	81.7%
	100.0%

	Female
	Female
	Blackor AfricanAmerican
	1702
	3091
	55.1%
	67.4%

	Female
	Female
	Hispanic
	5802
	8244
	70.4%
	86.1%

	Female
	Female
	Multi-Racial
	678
	980
	69.2%
	84.6%

	Female
	Female
	NativeHawaiianorOtherPacificIslander
	100
	198
	50.5%
	61.8%

	Female
	Female
	None/Unknown
	1500
	1901
	78.9%
	96.5%

	Female
	Female
	White
	17745
	22041
	80.5%
	98.5%

	FemaleTotal
	FemaleTotal
	30896
	40636
	76.0%
	93.0%

	Male
	Male
	AmericanIndianorAlaskaNative
	126
	220
	57.3%
	70.1%

	Male
	Male
	Asian
	1729
	2372
	72.9%
	89.2%

	Male
	Male
	Blackor AfricanAmerican
	1359
	2702
	50.3%
	61.5%

	Male
	Male
	Hispanic
	3581
	5757
	62.2%
	76.1%

	Male
	Male
	Multi-Racial
	549
	808
	67.9%
	83.1%

	Male
	Male
	NativeHawaiianorOtherPacificIslander
	112
	179
	62.6%
	76.5%

	Male
	Male
	None/Unknown
	953
	1346
	70.8%
	86.6%

	Male
	Male
	White
	11794
	16068
	73.4%
	89.8%

	MaleTotal
	MaleTotal
	20203
	29452
	68.6%
	83.9%


	       SuccessRatesandDisproportionateImpactbyGender by        DisabilityServicesReceived,Fall2010-Fall2013
	       SuccessRatesandDisproportionateImpactbyGender by        DisabilityServicesReceived,Fall2010-Fall2013
	       SuccessRatesandDisproportionateImpactbyGender by        DisabilityServicesReceived,Fall2010-Fall2013
	       SuccessRatesandDisproportionateImpactbyGender by        DisabilityServicesReceived,Fall2010-Fall2013
	       SuccessRatesandDisproportionateImpactbyGender by        DisabilityServicesReceived,Fall2010-Fall2013
	       SuccessRatesandDisproportionateImpactbyGender by        DisabilityServicesReceived,Fall2010-Fall2013
	       SuccessRatesandDisproportionateImpactbyGender by        DisabilityServicesReceived,Fall2010-Fall2013

	   Gender
	   Gender
	 DSPS Services Received
	F10-F13  Combined Passed
	F10-F13  Total Grades
	F10-F13 Success  Rate
	  F10-F1380%  IndexSuccess   Rate(NoDSPS   Services-Female)

	 
	 
	 
	 
	 
	 
	 

	  OverallTotal
	  OverallTotal
	 51571
	 70774
	 72.9%
	 95.8%

	 Female
	 Female
	 Yes
	 2198
	 2911
	 75.5%
	 99.3%

	 Female
	 Female
	 No
	 28698
	 37725
	 76.1%
	 100.0%

	  FemaleTotal
	  FemaleTotal
	 
	 30896
	 40636
	 76.0%
	 99.9%

	 
	 
	 
	 
	 
	 
	 

	 Male
	 Male
	 Yes
	 1320
	 1865
	 70.8%
	 93.0%

	 Male
	 Male
	 No
	 18883
	 27587
	 68.4%
	 90.0%

	  MaleTotal
	  MaleTotal
	 
	 20203
	 29452
	 68.6%
	 90.2%






	AppendixCompletion 2 –GenderandDisability
	Femalestudentsnotreceivingdisability-relatedservicesarethetopachieving group.Usingthe80%calculation,nodisproportionateimpactwasfoundforcompletionrates(passing grades)forstudentsreceivingdisability-relatedservices.
	        SuccessRatesandDisproportionateImpactbyGender byPell       GrantStatus,Fall2010-Fall2013
	        SuccessRatesandDisproportionateImpactbyGender byPell       GrantStatus,Fall2010-Fall2013
	        SuccessRatesandDisproportionateImpactbyGender byPell       GrantStatus,Fall2010-Fall2013
	        SuccessRatesandDisproportionateImpactbyGender byPell       GrantStatus,Fall2010-Fall2013
	        SuccessRatesandDisproportionateImpactbyGender byPell       GrantStatus,Fall2010-Fall2013
	        SuccessRatesandDisproportionateImpactbyGender byPell       GrantStatus,Fall2010-Fall2013
	        SuccessRatesandDisproportionateImpactbyGender byPell       GrantStatus,Fall2010-Fall2013

	 
	 
	 
	 F10-F13
	 F10-F13
	 F10-F13
	  F10-F1380%Index 

	 
	 
	 Gender
	 Pell Awarded
	Combine   dPassed
	 TotalGrades 
	Success Rate 
	     SuccessRate(NoPell-Female) 

	  OverallTotal
	  OverallTotal
	 
	 51571
	 70774
	 72.9%
	93.1% 

	 Female
	 Female
	 Yes
	 10364
	 14401
	 72.0%
	 92.0%

	 Female
	 Female
	 No
	 20532
	 26235
	 78.3%
	 100.0%

	  FemaleTotal
	  FemaleTotal
	 
	 30896
	 40636
	 76.0%
	 97.1%

	 
	 
	 
	 
	 
	 
	 

	 Male
	 Male
	 Yes
	 6511
	 10296
	 63.2%
	 80.8%

	 Male
	 Male
	 No
	 13692
	 19156
	 71.5%
	 91.3%

	  MaleTotal
	  MaleTotal
	 
	 20203
	 29452
	 68.6%
	 87.6%






	        SuccessRatesandDisproportionateImpactbyGender byBOG.      Status,Fall2010-Fall2012.
	        SuccessRatesandDisproportionateImpactbyGender byBOG.      Status,Fall2010-Fall2012.
	        SuccessRatesandDisproportionateImpactbyGender byBOG.      Status,Fall2010-Fall2012.
	        SuccessRatesandDisproportionateImpactbyGender byBOG.      Status,Fall2010-Fall2012.
	        SuccessRatesandDisproportionateImpactbyGender byBOG.      Status,Fall2010-Fall2012.
	        SuccessRatesandDisproportionateImpactbyGender byBOG.      Status,Fall2010-Fall2012.
	        SuccessRatesandDisproportionateImpactbyGender byBOG.      Status,Fall2010-Fall2012.

	 
	 
	 
	 
	 
	 
	  F10-F1280%

	 
	 
	 
	 F10-F12
	 F10-F12
	 
	  IndexSuccess

	 
	 
	 Gender
	 BOG Awarded
	Combined  Passed
	 TotalGrades 
	 F10-F12  SuccessRate
	    Rate(NoBOG-Female) 

	  OverallTotal
	  OverallTotal
	 
	 39515
	 54309
	 72.8%
	 92.3%

	 Female
	 Female
	 Yes
	 8178
	 11510
	 71.1%
	 90.1%

	 Female
	 Female
	 No
	 15582
	 19765
	 78.8%
	 100.0%

	  FemaleTotal
	  FemaleTotal
	 
	 23760
	 31275
	 76.0%
	 96.4%

	 
	 
	 
	 
	 
	 
	 

	 Male
	 Male
	 Yes
	 5010
	 7932
	 63.2%
	 80.1%

	 Male
	 Male
	 No
	 10362
	 14557
	 71.2%
	 90.3%

	  MaleTotal
	  MaleTotal
	 
	 15372
	 22489
	 68.4%
	 86.7%






	AppendixCompletion 3:GenderandPellandBOG
	NonPellAwardedFemalesarethetop-achieving group.Using the80%calculation,nodisproportionateimpactwasfoundforcompletionrates(passinggrades)forstudentsreceivingPellgrants,thoughmales(80.8%)aresignificantlylowerthanothers andonthecuspoffailingtoachieve80%.
	NonBoardofGovernors(BOG) FeeWaiverAwardedFemalesarethetopachievinggroup.Usingthe80%calculation,nodisproportionateimpactwasfoundforcompletionrates(passinggrades)forstudentsreceiving BOGFeeWaivers,thoughmales(80.1%)aresignificantlylowerthanothersandhavevirtuallynomarginbeforefailingtoachieve80%.Disaggregatedbyyears(seefulltableinAttachments),malesdidfallbelowthisthresholdinonerecentyear(73.5%in2011).ThesedataareconsistentwiththePelldatainidentifyinglowerincomemalestudentsathighestriskwherecompletionisconcerne
	 
	 
	 
	 
	 
	 
	 

	          Success Ratesand Disproportionate ImpactbyGenderbyFoster Youth,Fall2012and Fall2013
	          Success Ratesand Disproportionate ImpactbyGenderbyFoster Youth,Fall2012and Fall2013

	     Gender
	     Gender
	      FosterYouth
	    F12 Passed
	     F12Total Grades
	      SuccessRate
	    F1280%Index    SuccessRate(Nota   FosterYouth- Female)
	      F13Passed
	    F13Total  Grades
	      SuccessRa
	    F1380%Index  SuccessRate  (NotaFoster  Youth -Female)
	 F12-F13  Combined Passed
	 F12-F13  Total Grades
	 F12-F13  Success Rate
	  F10-F1380% IndexSuccess   Rate(Nota    FosterYouth-Female) 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	  OverallTotal
	  OverallTotal
	 12792
	 18081
	 70.7%
	 94.8%
	 12056
	 16465
	 73.2%
	 95.8%
	 24848
	 34546
	 71.9%
	 95.3%

	 Female
	 Female
	 Yes
	 132
	 218
	 60.6%
	 81.1%
	 124
	 190
	 65.3%
	 85.4%
	 256
	 408
	 62.7%
	 83.1%

	  Female
	  Female
	Unknown/Not  Stated
	  7582
	  10159
	  74.6%
	  100.0%
	  7012
	  9171
	  76.5%
	  100.0%
	  14594
	  19330
	  75.5%
	  100.0%

	  FemaleTotal
	  FemaleTotal
	 
	 7714
	 10377
	 74.3%
	 99.6%
	 7136
	 9361
	 76.2%
	 99.7%
	 14850
	 19738
	 75.2%
	 99.7%

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 Male
	 Male
	 Yes
	 56
	 131
	 42.7%
	 57.3%
	 56
	 134
	 41.8%
	 54.7%
	 112
	 265
	 42.3%
	 56.0%

	  Male
	  Male
	Unknown/Not  Stated
	  4897
	  7392
	  66.2%
	  88.8%
	  4775
	  6829
	  69.9%
	  91.5%
	  9672
	  14221
	  68.0%
	  90.1%

	 Male Total 
	 Male Total 
	 
	 4953
	 7523
	 65.8%
	 88.2%
	 4831
	 6963
	 69.4%
	 90.7%
	 9784
	 14486
	 67.5%
	 89.5%






	AppendixCompletion 4–GenderandFosterYouth
	Producedbythe Officeof PRIE November 19, 2014Sources:Chancellor'sOfficeMISdatafilesfor fall2010, fall2011 andfall2012; COM'sData Dashboardandinternalsourcesforfall2013Studentswhodidnotstatetheir genderareexcludedFile=StudEquitySuccessF10F13v3
	          Success Ratesand Disproportionate ImpactbyGenderbyVeteran Status,Fall 2012-Fall2013
	          Success Ratesand Disproportionate ImpactbyGenderbyVeteran Status,Fall 2012-Fall2013
	          Success Ratesand Disproportionate ImpactbyGenderbyVeteran Status,Fall 2012-Fall2013
	          Success Ratesand Disproportionate ImpactbyGenderbyVeteran Status,Fall 2012-Fall2013
	          Success Ratesand Disproportionate ImpactbyGenderbyVeteran Status,Fall 2012-Fall2013
	          Success Ratesand Disproportionate ImpactbyGenderbyVeteran Status,Fall 2012-Fall2013
	          Success Ratesand Disproportionate ImpactbyGenderbyVeteran Status,Fall 2012-Fall2013

	    Gender
	    Gender
	    Veteran
	  F12 Passed
	   F12Total Grades
	      F12SuccessRa
	    F1280%Index    SuccessRate(NotaVeteran  -Female)
	     F13Passed
	   F13Total Grades
	     SuccessRate
	    F1380%Index    SuccessRate(Nota Veteran -Female) 
	F12-F13  Combined Passed
	 F12-F13 Total Grades
	F12-F13  Success Rate
	  F12-F1380%   IndexSuccessRate    (NotaVeteran- Female)

	  OverallTotal
	  OverallTotal
	 
	 12792
	 18081
	 70.7%
	 95.2%
	 12056
	 16465
	 73.2%
	 96.0%
	 24848
	 34546
	 71.9%
	 95.6%

	  Female
	  Female
	  Yes
	  35
	  49
	 
	 71.4%
	 
	 96.1%
	  62
	 
	 86
	 
	 72.1%
	 
	 94.5%
	 
	 97
	  135
	  71.9%
	 
	 95.5%

	  Female
	  Female
	No/Not  Stated
	  7679
	  10328
	 
	 74.4%
	 
	 100.0%
	  7074
	 
	 9275
	 
	 76.3%
	 
	 100.0%
	 
	 14753
	  19603
	  75.3%
	 
	 100.0%

	  FemaleTotal
	  FemaleTotal
	 
	 7714
	 10377
	 74.3%
	 100.0%
	 7136
	 9361
	 76.2%
	 99.9%
	 14850
	 19738
	 75.2%
	 100.0%

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 Male
	 Male
	 Yes
	 187
	 281
	 66.5%
	 89.5%
	 150
	 217
	 69.1%
	 90.6%
	 337
	 498
	 67.7%
	 89.9%

	  Male
	  Male
	No/Not  Stated
	  4766
	 
	 7242
	 
	 65.8%
	 
	 88.5%
	  4681
	 
	 6746
	 
	 69.4%
	 
	 91.0%
	 
	 9447
	  13988
	  67.5%
	 
	 89.7%

	 Male Total 
	 Male Total 
	 
	 4953
	 7523
	 65.8%
	 88.6%
	 4831
	 6963
	 69.4%
	 91.0%
	 9784
	 14486
	 67.5%
	 89.7%
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	Producedbythe Officeof PRIE November 19, 2014Sources:Chancellor'sOfficeMISdatafilesfor fall2010, fall2011 andfall2012; COM'sData Dashboardandinternalsourcesforfall2013Studentswhodidnotstatetheir genderareexcludedFile=StudEquitySuccessF10F13v3
	Figure
	High Failure Rate Courses - Fall 2011Through Spring2015
	Successful course completion is key to earning a certificate or degree. Therefore,improving course success rates overall andachievingequitable success for all student groups are objectives in COM’sand. Last Spring, Deans were provided with basic descriptive data on high failure rate courses. This report provides that data, andmore recent data, and responds to some of their questions in order to better understand the problem andfoster discussionof potential solutions.
	strategic plan
	student equity plan
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	Methodology
	Highfailure rate courseswere defined using criteria established in similar previous studies and COM’s institution-set standard for successfulcoursecompletion, the latter defined as a minimum70%passrate in the ACCJC annual report.Inthis study,courseswith >=70 enrollment and<70% pass rate in at least 4 of the 8 Fall/Spring terms from Fall 2011-Spring 2015were identified as highfailure rate. Both pass rates and success ratesare presented in this report. The pass rate includes P grades andD-and higher. Success 
	Findings
	Courses Meeting HighFailureRate Criteria
	Fourteencourses met the criteria for high failure rate(Table 1).Those courses are BEHS103, BIOL110, CIS101, CIS110, ENGL092, ENGL092L, ENGL098, ENGL120, MATH101, MATH103, MATH103A, PHIL110, POLS101and MATH095. In the tables, rates that exceed the high failure ratethreshold designation for a particular semester are shown ingreen.
	Resources:John N. Gardner Institute for Excellence in Undergraduate Education, ImprovingGateway Course SuccessNational Surveyof Student Success Initiatives atTwo-Year CollegesCommunity College Research Center at Columbia University. Not Just Math and English: Courses that Pose Problems to Community College Completion 
	1
	http://www.jngi.org/institute-news/4887/
	http://www.jngi.org/wordpress/wp-content/uploads/2014/07/National-2-yr-Survey-Booklet_webversion.pdf
	http://ccrc.tc.columbia.edu/publications/obstacle-courses-community-college-completion.html
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	        Table 1.College of MarinHighFailureRate Coursesby Term(Fall 2011-Spring2015).  Fall 2011  Spring2012
	        Table 1.College of MarinHighFailureRate Coursesby Term(Fall 2011-Spring2015).  Fall 2011  Spring2012
	        Table 1.College of MarinHighFailureRate Coursesby Term(Fall 2011-Spring2015).  Fall 2011  Spring2012
	        Table 1.College of MarinHighFailureRate Coursesby Term(Fall 2011-Spring2015).  Fall 2011  Spring2012
	        Table 1.College of MarinHighFailureRate Coursesby Term(Fall 2011-Spring2015).  Fall 2011  Spring2012
	        Table 1.College of MarinHighFailureRate Coursesby Term(Fall 2011-Spring2015).  Fall 2011  Spring2012
	        Table 1.College of MarinHighFailureRate Coursesby Term(Fall 2011-Spring2015).  Fall 2011  Spring2012
	 Fall 2012
	  Spring2013.

	 Course
	 Course
	 % Success
	 %. Pass
	 N
	 % Success
	 %. Pass
	 N
	 % Success
	 %. Pass
	 N
	 % Success
	 %. Pass
	 N

	 BEHS103 BIOL110 CIS101 CIS110 ENGL092 ENGL092L ENGL098 ENGL120 MATH101 MATH103 MATH103A PHIL110 POLS101 MATH095
	 BEHS103 BIOL110 CIS101 CIS110 ENGL092 ENGL092L ENGL098 ENGL120 MATH101 MATH103 MATH103A PHIL110 POLS101 MATH095
	 57.5 65.0 44.4 56.4 61.5 66.7 61.5 67.8 44.0 44.4 48.2 68.3 64.1 50.0
	 63.7 69.0 46.0 59.0 70.2 69.7 66.4 74.4 55.3 49.3 57.3 75.8 67.2 63.2
	 148 305 126 124 104 99 146 323 141 149 113 123 131 68
	 64.6 56.1 54.1 62.0 53.1 50.0 63.6 60.1 41.4 57.3 50.8 64.9 61.1 39.5
	 66.7 61.6 55.1 68.2 62.2 57.4 71.3 69.0 47.8 65.1 59.0 69.5 63.4 61.7
	 98 310 98 135 107 117 147 208 159 225 66 133 139 81
	 57.6 46.9 46.8 59.6 60.3 58.5 54.7 63.9 38.9 54.3 61.5 68.1 56.8 44.0
	 64.4 56.9 50.0 60.6 70.7 63.6 68.9 65.9 52.5 61.9 69.2 68.9 61.0 48.3
	 119 355 94 101 122 122 154 310 170 369 40 128 127 91
	 64.6 68.6 62.7 62.5 56.0 52.2 54.1 57.8 42.5 45.0 34.4 63.0 66.7 50.7
	 69.5 73.9 64.2 65.0 66.7 61.1 62.2 60.7 58.2 53.0 37.5 69.3 72.8 63.3
	 83 268 67 128 86 92 110 217 155 265 33 130 85 71

	(continued on next page) 
	(continued on next page) 






	        Table 1(continued).College of Marin HighFailure Rate CoursesbyTerm(Fall2011-Spring2015) .  Fall 2013  Spring2014 Fall 2014
	        Table 1(continued).College of Marin HighFailure Rate CoursesbyTerm(Fall2011-Spring2015) .  Fall 2013  Spring2014 Fall 2014
	        Table 1(continued).College of Marin HighFailure Rate CoursesbyTerm(Fall2011-Spring2015) .  Fall 2013  Spring2014 Fall 2014
	        Table 1(continued).College of Marin HighFailure Rate CoursesbyTerm(Fall2011-Spring2015) .  Fall 2013  Spring2014 Fall 2014
	        Table 1(continued).College of Marin HighFailure Rate CoursesbyTerm(Fall2011-Spring2015) .  Fall 2013  Spring2014 Fall 2014
	        Table 1(continued).College of Marin HighFailure Rate CoursesbyTerm(Fall2011-Spring2015) .  Fall 2013  Spring2014 Fall 2014
	        Table 1(continued).College of Marin HighFailure Rate CoursesbyTerm(Fall2011-Spring2015) .  Fall 2013  Spring2014 Fall 2014
	  Spring2015.

	 Course
	 Course
	 % Success
	  %.Pass
	 N
	 % Success
	 % Pass
	 N
	 % Success
	 % Pass
	 N
	 % Success
	 % Pass
	 N

	 BEHS103 BIOL110 CIS101* CIS110 ENGL092 ENGL092L ENGL098 ENGL120 MATH101 MATH103 MATH103A PHIL110 POLS101 MATH095
	 BEHS103 BIOL110 CIS101* CIS110 ENGL092 ENGL092L ENGL098 ENGL120 MATH101 MATH103 MATH103A PHIL110 POLS101 MATH095
	 50.0 55.7 52.9 57.7 66.1 65.9 64.2 58.9 32.0 47.2 55.6 70.7 53.4 52.8
	 57.3 64.7 56.9 58.5 70.9 71.4 75.2 65.8 40.7 58.5 59.3 75.9 55.3 74.5
	 113 351 51 128 132 131 142 243 180 259 82 124 105 106
	 50.6 55.4 70.4 72.5 57.7 50.6 53.5 58.9 32.6 50.0 44.1 60.4 61.2 65.8
	 53.0 64.5 70.4 72.5 61.5 54.3 59.7 62.7 43.8 53.0 58.8 68.1 67.0 75.3
	 83 251 71 69 79 82 130 211 147 299 36 94 106 73
	 62.7 46.2  - 65.6 63.8 62.8 65.3 56.6 30.6 41.8 64.1 65.8 72.6 59.1
	 65.1 52.0  - 71.0 69.1 64.9 66.9 62.0 39.4 49.8 66.7 73.9 78.6 69.4
	 84 225  - 94 98 97 125 211 189 306 41 122 92 98
	 81.3 55.0  - 67.1 51.9 54.2 61.7 63.3 32.2 44.4 33.3 64.8 82.0 61.5
	 87.5 62.6  - 71.8 58.2 54.2 67.0 66.3 39.6 49.3 48.7 68.5 83.6 81.3
	 32 243  - 89 83 85 96 202 157 280 41 111 65 91






	Green= exceeded 70% pass rate.
	CIS101 was not offered inAY 2014-15..Source: COMMIS files, November 2015.One section of MATH095 in Spring 2013was not included inthe MIS submission. The section has similarpass and success rates as other sections for that termand would not change any of the results presented inthis study.
	*

	Trends
	MATH095, CIS110 and POLS101allshow improved course pass rates in recent semesters, surpassing 70%. The CIS110 ratewas higher in the lastthree semesters andPOLS101 in the last two (Table 1).
	MATH095methigh failurerate criteriafrom Fall2011-Spring 2013, thoughin themost recent 4 semesters it has not. Both pass and success rates increased after Fall2012.(See Figure 1, next page). Dedicatedtutors began in this course in Spring 2013 andhave continued in at least onesectioneach term, with the most sections (N=3) inSpring 2015. Pass and success rates have been consistently higher since the second semesterin which dedicated tutors were in place (Fall 2013). T-tests comparingMATH095 sections with andwi
	Planning, Research& InstitutionalEffectiveness (PRIE)December9, 20153
	 Figure 1. MATH095 Course Success and Pass Rates by Term (Fall 2011-Spring 2015)   
	in sections with dedicated tutors have slightly higher pass and success rates, but the difference is not statistically significant, meaning that the result could have occurred by chance (Table 2, next page). 
	Dedicated tutors also were utilized in other Math courses including 101and 103 in later semesters. However,the overall course pass and successrates did not increase in these courses. T-tests comparing Math 101 sections with and without tutors andMath 103 sections with and withouttutors indicate, for both courses,the sections with tutors have higherpass and successrates (Table 2, nextpage). Given these and the Math 095findings, additional investigation is warranted before concluding that adding dedicated tut
	        Table 2.MATHCourse Successand PassRatesWith and Without DedicatedTutors        (Spring2013-Spring2015combined, wherecourses withtutoringwereoffered)  Course Tutor status N Mean Pass Rate  Mean SuccessRate No tutors 111 70.3 54.9 MATH095 With tutors 328 74.1 58.8 No tutors 476 35.4* 26.3* MATH101 With tutors 185 51.4 43.2 No tutors 552 45.8* 41.3** MATH103 With tutors 328 57.0 50.6
	        Table 2.MATHCourse Successand PassRatesWith and Without DedicatedTutors        (Spring2013-Spring2015combined, wherecourses withtutoringwereoffered)  Course Tutor status N Mean Pass Rate  Mean SuccessRate No tutors 111 70.3 54.9 MATH095 With tutors 328 74.1 58.8 No tutors 476 35.4* 26.3* MATH101 With tutors 185 51.4 43.2 No tutors 552 45.8* 41.3** MATH103 With tutors 328 57.0 50.6
	        Table 2.MATHCourse Successand PassRatesWith and Without DedicatedTutors        (Spring2013-Spring2015combined, wherecourses withtutoringwereoffered)  Course Tutor status N Mean Pass Rate  Mean SuccessRate No tutors 111 70.3 54.9 MATH095 With tutors 328 74.1 58.8 No tutors 476 35.4* 26.3* MATH101 With tutors 185 51.4 43.2 No tutors 552 45.8* 41.3** MATH103 With tutors 328 57.0 50.6
	        Table 2.MATHCourse Successand PassRatesWith and Without DedicatedTutors        (Spring2013-Spring2015combined, wherecourses withtutoringwereoffered)  Course Tutor status N Mean Pass Rate  Mean SuccessRate No tutors 111 70.3 54.9 MATH095 With tutors 328 74.1 58.8 No tutors 476 35.4* 26.3* MATH101 With tutors 185 51.4 43.2 No tutors 552 45.8* 41.3** MATH103 With tutors 328 57.0 50.6
	        Table 2.MATHCourse Successand PassRatesWith and Without DedicatedTutors        (Spring2013-Spring2015combined, wherecourses withtutoringwereoffered)  Course Tutor status N Mean Pass Rate  Mean SuccessRate No tutors 111 70.3 54.9 MATH095 With tutors 328 74.1 58.8 No tutors 476 35.4* 26.3* MATH101 With tutors 185 51.4 43.2 No tutors 552 45.8* 41.3** MATH103 With tutors 328 57.0 50.6
	        Table 2.MATHCourse Successand PassRatesWith and Without DedicatedTutors        (Spring2013-Spring2015combined, wherecourses withtutoringwereoffered)  Course Tutor status N Mean Pass Rate  Mean SuccessRate No tutors 111 70.3 54.9 MATH095 With tutors 328 74.1 58.8 No tutors 476 35.4* 26.3* MATH101 With tutors 185 51.4 43.2 No tutors 552 45.8* 41.3** MATH103 With tutors 328 57.0 50.6
	        Table 2.MATHCourse Successand PassRatesWith and Without DedicatedTutors        (Spring2013-Spring2015combined, wherecourses withtutoringwereoffered)  Course Tutor status N Mean Pass Rate  Mean SuccessRate No tutors 111 70.3 54.9 MATH095 With tutors 328 74.1 58.8 No tutors 476 35.4* 26.3* MATH101 With tutors 185 51.4 43.2 No tutors 552 45.8* 41.3** MATH103 With tutors 328 57.0 50.6






	*T-test significant at p.001.**T-testsignificant at p.01.
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	DistanceEducation and Face-to-FaceSections
	The Deans requested a comparison of distance andface-to-face sections for the courses meeting highfailure rate criteria, as well as SPAN101. We comparedthe overall pass and success rates for these courses with all terms combined, and then by term—since rates in some of thesecourses have changed overtime. 
	Looking atcourse success and pass rates for all terms combined, thedistance sections havelower pass andsuccess rates than the face-to-face sections(Table 3, next page).MATH095, however, shows an unusual pattern. While its pass rate in face-to-face sections is nearly 17% higher than the distance sections(consistent with the overallpattern), itssuccess ratewas slightly higher for distance than face-to-face sections.
	Threecourses, PHIL110, POLS101and SPAN101,had an average pass rate above 70% for the face-to-face sections, butbelow 70% for the distance sections(Table3). 
	        Table3. HighFailureRateCourses and SPAN101:AveragePass and SuccessRates by Face-to-Face and Distance Sections    (Fall2011-Spring2015Combined)  
	        Table3. HighFailureRateCourses and SPAN101:AveragePass and SuccessRates by Face-to-Face and Distance Sections    (Fall2011-Spring2015Combined)  
	        Table3. HighFailureRateCourses and SPAN101:AveragePass and SuccessRates by Face-to-Face and Distance Sections    (Fall2011-Spring2015Combined)  
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	        Table3. HighFailureRateCourses and SPAN101:AveragePass and SuccessRates by Face-to-Face and Distance Sections    (Fall2011-Spring2015Combined)  

	  Face-to-Face Distance % Difference % Difference Course N % Success % Pass N % Success % Pass in Success in Pass CIS110 983 64.0 67.5 205 50.7 52.7 13.3 14.8 ENGL120 2542 62.4 67.3 119 42.9 50.4 19.5 16.9 MATH095 758 52.5 67.2 26 54.7 50.0 -2.2 17.2 MATH101 1124 40.2 50.2 301 21.6 31.9 18.6 18.3 MATH103 2270 49.7 56.9 367 37.1 41.1 12.6 15.8 PHIL110 789 69.8 74.6 460 61.2 66.5 8.6 8.1 POLS101 898 68.9 72.9 127 42.5 43.3 26.4 29.6 SPAN101* 1517 72.6 75.7 231 55.8 58.0 16.8 17.7    *SPAN101 is not a highfail
	  Face-to-Face Distance % Difference % Difference Course N % Success % Pass N % Success % Pass in Success in Pass CIS110 983 64.0 67.5 205 50.7 52.7 13.3 14.8 ENGL120 2542 62.4 67.3 119 42.9 50.4 19.5 16.9 MATH095 758 52.5 67.2 26 54.7 50.0 -2.2 17.2 MATH101 1124 40.2 50.2 301 21.6 31.9 18.6 18.3 MATH103 2270 49.7 56.9 367 37.1 41.1 12.6 15.8 PHIL110 789 69.8 74.6 460 61.2 66.5 8.6 8.1 POLS101 898 68.9 72.9 127 42.5 43.3 26.4 29.6 SPAN101* 1517 72.6 75.7 231 55.8 58.0 16.8 17.7    *SPAN101 is not a highfail






	Table 4(next page)includes only the semesters inwhich both modalities were offered for each course. Inone semester of 3 different courses, the DE pass andsuccess rates were higher than the face-to-face sections. Because these are sorare, they arelikely just anomalieswithout a determinable explanation.
	The CIS110 DE rates were higher or similar intwoof the 5 semesters that DE sections were offered (Table 4), but the overall pass and success rates for the course(Table1) have been substantiallyhigher (above the 70% standard) in the threemost recent semesters—in which noDE sections were offered. 
	For POLS101, the higher rates have beenonly inthe twomost recent semesters and DE sections have not beenoffered since Fall 2012. Therefore, there would be no DE effect onthe recentchange in rates for this course.
	         Table4. HighFailureRateCourses and SPAN101:AveragePass and SuccessRates by Face-to-Faceand Distance Sections  by Term (Fall 2011-Spring2015)  
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	 Face-to-Face
	TH
	Artifact

	Distance 
	 % Difference
	 % Difference

	 Course
	 Course
	 Term
	 N
	 % Pass % Success
	 N
	 % Pass % Success
	 in Pass
	  inSuccess

	 CIS110
	 CIS110
	 Fall 2011
	 91
	 57.1
	 54.9
	 33
	 60.7
	 57.1
	 -3.6
	 -2.2

	 CIS110 CIS110
	 CIS110 CIS110
	 Spring 2012 Fall 2012
	 94 68
	 78.7 63.2
	 71.3 61.8
	 41 33
	 34.1 51.5
	 31.7 51.5
	 44.6 11.7
	 39.6 10.3

	 CIS110 CIS110
	 CIS110 CIS110
	 Spring 2013 Fall 2013
	 90 88
	 63.3 60.2
	 61.1 59.1
	 38 44
	 61.8 51.4
	 58.8 51.4
	 1.6 8.9
	 2.3 7.7

	 ENGL120
	 ENGL120
	 Fall 2013
	 215
	 65.1
	 58.6
	 28
	 50.0
	 41.7
	 15.1
	 16.9

	 ENGL120 ENGL120
	 ENGL120 ENGL120
	 Spring 2014 Fall 2014
	 185 140
	 66.5 62.1
	 62.7 58.6
	 26 71
	 33.3 56.3
	 29.2 47.9
	 33.2 5.8
	 33.5 10.7

	 MATH095
	 MATH095
	 Fall 2011
	 42
	 71.4
	 50.0
	 26
	 50.0
	 54.7
	 21.4
	 -4.7

	 MATH101 MATH101
	 MATH101 MATH101
	 Spring 2012 Fall 2012
	 113 129
	 56.6 58.1
	 49.6 42.6
	 46 41
	 25.0 25.6
	 20.5 20.5
	 31.6 32.5
	 29.1 22.1

	 MATH101 MATH101 MATH101
	 MATH101 MATH101 MATH101
	 Spring 2013 Spring 2014 Fall 2014
	 117 104 152
	 59.8 46.2 41.4
	 46.2 34.6 32.9
	 38 43 37
	 42.9 37.5 22.9
	 22.9 27.5 14.3
	 17.0 8.7 18.5
	 23.3 7.1 18.6

	 MATH101
	 MATH101
	 Spring 2015
	 118
	 42.4
	 35.6
	 39
	 25.7
	 17.1
	 16.7
	 18.5

	 MATH103
	 MATH103
	 Fall 2011
	 113
	 51.3
	 45.1
	 36
	 36.4
	 36.4
	 15.0
	 8.7

	 MATH103 MATH103
	 MATH103 MATH103
	 Spring 2012 Fall 2012
	 183 320
	 67.8 64.1
	 59.1 55.9
	 42 49
	 46.2 33.3
	 43.4 31.3
	 21.6 30.7
	 15.7 24.6

	 MATH103 MATH103
	 MATH103 MATH103
	 Spring 2013 Fall 2013
	 220 222
	 55.0 55.4
	 47.3 44.1
	 45 37
	 25.6 62.9
	 18.6 54.3
	 29.4 -7.5
	 28.7 -10.2

	 MATH103 MATH103
	 MATH103 MATH103
	 Spring 2014 Fall 2014
	 259 258
	 54.4 51.2
	 51.4 42.6
	 40 48
	 43.6 37.0
	 41.0 32.6
	 10.9 14.2
	 10.4 10.0

	 MATH103
	 MATH103
	 Spring 2015
	 235
	 48.1
	 43.0
	 45
	 46.5
	 44.2
	 1.6
	 -1.2

	                         
	                         
	                             
	                 
	                   
	                                   
	                    
	                              (continued on next page) 






	  Table4(contby Term (Fall  Course PHIL110
	  Table4(contby Term (Fall  Course PHIL110
	  Table4(contby Term (Fall  Course PHIL110
	  Table4(contby Term (Fall  Course PHIL110
	  Table4(contby Term (Fall  Course PHIL110
	  Table4(contby Term (Fall  Course PHIL110
	  Table4(contby Term (Fall  Course PHIL110
	  inued).HighFail  2011-Spring201  Term Fall 2011
	ure Rate 5) N 66
	  Courses and SPAN101:Averag Face-to-Face % Pass % Success N 75.8 66.7 57
	  ePass andSuccess Rates by Face-to-Face and Distance Sections  Distance  % Difference % Difference % Pass % Success in Pass  inSuccess 74.5 69.1 1.2 -2.4

	 PHIL110
	 PHIL110
	 Spring 2012
	 70
	 75.7
	 74.3 63
	 62.3
	 54.1 13.4 20.2

	 PHIL110
	 PHIL110
	 Fall 2012
	 69
	 69.6
	 68.1 59
	 59.6
	 59.6 9.9 8.5

	 PHIL110
	 PHIL110
	 Spring 2013
	 73
	 69.9
	 64.4 57
	 64.9
	 57.9 5.0 6.5

	 PHIL110
	 PHIL110
	 Fall 2013
	 69
	 76.8
	 71.0 55
	 68.6
	 64.7 8.2 6.3

	 PHIL110
	 PHIL110
	 Spring 2014
	 66
	 66.7
	 59.1 28
	 72.0
	 64.0 -5.3 -4.9

	 PHIL110
	 PHIL110
	 Fall 2014
	 67
	 79.1
	 76.1 55
	 60.4
	 45.8 18.7 30.3

	 PHIL110 POLS101 POLS101 POLS101 SPAN101
	 PHIL110 POLS101 POLS101 POLS101 SPAN101
	 Spring 2015 Fall 2011 Spring 2012 Fall 2012 Spring 2012
	 55 97 103 79 125
	 72.7 71.1 68.9 68.4 63.2
	 69.1 56 67.1 34 67.0 36 62.0 48 56.8 59
	 61.8 53.1 36.4 41.2 42.4
	 58.2 10.9 10.9 53.1 18.0 14.0 33.3 32.5 33.7 41.9 27.2 20.1 39.0 20.8 17.8

	 SPAN101
	 SPAN101
	 Fall 2012
	 126
	 72.2
	 68.3 50
	 62.0
	 62.0 10.2 6.3

	 SPAN101
	 SPAN101
	 Spring 2013
	 105
	 68.6
	 67.6 37
	 64.9
	 64.9 3.7 2.7

	 SPAN101
	 SPAN101
	 Fall 2013
	 128
	 77.3
	 76.6 43
	 69.8
	 67.4 7.6 9.2

	 SPAN101Note: Fall/Sprin
	 SPAN101Note: Fall/Sprin
	 Spring 2014 g terms shown inwhi
	 89ch both mo
	 70.8
	 65.2 42dalities were offered.  
	 57.1
	 52.4 13.6 12.8






	       Table 5.AveragePass andSuccess Rates by Time of Day, All High Failure Rate CoursesCombined(Fall2011-Spring 2015)  N % Success % Pass Morning 7,875 56.9 63.8 Afternoon 3,066 55.0 61.9 Evening 3,708 56.5 62.9
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	Day/Evening Courses The Deans also requested a comparison of course pass rates by time of day the courses were offered. With all high failure rate courses combined, there is no difference in pass or success rates by time of day (Table 5).  
	   When pass rates for each course are run separatelybytime of day, some differences emerge, but the patterns are inconsistent(Table 6). This   suggests thatinfluences other than time of day may be affecting pass andsuccess rates in these courses.  
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	            Table6. HighFailureRateCourses:AveragePass and Success Rates byTime of Day(Fall2011-Spring2015Combined)
	            Table6. HighFailureRateCourses:AveragePass and Success Rates byTime of Day(Fall2011-Spring2015Combined)

	  BEHS103
	  BEHS103
	 BIOL110
	 CIS101
	 CIS110

	  N
	  N
	 % Success*
	 % Pass*
	 N
	 % Success*
	 % Pass
	 N
	 % Success*
	 % Pass*
	 N
	 % Success*
	 % Pass*

	 Morning
	 Morning
	 459
	 66.4
	 73.4
	 1155
	 55.4
	 62.4
	 297
	 60.0
	 61.6
	 516
	 60.7
	 63.4

	 Afternoon
	 Afternoon
	 217
	 38.2
	 42.4
	 758
	 58.8
	 65.8
	 191
	 54.5
	 55.5
	 -
	 -
	 -

	 Evening
	 Evening
	 212
	 63.7
	 66.5
	 691
	 52.1
	 60.1
	 104
	 40.4
	 41.3
	 257
	 70.0
	 74.3

	 
	 
	 ENGL092
	 ENGL098
	 ENGL120
	 MATH095

	 
	 
	 N
	 % Success
	 % Pass
	 N
	  %Success*
	 % Pass*
	 N
	 % Success
	 % Pass
	 N
	 % Success*
	 % Pass*

	 Morning
	 Morning
	 475
	 57.5
	 64.2
	 760
	 61.4
	 69.6
	 1419
	 60.7
	 66.7
	 243
	 44.0
	 60.5

	 Afternoon
	 Afternoon
	 292
	 58.2
	 65.1
	 108
	 62.0
	 68.5
	 280
	 58.2
	 61.4
	 137
	 59.9
	 73.7

	 Evening
	 Evening
	 126
	 61.1
	 67.5
	 328
	 52.1
	 60.9
	 419
	 60.6
	 63.0
	 345
	 57.8
	 71.3

	 
	 
	 MATH101
	 MATH103
	 MATH103A
	 POLS101

	 
	 
	 N
	 % Success*
	 % Pass*
	 N
	 % Success*
	 % Pass*
	 N
	 % Success*
	 % Pass*
	 N
	 % Success*
	 % Pass*

	 Morning
	 Morning
	 582
	 42.4
	 53.6
	 622
	 42.1
	 50.0
	 222
	 36.5
	 45.5
	 457
	 62.1
	 67.2

	 Afternoon -
	 Afternoon -
	 -
	 -
	 873
	 52.2
	 59.7
	 302
	 54.3
	 62.6
	 99
	 56.6
	 61.6

	 Evening
	 Evening
	 402
	 35.8
	 44.8
	 483
	 55.7
	 62.0 - -
	 -
	 254
	 79.6
	 81.5

	   Note: Courses not includedarePHIL110 (only offered in the morning) and ENGL092L (lab course without a specific time).
	   Note: Courses not includedarePHIL110 (only offered in the morning) and ENGL092L (lab course without a specific time).






	Enrollment Status First-time college students passed and succeeded at rates equivalent to or higher than all others in high failure English courses, MATH103, and MATH103A, but at lower rates in MATH095 and MATH101 (Table 7). In fact, with the exception of special admits, who for all but one course are so few that the group rate can vary substantially with a change in only one student, first-time students in ENGL092 were the only group that met the 70% pass rate standard.  Another finding of interest involve
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	High Failure Rate Math Courses Compared to All Other Courses Another question the Deans asked was, “Do students fail math but succeed in their other courses?” Paired t-tests show that students failed high failure math courses at higher rates than their other courses in all terms except Spring 2014 (Table 8). Success rates were lower in high failure math than other courses in every term. However, this does not mean they were high achievers in their other courses. The pass rates for their other courses exceed
	          Table8.AveragePass andSuccess RatesinHighFailure Rate MathCoursesCompared to All OtherCourses      (Fall2011-Spring2015Combined) % Success- % Success-all%  % Pass- % Pass-all% 
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	          Table8.AveragePass andSuccess RatesinHighFailure Rate MathCoursesCompared to All OtherCourses      (Fall2011-Spring2015Combined) % Success- % Success-all%  % Pass- % Pass-all% 

	 Term N* HF Math other courses Difference HF Math other courses Difference Fall 2011 92 40.2 62.4 22.2 47.8 72.2 24.4 Spring 2012 56 30.4 52.2 21.8 39.3 57.9 18.6 Fall 2012 196 49.0 68.3 19.3 60.2 73.3 13.1 Spring 2013 57 38.6 57.0 18.4 45.6 63.3 17.7 Fall 2013 190 41.6 68.1 26.5 50.5 74.2 23.7 Spring 2014 56 53.6 66.9 13.3 66.1 68.7 2.6 Fall 2014 186 37.6 72.0 34.4 45.2 75.5 30.3 Spring 2015 82 39.0 67.5 28.5 43.9 70.0 26.1  Pairedt-tests arestatistically significant at p<.05 for every term except pass rat
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	Success and Pass Rates in High Failure English and Math by First Course Taken For some courses, it appears students who take a lower level course before a higher level course pass the higher level course at rates 2-6 percentage points higher than students who first enroll in the higher level course (Table 9). In one case, the difference is 15 percentage points. These courses include ENGL120, MATH095 and MATH103A except for those who started in MATH095. They pass MATH103A at far lower rates than students who
	            Table9. HighFailureRateEnglish and MathCourses:AveragePass and SuccessRates byFirstCourseTaken
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	    (Fall2011-Spring2015Combined)
	    (Fall2011-Spring2015Combined)

	  ENGL120  
	  ENGL120  
	 MATH103

	 First English Course Taken N % Success % Pass  First Math Course Taken N
	 First English Course Taken N % Success % Pass  First Math Course Taken N
	 % Success
	 % Pass

	 Below ENG092
	 Below ENG092
	 111
	 62.2
	 66.7
	  Below MATH095
	 64
	 42.2
	 46.9

	 ENGL092
	 ENGL092
	 255
	 65.1
	 71.2
	  MATH095
	 135
	 49.6
	 56.3

	 ENGL098
	 ENGL098
	 579
	 64.1
	 69.8
	  MATH101
	 401
	 53.9
	 58.4

	 ENGL116
	 ENGL116
	 19
	 78.9
	 78.9
	  MATH103
	 2037
	 46.9
	 54.1

	 ENGL120
	 ENGL120
	 1,697
	 59.9
	 64.6
	  
	 MATH103A

	 
	 
	 ENGL098
	  First Math Course Taken
	 N
	 % Success
	 % Pass

	 First English Course Taken
	 First English Course Taken
	 N
	 % Success
	 % Pass 
	 Below MATH095
	 29
	 51.7
	 58.6

	 Below ENG092
	 Below ENG092
	 120
	 58.3
	 66.7
	  MATH095
	 43
	 37.2
	 39.5

	 ENGL092
	 ENGL092
	 376
	 56.9
	 66.2
	  MATH101
	 123
	 53.7
	 61.0

	 ENGL098
	 ENGL098
	 931
	 59.9
	 67
	  MATH103A
	 451
	 47.2
	 56.1

	 
	 
	 ENGL092
	  
	 MATH101

	 First English Course Taken
	 First English Course Taken
	 N
	 % Success
	 % Pass 
	 First Math Course Taken
	 N
	 % Success
	 % Pass

	 Below ENG092
	 Below ENG092
	 156
	 55.8
	 63.5
	  Below MATH095
	 157
	 36.9
	 46.5

	 ENGL092
	 ENGL092
	 844
	 59.7
	 66.8
	  MATH095
	 282
	 36.2
	 45.0

	      MATH101
	      MATH101
	 986
	 36.2
	 46.7

	      
	      
	 MATH095

	      First Math Course Taken
	      First Math Course Taken
	 N
	 % Success
	 % Pass

	      Below MATH095
	      Below MATH095
	 336
	 51.4
	 69.0

	      MATH095 
	      MATH095 
	 448
	 53.1
	 64.7







	Race/Ethnicity These data show wide variation in course pass and success rates between racial/ethnic groups (Table 10). In general, Asian and White students pass and succeed in high failure rate courses at higher rates than other groups. However, even those groups did not pass at higher than 70% in most courses. Asian students did so in 7 of the 14 courses; White students in 4 courses; and though their numbers are small (resulting in 
	 
	 
	 
	 
	 
	 
	 
	 

	       Table10. HighFailure Rate Courses:AveragePass and Success Rates by Race/Ethnicity(Fall 2011-Spring 2015Combined) 
	       Table10. HighFailure Rate Courses:AveragePass and Success Rates by Race/Ethnicity(Fall 2011-Spring 2015Combined) 

	 
	 
	 BEHS103
	 BIOL110
	 CIS101
	 CIS110

	N 
	N 
	% Success 
	% Pass 
	 N
	 % Success
	% Pass 
	 N
	 % Success
	% Pass 
	N 
	% Success 
	% Pass 

	 Asian
	 Asian
	 68
	 75.0 
	 82.4  
	 357
	 54.3 
	 62.2  
	 79
	 69.6 
	 70.9  
	 160
	 76.3 
	 79.4 

	 Black/African American
	 Black/African American
	 172
	 32.0 
	 40.1  
	 210
	 30.5 
	 43.8  
	 194
	 38.1 
	 40.2  
	 151
	 36.4 
	 39.1 

	 Hispanic/Latino
	 Hispanic/Latino
	 315
	 56.8 
	 64.8 
	 876
	 41.8 
	 52.1  
	 205
	 64.9 
	 66.3 
	 288
	 61.5 
	 67.7 

	 American Indian/Alaska Native
	 American Indian/Alaska Native
	 7
	 85.7 
	 85.7 
	 24
	 50.0 
	 54.2  
	 6
	 50.0 
	 50.0 
	 9
	 77.8 
	 77.8 

	Native Hawaiian/Pacific Islander 
	Native Hawaiian/Pacific Islander 
	 8
	 75.0 
	 75.0  
	 29
	 55.2 
	 58.6  
	 9
	 77.8 
	 77.8 
	 9
	 55.6 
	 55.6 

	 Two or more races
	 Two or more races
	 41
	 70.7 
	 75.6  
	 121
	 48.8 
	 55.4  
	 21
	 57.1 
	 57.1 
	 21
	 19.0 
	 23.8 

	 White
	 White
	 685
	 68.5 
	 73.0  
	 1,845
	 67.5 
	 74.0  
	 398
	 65.6 
	 66.8  
	 617
	 63.4 
	 66.0 

	 
	 
	 ENGL092
	 ENGL092L
	 ENGL098
	 ENGL120

	N 
	N 
	% Success 
	% Pass 
	 N
	 % Success
	% Pass 
	 N
	 % Success
	% Pass 
	N 
	% Success 
	% Pass 

	 Asian
	 Asian
	 112
	 71.4 
	 79.5 
	 111
	 73.9 
	 77.5 
	 134
	 62.7 
	 67.9 
	 255
	 66.3 
	 68.6 

	 Black/African American
	 Black/African American
	 208
	 50.5 
	 56.3 
	 206
	 51.9 
	 55.8 
	 213
	 46.9 
	 54.9 
	 232
	 50.4 
	 56.9 

	 Hispanic/Latino
	 Hispanic/Latino
	 435
	 63.2 
	 69.7 
	 429
	 63.2 
	 66.4 
	 665
	 56.7 
	 63.2 
	 898
	 60.4 
	 66.1 

	 American Indian/Alaska Native
	 American Indian/Alaska Native
	 9
	 55.6 
	 66.7 
	 8
	 62.5 
	 75.0 
	 10
	 60.0 
	 60.0 
	 18
	 72.2 
	 77.8 

	Native Hawaiian/Pacific Islander 
	Native Hawaiian/Pacific Islander 
	 7
	 42.9 
	 42.9 
	 5
	 60.0 
	 80.0 
	 12
	 58.3 
	 58.3 
	 31
	 45.2 
	 48.4 

	 Two or more races
	 Two or more races
	 41
	 56.1 
	 63.4 
	 43
	 51.2 
	 58.1 
	 38
	 42.1 
	 50.0 
	 109
	 61.5 
	 64.2 

	 White
	 White
	 221
	 59.3 
	 66.5 
	 217
	 60.4 
	 62.7 
	 503
	 60.4 
	 66.4 
	 1,299
	 62.0 
	 65.8 

	 
	 







	considerable variation in rates), American Indian/Alaska native students achieved the pass rate standard in 4 courses while Native .Hawaiian/Pacific Islander students did so in 3 courses. . Considering only the groups with at least 20 students, the difference in pass rates between some groups is huge, as much as 56 percentage points in CIS110, 42 percentage points in BEHS103, 38 percentage points in Math95 and 30 percentage points in BIOL110. All of the high failure rate courses showed a greater than 10 per
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	AppendixCompletion 2:  Foster Youth
	Figure
	SunnyHillsServices’Guardian ScholarsProgram(GSP):A.CollaborationwiththeCollegeofMarin.WhitePaper.
	WHO:  Thisprogramisforolder fostercareyouthwhoarecurrentlyinfostercareasnon---minordependents(NMD)ages18---20andformerfostercareyouth(ages21to25)whoare enrolledattheCollegeofMarin.Youthare referredbytheirprofessors,counselor,childwelfareworkers,probationoffer,CollegeofMarinadvisor,CountyIndependentLivingSkillsProgramworkerorhighschoolcounselor.  TheGSPSocial WorkerwillpartnerwithyouthtoachievesupportontheCollegeofMarincampus, torestoreandstrengthenconnectiontosupportivepeopleintheirlives, andtodeveloptheski
	WHAT:  GSPstaffofferintensivecasemanagement servicesincludingcomprehensiveassessment andactionplanning, linktobenefitsandresources, individualandgroupservicesfocusingonfamilialandcommunityintegration,independentlivingskills,empowermentandadvocacyskills,supportinpursuingeducational andvocationalgoals, andstablehousing(forNMDs). Thisprogramisuniquelydesignedtosupportyouthinincreasingretentionand4--yearcollegetransferratesandaccessingstrengths. TheGSPseekstofosterthedevelopmentandachievementofpersonalgoals.
	WHEN:ParticipantswillbereferredbyGSP staffintheSpringorSummerbeforefallenrollmenttobeginengagement,assessment,andplandevelopment.ParticipantswillmeetregularlywithSHSGSPstafftoreceive individualandgroupservices.
	WHERE:SHSGSPstaffwillprovideservicesthroughoutthecommunity,ontheCollegeofMarincampus,orattheSHSSanAnselmooffice(locatedat300SunnyHillsDrive, #5,SanAnselmo,CA),wherethehousingisalsolocatedfortheNMD.
	WHY:  Ourintendedimpactistoincreasecollegeretention,decreasehomelessnessorhousinginstability,increasecommunityintegration,andincreasetransferratesto4--yearcollegesofcurrentandformerfostercareyouth.Servicesare designedtoaidparticipants,atacriticallifepoint,toaccesstheirinternalstrengthsandresources,totransitionintoahealthy,successfuladultlife.
	HOW:SHSGSP staffengageclientsusingatrauma---informed,strengths---basedyouthdevelopmentapproach.Servicesincorporateclinicalcasemanagement,Cognitive---Behavioralinterventions,MotivationalInterviewing, andWRAP(whenneeded).
	Figure


	2015 Signature Program SPONSORSHIP OPPORTUNITIES 
	2015 Signature Program SPONSORSHIP OPPORTUNITIES 
	Algebra Academy Program NBLC’s Algebra Academy Program is a life-changing program for a targeted group of students essential to the future of the North Bay. The academies are ground-breaking Public/Private Partnerships to improve college and career readiness for rising eighth grade English learners, preparing them to become productive members of the North Bay’s workforce and community. Algebra is an important part of the required courses for entry into the CSU and UC system, and a gateway to exciting studen
	Einstein   $5,000 Company logo showcased on all collateral materials Company name will be included in all press materialsPodium recognition at orientation and graduation Speaking opportunity at graduation Promo product placement in students’ school bags  Edison   $3,500 Company logo showcased on all collateral materials Company name will be included in all press materialsPodium recognition at orientation and graduation Presenting Opportunity at graduation Promo product placement in students’ school bags  Ne
	Appendix Basic3:BasicSkills Initiative2015-16Plan.
	Figure
	ESL/BasicSkills2015-16OnlineSubmissionExpenditurePlanForm
	Please note –thisyeartheChancellor’s Officehas asked the FY 14-15report and FY15-16 plan tobesubmitted online.This is a papercopy of what wassubmitted andapproved by CEO,CAO,CBO,Academic SenatePresident and BasicSkillsCoordinator.–Cheo Massion and DavePatterson,BSISC Co-Chairs California Community Colleges2015-16ESL/BasicSkillsInitiativeProgramCalifornia Community Colleges2015-16BasicSkillsInitiativeProgram
	What specificstepsisyourcollegetakingto institutionalizeyourbasicskillsfundedprogramsandprojects? SuccessesinpilotingprojectswithBSIfundingand,overtime,scalingupandmigratingto District funding
	Wehavebeen fortunate to havehad in placebasically thesameAdministration team sinceFY201112and BSISteering Committee(BSISC) members. From this perspective,collectively we have been ableto provideconsistent “steering” of BSIfundedprojects,and the Administration hasbeen supportiveand cooperativeof ourBSIgoals to improvethe successoutcomes forbasicskills students.Ourworking model to this end hasbeen that faculty and staff with an idea writea detailed proposal with requested funding.As a steering committee,weens
	-

	FLIT–Faculty LeadInquiry TeamforBasicSkillsMasterPlanIn June2014,the BSISteering Committeeplanned forand conducteda oneday retreat at ourIndian Valleycampus.From this extended discussion,the committeemembers and someguestscameto the conclusion that COMneeded a BasicSkills MasterPlan which would inform the strategies and then tactics of the BasicSkills Strategic,5-yearPlan.With thisidea inmind,members of the committeeproposed to administration thatnot oneperson takeon this daunting task,aided 
	FLIT–Faculty LeadInquiry TeamforBasicSkillsMasterPlanIn June2014,the BSISteering Committeeplanned forand conducteda oneday retreat at ourIndian Valleycampus.From this extended discussion,the committeemembers and someguestscameto the conclusion that COMneeded a BasicSkills MasterPlan which would inform the strategies and then tactics of the BasicSkills Strategic,5-yearPlan.With thisidea inmind,members of the committeeproposed to administration thatnot oneperson takeon this daunting task,aided 
	by ad-hocfaculty andstaff, but rather,a team of faculty be“commissioned” to investigatethe needsof basicskill studentsand those teaching them,and also makerecommendations on how to bestaddresstheseneeds.Thus,in November2014,the Faculty Led Inquiry Team (FLIT) wasconceived and callswentout to participateon thisteam.Fivefaculty members and oneadministratorhavediligently worked sincelate2014on the FLITproject.BSISC has fully supportedand partiallyfunded the Faculty Led Inquiry Team.Itsmission hasbeen to talkwi

	Researchinto Developmental MathNon-STEMPathway Amathematics facultymember,Maula Allen,has completedan extensiveresearch report on 
	Collegeof Marin’s current math curriculum ascompared to otherBay Area community colleges and 
	from theperspectiveof recent approvals of transferability of math courses to the UCand CSU .systems. This research along with othereffortsbyfaculty arecreating conversations which hasthe .potential to lead to an alternativemath non-STEMpathway (Statway bythe CarnegieFoundation) .forourbasicskills students..
	What aretheobstaclestodoingso? .Collegeof Marin's small sizemakes it somewhat difficult to institutionalizebasicskillsfunded .programs and projectsbecause therearelimited numbers of administrators, faculty,and staffwho .areavailableto participatein planning and implementingideas. As is the caseamong colleges .statewide,not every staff and facultymemberat ourcollegeis interested in getting involved with .new initiatives, butoursmallsizemeans that the numberof changeagentsis limited.Oursmall size.also can mak
	What projectsandprogramshaveyoubeenabletosuccessfully expandfroma smallprogramto a .largerandmorecomprehensiveprogramwithinyourcollege? (Pleaselist theprojects/programs) .TheFYE program was developed and offered each semester;FYE is two separateenhanced learning .communities that combineeithera 3 level below English and counseling class(Eng92andCoun110),.ora 2 level below Englishand counseling class(Eng98 andCoun125).Activities associated withthe .program werealso developed and focused to strengthen the soc
	First YearExperience(FYE).

	BasicSkills Englishfacultycooperatively re-designed and standardized the lab curriculum required forallEng92 classes. Through the creation of 15reading and writing integrated modules, thefaculty has been ableto align thecurriculum withcurrent bestpracticesforbasicskills studentsand withthe SLOs forEng92L,helping studentsachievecoreconceptsmorecompletely and facilitate 
	BasicSkills Englishfacultycooperatively re-designed and standardized the lab curriculum required forallEng92 classes. Through the creation of 15reading and writing integrated modules, thefaculty has been ableto align thecurriculum withcurrent bestpracticesforbasicskills studentsand withthe SLOs forEng92L,helping studentsachievecoreconceptsmorecompletely and facilitate 
	English92LabCurriculumRedesign

	effectivetutoring that studentsreceivein ourEnglish Skills writing lab.Theproject wasexpanded from a pilot project with 2 sectionsof Eng92testing thisnewcurriculum (Fall2014) to allsectionsoffered in Spring 2015(5sections).

	Through BSIfunded Faculty Inquiry Groups (FIGs)the issueof noncredit ESL studentswho wereprepared forand assessed into credit courses,butfailed to registerforand takecredit classes inthe sequencewasinvestigated morethoroughly.This research along with othereffortshas resulted in Credit ESL opening Level 50 classes tononcredit students(no fee) in Spring 2015.Thisfall 2015semester,the ESL department has opened allCredit ESL levelsto noncredit ESL students, with oneexception (ESL83)which is a pre-requisite Eng9
	Noncredit ESLPathway Openedto Credit Classes–no fee

	Howwereyouableto successfully accomplishtheprocessof expandingor“scalingup” these
	successful projectsandprograms? (Pleaseprovidedescriptionsforeachproject/program).With theprojectsthathavebeen scaled-up and institutionalized,faculty,staff in studentservices and administration haveidentified and acknowledged that therewasa problem (Step 1).Then thesemembers of the collegehavecooperated in generating a plan and a processto addressthe problem (Step 2).Wehavehad continuous support from ourDeans, VPs and the president.(Step 3).Wehaveactedon the plan as well asrefining it as welearn more and h
	Thisfour-step processofcooperation hasallowed somepartsof the COMcommunity to createand scaleup a numberof promising reforms that haveimproved student successoutcomes, although thereis stillplenty of roomforprogress.As wecontinueto focuson furthering progressin these areas, we arehopeful that a viableaction plan,inpart with the BasicSkills MasterPlan,will facilitate reforms acrossthe entirecollegecommunity.
	Howareyouintegratingyourbasicskillseffortswithyourcollege'sSSSPplans? As a small college,it is oftenthe case thata staff orfaculty memberserveson multiplecommittees so it hasbeen ourexperiencethat the BSISteering Committee,oneof the largestcommittees with comprehensiverepresentation,is well informed of otherongoing effortsto support student success. Co-Chairs of BSISC havemet with the Dean of Student Services, and wehaveagreed as a group to meet thiscoming FY onceamonth specifically forthe purpose of keepin
	Howareyouintegratingyourbasicskillseffortswithyourcollege'sStudent Equity plans? Please seeabove.
	BasicSkills/ Englishasa SecondLanguageExpenditurePlanData AnalysisusingtheBasicSkillsCohort ProgressTrackingTool 
	5)To what extent didyourcollege’sbasicskillsprogramdemonstratemoreprogressin2013-2015thanin2011-2013?
	Chart 1.  
	Chart 1.  
	Chart 1.  
	Chart 1.  
	Chart 1.  
	Chart 1.  
	Chart 1.  

	Completion of   TransferLevel  English   (Eng150) 
	Completion of   TransferLevel  English   (Eng150) 
	 NumberSs  started  Eng120AC 
	 Pass rate 
	 Persistenceto  Eng150(in this  timeframe)  
	 Pass ratein   Eng150 
	  Successrate   (#completed / #began  sequence  

	 Sp2015 
	 Sp2015 
	42  
	62%  
	 100% 
	64%  
	  18/42(43%) 

	 
	 
	53  
	68%  
	95%  
	68%  
	 23/53 (44%) 

	 Sp2015 
	 Sp2015 
	50  
	80%  
	 100% 
	53%  
	  21/50(42%) 

	 
	 
	73  
	79%  
	83%  
	54%  
	  26/73(36%) 






	 
	 
	 
	 
	 
	 
	 

	Completion of   TransferLevel  English   (Eng150) 
	Completion of   TransferLevel  English   (Eng150) 
	 NumberSs  started Eng98/Eng98SL  
	 Pass rate(to  nextlevel)  
	 Persistenceto  Eng150(in this  timeframe)  
	 Pass ratein   Eng150 
	  Successrate   (#completed / #began  sequence  

	 Sp2015 
	 Sp2015 
	128  
	60%  
	55%  
	74%  
	 31/128  (24%) 

	 
	 
	158  
	66%  
	53%  
	71%  
	 40/158  (25%) 

	 Sp2015 
	 Sp2015 
	168  
	61%  
	29%  
	83%  
	 25/168  (15%) 

	 
	 
	NA     Need3semesters for this
	 
	 
	 

	TR
	 sequence 






	EnglishDiscipline–focusonAcceleratedEnglishpathtoTransferLevel EnglishEnglish120ACwasfirstoffered in Spring 2013.Eng120ACallowsa student to acceleratethrough two semesters of collegeskills Englishin one semester.(Two levels below [Eng98]plusonelevel below [Eng120].) 
	Analysisof BasicSkillsEnglish

	Please seeChart 1 and Chart 2 
	(Data Dashboard 8/3/2015) 
	Studentswho takeEng120ACand passitaretwiceas likely to persist intotransferlevel English (~95%vs. ~54%).Of allthestudentsbeginning Eng120ACsequence,orthe regularsequence,a student who startswith accelerated English is alsotwiceas likely to successfullypasstransferlevel English asa studentstarting in theregularsequence(~42%vs. ~20%).
	 Mathematics-Discipline. 
	 Mathematics-Discipline. 
	 Mathematics-Discipline. 
	 Mathematics-Discipline. 
	 Mathematics-Discipline. 
	 Mathematics-Discipline. 
	 Mathematics-Discipline. 

	            Analysisof BasicSkillsMath–Math95,Math101,Math103,pathtoTransferLevel MathChart 3.  
	            Analysisof BasicSkillsMath–Math95,Math101,Math103,pathtoTransferLevel MathChart 3.  

	Cohorts  
	Cohorts  
	 Math95 
	 Math101 
	 Math103 

	TR
	To
	 
	TD
	Artifact

	 
	TD
	Artifact

	 

	F2011-Sp2013  
	F2011-Sp2013  
	(3%)  
	(14%)  
	(27%)  

	F2013-Sp2015  
	F2013-Sp2015  
	(2%)  
	(8%)  
	(31%)  






	   Chart 4.SameData by ethnicity 
	   Chart 4.SameData by ethnicity 
	   Chart 4.SameData by ethnicity 
	   Chart 4.SameData by ethnicity 
	   Chart 4.SameData by ethnicity 
	   Chart 4.SameData by ethnicity 
	   Chart 4.SameData by ethnicity 

	TR
	  
	  Math95 
	  Subsequent Successin
	  
	Ethnicity 

	TR
	Pass Rate  
	 passing TransferMath 
	 percentageat  

	  
	  
	course (all applicable)  
	  COM(F2011) 

	   F2011-Sp2013 
	   F2011-Sp2013 
	AA  
	60%  
	0  
	  
	7%  

	H  
	H  
	68%  
	 
	  
	20%  

	W  
	W  
	55%  
	 
	  
	60%  

	  
	  
	  
	  
	  
	  
	  

	TR
	  
	  Math95 
	  Subsequent Successin
	  
	Ethnicity 

	TR
	Pass Rate  
	 passing TransferMath 
	 percentageat  

	TR
	course (all applicable)  
	  COM(Sp2015) 

	 F2013-Sp2015 
	 F2013-Sp2015 
	AA  
	75%  
	0  
	  
	6%  

	H  
	H  
	69%  
	0  
	  
	25%  

	W  
	W  
	82%  
	0  
	  
	55%  






	In basicskillsmath,littleprogresswasmadein 2013-2015overthe2011-2013 cohort as shown by the data.Studentsplaced threelevels below transferhavea 2-3%completion rateof a transferlevel math classin a two-yearperiod.Therewasa substantial drop in thesuccess rateforstudentswhoplaced two levels below transfer,and a slightincrease in thoseplacingonelevel below transfer.These results also show that of increasing the successrateby 5%peryearforeach starting level:weare75% below ourgoal forMath 95(targeted8%for2013-201
	wehavenot reached ourgoal

	 
	 
	 
	 
	 
	 
	 

	 Chart 5.. 
	 Chart 5.. 

	 
	 
	  
	  Math103
	   Successinpassing 

	TR
	Pass Rate  
	 TransferMath course (all 

	  
	  
	applicable)  

	   F2011-Sp2013 
	   F2011-Sp2013 
	AA  
	60%  
	 

	H  
	H  
	62%  
	 

	W  
	W  
	66%  
	 

	  
	  
	  
	  
	  

	TR
	  
	  Math103
	   Successinpassing 

	TR
	Pass Rate  
	 TransferMath course (all 

	TR
	applicable)  

	F2013-Sp2015  
	F2013-Sp2015  
	AA  
	42%  
	 

	H  
	H  
	64%  
	 

	W  
	W  
	65%  
	 






	  ESL-IntegratedDiscipline.         Analysisof ESL–pathtoTransferLevel EnglishChart 6.. 
	  ESL-IntegratedDiscipline.         Analysisof ESL–pathtoTransferLevel EnglishChart 6.. 
	  ESL-IntegratedDiscipline.         Analysisof ESL–pathtoTransferLevel EnglishChart 6.. 
	  ESL-IntegratedDiscipline.         Analysisof ESL–pathtoTransferLevel EnglishChart 6.. 
	  ESL-IntegratedDiscipline.         Analysisof ESL–pathtoTransferLevel EnglishChart 6.. 
	  ESL-IntegratedDiscipline.         Analysisof ESL–pathtoTransferLevel EnglishChart 6.. 
	  ESL-IntegratedDiscipline.         Analysisof ESL–pathtoTransferLevel EnglishChart 6.. 

	Cohort  
	Cohort  
	 ESL83/86 
	 Eng98/98SL  
	Eng120,   120AC,  120SL 
	 Eng150 

	F2011-Sp2013  
	F2011-Sp2013  
	94  
	46  
	28  
	 11 (12%) 

	F2013-Sp2015  
	F2013-Sp2015  
	90  
	42  
	20  
	 9 (10%) 






	 Chart 7.. 
	 Chart 7.. 
	 Chart 7.. 
	 Chart 7.. 
	 Chart 7.. 
	 Chart 7.. 
	 Chart 7.. 

	Cohort  
	Cohort  
	 only ESL83(writing)  
	 Eng98/98SL  
	Eng120,   120AC,  120SL 
	 Eng150 

	F2011-Sp2013  
	F2011-Sp2013  
	45  
	32  
	20  
	 10 (23%) 

	F2013-Sp2015   
	F2013-Sp2015   
	50  
	37  
	19  
	 9 (18%) 

	 
	 






	AA –African American;H –Hispanic;W –White,non-Hispanic.(Data from theCohort Tracker,7/30/2015).
	This data broken out by ethnicity shows thatstudentsstarting threelevels below transfer(Math 95) succeed at similarrates in passing Math95,regardlessof ethnicity,butallstudentsfail topass.through the sequenceto transferlevel math.Withstudentsstarting onelevel below transfer(Math .103),studentspass Math103at somewhat similarrates, and the successrate forpassing a transfer.level math classhasdoubled forHispanicstudentsfrom 2011-2013 to 2013-2015.Thesamplesize.forAfrican-Americans is too smallto makea reasonab
	From ourown Data Dashboard,oursuccessrates forESL student starting in ESL83(writing) and/orESL86(reading) and progressing through English 150,transferlevel,areshown in these charts.The
	datamart.ccccco.edu trackerdoesn’t delineatethese two courses anddoesn’t show thissequence
	datamart.ccccco.edu trackerdoesn’t delineatethese two courses anddoesn’t show thissequence

	to transfer.
	Someof ourESL studentsarein ourprogram solely to increase theirlanguageskill fortheircurrent employment orto find new employment whileotherESL studentsareinterested in obtaining and 
	A.A.or4-yeardegree.
	Thegoals of ourESL studentsand how bestourESL program can support them with short-term goals,orlonger-term university degreegoals,is a strategicgoal forBSIthisyear.Meetingswith interested faculty and staff areunderway to addressthisgoal and betterunderstand ourcurrent ESLpopulation.
	6)Didyourcollegeuseany noncredit coursesforbasicskillsand/orESLimprovement during2011-13and2013-15?
	Usednoncredit coursesforESLorbasicskillsimprovement.( ) Yes 
	(X)NoWedon’t haveany CollegeSkills English orMath courses (below transfer) in a noncredit program,but wedo havean extensive noncredit ESL program that feedsinto acredit ESL program.Wedon’t
	useany BSIfundsforthisnoncredit ESL program.Ournoncredit ESL program consists of sixlevelswhich conceivablya student can pass through in foursemesters. Ourcredit ESL program hasfourlevels with separatecourses forwriting/grammar,listening,and reading/vocabulary.As mentionedabove,thisfall semester2015,allbut onecredit ESL course is now “open” to any noncredit studentplacing into agiven proficiency level.
	Long-TermGoals(5yrs.) forESL/BasicSkills7)Identify the5-yearlongtermgoalsfrom2015-16through2019-20foryourcollege'sBasicSkillsProgram.
	Last year’s long-term goals [sameasthisyear’s]
	A 
	A 
	A 
	Increase thepercentageof studentswho begin at 3 levels below collegelevel English,and successfullycomplete collegelevel English within fouryears by5%annually in 2014-2015, 2015-2016 and 2016-2017over2010-2011. 

	B 
	B 
	Increase thepercentageof studentswho begin at 3 levels below collegelevel math,and successfully complete collegelevel math within fouryears by 5%annually in 2014-2015, 2015-2016 and 2016-2017over2010-2011. 

	C 
	C 
	Improvethe non-credit and credit ESL programs and develop effectivesupport programs to support the educationaland occupational goals of ourstudents. 


	8)LongTermGoalsfor2015-16Identify up to 5 goalsthe collegewill be focusing on for2015-16. 
	Goal ID
	Goal ID
	Goal ID
	Long-TermGoal 
	2015-2016 FundsAllocatedto thisGoal 

	A 
	A 
	Increase thepercentageof studentswho begin at 3 levels below collegelevel English, and successfullycomplete collegelevel English within fouryears by 5%annuallyin 2014-2015,2015-2016and20162017over2010-2011. 
	$23,334

	B 
	B 
	Increase thepercentageof studentswho begin at 3 levels below collegelevel math,and successfullycomplete collegelevel math within fouryears by 5%annuallyin 2014-2015,2015-2016and 2016-2017over2010-2011. 
	$40,832

	C 
	C 
	Improvethe non-credit and credit ESL programs and develop effectivesupport programs to support theeducational and occupationalgoalsof ourstudents.
	$25,834

	TR
	TOTALALLOCATION: 
	$90,000


	9)Pleaseinsert theplannedexpenditureamount forthe2015-16ESL/BasicSkillsInitiative
	Programby category.*List the amount ofeach expendituresummarized by category 26,300 Program and Curriculum Planning and Development 
	3,000 Student Assessment 0 Advisement and Counseling Services 19,500 Supplemental Instructionand Tutoring 32,500 Coordination & Research 8,700 Professional Development 
	ActionPlanTemplateYourLong-TermGoalsfromthereport submittedby inyourcollegefor2014-15onOctober10,2014shouldinformyourActionPlanfor2015-2016.
	Activity 
	Activity 
	Activity 
	AssociatedLongTermGoal ID
	Target Date forCompletion
	ResponsiblePerson(s)/ Department(s) 
	MeasurableOutcome(s) 
	2015-2016 FundsAllocatedto thisActivity 


	Implementing Statway:joining Statway network,training instructors and gathering materials in preparation forteaching Statway course in Fall 2016
	Implementing Statway:joining Statway network,training instructors and gathering materials in preparation forteaching Statway course in Fall 2016
	Implementing Statway:joining Statway network,training instructors and gathering materials in preparation forteaching Statway course in Fall 2016
	B 
	6/30/16 
	Maula Allen /Statistics 
	Completion of training and plan forimplementation 
	12,500 

	Accelerated Pathway Center–Continued planning and implementation of a modularmodel forbasicskills Englishand math 
	Accelerated Pathway Center–Continued planning and implementation of a modularmodel forbasicskills Englishand math 
	A,B
	6/30/16 
	Meg Pasquel/CollegeSkills 
	Plan forimplementation,identification of location,and development of Center
	25,000

	Piloting part of Math Jam –Math program to improvePlacement TestScores 
	Piloting part of Math Jam –Math program to improvePlacement TestScores 
	B 
	5/27/16 
	Andrea Wang /Mathematics 
	50% ofstudentswho retakethe placement test at the end ofthe program willplace into at leastthe nexthighermath level.
	5,000 

	Accelerated Pathways CenterWorkshop Program:Aseries of 5 workshops(examples: timemanagement,basicessay structure,comma usage) to support studentsenrolled in basicskillsEnglishcourses 
	Accelerated Pathways CenterWorkshop Program:Aseries of 5 workshops(examples: timemanagement,basicessay structure,comma usage) to support studentsenrolled in basicskillsEnglishcourses 
	A,B,C
	5/27/16 
	Meg Pasquel &Caitlin Rolston /CollegeSkills 
	10% ofstudentsenrolled in basicskillsEnglish courses will participatein atleast1 workshop 
	12,500 

	Research the non-credit and credit ESL studentpopulation to assesstheirshort and long term goals.
	Research the non-credit and credit ESL studentpopulation to assesstheirshort and long term goals.
	C 
	6/30/16 
	Cheo Massion/ESL Department & BSISteering Committee
	Data will guidethe departmental considerations of program development and new methodsof providing targetedsupport 
	15,000 


	Createa new course called College101: Mandatory and Articulated Orientation.Research and develop curriculum.Then organizeand coordinatedevelopment of the course,including facultyrecruitment,training,and logistics. 
	Createa new course called College101: Mandatory and Articulated Orientation.Research and develop curriculum.Then organizeand coordinatedevelopment of the course,including facultyrecruitment,training,and logistics. 
	Createa new course called College101: Mandatory and Articulated Orientation.Research and develop curriculum.Then organizeand coordinatedevelopment of the course,including facultyrecruitment,training,and logistics. 
	A,B,C
	6/30/16 
	TonyaHersch and Meg Pasquel/CollegeSkills 
	Production of plan and curriculum forFall 2017;and training of faculty.
	20,000

	TR
	TOTALALLOCATION:
	90,000 


	Appendix Basic2: MathProfessionalAlignment Council.
	Introduction toK-12Collaboratingwith Higher Ed on Curriculum.
	ThetypicalU.S.student travels through two orthreeseparateeducation systems beforeembarking on a career.Thereis a systemthat oversees K-12goals and outcomes. Thereis a systemthatoversees Community Collegegoals and outcomes. And thereis a systemthat oversees public4-year
	universities.Each of thesesystems stemmed from theseedsof theirown segment’s expectations,
	needsand goals.
	In the past,when a highschooldiploma wasthe end goal formost US citizens,theseseparatesystems served us.Butasthefocusof highschoolshiftstothat ofcollegeand careerreadiness(with Common Coreand otherstate-wideand nationwideinitiatives pushing thisagenda),a ratherlargecreviceis revealing itself:Who isoverseeing smooth transitions from high schoolthrough college? 
	To date,that answeris noone.It is currently up to the segmentsthemselves to join handsand servestudentswho now,inevergrowing numbers, areexperiencing allof the education segmentsinthe span of 16-20 years. 
	Out withtheOld
	Out withtheOld
	A lookintothe history ofeducationcollaboration reveals that,inthe past,iftherewere any communication betweensystems atall,itmostoftentook the formof community collegedisciplinedepartment chairs lecturing (complaining?) to secondary schoolfaculty fromfeederhighschools about gaps andexpectations inparticular courses. Highschooleducators wouldtake copious notes during these meetings, onlyto go backto classroomsandteach tostate standards orto scopeandsequence instructionthatwas handedto themby districtadministr
	Highereducation faculty hadlittle knowledge aboutthe teachingconstraints ofthe K-12 educationalsystem. Likewise, secondary faculty was notfamiliar withthedifference incourse expectations of one community collegeinstructortoanother. Whatwas missing fromthesemeetings was the timeandcommitmentto divedeepinto discussionaboutpedagogy, 
	expectations,rigor andvocabulary…andto developmeaningful,mutually beneficialrelationships 
	thatwouldresultinstudentsuccess.
	Often, therewas nointendedobjectiveof these“curriculumalignment” meetings.Theunintended
	goalwas clear:thatcollege instructors wantedtohave morepreparedstudents walking intotheirclassrooms. The“how” and“why”werenot typically apartof thatconversation,as muchaswere theinferences thatthe secondary teachers werenot doing enough.
	A closer lookatcurriculum, constraints, andsuccesses revealthattrue collaborative curriculumalignment isnotonlypossible, itcanresultinbetterpreparedstudents, aswellas bothhigherpost-secondary enrollment, success, andcompletion. 
	InWithTheNew
	Thereis a proven way to haveeducators from high schoolandcollegecollaborateeffectively on matters of aligning curricula from high schoolto thefirsttwo years of college.Theend goal of creating lessons,assessmentsand assignmentsaround the alignment work isto providea betterunderstanding of:
	xthescopeof curriculum inanygivencourse fromhighschoolto college;
	xthealignmentbetweenallof thesecourses;and, 
	xhow recurring contentandskillsevolve indepthandrigor asstudents move fromhighschoolto college.

	What about MandatedDistrictandState Expectations?
	What about MandatedDistrictandState Expectations?
	The process ofaligning curriculum is separate anddistinctfromaligningstatestandards, districtgoals andcommunity collegestandards.The workinter-segmentalcurriculum alignment groupsdois to unpackwhatis actually taughtandexpectedatthelevels (via coming togetheron meanings ofterms andwords, andthedepthofknowledge thatis expectedatevery level).Putting standards aside during the beginning of this process provides room forclarity andhonesty.Standardscome backinto play towardthe endofthe process whenalignmentgroups

	TheMessiness ofthis Work
	TheMessiness ofthis Work
	Curriculumalignmentis a recursive,messy and time-consuming process. The benefits, however, areinnumerable. Thefocus of alignment workwillmorphasthoughts aresharedandideas aregenerated. Teachers arepassionate aboutwhatthey teachandhow theyteach. Some are opento new waysofapproaching curricula,others feelboundbydistrictorstateexpectations.Deepdiscussion(anddisagreements)willno doubtensue, butitis this typeofdiscourse, ifwellfacilitated,thatbrings realvaluetothis projectasthe discussions buildthetrustingrelati
	Settingthe Stage
	Whetheryourregion received a sizeablegrant to do curriculum alignment,orthiswork hassimply risen to the top of an educationalsegment’s priority list,inter-segmental curriculum alignment takes buy-in from a largegroup of stakeholders. Depending on the alignment project,stakeholders will,at minimum,include:
	1.
	1.
	1.
	College administrators

	2.
	2.
	College instructors and department heads

	3.
	3.
	High school district administrators

	4.
	4.
	High School administrators

	5.
	5.
	High school teachers

	6.
	6.
	Grantors


	Determinewho it is that you must engage in this work,and why.Forexample,if you arealigning CTE courses,you might want to engage industry peoplein this work.
	Beforethe corealignment work begins,parameters of the project must bedetermined:
	xWhat amount of time is allotted?
	xWhat courses are included?
	xWhich facultyshould be asked to join the effort?Andhow will they be compensated?
	xWhat are thesubjectareasto be aligned?
	xHow much funding is available?
	xWho are the stakeholders? 
	xIs student data going to beused? If so, where is the data coming from?
	xWhat outcomes are you and other stakeholders expecting?
	Afterthe parameters havebeen determined,group consensusand buy-in at a muchbroaderlevel mustoccur.This is bestaddressed in theform of a program kick-off.

	Job Description of Curriculum Lead forMPAC Teams(One from COM, one from Marin high school)
	Job Description of Curriculum Lead forMPAC Teams(One from COM, one from Marin high school)
	Responsibilities 
	Responsibilities 
	xHelp organize3-4 meetings per academicyear xHelp recruit and retain MPAC team members.xSecure meeting locations, help set agendas, and send notices to MPAC 
	participants in a timely manner xRecord and submit meeting reflections on electronic template and 
	attendance sheets monthlyto facilitator.xParticipate in monthly phone conferences with facilitator.xAttend Curriculum Leadtraining session with facilitator (2 hrs. TBD).xReport out group progress at stakeholder meetings/events.xAssist with end-of-project presentation.

	Qualifications
	Qualifications
	High school or college faculty member whopossesses:xKnowledge of curriculum alignmentxKnowledge of Common Core Standards (and/or College SLOs)xKnowledge of college and career readiness fieldxExperience with leading a team of educatorsxAdministrative abilities xWillingness to share curriculum, lesson plans and
	assignments/assessments.xValues and enjoys the group process.xValues being a team player.
	© Institute for EvidenceBased Change
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	Appendix Transfer 2:  Umoja Proposal and Revised Budget. 
	August 25, 2014   TO: President David Wain Coon RE: COM UMOJA Project President Coon: 
	Figure
	Thank you so very much for your willingness to review and provide funds for the College of Marin UMOJA Project.  We are attaching a proposal outlining UMOJA program goals, a timeline, and project budget. We have also included a "Statement of the Problem" document, which was developed by the California Community College Consortium UMOJA Project.  The document states that "African American students consistently earn lower grade point averages, have lower rates of success in their courses, and persistence from
	ThesecoursesincludetheEnglish sequencesof150,151,and155andtheMathsequencesof103and105.
	TheUMOJA programwillworkduringtheSummerandFallof2014tohavea "softlaunch "oftheUMOJAProjectforSpring2015.Weare confidentthatwithadequateandconsistentfinancialsupportCOMUMOJA canaddressourmutualconcernsregardingretention,graduation,transferandpersistenceofAfricanAmericanandunderserved students.OurproposedprojectisonethatseekstoworkcollaborativelywithexistingCollege ofMarinstudentsuccessfocusedprojectsandservices.
	Duringthepast15 yearsattheCollegeofMarinasmallnumberofAfricanAmericanfacultyhave workedtoprovideinformal/formalsupportforAfrican Americanandunderservedstudents.Thisworkhasconsistedofcounseling,mentoring,andindirectfinancialassistance.Beginningin2008thesesupportservicesreceivedsemesterbysemesterfundingfromeitherIRDfunds,EducationalExcellenceFunds,andBasicSkillsFunding.Thesefundswere short-termresourcesthat generallylasted one semesterand providedinsufficientsupporttobuildandmaintainaregularprogramthatwould e
	Pleasereviewtheenclosedmaterialandlet’stalkatyourearliestconvenience.
	CollegeofMarinUMOJAProject(2014-2015)
	CollegeofMarinUMOJAProject(2014-2015)

	TheCollegeofMarinUMOJAProjectisajointeffortoftheCOMUMOJACoordinatorsandtheCollegeofMarinAthleticDepartment.TheProjectseekstojointlyuseexistingresourcesontheCollegeofMarincampustobenefitstudentsandstudentathletes.ThetargetpopulationoftheCollegeofMarinUMOJAprojectisAfricanAmericanstudentswhoexhibitonourcampusandstatewidethelowestlevelsofsuccessandtransferwithinthecampuscommunity.Thegoal ofthe.COMUMOJAprojectistoinstitutionalizeservicesandprovideenhancedcampuscoordinationofservicesandopportunities.Thispartners
	TheCollegeofMarinUMOJAProjectisajointeffortoftheCOMUMOJACoordinatorsandtheCollegeofMarinAthleticDepartment.TheProjectseekstojointlyuseexistingresourcesontheCollegeofMarincampustobenefitstudentsandstudentathletes.ThetargetpopulationoftheCollegeofMarinUMOJAprojectisAfricanAmericanstudentswhoexhibitonourcampusandstatewidethelowestlevelsofsuccessandtransferwithinthecampuscommunity.Thegoal ofthe.COMUMOJAprojectistoinstitutionalizeservicesandprovideenhancedcampuscoordinationofservicesandopportunities.Thispartners
	UMOJAservices;moreeffectivelyutilizestaffskills,andenhance thesuccessofstudentathletes.

	CaliforniaCommunityCollegesUMOJAProject/WhyUMOJA?
	CaliforniaCommunityCollegesUMOJAProject/WhyUMOJA?

	TheCaliforniaCommunityCollegesare themostaffordableoptionforhighereducationin California;they alsoservetheneedieststudentswiththegreatestsod-economicdisadvantages.The CCCsystemhasthehighestproportionofstudentsfromthelowestincome groupinthenation.Thesestudentscome totheCCCtheleastacademicallyprepared.AqueryoftheStateSuperintendentofPublicInstructiondata revealsthat 2011AcademicPerformanceIndex ofAfricanAmerican,AmericanIndian/AlaskaNative,Hispanic/Latino andNative Hawaiian/PacificIslanderstudentsissignifican
	TheUMOJAProjectisaCaliforniaCommunityCollegesbasedconsortiumofschoolsandlearningpedagogiesdedicatedtoenhancingtheculturaleducationalexperiencesofAfricanAmericansandotherstudents.TheCOM UMOJAProjectwillbenefittheCollegeof Marincommunitybyworking toimprovelevelsofsuccess, retention,andtransferofAfricanAmericansandotherstudents.ThegoalsandobjectivesoftheUMOJAProjectarerelatedtoanintegrationofallcollegeservicestowardsthestatedgoalsoftheCaliforniaCommunity Colleges.  Thesegoalsincludebutarenotlimitedtoworkforcet
	Researchershaveidentifiedseveral factorsthatcontributetothelack ofacademicsuccessofAfricanAmericanstudentswithintheUnitedStates.Muchoftheresearchpointstospecificissueswithintheacademicinstitutionthat remainlargelyunexaminedand unaddressed bycollegeadministratorsandfaculty.Low teacherexpectations,negativeteacherperceptions,andminority stereotypingleaddirectlytofeelingsofalienationandabandonmentinthe classroomforAmericanstudents.
	COLLEGEOFMARINUMOJA/GOALSANDOBJECTIVES
	COLLEGEOFMARINUMOJA/GOALSANDOBJECTIVES

	TheCollege ofMarinUMOJA projectisamulti-tiered programofclasses,activities,andsupportservicesdesignedtoachieve success.The projectwillprioritizethefollowingcomponents
	*
	*
	*
	InstitutionalizationofUMJOAatCollegeofMarin

	*
	*
	Studentorientationandcounseling

	*
	*
	Monthlyguestspeakersandgroupactivities(CareerandMotivational)

	*
	*
	Tutoringandacademicsupportservices

	*
	*
	Transfer,Graduation,andCertificateCounseling

	*
	*
	Tutorialassistance inMath andEnglish

	*
	*
	Financial supportforbookgrantsandbasicnecessities

	*
	*
	Writingworkshopsandskillsassistance

	*
	*
	Communityoutreach/partnerships

	*
	*
	RegularmonthlyreportsonUMOJAprogress

	*
	*
	Improvedratesofpersistenceandretentionamongstprogramparticipants


	*Improvedratesofgraduationandtransfer
	UMOJATIMELINE
	FALL2014
	MeetingwithPresidentCoontofinalizesupportforUMOJAMeetingwithon/offcampusstakeholdersPresentationtoAcademicSenate,DepartmentChairs,EOPS,and
	CounselingDepartment
	2dayplanning sessionwithUMOJACoordinators,Athletic Department,and interestedCOMstaffSecurespace oncampusforUMOJARecruitmentmaterialforUMOJAparticipantsMeetingandrecruitmentofCOMcohortfacultyPlanningforspring2015FlexTime PresentationInformationsharingwithBlackStudentUnion, ASCOMRevise Proposalto include:studentassistants,bookgrants,speakers,and
	workshopsEvaluation
	SPRING2015
	FlexworkshopsMeetingandrecruitmentofCOMcohortfacultyRecruitmentofCOM UMOJAparticipants
	FlexworkshopsMeetingandrecruitmentofCOMcohortfacultyRecruitmentofCOM UMOJAparticipants
	PeerMentorselectionWorkshoponsuccessforAfricanAmericanmenUMOJApeermentorsSiteVisitstoBayArea UMOJA ProgramsPlanningforSummerBridgeProgramApplicationtoUMOJAintensivesummerworkshopDevelopmentofUMOJAreaderEvaluationSecurelongtermfundingforCOM UMOJA

	SUMMER2015
	SummerBridgeProgramforincomingUMOJAstudentsAttendanceatUMOJAintensiveSummerWorkshopFullUMOJAProjectEvaluation
	FALL2015
	OfficialLaunchofCOMUMOJA
	UMOJA BudgetSummary
	TheUMOJAprogramwillnotrequirespecialfacilitiesorequipment.Theprojectwillrequirecampusroomsformeetings,workshops,andpermanentofficespace.The attachedbudget includescostforbrochuredevelopment,printingofprogrammaterials,andrefreshmentsthat willbeprovidedforonandoffcampusmeetings.
	TheCOMUMOJAteamwillvisitlocalUMOJAcampusprogramsduringboththeFall2014andSpring2015.ThereisanannualUMOJAConferencethatisheldinNorthernCaliforniaduringNovemberofeachyearandspecialUMOJAactivitiesthroughouttheyear.DuringtheSummerof2015theCaliforniaCommunityCollegeUMOJAConsortiumhostsanUMOJASummerintensive workshop.
	TheCOMUMOJA budgetincludessalaryforonestudentassistantduringFall2014andtwo-studentassistantsduringSpringof2015.TheseassistantswillworkcoordinateprogramsandmanageoncampusandoffcampusactivitiesforUMOJAprogramparticipants.Theseactivitieswillincluderegularworkshopsoncareerskills,transferprograms,collegevisits,andlifeskills.
	TheCOMUMOJAwillbestaffed byProfessorsWalterTurner,MattMarkovich,RinettaEarly,andRose Thompson.Itisthegoal oftheCOMUMOJAteamtoworkjointlywithexistingservicesandprogramsattheCollegeofMarin.Ourplan istobegin immediatelythedevelopment ofanUMOJA SteeringCommitteethatwould includecollegestaffandcommunityrepresentatives.
	ThesuccessoftheCOMUMOJAprojectwillbedetermined byhavinglongtermguaranteedfunding.Throughoutthemanysemestersofoperatingmentoring,andpilotUMOJAlikeprogramsontheCollege ofMarincampusCOMUMOJAhasneverreceivedadequateenough fundstooperateandplan theprogramforonesemester.Ifweare tochallengelongstandingpatternsofexclusion theprogramrequiresinstitutionalizationandadequate support.Ingeneral,theCaliforniaCommunityCollegeConsortiumhasrecommendedthat UMOJAprogramshaveaoneyeardevelopmentprogrampriortothelaunchingofafulls
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	Appendix Multifactor 1:  Veterans .
	December 1, 2014    TO:  Jonathan Eldridge, Vice President for Student Learning and Student Services  FROM: Derek Levy, Dean of Student Success   Chair, Veterans Advisory Committee  RE:  2014 Report and Recommendations   Summary The number of veterans in college is expected to increase dramatically as more military personnel serving in Iraq and Afghanistan complete their service. College of Marin has an important opportunity to play a more significant role in the success of students who are veterans, active
	5. Makes recommendations for coordination of services, streamlining of processes, andimprovement of the College’s support for student veterans and their academic success.  The VAC consists of representative members appointed by the Vice President or designee. The VAC meets twice or more per term and, in addition to specific recommendations, provides an annual written report to the VPSS.  Members of the Veterans Advisory Committee for 2013-14 include:  Arnulfo Cedillo, Director of Student Affairs John Erdman


	Derek Levy, Dean of Student Success (chair)Patience James, Admissions & Records Certifying OfficialJohn Marmysz, English/Humanities Faculty, veteranKaren Robinson, Veterans Counselor Craig Wheeler, Student Veterans Association Officer and COM Veteran Center Work-StudyEmployee, veteran
	The committee met three times during fall semester 2013:  October 7, November 4, and December
	10.During spring2014, it met five times, February18, March 26, April 9, April 23, and May 14. Itmet twice during the summer, on June 25 and July 23, to review drafts of this report.
	Further review was doneby Veterans Advisory Committee members for 2014-15:
	John Erdmann, Librarian, veteranPatience James, Admissions & Records Certifying OfficialDerek Levy, Dean of Student Success (chair)Lisa Ling, Veterans Association Officer and COM Veteran Center Work-Study Employee, veteranJohn Marmysz, English/Humanities Faculty, veteranRoderick Moore, Emeritus representative, credit student, veteranCarol Perez, Job Placement Technician, Adviser-Veterans Association Karen Robinson, Veterans Counselor Craig Wheeler, Veterans Association Officer and COM Veteran Center Work-St
	Note:  The term “veteran” used in this report often contextuallyrefers to a broader population which 
	includes veterans, activeand reservist service members and family members, as a population whoseneeds must be considered comprehensively towards achieving the broadest characterization as aveteran and militaryfriendly College district. Furthermore, this distinction- especially militaryfriendly, emphasizes support for the students and their families, and recognition for past and/or present service, rather than evaluation or endorsement for the national politics or military campaigns that may be associated wi

	Background andResearch
	Background andResearch
	The research conducted by the VAC took three forms:  1) a literaturereview (see Appendix A); 2) development and administration of a survey of COM students who were identified as veterans, active duty or reservists, or family members of the aforementioned (see Appendix B for instrument and Appendix C for results), and; 3) anecdotal information provided by the diverse perspectives of the committee members and students and others theycame in contact with over the course of theyear. SeeAppendix D for a list of 
	The following two quotes frame the need and expectations for serving our veterans. The first is from 
	the California CommunityColleges Chancellor’s Officewebsite:
	With an estimated 2.2 million veterans residingin California, the stateleads the nation in the number ofveterans. That number is expectedto increase dramatically as more military personnelserving in IraqandAfghanistan complete their service. 
	The majority of these students enroll in a Californiacommunity college. In 2010-11, morethan 44,000 veteransutilized education benefits at a Californiacommunitycollege. In addition, thereare an estimated 8,000 to10,000activeduty personnelenrolledannually at community colleges across the state, not including dependents. 
	A college educationhas become an absolutenecessity for veterans returning to civilian life, andcommunitycolleges provide themajority of this education, as most veteransare ineligible for direct admission to theUniversity of California or theCalifornia State University systems.
	The second is from the President of the United States, in Executive Order establishing Principles of Excellence for Educational Institutions Serving Service Members, Veterans, Spouses, and Other Family Members:
	The Departments of Defense, Veterans Affairs, and Education shallestablish Principlesof Excellence(Principles) to apply toeducationalinstitutions receiving funding from Federal military and veterans educationalbenefitsprograms, including benefits programs provided by the Post-9/11 GI Bill and the Tuition AssistanceProgram. The Principles should ensure that these educational institutions provide meaningful information toservice members, veterans, spouses, and other family members about the financialcost and 
	According to the Education AdvisoryBoard’s report, From Military Service to Student Life:Strategies for Supporting Student Veterans on Campus, “with the number of student veterans increasing, colleges and universities face a twofold challenge. First, institutions need to understand the issues facing servicemembers as they transition into higher education, which includeadministrative and personal issues. These areas are places that institutions should pay particular
	attention to as theyconsider how to best support student veterans.”
	The report goes on to enumerate other findings from the survey, as well as the following challengesfor student veterans:
	AdministrativexEncountering obstacles in the admission process due to nontraditional profilexNeeding assistance to negotiate complex benefits and financial aid processxUnderstanding different standardsfor granting educational credit formilitaryservice and experience
	Transitional xDeveloping an identity andsense of community on campusxManaging theshift from a regimented military environment to an independent university  lifestylexCoping with apprehension about being singled out due to militaryservice
	PersonalxOvercoming reluctance to askfor help xRecognizing their limitsxSeeking support for physical limitations and/or mentalhealth needs
	These challenges resonate with those identified in other literature, and jibes with some of the findings in COM’s Veteran, Military and Family Member Student Survey, 2014. Respondents to 
	COM’s Veteran, Military and Family Member Student Survey, 2014, agreed or stronglyagreed that staff and faculty “are understanding and considerate of my needs.” However, Only 30%agreed or strongly agreed that “faculty are prepared to meet my needs as a student affiliated with themilitary.” Only 27%feltsimilarly positive with regards to staff on this question.  A few quotes from
	respondents to the survey are also illuminating:
	x“The school’s services for veterans seem to be about on par with veterans services that exist
	elsewhere in the world. They are uncoordinated and disjointed, but they exist, though sometimesyou have to really dig for the information to find out they do.”x“I understand that it will take some time to obtain a more suitable room forthe student Veterans,
	but I highly recommend facilitating a more appropriate room to be a top agendafor the schooladministration.  This will significantly increase the safety and mental health of student Veterans.”x“Aside from obtaining a more suitable space for Veterans, bringing a qualified paid staff to run the
	centerwill not only help student veterans intheir educational pursuits, but it willalso reassureaspiring Veterans lookingto enroll at COM.”

	COM’s Veteran, Military and Family MemberStudent Survey, 2014
	COM’s Veteran, Military and Family MemberStudent Survey, 2014
	Note:  In preparing the survey it was learned that COM does not have aconsistent record of capturing applicants’ responses to veteran related demographic questions on the admission application.  What was captured previously was not transferred when Banner SIS was implemented unless a student was certified for benefits. Currentlya student is not coded if theyare not certified for benefits, though this is stored in tables.  Approximately 205 students who enrolled either fall or spring 2014 and identified in t
	a)81% were maleb)74% were White or Caucasian; 0% identified as Black or African Americanc)Age was close toevenly distributed in decades from 25 to34, 35-44, 45-54 and55 to64d)51% were currently part-time students; 10% were not attending during spring 2014e)82% were veterans; 11% were spouses, partners or dependents of veterans, active dutyor
	reservists; 7% were reservistsf)38% were from the Army branch; 35% Navyg)42% had been involved in combat abroadh)Only 23% were usingmilitary related educational benefitsi)Half are currently employed, most outside COM andmost at least half to fulltimej)38% expressed an interest in COMstudent employment
	Academiccounseling and GI Bill / Veteran Benefits assistance were the services respondents reported theywould bemost likely to use through a dedicated office for veteran and militaryservices.90% identified it as extremely or very important for COM to offer a single office or pointof contact specifically to assist veterans, military and family members.  79% identified it as extremely or very important for COM to offer a licensed counselor or psychologist, and 78%affirmed the importanceof a support group for 
	“Whenever possible, the school should try to have a counselor/specialist who is not onlytrained to address the needs of veterans…but who, in fact, ‘is’ a veteran. Veterans are far
	more willing to trust other veterans than we are to trust civilians… And trust is the primary
	foundation for counseling.”
	78% identified as extremely important a Veterans office for counseling, advising and other veteran related issues; 74% noted this level of importancewith regards to college staff and instructors beingknowledgeable about challenges that face militarystudents. 
	In rating COM’s meeting expectations, 81% rated COM’s counselingand support as verygood or
	good; 71% felt similarlyabout their welcome on campus.  Conversely, 54% rated support to meet other veterans on campus as poor or very poor. 32% said the likelihood theywould continueat COM and complete a degree or certificate as poor or very poor.
	With regard to awareness of services, the largest number of respondents for every question either identified themselves as somewhat or not aware- indicatinggreater promotion is needed. The best awareness was that of the Veteran Association. Half of students were not aware of the Veterans website at COM. 37% of respondents note COM is poor or very poor at providing web based info to veterans, and includingfamily of students in campus activities. 42% of respondents were interested or very interested in milita
	“College of Marin’s treatment of disabled veterans, especially femaleveterans, is extremely 
	poor. COM makes me feel unwelcome and useless. Most of the staff and faculty do not 
	respect special seating through the DSPS office. I as a disabled veteran, feel like the school 
	would prefer me to just go away and never return.”
	Nearly one in five disagree or strongly disagree that they have felt included in class discussions about diversity. 25%report often or sometimes feeling persecuted or hostility by faculty or classmates for opinions voiced. Nearly 30% report this feeling outside of class from other students. 
	Finally, 89% reported their overall campus experience to be good or verygood. 64% would recommend COM to other veterans, active duty or family members; 28% would do so with reservations. 
	COM’s Veteran, Military and Family Member Student Survey, 2014, and the other literaturereferenced inform the recommendations to follow.

	Recommendations
	Recommendations
	To establish and maintain COM as a destination for veterans and create a sense of place for ourstudents, a list of areas and recommendations areoffered. Some of theseare established and need to
	be sustained; many others areyet to be developed. A key factor in the paceof progress and COM’s 
	commitment will be the resources made available to keep the current momentum. This is especiallytrue when trying to provide adequate support, outreach and coordination services for two campuses. The VACidentified seven themes within which to group its recommendations. The themes are:
	1.
	1.
	1.
	Access and Success

	2.
	2.
	Climate

	3.
	3.
	Curriculum

	4.
	4.
	Organization, Staffing andStewardship

	5.
	5.
	Policies andProcedures

	6.
	6.
	Space and Visibility

	7.
	7.
	Student Services


	Under each theme, recommendations identified and endorsed by the VAC follow. It is noteworthythat recommendations under each theme mayalready be in progress. For instance, those students that participated in COM’s Veteran, Military and Family Member Student Survey, 2014, de facto received information about current services, as well as advertising of the district’s interest in their
	experience. Other active examples include veteran student employees in the Veterans Center who provide peer assistance, as do officers in the veteran student club, tutors who are veterans, etc. 
	Access and Success
	Access and Success

	1.
	1.
	1.
	Create a veteran-specific orientation/breakout sessions

	2.
	2.
	Include family members; incorporate into campus/veteran activities

	3.
	3.
	Maintain a student veterans group

	4.
	4.
	Remember the female veteran

	5.
	5.
	Recruit and perform outreach to veterans, disabled veterans in particular

	6.
	6.
	Provide a way where veterans can help veterans (e.g., peer mentor program)

	7.
	7.
	Host a welcoming reception

	8.
	8.
	Publish procedures to assist a service memberwho isdeployed in the midst of a term

	9.
	9.
	Implement specific military exit processto assess dropout reason(s) and enhance retention

	10.
	10.
	Track veterans for retention

	11.
	11.
	Change DisabledStudentsPrograms and Services (DSPS) office nameto reduce stigma concerns


	1.
	1.
	1.
	Whether offered online or in person, developingversions of the current orientations or follow upsessions geared specifically tothe needs and interests of veterans should be provided. Topicsshould include information on benefits, resources oncampus like the Veterans Center (andwebsite), related student organizations and events.

	2.
	2.
	Develop family friendly events, such as welcoming social for newveteran students, and encouragefamilies to attend other established traditions oractivities.

	3.
	3.
	Promote COMVA (Veterans Association), the current student veterans group, and its activities.Encourage newmembership. Explore linkages to the nationalorganization.

	4.
	4.
	Promote opportunities in event planning, organization and vet center recruitments, other outreachand training to female veterans. An excellent example from this past year was the inclusionof a


	COM female veteran in the Veteran Association’s spring panel presentation. This year’s Veteran,Military and Family MemberStudent Survey also included a question about the climate for femaleveterans.
	5.
	5.
	5.
	Partner withOutreach andStudent Accessibility Services, formerly DSPS, to promote COM toprospective veterans.

	6.
	6.
	Expand recruitment and other opportunities for veterans to become tutors, ambassadors and otherpeer roles. When staffing can support it, establish a veteran peer mentoring program.

	7.
	7.
	Establish for fall and spring semesters, include Veterans Association in planning and invite relevantstudent services offices, veteran/veteran friendly faculty and staff, and families of new andcontinuing veterans.

	8.
	8.
	Clarify and publish onEnrollment Serviceswebsitewith link on Veterans website. Familiarize ESstaff and Counseling faculty, as wellas Veterans Center student employees, with content.

	9.
	9.
	Develop process for weekly and semester trackingof drops by students identifiedas veterans.Conduct timely follow up/interventionto retainand/or understand reason(s) for separation.

	10.
	10.
	Expand current data and develop new data gatheringto include students whoidentify as veterans.Ensure admissionapplication and other college procedures mapstatus to Banner database.

	11.
	11.
	This step is in the process of completion. Beginning fall 2014, DSPS will be renamedStudentAccessibility Services, formerlyDisabledStudents Program andServices. The reference to formername will be dropped for spring semester.


	 Climate 1. Educate staff, faculty and students regarding military student needs; provide resources to support professional development opportunities 2. Make sure district disability and health service providers are familiar with military needs 3. Include veteran within diversity discussions4. Regularly assess and address climate for veterans on campus 5. Create a military Handbook for faculty/staff  COM Survey quote:  “Thank you for conducting this survey. It shows a lot of concern.”  1. Develop flex and o
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	1. It is critical to enhancing the environment for and experience of this community that there isstewardship, dedicated time, resources and engagement in serving the particular and collectiveneeds of our veterans. It is recommended to maintain the Veteran Advisory Committee [updating name to include recognition of active/reserve military students] and continue the current program representation.  Evaluate need for adjustment as warranted. The VAC should provide an annual report to Student Access and Success
	1. It is critical to enhancing the environment for and experience of this community that there isstewardship, dedicated time, resources and engagement in serving the particular and collectiveneeds of our veterans. It is recommended to maintain the Veteran Advisory Committee [updating name to include recognition of active/reserve military students] and continue the current program representation.  Evaluate need for adjustment as warranted. The VAC should provide an annual report to Student Access and Success
	1. It is critical to enhancing the environment for and experience of this community that there isstewardship, dedicated time, resources and engagement in serving the particular and collectiveneeds of our veterans. It is recommended to maintain the Veteran Advisory Committee [updating name to include recognition of active/reserve military students] and continue the current program representation.  Evaluate need for adjustment as warranted. The VAC should provide an annual report to Student Access and Success
	4.
	Develop specific programto welcome and assist veterans withorientation, advising andregistration. Use CCC Apply submissions-where veterans may identify themselves, to initiateveteran specific communications, including links to available resources and services, as well aspromote veteran friendly policies such as priority registration.

	5.
	5.
	Evaluate academic and military transcripts to ensure veterans are provided efficient and timelytransfer and accumulationof credits, prerequisites and requisite courses.

	6.
	6.
	Sign the Principles of Excellence andDOD’s Memorandum of Understanding, establishing COM”scommitment to fair enrollment practices and appropriate services tosupport veteran enrollment.The MOU is time sensitive (September 2014) if COMwants to remaineligible for tuition assistanceprograms for active duty personnel whomay wish toenroll/continue being funded. Pursueendorsement as a military friendly institution by G.I. Jobs and participate in other activities to raise


	COM’s “profile.”
	Space and Visibility
	Space and Visibility

	1.
	1.
	1.
	Provide a resourcecenter for vets

	2.
	2.
	Build a web-based presence

	3.
	3.
	Provide space forveteranstudentorganization(s)/activities

	4.
	4.
	Create traditions to conveyrespect to all vets; "thank you;”Memorial/Veterans Day events

	5.
	5.
	Develop and update veteran targeted publications and outreach

	6.
	6.
	Create a targeted welcome to be sent after admission

	7.
	7.
	Create Listserv for information/programs and targeted communications


	COM Survey quote:  “Everythingcould be improved.”
	1.
	1.
	1.
	Utilize adjacent office space to expand services provided through Veterans Center, including drop-incounseling, benefits certification, andother district, VA or community services. Develop a longerterm plan for space that addresses the needs associated with being a fuller-service center andproviding a sense of place within the college. Develop a satellitespace for scheduled hours at IVC.

	2.
	2.
	As noted earlier, enhance web based information, resources and activities promotion, includinglinks to both district and state, federal and community agencies and resources. Develop FAQs andother information to ease transitions and provide timely updates for enrollment related andothermajor college activities. The current site is static, nor is it as thorough or useful as it could be,including a clearinghouse for veteran related policiesand resources at COM.

	3.
	3.
	Address issues associated with current location and aesthetics of Veterans center space to createmore welcoming, visible, comfortable and active space. Expand use of space for veteran activities,including club meetings, unstructured usage and structured activities like peer tutoring. Coordinateuse of IVC space or other spaces for events as needed.

	4.
	4.
	Continue Veterans Day event(s) andother events/traditions that facilitateconnection within theveteran community, with the college and larger community, and enhance awareness andeducationabout the contributions and experiences of veterans and their families.

	5.
	5.
	Update current publications and establish regular cycle for revisions. Provide online and paperformats and provide to relevant COMoffices, area agencies and Outreach staff.

	6.
	6.
	Now that CCC Apply has been implemented, use submissions-where veterans may identifythemselves, to initiate veteran specific communications, including welcome veteran letter with linksto available resources andservices, as well as promotion of veteran friendly policies such as priorityregistration.

	7.
	7.
	Do more to promote services toveterans. Establish a veteran listserv to promote timely distributionof information.


	Student Services
	1.
	1.
	1.
	Expand customized financialresources for vets

	2.
	2.
	Have financial aid help on campus

	3.
	3.
	Increase level of short-term loans when vet's benefits are in process

	4.
	4.
	Provide housing options for vets

	5.
	5.
	Ensure timely and effectiveveteran certificationservices

	6.
	6.
	Provide tutoring services sensitive to the needs of veterans


	1.
	1.
	1.
	With progress on cross-training of enrollment services staff in financialaid and admissions andrecords policies and procedures, there is opportunityto leverage this greater knowledge inprovidingmore comprehensive and integrated advising and referral for veterans. This will becomplemented by anticipated development of more sophisticated systems for applying andawarding scholarships.

	2.
	2.
	This is currently being provided at both the KTD and IVC campuses; however, there is potential toexplore drop-in hours on some cycle or basis, such as annually when the new FAFSA opens inJanuary.

	3.
	3.
	Funding was established infall 2013 to support this initiative; however, staff turnover delayedprocess and procedures development. This should be completed in fall2014.

	4.
	4.
	On campus housing is years away from idea to realityif determined to be a priority. However, theopportunity exists to expand the current services offered betweenthe Job Placement and SingleStop functions. Co-location of these services and increase of the job placement technician frompart-time to full-time this summer should provide additional support toenhance referral services.

	5.
	5.
	Evaluate current services and use of technology and training to enhance delivery. Survey veteransregularly to provide feedback.

	6.
	6.
	Assess tutoring needs of veterans as well as talent to provide peer tutoring; follow through onspring 2014 discussionof embedding tutoring services in the Veterans Center, aswell as hiringveterans as tutors and promoting their availability in the TLC.


	  AppendixMultifactor 2:  Veteran Best Practices from PreviousLiterature Review 
	  AppendixMultifactor 2:  Veteran Best Practices from PreviousLiterature Review 
	  AppendixMultifactor 2:  Veteran Best Practices from PreviousLiterature Review 
	  AppendixMultifactor 2:  Veteran Best Practices from PreviousLiterature Review 
	  AppendixMultifactor 2:  Veteran Best Practices from PreviousLiterature Review 
	  AppendixMultifactor 2:  Veteran Best Practices from PreviousLiterature Review 
	  AppendixMultifactor 2:  Veteran Best Practices from PreviousLiterature Review 
	  AppendixMultifactor 2:  Veteran Best Practices from PreviousLiterature Review 

	    
	    
	 Recommendation
	 Citations
	 Sort

	1 
	1 
	Educate staff/fac./students re military student needs 
	 11
	 staff/facultytraining 

	2 
	2 
	  Provide a resource centerforvets; track vets for retention 
	 10
	inclusion/activiti es

	3 
	3 
	Extend payment deadlines for vets when benefits are 
	in process 
	 7
	student services 

	4 
	4 
	Make sure disability and health services are familiar with military needs; change DSS office name (1) 
	 6
	 staff/facultytraining 

	5 
	5 
	Decide
	 if mil
	 credi t formilitary training/occupations 
	 6
	student services 

	6 
	6 
	Create vet-specific orientation/breakout sessions 
	 5
	inclusion/activiti es

	7 
	7 
	Hi   re vets-
	 work study; encouraged?Statement against discrimination? 
	 5
	inclusion/activiti es

	8 
	8 
	Create standing committee to evaluate 
	institutional practices; need top-down support 
	 5
	over arching 

	9 
	9 
	Build a web-based presence 
	 5
	student services 

	10 
	10 
	Provide space for mil
	 organization/activi ties
	 4
	inclusion/activiti es

	 11
	 11
	Create a single poi ntof contact on campus for vets 
	 4
	student services 

	 12
	 12
	Expand customized financial resources for vets 
	 4
	student services 

	 13
	 13
	Include vet with diversity discussions 
	 3
	inclusion/activiti es

	 14
	 14
	Address cli mate for vets on campus
	 3
	inclusion/activiti es

	15 
	15 
	Include family members; incorporate
	 into campus/vet activities 
	 3
	inclusion/activiti es

	 16
	 16
	Have financial aid help on campus 
	 3
	student services 

	 17
	 17
	Increase level of short-termare in process 
	 loans when vet's benefits 
	 3
	student services 

	 18
	 18
	Start a student vet group 
	 2
	inclusion/activiti es

	 19
	 19
	Remember the female military member 
	 2
	inclusion/activiti es

	20 
	20 
	Recruit/admi t outreach todisabled vets 
	 2
	inclusion/activiti es

	 21
	 21
	 Provide a way where vets can help vets (peer mentorprogram) 
	 2
	inclusion/activiti es

	 22
	 22
	Provide customized advising/registrati onfor vets 
	 2
	student services 

	 23
	 23
	Provide housing options for vets 
	 2
	student services 

	 24
	 24
	Facilitate transfer of credit to/from college/university 
	 2
	student services 

	25 
	25 
	Enable mil
	 student to earn credits while deployed 
	 1
	 academic

	 26
	 26
	Consider offeri ngan academic program for vets, e.g. Meaning of mil. experience 
	 1
	academi c

	 27
	 27
	Provide vets only
	 intro courses 
	 1
	academi c

	 28
	 28
	Host a welcoming reception  
	 1
	inclusion/activiti es

	 29
	 29
	 Create traditions, etc.to convey respect to all vets; consider "thank you"; host Memori al/VeteransDay events  
	 1
	inclusion/activiti es

	30 
	30 
	Create a mil. Handbook for faculty/staff 
	 1
	 staff/facultytraining 

	 31
	 31
	Participate
	 in concurrent admissi ons program(CONAP) 
	 1
	student services 

	 32
	 32
	Base GI benefits in credits allowed, not time 
	 1
	student services 

	 33
	 33
	Develop procedures to address actions to be taken if vet depl oyed while enrolled
	 1
	student services 

	 34  
	 34  
	Implement specific mil
	 exi t process to assess drop outreason 
	 1
	student services 

	TR
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	Executive Summary. 
	Executive Summary. 
	Executive Summary. 
	College of Marin’s Student Equity Plan (SEP) continues to be a work in progress, informed by ongoing data collection and research. It includes both new and continuing initiatives to support student success and equity.  It seeks to identify disproportionate impact in the access and achievement of student subpopulations on critical success indicators. It further proposes goals and development and implementation of evidence-based activities to address disparities that are discovered, show how funding will be e

	x Native Hawaiian or Pacific Islander x Whites x Some other race x More than one race x Current or former foster youth x Students with disabilities x Low income students x Veterans  A summary of Student Equity Indicator findings may be found in Appendix Exec 1, Student Equity Metrics Summary, and is presented in brief below.  Raw data tables will be presented in each section associated with the Student Equity Indicators, found later in this plan.  With additional staffing in Planning, Research, and Institut
	x Native Hawaiian or Pacific Islander x Whites x Some other race x More than one race x Current or former foster youth x Students with disabilities x Low income students x Veterans  A summary of Student Equity Indicator findings may be found in Appendix Exec 1, Student Equity Metrics Summary, and is presented in brief below.  Raw data tables will be presented in each section associated with the Student Equity Indicators, found later in this plan.  With additional staffing in Planning, Research, and Institut
	DISPROPORTIONATE IMPACT 
	Disproportionate Impact was assessed utilizing the 80% Rule methodology. The 80% Rule methodology compares the percentage of each disaggregated subgroup attaining an outcome to the percentage attained by a reference subgroup.  The methodology is based on the Equal Employment Opportunity Commission (EEOC) 80% Rule, outlined in the 1978 Uniform Guidelines on Employee Selection Procedures, and was use in Title VII enforcement by the U.S. Equal Opportunity Commission, Department of Labor, and the Department of 
	greater than four-fifths rate will generally not be regarded by Federal enforcement agencies as evidence of adverse impact.”  [Section 60-3, Uniform Guidelines on Employee Selection Procedure (1978); 43 FR 38295(August 25, 1978)]  Any disaggregated group that is included in a desired outcome at less than 80% when compared to a reference group is considered to have suffered an adverse – or disproportionate - impact. 
	DATA COLLECTION NOTE  Data for veterans and foster youth are not available on the current Scorecard, as these groups were incorporated into enhanced data reporting subsequently. Current COM success metrics 
	for these populations are generally limited to course completion. Furthermore, the college has identified that for both these groups, data collection has not been consistently captured over changes in application and student information system.  Additionally, given that veteran and foster youth students appear to under self-report in initial application, there are significant opportunities to better coordinate data collection with offices and services the students engage more transparently with. This will e
	A. ACCESS 
	Based on the percentage of each population group that is enrolled compared to that group’s representation in the adult Marin population, COM has significantly greater representationthan the county with regards to enrollment by Hispanic/Latino, Black/African American, and Multi-racial students. Asian student enrollment is also higher than the county and American Indian/Alaskan Native and Pacific Islander populations are consistent with the comparativecounty percentages.  These data are compared with lower re

	GOAL A.  Improve access for students experiencing inequity in related success indicator(s). 
	GOAL A.  Improve access for students experiencing inequity in related success indicator(s). 
	GOAL A.  Improve access for students experiencing inequity in related success indicator(s). 
	Target Population(s)Current gap, yearGoal*Goal YearHispanic/Latino studentsN/A, 25%, 201530%2019%ofstudents receiving Pelland/or BOGFee WaiversN/A, 60%, 201570%2020Black/AfricanAmericanstudentsN/A, 6.5%, 201510%2019
	Target Population(s)Current gap, yearGoal*Goal YearHispanic/Latino studentsN/A, 25%, 201530%2019%ofstudents receiving Pelland/or BOGFee WaiversN/A, 60%, 201570%2020Black/AfricanAmericanstudentsN/A, 6.5%, 201510%2019
	Target Population(s)Current gap, yearGoal*Goal YearHispanic/Latino studentsN/A, 25%, 201530%2019%ofstudents receiving Pelland/or BOGFee WaiversN/A, 60%, 201570%2020Black/AfricanAmericanstudentsN/A, 6.5%, 201510%2019


	GOALS, ACTIVITIES, AND RESOURCES 
	SpecificGoalsfor eachindicatorareenumeratedbelow.ActivitiesrelatedtoeachGoalandSuccess Indicator(s) are enumeratedintheplan. Many oftheseactivities contribute to improvementinmorethanone goalandformultiplestudentsubpopulations.Additionalactivities areanticipatedto be identifiedanddeveloped, inconcertwithadditionaldatacollection andanalyses.A numberofthe activities identifiedhavelittle orno additionalcosttoimplement,capitalizing onthe talentandcommitmentof the collegecommunity.Resources includestaff,faculty 

	B.COURSE COMPLETION 
	In Marin County, it is assessed that white students are underrepresented at the college due primarily to resources and opportunities available to attend college elsewhere, and are not designated for a targeted access initiative. However, white students are included in current, broader outreach initiatives, for example in K-12 through the college’s COMPASS and JumpStart programs, to promote college going behaviors and opportunity for a diverse population of students, including low income students.  Although 
	Completion Success Rate is the percentage of students who received a passing grade of A, B, C,CR or P (Pass) at the end of the semester.  x Compared to the highest achieving group (84.5% success rate- by ethnicity), disproportionate impact was found for completion rates (passing grades) for the. following groups:. o American Indian or Alaska Native male students (64.3%) o Black / African American male (51.8%) and female students (55.8%) o Hispanic / Latino male students (63.3%) o Native Hawaiian or other Pa
	 Note:  Review of previous terms (Fall 2012 and Fall 2013) metrics identified DI for male Foster Youth. There is no gender distinction in the foster youth related initiative.   
	C. ESL and BASIC SKILLS COMPLETION 
	Developmental English: Started in a remedial English class and successfully completed a college-level English class within six years.   In Basic skills English, disproportionate impact was found for the following groups: x .Male students (38.7%), compared to 49.2% for Female students x. Black / African American students (27.7%), compared to 54.3% x. Hispanic / Latino/a students (38.9%), compared to 54.3% 
	Developmental Math: Started in a remedial Math class and successfully completed a college-level Math class within six years.   In Basic skills math, disproportionate impact was found for the following groups: x Black / African American students (9.5%) compared to highest achieving group (36.2%) x Filipino students (16.7%), compared to 36.2% x Hispanic / Latino/a students (28.8%), compared to 36.2%  Developmental ESL: Started in a remedial ESL class and successfully completed a college-level ESL or English c
	D.  DEGREE  and  CERTIFICATE COMPLETION 
	Degree  Completion  Completion  rate  is the  percentage of  first-time  students with  a  minimum  of  6  units  earned  who attempted  any Math  or English the  first three years  and achieved  any of  the following  outcomes within  six  years of  entry:  1. Earned AA/AS or credit Certificate (Chancellor's Office approved) 2. Transfer to a four-year institution  3. Achieved "Transfer Prepared" (student successfully completed 60 UC/CSU transferable units with a GPA >= 2.0)  In degree completion, dispropor
	CTE Completion  The percentage of students who attempted a CTE course for the first-time and completed more than 8 units in the subsequent three years in a single discipline and who achieved any of the following outcomes within six years of entry:  x Earned any AA/AS or credit Certificate (Chancellor’s Office approved)  x Transfer to four-year institution (students shown to have enrolled at any four-year institution of higher education after enrolling at a CCC)  x Achieved “Transfer Prepared” (student succe
	      SummaryofDisproportionate Impact,byStudent Categories andSuccessIndicators  
	      SummaryofDisproportionate Impact,byStudent Categories andSuccessIndicators  
	      SummaryofDisproportionate Impact,byStudent Categories andSuccessIndicators  
	      SummaryofDisproportionate Impact,byStudent Categories andSuccessIndicators  
	      SummaryofDisproportionate Impact,byStudent Categories andSuccessIndicators  
	      SummaryofDisproportionate Impact,byStudent Categories andSuccessIndicators  

	Success  Indicator
	Success  Indicator
	Student Category 

	 Gender
	 Gender
	Ethnicity 
	 Foster Youth
	 Students withDisabilities 
	Low- Income
	 Veterans

	TR
	No DI found; 

	Access 
	Access 
	  
	 Whites 
	Undetermined 
	further  research on 
	 
	Undetermined 

	TR
	 subpopulations

	TR
	African American / 
	 
	 
	 

	Course Completion 
	Course Completion 
	 Women:  African American NativeHawaiian/Pacific Islander  
	Black American Indian Hispanic / Latino  NativeHawaiian/Pacific 
	 Foster Youth 
	No DI found; further  research on subpopulations 
	 
	 Undetermined 

	TR
	Islander 

	 ESL & BasicSkills Completion 
	 ESL & BasicSkills Completion 
	 Males 
	Asian  FilipinoHispanic  African American 
	  Undetermined 
	No DI found; further  research on subpopulations 
	 
	  Undetermined 

	 Degree &Certificate Completion 
	 Degree &Certificate Completion 
	  
	Hispanic / Latino African American / Black Filipino (CTE only) 
	  Undetermined 
	No DI found; further  research on subpopulations 
	 
	  Undetermined 





	x Filipino students (48.2%) x Hispanic / Latino/a students (38.7%) x White students (44.5%) 
	E. TRANSFER  
	Transfer Velocity is defined by the Chancellor’s Office as: The initial group or cohort of first-timestudents is evaluated six years after initial enrollment in order to determine if they have shown behavioral intent to transfer. If by six years after initial enrollment a student has completed 
	twelve credit units and attempted transfer-level math or English, the student then enters intothe Transfer Cohort and that student’s transfer outcome is calculated for a variety of time frames ranging from three years after initial enrollment to as high as twelve years after initial enrollment, time allowing.  In transfer, disproportionate impact was found for the following groups: x Black / African American students (36.2%) compared to highest achieving group (55.8%) x Hispanic / Latino/a students (26.1%),
	Sect
	Sect
	Sect
	Table
	TR
	 White (CTE only)

	Transfer 
	Transfer 
	  
	African American  FilipinoHispanic White  
	  Undetermined 
	No DI found; further  research on subpopulations 
	Low-Income 
	  Undetermined 






	Activities: .x A.1. Offer JumpStart program of tuition waiver for high school students attending College of Marin. x A.2. Continue pilot of expanded services and evaluate impact of Student Accessibility Services’ (SAS) individual tutoring and learning disability testing on student success and equity, for further increased funding consideration. x A.3  Pilot and evaluate the use of Equity funds to support access to course materials and activities for low income students, particularly in Basic Skills courses 
	Activities: .x A.1. Offer JumpStart program of tuition waiver for high school students attending College of Marin. x A.2. Continue pilot of expanded services and evaluate impact of Student Accessibility Services’ (SAS) individual tutoring and learning disability testing on student success and equity, for further increased funding consideration. x A.3  Pilot and evaluate the use of Equity funds to support access to course materials and activities for low income students, particularly in Basic Skills courses 
	 Target Population(s)
	 Target Population(s)
	 Target Population(s)
	 Target Population(s)
	 Target Population(s)
	 Target Population(s)
	 Current gap, year
	Goal*  
	Goal Year 

	  Hispanic/Latino students 
	  Hispanic/Latino students 
	  74.9%males
	   80%orhigher proportional success rate
	 2019

	    Black/AfricanAmerican students
	    Black/AfricanAmerican students
	   61.3%males;66.1% females
	   80%orhigher proportional success rate
	 2019

	  FosterYouth
	  FosterYouth
	 61.6%
	   80%orhigher proportional success rate
	 2020





	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	 Current gap, year
	 Goal* 
	Goal Year 

	   BlackorAfrican  Americanstudents
	   BlackorAfrican  Americanstudents
	   2006-09cohort;51%  BSE;26.3%BSM 
	   Sustained80%or higher   proportionalsuccess rate:14   studentsBSE;11students BSM 
	 2019

	Hispanic/Latino/a  students
	Hispanic/Latino/a  students
	   2006-09cohort;71.6%   BSE;79.6%BSM;50.7%  ESL
	   Sustained80%or higher  proportionalsuccess rate: 15 
	 2019





	Funding is provided by the district for JumpStart. DSPS categorical funds and equity funds support additional staffing in SAS. Equity, EOPS and ASCOM funds provide course materials. 
	GOAL B.  Improve success for students experiencing inequity in course completion success indicator(s). 
	x B.1. Continue and expand implementation of COM CARE early alert program to assist and retain students at risk. x B.2. Enhance coordination and expand opportunities for students to participate in learning communities. x B.3. Review current course prerequisites, co- requisites and advisories and assessstudent success in courses lacking prerequisites or advisories. 
	Student Success and Support Program funds support COM CARE software and part of the counseling faculty FTE and Dean of Student Success’s position; district funds support the majority of counseling faculty implementing the program, in addition to the Director of Student Activities and Advocacy and her staff. Additional counseling faculty funding is provided by EOPS, CalWORKs and SAS (DSPS).  
	GOAL C. Improve ESL and Basic Skills completion and persistence/retention for students experiencing inequity in related success indicator(s). 
	The goal is to improve ESL and basic skills completion for the following target populations identified in the college research as experiencing a disproportionate impact: 
	Sect
	Sect
	Sect
	Sect
	Sect
	Table
	TR
	   studentsBSE;5 studentsBSM; 

	TR
	  13students ESL 

	  Malestudents
	  Malestudents
	   2006-09cohort;78.6%
	   Sustained80%or higher
	 2019

	TR
	   BSE;60.2%ESL
	  proportionalsuccess rate: 28 

	TR
	   studentsBSE;4 studentsESL 






	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Current gap, year 
	 Goal* 
	Goal Year 

	   BlackorAfrican  Americanstudents
	   BlackorAfrican  Americanstudents
	  2006-09cohort; 79.2%Certificate; 
	    Sustained80%or higherproportional    success rate:2Certificate students;8 
	 2019

	TR
	 51.9%Degree;  
	 Degreestudents  

	Hispanic/Latino/a  students
	Hispanic/Latino/a  students
	  2006-09cohort; 61.3%Certificate; 
	    Sustained80%or higherproportional  success rate:13 Certificate students; 
	 2019

	TR
	  68.6%Degree
	  15Degreestudents  

	 Whitestudents  
	 Whitestudents  
	  2006-09cohort;  70.5%Certificate
	    Sustained80%or higherproportional   success rate:36 Certificate students
	 2019






	x C.1. Sponsor Algebra Academy to enhance math preparedness, STEM career interest and college going behavior of first generation, low income, English learner Latino students in Marin County. x C.2. Create Math Professional Alignment Council to align high school to college math curriculum/course content to reduce math placement into college basic skills level. x C.3. Support Basic Skills Master Planning, including partnering with those involved and BSI Steering Committee around recommended initiatives. x C.4
	Funding is provided by Student Equity for sponsorship of the Algebra Academy, with a second cohort sponsored by the North Bay Leadership Council. Marin Community Foundation is funding the Math Professional Alignment Council. Summer Bridge is funded by Student Equity, the college district, and 10,000 Degrees. Basic Skills Master Planning is funded by Basic Skills state funds and Student Equity. Math Jam is funded by Student Equity. Counseling outreach to ESL students is funded by the district and SSSP funds.
	GOAL D. Improve persistence/retention to degree and certificate completion for students experiencing inequity in related success indicator(s). 
	x D.1. Outreach to students undecided in major, in Basic Skills, or on academic/progress probation or dismissal for federal aid or BOG Fee Waivers. 
	This initiative is supported by SSSP and district funds. 
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	Target  Population(s)
	 Current gap, year
	 Goal* 
	Goal Year 

	   Hispanic/Latino /as
	   Hispanic/Latino /as
	  -15, Cohort2006-2009
	  15students, 33.1% increase, or
	 2019

	TR
	 no gap

	   Black/African American
	   Black/African American
	  -3, Cohort2006-2009
	   3 students,15.2%increase orno  gap
	 2019

	 Low-Income
	 Low-Income
	  -22, Cohort2006-2009
	   22students, 10.1%increase or
	 2019

	TR
	 no gap






	GOAL E. Improve promotion of and persistence/retention to transfer for students experiencing inequity in related success indicator(s). 
	x E.1 Increase Puente program, which offers a year-long cohort learning community with counseling and English courses, coupled with mentoring and other activities, for 
	students who are low income and first generation in order to increase the number of educationally disadvantaged students who go on to enroll in four-year colleges and universities.   x E.2. Implement UMOJA program, a multi-tiered program of classes, activities, and support services, designed to facilitate student success- open to all students, with a particular emphasis on serving African-American students.   x E.3. Continue and expand as needed recent targeted outreach to classes, marketing of Transfer fai
	Puente is supported by the district and Student Equity. Umoja is funded by Student Equity with district support. Transfer promotion activities are funded by the district and SSSP. 
	GOAL F. Other College- or District-wide Initiatives Affecting Several Indicators 
	x F.1. Redesign master course scheduling to ensure sufficient and timely offerings, complementary planning to avoid key conflicts (e.g., math and English sequences, learning community scheduling with other courses) to support transfer and degree attainment.   x F.2. Increase support for and retention of enrolled Foster Youth. x F.3. Implement COMPASS (College of Marin Promoting and Supporting Success) to increase the college readiness of participating students and contribute to their academic success in hig
	x F.6. Increase staff and faculty resources to support equity planning, coordination and achievement of related goals. x F.7. Improve veteran student outreach, services, support and coordination. x F.8. Seek Hispanic Serving Institution (HSI) federal funding status. x F.9. Provide professional development opportunities for staff and faculty that enhanceawareness, understanding, capacity and motivation to support student populations identified in equity plan. 
	Course scheduling redesignis fundedbythe district. SupportforFosterYouthis fundedby SunnyHills Services, EOPS andthe district. COMPASSis fundedby the districtandMarinCommunity Foundation. Navigateis fundedby SSSPandthedistrict. Equity researchandplanning/coordinationare bothfundedby StudentEquity andthedistrict.Veteransupportis fundedbyStudentEquity, thedistrictandanticipatedVA workstudy funds.HSI application is fundedbythe district.Professionaldevelopment is fundedby the district, StudentEquity andSSSP.
	Derek Levy, DeanofStudentSuccess, is theStudentEquity Coordinator.The StudentAccess
	andSuccess Committee,partof Collegeof Marin’s participatory governance structure,is
	responsibleforplanning recommendations.



	Part
	Planning Committee and Collaboration. 
	The Student Equity plan includes a review of the SSSP and its impact to identify and address gaps in service and impact to targeted populations. Both are under the purview of the Student Access and Success committee, which is part of the participatory governance of Marin Community College District.  Other participatory governance groups take part in the review of both the SSSP and Student Equity plans. A separate noncredit SSSP advisory committee will provide direction and coordination for the implementatio
	The SEPplanningprocess itselfincludedengagementwithcampusconstituents, learning aboutpractices fromotherschools throughactivitiessuchas semi-annualRegion3SSSP /StudentEquity coordinatormeetings (whichCOMhostedthis semester), professionaldevelopment
	opportunities, e.g., attending theCCCVeterans SummitandRP Group’s Strengthening Student
	Success annualconference, andmeetingsof the StudentAccess andSuccess participatory governancecommittee.Duetocampus outreach regardingthe SSSPandSEPplans, othercollege members have contactedthe coordinator orSAS committee members withquestionsandideas.Anextstepactivity forSAS is to formalize aproposaltoolandpublishto the collegeto makethe engagementprocess fornew ideas more accessible. 
	TheVice Presidentfor StudentServices andStudentLearning coordinatesdistrictlevelefforts to alignacademic andstrategic planningwithStudentEquity andSSSP planning, including: 
	xStrategic EnrollmentPlanning–utilizeDegreeWorks andotherdata to inform academic calendarandcourse planning;xBasicSkills MasterPlanning –betteralignresources COMputstowarddevelopmentalmath,English, andotherskill-development effortstosignificantlyimproveoutcomes;xIncorporatingappropriate representation,including SSSP/SEPCoordinatoronthe studentlearningoutcomes assessmentcommittee, inAccreditationcommittees. 
	The Collegehas createda new strategicplanthathas strongemphasis onstudentsuccess andstudentequity, withlinkages tothe SSSP andStudentEquity plans.Additionally, studentservices’ StudentLearning Outcomesarebeing revisedto tie directlytostudentsuccess andstudentequity goals.Assessmentof progress ongoals willincorporate system scorecarddata aswellas localassessmentmetrics.  
	A significantoverlapping initiative begunlastyearandcontinuing throughthis springatCOMhas beenthe collegesponsoredFaculty LedInquiry Team (FLIT)fora BasicSkills MasterPlan,whichhas done significantresearch,includinginterviews andfocus groups withstudents, staff,faculty, anddepartments, as wellas surveysandpresentations/workshops, towardsmaking informedrecommendations to enhance studentequity andsuccess. Its missionhas beentotalkwithCollegeof Marinfaculty, staff, andstudents (80%of COMstudents are inoneormor
	Topics fortheFLIT interdisciplinary flex discussionshave included: 
	1.
	1.
	1.
	Student Faculty Interaction;

	2.
	2.
	Community Building;

	3.
	3.
	Assessment/Placement/Advisories/Prerequisites;

	4.
	4.
	College 101:Orientation;

	5.
	5.
	InstructionalSupport;

	6.
	6.
	Cultivating StudentCompetency;

	7.
	7.
	Clear Communication;

	8.
	8.
	Scheduling forSuccess.


	A planning retreatoccurredthis semester whereinSSSP/SEP, FLIT, BSI andCTEcoordinating representatives sharedideas, initiatives, andopportunities forcollaborative planning.Basedon
	thatmeeting, as wellas a currentefforts underway to conductareviewofCollegeof Marin’s 
	participatorygovernance, there has beenvery recentdiscussionregarding making recommendations tomodify thecurrentparticipatory governancestructure tobroadentheconstituency directlyrepresentedby SAS.Thiswouldfurtherenhance andinstitutionalizeclose
	participatorygovernance, there has beenvery recentdiscussionregarding making recommendations tomodify thecurrentparticipatory governancestructure tobroadentheconstituency directlyrepresentedby SAS.Thiswouldfurtherenhance andinstitutionalizeclose

	  MemberName
	  MemberName
	  MemberName
	  MemberName
	  MemberName
	 Title
	   Organization(s), Program(s)orRole(s)Represented 

	 Derek Levy
	 Derek Levy
	   Deanof StudentSuccess
	   SSSP, StudentServices,Veterans, EOPS,SAS  (DSPS), DEAC

	  Sadika SulaimanHara
	  Sadika SulaimanHara
	   Director ofStudentActivities and Advocacy
	  ASCOM, ESCOM, StudentOrganizations,  Diversity &Equity Advisory Committee (DEAC)

	  LuzBriceno-Moreno
	  LuzBriceno-Moreno
	 Counselor
	 Counseling, Puente

	 Alicia “Meg” Pasquel
	 Alicia “Meg” Pasquel
	 English Skills Instructor,Academic  Senate VicePresident 
	  BasicSkills, English, Faculty LedInquiry  Team (FLIT), Academic Senate

	 Andrea Mann
	 Andrea Mann
	 Transfer & Career Center Coordinator
	  TransferandCareer Center, Transfer Club, 

	TR
	  ClassifiedSenate

	 Sara McKinnon 
	 Sara McKinnon 
	 
	 College Skills -Noncredit ESL Faculty,  Academic Senate President
	 College Skills, Noncredit/CreditESL;   Academic Senate, Planning, ResourceandAllocations Committee (PRAC);  Accreditation Committee; 

	 Christina Leimer
	 Christina Leimer
	 Director of Planning, Research and  InstitutionalEffectiveness (PRIE)
	 PRIE, Strategic Planning, EducationalPlanning Committee, Accreditation  Committee,

	TR
	  InstitutionalEffectiveness

	 Rose Jacques
	 Rose Jacques
	 Administrative Assistant tothe Dean of  Student Success and Counseling 
	   StudentServices,Counseling, Classified Senate

	  AnnaPilloton
	  AnnaPilloton
	   Director ofSchoolandCommunity Partnerships  
	   Outreach,AdultEducation; K-12,CTE  programs

	 Hugo Guillen
	 Hugo Guillen
	  EOPS, CARE, andCalWORKs Specialist
	 EOPS, CARE, andCalWORKs, Tutoring, Classified  Senate

	Students  
	Students  
	  Vacant(2)*
	  Associated Students of theCollege of Marin (ASCOM)




	coordination between BSI, SSSP, Student Equity and Adult Education, and create more direct involvement opportunities for other program representatives, such as Student Financial Aid, Umoja, Student Accessibility Services, and the community. 
	Student Equity Plan Committee Membership List 
	*Turnoverinstudentrepresentation ledto these positions being unfilledtodate forfallsemester. ThePresidentofASCOMwas individuallyconsultedon plandevelopment,andapresentation was providedto ASCOM’sassembly.

	Marin County Ages 18 Students . 
	Marin County Ages 18 Students . 
	Marin County Ages 18 Students . 
	Marin County Ages 18 Students . 
	Marin County Ages 18 Students . 
	Marin County Ages 18 Students . 
	and 
	Up by 
	Gender 
	and 
	Ethnicity/Race  
	Compared 
	to 
	COM 
	Credit 

	 Gender
	 Gender
	 Marin County18  & Up Year=2014
	 % Marin County 18&   Up Year=2014
	 COM Fall2014 (credit  students)
	 % COM F14 (Credit)
	 Equity Ratio
	 PercentagePoint  Difference

	TR
	                       
	                     

	 Female
	 Female
	 106,386 
	 51.5%
	 3,322 
	 57.9%
	 112.5%
	 6.5

	 Male
	 Male
	                        100,383 
	 48.5%
	                      2,361 
	 41.2%
	 84.8%
	 -7.4

	 Not Stated
	 Not Stated
	  
	  
	                         54  
	 0.9%
	  
	  

	 Total
	 Total
	                        206,769 
	 100.00%
	                      5,737 
	 100.0%
	  
	  




	Sect
	Sect
	Table
	TR
	 % Marin
	 COM Fall

	 Ethnicity/Race
	 Ethnicity/Race
	 Marin County18  & Up Year=2014
	 County 18&   Up Year=2014
	2014 (credit  students)
	 % COM Fall 2014 (credit students)
	 Equity Ratio
	 PercentagePoint  Difference

	TR
	                        

	 Asian 
	 Asian 
	 13,388
	 6.5%
	455  
	 7.9%
	 122%
	 1.5

	TR
	                        

	 Afr. Amer.
	 Afr. Amer.
	 5,875
	 2.8%
	373  
	 6.5%
	 229%
	 3.7

	TR
	                     

	Hispanic/Latino 
	Hispanic/Latino 
	 32,037
	 15.5%
	 1,436 
	 25.0%
	 162%
	 9.5

	TR
	                        

	 Multi-Racial
	 Multi-Racial
	 4,254
	 2.1%
	295  
	 5.1%
	 250%
	 3.1

	TR
	                         

	Native 
	Native 
	 490
	 0.2%
	14  
	 0.2%
	 103%
	 0.0

	TR
	                         

	Pacific Islander 
	Pacific Islander 
	 394
	 0.2%
	15  
	 0.3%
	 137%
	 0.1

	TR
	                     

	White  
	White  
	 150,331
	 72.7%
	 2,981 
	 52.0%
	 71%
	 -20.7

	TR
	                        

	Not Stated 
	Not Stated 
	  
	  
	168  
	 2.9%
	  
	  

	TR
	                     

	 Total
	 Total
	 206,769
	 100.0%
	 5,737 
	 100.0%
	  
	  

	      COMhas significantlygreaterrepresentation thanthe county withregards to enrollmentby 
	      COMhas significantlygreaterrepresentation thanthe county withregards to enrollmentby 




	Access.
	A. ACCESS.  Compare the percentage of each population group that is enrolled to the percentage of each group in the adult population within the community served. 
	                 
	                 
	                 
	                 
	                 
	     CreditStudents on FinancialAid

	 
	 
	2014-2015 

	 
	 
	  % ofEnrolled

	TR
	 # ofCredit  Students
	 Credit  Students

	    TotalStudentsonFinancialAid     (includes Pell,SEOG, FederalWork        StudyandLoans)
	    TotalStudentsonFinancialAid     (includes Pell,SEOG, FederalWork        StudyandLoans)
	 1,625
	 28.3%

	   ReceivingPellGrants
	   ReceivingPellGrants
	 1,442
	 25.1%

	  ReceivingLoans
	  ReceivingLoans
	 297
	 5.2%

	    ReceivingCABOGFeeWaiver 
	    ReceivingCABOGFeeWaiver 
	 3,402
	 59.3%

	   Sources: the Financial AidOffice and ARGOS ReportFA Student (2) for BOG data
	   Sources: the Financial AidOffice and ARGOS ReportFA Student (2) for BOG data




	Hispanic/Latino, Black/African American, and Multi-racial students. Asian student enrollment is also higher than the county and American Indian/Alaskan Native and Pacific Islander populations are consistent with the comparative county percentages. These data are compared with lower representation among White students (52%, compared to county population of 72.7%; this is 19.5% below equity ratio of 71.5%). 
	More than half of Credit students receive California Board of Governors (BOG) Fee Waivers. One quarter of Credit students receive Pell Grants. As the only public higher education institution in Marin County, College of Marin serves a pivotal role for low income and/or place bound students seeking higher education.  In Marin County, 31% of socioeconomically disadvantaged seniors met A-G requirements for four-year university admission (2013 cohort). Only 5% of English Language Learner seniors met A-G. Convers
	requirements than their non-economically disadvantaged white counterparts. Lack of A-G means community college is the access point for higher education. This correlates with COM’s 
	higherpercentage ofAfricanAmericanandHispanicenrollmentthanthesegroups’ presence inthecounty’soverallpopulation:The percentageof AfricanAmericanenrollmentatCOM(7%) is two andahalftimeshigherthanthe percentage of AfricanAmericans inthe county’spopulation(2.8%).Thepercentage of HispanicenrollmentatCOM(25% creditcourses only/30%total) is nearly doublethe percentage ofHispanics inthe county’s population of14.6%.(State ofCalifornia, DepartmentofFinance, Race/EthnicPopulationwithAge andSex Detail, 2000–2010. Sacr
	higherpercentage ofAfricanAmericanandHispanicenrollmentthanthesegroups’ presence inthecounty’soverallpopulation:The percentageof AfricanAmericanenrollmentatCOM(7%) is two andahalftimeshigherthanthe percentage of AfricanAmericans inthe county’spopulation(2.8%).Thepercentage of HispanicenrollmentatCOM(25% creditcourses only/30%total) is nearly doublethe percentage ofHispanics inthe county’s population of14.6%.(State ofCalifornia, DepartmentofFinance, Race/EthnicPopulationwithAge andSex Detail, 2000–2010. Sacr

	 Target Population(s)Current gap, year  Goal*  Goal Year Example Group  -6,2014No gap   2020 Hispanic/Latino students N/A, 25%, 2015 30%  2019   %ofstudents receiving Pell N/A, 60%, 2015 70% 2020    and/orBOGFeeWaivers     Black/AfricanAmericanstudents  N/A, 6.5%,2015 10% 2019    *Expressedas eitherapercentage ornumber      **Benchmarkgoalsareto bedecidedby the institution. 
	 Target Population(s)Current gap, year  Goal*  Goal Year Example Group  -6,2014No gap   2020 Hispanic/Latino students N/A, 25%, 2015 30%  2019   %ofstudents receiving Pell N/A, 60%, 2015 70% 2020    and/orBOGFeeWaivers     Black/AfricanAmericanstudents  N/A, 6.5%,2015 10% 2019    *Expressedas eitherapercentage ornumber      **Benchmarkgoalsareto bedecidedby the institution. 
	 Target Population(s)Current gap, year  Goal*  Goal Year Example Group  -6,2014No gap   2020 Hispanic/Latino students N/A, 25%, 2015 30%  2019   %ofstudents receiving Pell N/A, 60%, 2015 70% 2020    and/orBOGFeeWaivers     Black/AfricanAmericanstudents  N/A, 6.5%,2015 10% 2019    *Expressedas eitherapercentage ornumber      **Benchmarkgoalsareto bedecidedby the institution. 
	 Target Population(s)Current gap, year  Goal*  Goal Year Example Group  -6,2014No gap   2020 Hispanic/Latino students N/A, 25%, 2015 30%  2019   %ofstudents receiving Pell N/A, 60%, 2015 70% 2020    and/orBOGFeeWaivers     Black/AfricanAmericanstudents  N/A, 6.5%,2015 10% 2019    *Expressedas eitherapercentage ornumber      **Benchmarkgoalsareto bedecidedby the institution. 
	 Target Population(s)Current gap, year  Goal*  Goal Year Example Group  -6,2014No gap   2020 Hispanic/Latino students N/A, 25%, 2015 30%  2019   %ofstudents receiving Pell N/A, 60%, 2015 70% 2020    and/orBOGFeeWaivers     Black/AfricanAmericanstudents  N/A, 6.5%,2015 10% 2019    *Expressedas eitherapercentage ornumber      **Benchmarkgoalsareto bedecidedby the institution. 
	 Target Population(s)Current gap, year  Goal*  Goal Year Example Group  -6,2014No gap   2020 Hispanic/Latino students N/A, 25%, 2015 30%  2019   %ofstudents receiving Pell N/A, 60%, 2015 70% 2020    and/orBOGFeeWaivers     Black/AfricanAmericanstudents  N/A, 6.5%,2015 10% 2019    *Expressedas eitherapercentage ornumber      **Benchmarkgoalsareto bedecidedby the institution. 
	 Target Population(s)Current gap, year  Goal*  Goal Year Example Group  -6,2014No gap   2020 Hispanic/Latino students N/A, 25%, 2015 30%  2019   %ofstudents receiving Pell N/A, 60%, 2015 70% 2020    and/orBOGFeeWaivers     Black/AfricanAmericanstudents  N/A, 6.5%,2015 10% 2019    *Expressedas eitherapercentage ornumber      **Benchmarkgoalsareto bedecidedby the institution. 





	GOALS, ACTIVITIES, FUNDINGAND EVALUATION: ACCESS
	GOALA.The goalis toimproveaccess forthe following targetpopulationsidentifiedinthe collegeresearchas experiencing a disproportionateimpact:
	As noted above, White students were the only population underrepresented based on census and enrollment data. However, the majority of Marin County high school seniors not meeting A-G requirements for four-year colleges are African American, Latino, and low-income White students. Therefore, College of Marin must increase their presence (and enhance the transition through basic skills/ESL) to assist these students in experiencing and succeeding in higher education.   Additionally, for the second consecutive 
	 A.1.         OfferJumpStartprogramof tuitionwaiver forhighschoolstudentsattending Collegeof Marin.    xActivityType(s): X Outreach  StudentEquity Coordination/Planning  X    StudentServicesorother Categorical    Curriculum/CourseDevelopmentor Program Adaptation    ResearchandEvaluation   ProfessionalDevelopment
	 A.1.         OfferJumpStartprogramof tuitionwaiver forhighschoolstudentsattending Collegeof Marin.    xActivityType(s): X Outreach  StudentEquity Coordination/Planning  X    StudentServicesorother Categorical    Curriculum/CourseDevelopmentor Program Adaptation    ResearchandEvaluation   ProfessionalDevelopment
	 A.1.         OfferJumpStartprogramof tuitionwaiver forhighschoolstudentsattending Collegeof Marin.    xActivityType(s): X Outreach  StudentEquity Coordination/Planning  X    StudentServicesorother Categorical    Curriculum/CourseDevelopmentor Program Adaptation    ResearchandEvaluation   ProfessionalDevelopment
	 A.1.         OfferJumpStartprogramof tuitionwaiver forhighschoolstudentsattending Collegeof Marin.    xActivityType(s): X Outreach  StudentEquity Coordination/Planning  X    StudentServicesorother Categorical    Curriculum/CourseDevelopmentor Program Adaptation    ResearchandEvaluation   ProfessionalDevelopment
	 A.1.         OfferJumpStartprogramof tuitionwaiver forhighschoolstudentsattending Collegeof Marin.    xActivityType(s): X Outreach  StudentEquity Coordination/Planning  X    StudentServicesorother Categorical    Curriculum/CourseDevelopmentor Program Adaptation    ResearchandEvaluation   ProfessionalDevelopment
	 A.1.         OfferJumpStartprogramof tuitionwaiver forhighschoolstudentsattending Collegeof Marin.    xActivityType(s): X Outreach  StudentEquity Coordination/Planning  X    StudentServicesorother Categorical    Curriculum/CourseDevelopmentor Program Adaptation    ResearchandEvaluation   ProfessionalDevelopment
	  X 
	   InstructionalSupportActivities   DirectStudentSupport 





	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.1      Latino,AfricanAmericanandlow-income
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.1      Latino,AfricanAmericanandlow-income
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.1      Latino,AfricanAmericanandlow-income
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.1      Latino,AfricanAmericanandlow-income
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.1      Latino,AfricanAmericanandlow-income
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.1      Latino,AfricanAmericanandlow-income
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.1      Latino,AfricanAmericanandlow-income
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.1      Latino,AfricanAmericanandlow-income
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.1      Latino,AfricanAmericanandlow-income
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.1      Latino,AfricanAmericanandlow-income
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.1      Latino,AfricanAmericanandlow-income
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.1      Latino,AfricanAmericanandlow-income
	   # ofStudentsAffected 300-400
	  

	    Whitehighschoolstudents   xActivity ImplementationPlan  
	    Whitehighschoolstudents   xActivity ImplementationPlan  
	TD
	Artifact












	 ID
	 ID
	 ID
	 ID
	 ID
	 ID
	     PlannedStartandEndDate(s)
	 Student Equity Funds
	  OtherFunds**

	A.1 
	A.1 
	  2014,ongoing
	 N/A
	    DistrictGeneralfund–waivers for 

	TR
	  enrolledCCP students 1200

	TR
	 units/term at$46, 

	TR
	 approximately $110-140K/year





	ACTIVITIES: A. ACCESS 
	Beginning in 2014, COM has offered to cover up to 11 units of enrollment fees* for all high school students who enroll at College of Marin in the College Credit Program (CCP) for semester. Students can take advantage of this opportunity to explore areas of interest, deepen learning, build college confidence, and earn transferable credit. This is the second year of augmenting the existing CCP availability by COM waiving unit fees (other mandatory fees, e.g., health fee and course materials must be paid by ea
	xLinktoGoal
	By almosteliminating the costof enrollment, a significantbarrierto accessing highereducationhas beenreduced, allowingstudents to 
	experience the environmentandthelevelof work, buildingself-confidencewhile demystifying college.
	xEvaluationDatatobecollectedincludeenrollmenttrends,demographics,courseselections andperformance. Also trackedwillbe savings tostudents/families,percentage changeinenrollment afterhighschoolatCOM, time todegree/transfer, andcompletion/time todegreefortransferdegrees.Data willbe collectedfor eachterm of enrollmentandreviewedannually.Feedbackwillbe collectedfromhighschoolcounselorsannually andstudents throughregular intervalandadhoc (e.g., CCSSEsurvey)activities.
	 
	 
	 
	 
	 
	 
	 Outreach
	 
	 StudentEquity Coordination/Planning 
	 
	   InstructionalSupportActivities

	 X
	 X
	    StudentServicesorother Categorical Program
	 
	   Curriculum/CourseDevelopmentor Adaptation
	 X
	   DirectStudentSupport

	 
	 
	   ResearchandEvaluation
	 
	  ProfessionalDevelopment
	 
	 





	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.2   Students withdisabilities
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.2   Students withdisabilities
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.2   Students withdisabilities
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.2   Students withdisabilities
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.2   Students withdisabilities
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.2   Students withdisabilities
	   # ofStudentsAffected   LD–approximately20/semester   Tutoring –approximately 40/semester
	  





	A.2 Continue pilot of expanded services and evaluate impact of Student Accessibility Services’ individual tutoring and learning disability testing on student success and equity, for further increased funding consideration. x Activity Type(s): 
	xActivity ImplementationPlanStudentAccessibility Services(SAS)has beenproviding tutoring andlearning disabilityassessmentandcounseling formany years. Evidenceofoverallprogramsuccess is thelackof disproportionateimpactfound,atleastatthe aggregatelevel,forstudents withdisabilities. However, tworecentinitiativesare:1)Anincrease, dueoriginallyto grantfundingin2014, intutoring inSASforEnglish andothersubjects; and2)Anincrease, beginningsummer 2015, inthehours forthe learning disability specialistto do LDassessme
	Regarding the tutoring,process improvements have recentlybeenmade indata collectionforstudents servedandforwhichcourses. Thiswillenable assessmentof impactandenhancedquantitative evaluation ofthetutoring program. Qualitative responses to aSAS studentsatisfactionsurvey in spring 2014were very positive.
	Regarding LDtesting, about14-18students areservedpersemester, witha consistentlymaintainedwaitlistforassessmentandevaluation. Inanefforttoserve morestudents andassistthem ingetting supportmoretimely forfall,the Learning Disabilities Specialistreceivedasummerappointment(newactivity)andanincreaseof4hoursperweek, beginning inthe fall. Previousqualitative responses to aSASstudentsatisfaction survey in spring 2014were also very positive.
	ID
	ID
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	A.2
	A.2
	Summer 2015 to Spring2018
	$8000
	SAS(DSPS):$9000


	Sect
	Sect
	Sect
	Table
	TR
	      District: relocationandrenovation ofSASsuitetoenhance services, 

	TR
	   functionality andcompliance requirements ofservice unit

	TR
	  ($255K); to becompletedJanuary 2016 





	xLinktoGoal
	Students withpotentiallearningdisabilities may not receive accommodations unless they havepreviouslybeenassessed. For many,this is costprohibitive.Those thathadassessmentdone inhighschoolmusthave itrenewedafteraperiod oftime. Increasingstaffing andofferingsummerscheduling ofassessments willallowmore students to participateandreceive earlierassessments, allowing forearlierprovisionofaccommodations-increasing accessibilitytolearning as wellas opportunity forsuccessfulcompletion.  
	Similarly, increasedtutoring willservemorestudents inabroaderarray of subjectswho maybenefitfrom oneon one tutoring inthe SAS.department. .
	xEvaluation
	For bothLDassessmentandtutoring, students servedandresultingcourse/degree/transferoutcomes willbetrackedperterm andannually andincorporatedintoprogram reviewcycles. AdditionaldatawillbecollectedthroughSASstudentsurveysevery 2years andfaculty evaluationprocesses. 
	  ActivityType(s):  Outreach    StudentServicesor other Categorical Program    ResearchandEvaluation
	  ActivityType(s):  Outreach    StudentServicesor other Categorical Program    ResearchandEvaluation
	  ActivityType(s):  Outreach    StudentServicesor other Categorical Program    ResearchandEvaluation
	  ActivityType(s):  Outreach    StudentServicesor other Categorical Program    ResearchandEvaluation
	  ActivityType(s):  Outreach    StudentServicesor other Categorical Program    ResearchandEvaluation
	  ActivityType(s):  Outreach    StudentServicesor other Categorical Program    ResearchandEvaluation
	   
	 StudentEquity Coordination/Planning    Curriculum/CourseDevelopmentor Adaptation  ProfessionalDevelopment
	  X 
	   InstructionalSupportActivities   DirectStudentSupport 





	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.3  Low-income students  
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.3  Low-income students  
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.3  Low-income students  
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.3  Low-income students  
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.3  Low-income students  
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target GroupA.3  Low-income students  
	   # ofStudentsAffected 200-300 
	  





	A.3PilotandevaluatetheuseofEquityfundstosupportaccess tocoursematerialsandactivitiesforlowincomestudents,particularlyinBasicSkillscoursesandlearningcommunities.
	A.3PilotandevaluatetheuseofEquityfundstosupportaccess tocoursematerialsandactivitiesforlowincomestudents,particularlyinBasicSkillscoursesandlearningcommunities.

	xActivity ImplementationPlanEOPShasprovidedbookgrants forstudents formany years. More recently, ASCOMandEOPSworkedwiththelibrary topurchase booksforbasicskills mathclassesandcheckthem outtostudents fortheterm. Identificationofcoursesinareas wherethereisdisproportionateimpactinparticipation/achievementbylowincomestudentsandexplorationastowhethermaterials, activityortextbook costsmitigationhas orwouldbewarrantedinvestments.As expected, thisreceiveda hugelywelcomeresponse fromstudents, andas implementedhasaddr
	ID
	ID
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	A.3
	A.3
	Fall2014, ongoing, withassessmentin2017 programreview
	$12,000
	EOPS: approximately$50,000ASCOM: approximately$5000District: faculty/stafftime incoordination,ordering andshelving/distributionofmaterials


	x Link to Goal  Providing resources to fund course materials reduces or removes a barrier to enrollment and retention for low-income and other students. It also supports individual course success, as it eliminates a key barrier, especially in math, of not having course materials when the term has started. 
	xEvaluation
	Datais being collectedeach semesteronthe cost, courses selected, studentretention,performance andprogress where applicable tonextlevel
	(e.g. basicmathsequence).Datais reviewedannually, willbe incorporatedintoprogram reviewsforthe themedcommunities in2017,andare partof annualreporting to theEducationalPlanning Committeeonprogress onimplementationofthestudentequity relatedportions ofthe 
	college’s strategic plan.
	      Success Rates andDisproportionate ImpactbyGenderandEthnicity, Fall2014 
	      Success Rates andDisproportionate ImpactbyGenderandEthnicity, Fall2014 
	      Success Rates andDisproportionate ImpactbyGenderandEthnicity, Fall2014 
	      Success Rates andDisproportionate ImpactbyGenderandEthnicity, Fall2014 
	      Success Rates andDisproportionate ImpactbyGenderandEthnicity, Fall2014 
	      Success Rates andDisproportionate ImpactbyGenderandEthnicity, Fall2014 

	TR
	 80% Index Success

	 Gender
	 Gender
	 Race
	  F14Total Grades
	 F14 Passed
	 Success Rate
	  Rate (Highest- Asian Female)

	 Overall Total
	 Overall Total
	  
	 14551
	 10817
	 74.3%
	 88.0%

	TR
	 American

	TR
	 Indian or Alaska

	 Female
	 Female
	 Native
	 22
	 17
	 77.3%
	 91.4%

	 Female
	 Female
	 Asian
	 762
	 644
	 84.5%
	 100.0%

	TR
	 Black or African

	 Female
	 Female
	 American
	 609
	 340
	 55.8%
	 66.1%

	 Female
	 Female
	 Hispanic
	 2404
	 1683
	 70.0%
	 82.8%

	 Female
	 Female
	 Multi-Racial
	 460
	 329
	 71.5%
	 84.6%

	TR
	Native Hawaiian 

	TR
	 or

	TR
	Other Pac
	 ific

	 Female
	 Female
	 Islander
	 42
	 17
	 40.5%
	 47.9%

	 Female
	 Female
	 None/Unknown
	 209
	 174
	 83.3%
	 98.5%

	 Female
	 Female
	 White
	 3819
	 3195
	 83.7%
	 99.0%

	 Female Total
	 Female Total
	  
	 8327
	 6399
	 76.8%
	 90.9%

	  
	  
	  
	  
	  
	  
	  

	TR
	 American

	TR
	 Indian or Alaska

	 Male
	 Male
	 Native
	 14
	 9
	 64.3%
	 76.1%

	 Male
	 Male
	 Asian
	 462
	 358
	 77.5%
	 91.7%

	TR
	 Black or African

	 Male
	 Male
	 American
	 446
	 231
	 51.8%
	 61.3%

	 Male
	 Male
	 Hispanic
	 1602
	 1014
	 63.3%
	 74.9%

	 Male
	 Male
	 Multi-Racial
	 397
	 295
	 74.3%
	 87.9%

	TR
	Native 

	 Male
	 Male
	 Hawaiian or
	 13
	 8
	 61.5%
	 72.8%







	Part
	Success Indicator: Course Completion. 
	B. COURSE COMPLETION.  The ratio of the number of credit courses that students, by population group, complete compared to the number of courses in which students in that group are enrolled on the census day of the term.   
	Table
	TR
	District:.  College:   
	Completion Success Rate is the percentage of students who received a passing grade of A, B, C, CR or P (Pass) at the end of the semester.  


	Sect
	Sect
	Table
	TR
	 Other Pacific

	TR
	 Islander

	 Male
	 Male
	 None/Unknown
	 154
	 112
	 72.7%
	 86.1%

	 Male
	 Male
	 White
	 3024
	 2320
	 76.7%
	 90.8%

	 Male Total
	 Male Total
	  
	 6112
	 4347
	 71.1%
	 84.2%




	Reviewing the table above, compared to the highest achieving group (84.5% success rate- by Asian Females), disproportionate impact was found for completion rates (passing grades) for the following groups: x American Indian or Alaska Native Male students (64.3% success rate) x Black / African American Male (51.8%) and Female students (55.8%) x Hispanic / Latino Male students (63.3%) x Native Hawaiian or other Pacific Islander Male (61.5%) and Female (40.5%) students x Additionally, compared to non-foster you
	Success Rates and Disproportionate Impact by Disability Status, Fall 2014 
	Success Rates and Disproportionate Impact by Disability Status, Fall 2014 
	Success Rates and Disproportionate Impact by Disability Status, Fall 2014 
	Success Rates and Disproportionate Impact by Disability Status, Fall 2014 
	Success Rates and Disproportionate Impact by Disability Status, Fall 2014 
	 

	TR
	 80% Index Success

	 Gender
	 Gender
	 Disabled
	  F14Total Grades
	 F14 Passed
	 Success Rate
	  Rate (Highest- Disabled Female)

	 Overall Total
	 Overall Total
	  
	 14551
	 10817
	 74.3%
	 91.6%

	 Female
	 Female
	 N
	 7706
	 5895
	 76.5%
	 94.3%

	 Female
	 Female
	 Y
	 621
	 504
	 81.2%
	 100.0%

	 Female Total
	 Female Total
	  
	 8327
	 6399
	 76.8%
	 94.7%

	  
	  
	  
	  
	  
	  
	  

	 Male
	 Male
	 N
	 5719
	 4029
	 70.4%
	 86.8%

	 Male
	 Male
	 Y
	 393
	 318
	 80.9%
	 99.7%

	 Male Total
	 Male Total
	  
	 6112
	 4347
	 71.1%
	 87.6%




	 Success Rates and Disproportionate Impact by PellGrant Offered, Fall 2014 
	 Success Rates and Disproportionate Impact by PellGrant Offered, Fall 2014 
	 Success Rates and Disproportionate Impact by PellGrant Offered, Fall 2014 
	 Success Rates and Disproportionate Impact by PellGrant Offered, Fall 2014 
	 Success Rates and Disproportionate Impact by PellGrant Offered, Fall 2014 

	TR
	80% Index Success 

	TR
	Pell Grant 
	  F14Total
	 Rate (Highest -Not  Offered PellGrant 

	 Gender
	 Gender
	 Offered
	 Grades
	  F14Passed
	 Success Rate
	 Female)

	 Overall Total
	 Overall Total
	  
	 14551
	 10817
	 74.3%
	 94.3%

	 Female
	 Female
	No 
	 5913
	 4663
	 78.9%
	 100.0%

	 Female
	 Female
	 Yes
	 2414
	 1736
	 71.9%
	 91.2%

	 Female Total
	 Female Total
	  
	 8327
	 6399
	 76.8%
	 97.4%

	  
	  
	  
	  
	  
	  
	  

	 Male
	 Male
	No 
	 4510
	 3232
	 71.7%
	 90.9%

	 Male
	 Male
	 Yes
	 1602
	 1115
	 69.6%
	 88.3%

	 Male Total
	 Male Total
	  
	 6112
	 4347
	 71.1%
	 90.2%




	pass atgreaterthan70%. ItsAfricanAmerican, Hispanic, andTwo orMoreRaces studentratesarefarlower.
	pass atgreaterthan70%. ItsAfricanAmerican, Hispanic, andTwo orMoreRaces studentratesarefarlower.

	Forstudentswithdisabilities,againusingthe80%calculation,nodisproportionateimpactwas foundforcoursesuccessrateforstudentsreceivingdisability-relatedservices.This isconsistentwiththepreviousstudyfromFall2010 –Fall2013(AppendixCompletion 2: GenderandDisability),thoughfemalestudentswithoutdisabilitiesachievedthegreatestsuccessover thatlongerperiod.Asreferencedelsewhere,closerstudyofsubpopulationsofstudentswithdisabilitiesisneededto betterassess ifthereis DIwithinthispopulation.
	        SuccessRates andDisproportionateImpact byGender byBOG Status, Fall2010–  Fall2012  OverallTotal  39515 54309 72.8% 92.3% Female Yes 8178 11510 71.1%90.1%  Female No 15582 19765 78.8%100.0%   FemaleTotal  23760 31275 76.0%96.4%        Male Yes 5010 7932 63.2%80.1%  Male No 10362 14557 71.2%90.3%   MaleTotal  15372 22489 68.4%86.7% 
	        SuccessRates andDisproportionateImpact byGender byBOG Status, Fall2010–  Fall2012  OverallTotal  39515 54309 72.8% 92.3% Female Yes 8178 11510 71.1%90.1%  Female No 15582 19765 78.8%100.0%   FemaleTotal  23760 31275 76.0%96.4%        Male Yes 5010 7932 63.2%80.1%  Male No 10362 14557 71.2%90.3%   MaleTotal  15372 22489 68.4%86.7% 
	        SuccessRates andDisproportionateImpact byGender byBOG Status, Fall2010–  Fall2012  OverallTotal  39515 54309 72.8% 92.3% Female Yes 8178 11510 71.1%90.1%  Female No 15582 19765 78.8%100.0%   FemaleTotal  23760 31275 76.0%96.4%        Male Yes 5010 7932 63.2%80.1%  Male No 10362 14557 71.2%90.3%   MaleTotal  15372 22489 68.4%86.7% 
	        SuccessRates andDisproportionateImpact byGender byBOG Status, Fall2010–  Fall2012  OverallTotal  39515 54309 72.8% 92.3% Female Yes 8178 11510 71.1%90.1%  Female No 15582 19765 78.8%100.0%   FemaleTotal  23760 31275 76.0%96.4%        Male Yes 5010 7932 63.2%80.1%  Male No 10362 14557 71.2%90.3%   MaleTotal  15372 22489 68.4%86.7% 
	        SuccessRates andDisproportionateImpact byGender byBOG Status, Fall2010–  Fall2012  OverallTotal  39515 54309 72.8% 92.3% Female Yes 8178 11510 71.1%90.1%  Female No 15582 19765 78.8%100.0%   FemaleTotal  23760 31275 76.0%96.4%        Male Yes 5010 7932 63.2%80.1%  Male No 10362 14557 71.2%90.3%   MaleTotal  15372 22489 68.4%86.7% 




	 Success Rates and Disproportionate Impact by Foster Youth Status, Fall2014  
	 Success Rates and Disproportionate Impact by Foster Youth Status, Fall2014  
	 Success Rates and Disproportionate Impact by Foster Youth Status, Fall2014  
	 Success Rates and Disproportionate Impact by Foster Youth Status, Fall2014  
	 Success Rates and Disproportionate Impact by Foster Youth Status, Fall2014  

	TR
	 80% Index Success

	TR
	 Foster Youth
	  F14Total
	  Rate (Highest-Not   Foster Youth-

	 Gender
	 Gender
	  (Self-Reported)
	 Grades
	 F14 Passed
	 Success Rate
	 Female)

	 Overall Total
	 Overall Total
	  
	 14551
	 10817
	 74.3%
	 96.2%

	 Female
	 Female
	 Yes
	 124
	 59
	 47.6%
	 61.6%

	 Female
	 Female
	Unknown/Not  Stated
	 8203
	 6340
	 77.3%
	 100.0%

	 Female Total
	 Female Total
	  
	 8327
	 6399
	 76.8%
	 99.4%

	  
	  
	  
	  
	  
	  
	  

	 Male
	 Male
	 Yes
	 77
	 50
	 64.9%
	 84.0%

	 Male
	 Male
	Unknown/Not  Stated
	 6035
	 4297
	 71.2%
	 92.1%




	NonPellAwardedFemalesare,similarly to 2010-2013(AppendixCompletion3: GenderandPellandBOG), thetop-achieving group. Usingthe80%calculation, againnodisproportionateimpactwas foundforcompletionrates(passinggrades)forstudentsreceivingPellgrants.Inthe previousstudy,males receivingPellwere(80.8%)significantlylowerthanothersandonthecuspoffailingtoachieve80%.ForFall2014,this wasagainthelowestgroup, butcloser to themean.
	AnanalysisofBOG statusneedsto beupdated.For 2010-2012,NonBoardofGovernors(BOG)FeeWaiverAwardedFemalesarethetopachievinggroup.Usingthe80%calculation,nodisproportionateimpactwasfoundforcompletionrates(passinggrades)forstudentsreceivingBOGFeeWaivers,thoughmales (80.1%)aresignificantlylowerthanothersandhavevirtuallynomarginbeforefailing toachieve80%.Disaggregatedbyyears, malesdidfallbelowthisthresholdinonerecentyear(73.5%in2011).Thesedata areconsistentwiththePelldatainidentifyinglowerincomemalestudentsathighest
	Sect
	                                                                             Success Rates andDisproportionate ImpactbyVeteranStatus,Fall2014GenderVeteran (Self-reported)F14TotalGradesF14PassedSuccess Rate80% Index SuccessRate (Highest-Veteran-Male)Overall TotalVeteran (Self-reported)145511081774.3%95.6%FemaleYes543259.3%76.2%FemaleUnknown/Not Stated8273636777.0%99.0%Female Total8327639976.8%98.8%MaleYes16212677.8%100.0%MaleUnknown/Not Stated5950422170.9%91.2%Male Total6112434771.1%91.4%
	                                                                             Success Rates andDisproportionate ImpactbyVeteranStatus,Fall2014GenderVeteran (Self-reported)F14TotalGradesF14PassedSuccess Rate80% Index SuccessRate (Highest-Veteran-Male)Overall TotalVeteran (Self-reported)145511081774.3%95.6%FemaleYes543259.3%76.2%FemaleUnknown/Not Stated8273636777.0%99.0%Female Total8327639976.8%98.8%MaleYes16212677.8%100.0%MaleUnknown/Not Stated5950422170.9%91.2%Male Total6112434771.1%91.4%
	P
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	Link



	Male Total
	Male Total
	Male Total
	6112
	4347
	71.1%
	92.0%


	NonFoster YouthFemalesarethe top-achievinggroup,though with theadditionalyearforFall2014,thedataremainlimitedtothethreemostrecent.Usingthe80%calculation,forthemostrecent fallFosterYouthfemales(47.6%)disproportionateimpactwasfoundforcompletionrates(passinggrades)forFosterYouthfemales(61.6%).ThisvarieswithFall2012 -2013(Appendix Completion4: GenderandFosterYouth), wheredisproportionateimpactwasfoundforcompletionratesforFosterYouthmales(56%).Thissuggests furtherstudy overtime, againnoting thatimprovingreportin
	http://www.cacollegepathways.org/sites/default/files/datasheet_jan_2014_update.pdf
	http://www.cacollegepathways.org/sites/default/files/datasheet_jan_2014_update.pdf


	Reports produced by the Office of PRIE
	Source:  COM’s internaldata
	Students who did not state their gender are excluded
	Success RateCalculation = Grades of A, B, C, CR, P divided by A, B, C, CR, P, D, F, FW, NC, NP, W. Success Rateis the percentage ofstudentswho received apassing grade of A, B, C, CR or P (Pass) at the endof the semester.("Incomplete", "In Progress" and "Report Delayed" grades are excluded from the calculation.) 
	ForFall2014, ascomparedwithpreviousdata forFall2012-2013(see AppendixCompletion
	5:GenderandVeterans), VeteranMalesreplacedNonVeteranFemalesasthetop-achieving.group, thoughthedataareagain limitedtotheserecentterms andunderreportedveteran.numbers.However, usingthe80%calculation, forthe mostrecentterm,disproportionate.impactwasfoundforcompletionrates(passinggrades)forfemalestudentswhoalso.identifyasveterans (76.2%)..
	Insummary,thereareindicatorsof disproportionate impact(DI) incoursecompletion forBlack/AfricanAmericanfemales (66.1%) andmales (61.3%), andHispanic/Latinos(74.9%).Withtheexception ofHispanic/Latinas,who at82.6%areoverbutcloseto the80%thresholdfordisproportionateimpact,thisrecentdataisconsistentwith prior trends.This is alsoconsistentforAmericanIndian/Alaska Nativemales(76.1%) andforbothfemale(47.9%)andmale NativeHawaiianorPacificIslander(72.8%)students, thoughthe nforeach ofthesegroups isquitesmall.
	Indicatorsof DIwere foundforbothfemalefoster youth(61.6%)andfemaleveterans(76.2%). Therewas notanindicationofDI for those qualifying forPellGrant(thoughmalesareatthe threshold),norforstudents withdisabilities. Again, itis notablethatthereareaspectrumof studentdisabilities andfurtherresearchis plannedto identify subpopulations whomay be experiencing DI.
	Dataforveteransandfosteryoutharenotavailable onthecurrentScorecard, as these groups were incorporatedinto enhanceddatareporting subsequently. Furthermore, the collegehas identifiedthatforboththesegroups,data collectionhas not beenconsistentlycapturedoverchanges inadmissionapplicationandstudentinformationsystem. Additionally, giventhatveteranandfosteryouthstudents appear to under self-reportininitialapplication,thereis asignificantopportunityto bettercoordinatedata collection withoffices andservicesthatthest
	 Target Population(s) Current gap, year Goal*  Goal Year Example Group  -14,2014   Gapno >-6 2020   Hispanic/Latino students  74.9%males   80%orhigher proportional 2019 success rate     Black/AfricanAmericanstudents    61.3%males;66.1%females   80%orhigher proportional 2019 success rate  FosterYouth 61.6%   80%orhigher proportional 2020 success rate    *Expressedas eitherapercentage ornumber.              **Benchmarkgoals aretobedecidedby the institution.               NativeHawaiianorOther PacificIslanderF
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	GOALS, ACTIVITIES, FUNDINGAND EVALUATION: COURSECOMPLETION
	GOALB.The goalis toimprovecourse completionforthe following target populations identifiedinthecollegeresearchas experiencing a disproportionateimpact:
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s)   # ofStudentsAffected B.1   Students not attendingor under   Currentlyoutreachto 50-75/semester, growing     performingincourses    promotion andstaffingto supportadditional outreach    
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s)   # ofStudentsAffected B.1   Students not attendingor under   Currentlyoutreachto 50-75/semester, growing     performingincourses    promotion andstaffingto supportadditional outreach    
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s)   # ofStudentsAffected B.1   Students not attendingor under   Currentlyoutreachto 50-75/semester, growing     performingincourses    promotion andstaffingto supportadditional outreach    
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s)   # ofStudentsAffected B.1   Students not attendingor under   Currentlyoutreachto 50-75/semester, growing     performingincourses    promotion andstaffingto supportadditional outreach    
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s)   # ofStudentsAffected B.1   Students not attendingor under   Currentlyoutreachto 50-75/semester, growing     performingincourses    promotion andstaffingto supportadditional outreach    
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s)   # ofStudentsAffected B.1   Students not attendingor under   Currentlyoutreachto 50-75/semester, growing     performingincourses    promotion andstaffingto supportadditional outreach    
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s)   # ofStudentsAffected B.1   Students not attendingor under   Currentlyoutreachto 50-75/semester, growing     performingincourses    promotion andstaffingto supportadditional outreach    






	ACTIVITIES:B.COURSE COMPLETIONB.1.Continueandexpandimplementation ofCOMCARE early alertprogramtoassistandretainstudents atrisk.xActivityType(s):
	X
	X
	X
	Outreach
	StudentEquity Coordination/Planning
	InstructionalSupportActivities

	X
	X
	StudentServicesorother CategoricalProgram
	Curriculum/CourseDevelopmentorAdaptation
	X
	DirectStudentSupport

	TR
	ResearchandEvaluation
	ProfessionalDevelopment


	xActivity ImplementationPlan
	Incoordination withSSSP outreachto atriskpopulations, including those onacademic probationor dismissal status, thoseundecidedinmajor, .andstudents inbasicskills, the districthas launched“COMCARE”, anearlyalertandintervention program whichprovides resources forstaffand.faculty toaddress and/or referstudents whomay be exhibiting behaviorsthataren’tconducive to studentsuccess. The online reportingtool.providesa structureforcoordinatedidentificationandresponsefor struggling students,andempowers morestaffto inte
	1.
	1.
	1.
	Faculty andstaffare encouragedto addressconcerns directly, as appropriate to positively impactthe student’s success. They may documenttheiractivity andenlistconsultationifdesired. Ifadditionalinterventionisneeded, they mayrequestthis throughthe online reporting toolandthe studentwillbe referredto faculty orstaffwho have thebestconnection withthe studentandtheirissue(s).

	2.
	2.
	The faculty orstaffreceiving a COMCares reportwillthendo outreach tothestudentinorder to explore issues thatmay be impacting theirsuccess andworktogetherto developanactionplanthestudentcanimplement. They willthenfollow uptoensurestudentis completingnecessary steps to address issue(s).

	3.
	3.
	The process utilizes technology(Advocate by Symplicity)so staffcansee(securely) whereanissue is inprocess andbuilds effective, timely


	communication withfaculty intothe process.The CareTeam consists ofthree teams:
	1.
	1.
	1.
	The StudentConductTeam (SCT) assesses andevaluatesthe disturbing behaviorofreferredstudents, anddetermines the necessary responsewithinthe studentStandards ofConduct.

	2.
	2.
	The Academic CareTeam (ACT) assists instructors as they identify negative behaviorrelatedtoacademic performance,e.g., absences,failingacademic performance,failuretoturninassignments andprovidesassistance andreferralforthesestudents toturnnegativeacademicperformanceinto positive academic behavior.

	3.
	3.
	The BehavioralInterventionTeam (BIT) assesses andevaluates disturbing behavior ofreferredstudents, andconnects disparate (andtherefore seeminglyinnocuous orless troubling)pieces ofinformationthatmay indicate amore serious oracuteproblem,anddesignsinterventions.


	While COMCARE is broadlyofferedasa resourceforfaculty andstaff, notablypromotedthroughflex training inservices forthe pasttwo years,particular efforthas beenmade to providedoutreachto andworkwiththe basicskills faculty tosupportstudents whoareatgreatestriskforcompletion. The majority ofstudents engaging inreferredcrisis/personalcounseling arehistorically underrepresentedminority students, AfricanAmerican, Latino/a,as wellas low incomestudents.
	ID
	ID
	ID
	PlannedStartandEndDate(s)
	Student Equity Funds
	OtherFunds**

	B.1
	B.1
	PilotFall2014, expanding to allcounselorsin2016andongoing
	N/A
	SSSP-counseling facultyandearly alertsoftware:approximately$50,000District–DirectorofStudentActivities andAdvocacy andotherstaffsupport:$15,000


	xLinktoGoalThe COMCARE program encouragesfacultytoengage students whomaybe struggling, offers consultationresources andcentralized coordinationso thatstudents whomaybe strugglinginmore thanone class or areaoftheir engagementwiththe college receive more coordinated intervention(s). Activities, whether facultyengaginginthe classroom or counselor outreach, communicate tothestudents thecollege’s effort tobe asupportive partner intheir success.
	xEvaluationTwofollowupmeetings were held with the pilotcounselingfacultyresponders andfeedbackfrom boththe facultydirectlyandindirectlyfrom students engage was incorporated intoprocess improvements, as wellas subsequenttrainingandoutreachtoadditionalfacultyandstaff.Additionalfacultybeyondthe pilotgrouphave been added in fall2015. Acounselingfacultycoordinator willbe designated inspring2016andthe remainingfacultyinEOPS, SAS andcounselingtrained toparticipate. Evaluationofthe program willbe provided in SSSP e
	B.2   Enhance coordination and expand opportunities for students to participate in learning communities. 
	   xActivityType(s): X Outreach X StudentEquity Coordination/Planning  X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor Program Adaptation    ResearchandEvaluation   ProfessionalDevelopment     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffectedB.2   Incoming students, particularly AfricanAmerican,Latino  100 -200    andlow-income,firstgeneration students   
	   xActivityType(s): X Outreach X StudentEquity Coordination/Planning  X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor Program Adaptation    ResearchandEvaluation   ProfessionalDevelopment     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffectedB.2   Incoming students, particularly AfricanAmerican,Latino  100 -200    andlow-income,firstgeneration students   
	   xActivityType(s): X Outreach X StudentEquity Coordination/Planning  X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor Program Adaptation    ResearchandEvaluation   ProfessionalDevelopment     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffectedB.2   Incoming students, particularly AfricanAmerican,Latino  100 -200    andlow-income,firstgeneration students   
	   xActivityType(s): X Outreach X StudentEquity Coordination/Planning  X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor Program Adaptation    ResearchandEvaluation   ProfessionalDevelopment     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffectedB.2   Incoming students, particularly AfricanAmerican,Latino  100 -200    andlow-income,firstgeneration students   
	   xActivityType(s): X Outreach X StudentEquity Coordination/Planning  X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor Program Adaptation    ResearchandEvaluation   ProfessionalDevelopment     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffectedB.2   Incoming students, particularly AfricanAmerican,Latino  100 -200    andlow-income,firstgeneration students   
	   xActivityType(s): X Outreach X StudentEquity Coordination/Planning  X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor Program Adaptation    ResearchandEvaluation   ProfessionalDevelopment     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffectedB.2   Incoming students, particularly AfricanAmerican,Latino  100 -200    andlow-income,firstgeneration students   
	   xActivityType(s): X Outreach X StudentEquity Coordination/Planning  X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor Program Adaptation    ResearchandEvaluation   ProfessionalDevelopment     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffectedB.2   Incoming students, particularly AfricanAmerican,Latino  100 -200    andlow-income,firstgeneration students   
	 X X 
	   InstructionalSupportActivities   DirectStudentSupport    






	x Activity Implementation Plan   Continue learning community planning and development, to enhance cohort based, collaborative teaching, student support, as well as embedded services to increase course completion and retention.  Expand opportunities for students to participate in First Year Experience and other learning communities. Incorporate accelerated coursework where possible.     Research on the effectiveness of learning communities is well established. Schlossberg’s theory of Mattering and Marginalit
	The college has had a Puente cohort for eight years. 2015-16 is the second year of First Year Experience and Summer Bridge, and first year of Umoja. There is an opportunity to engage more students through expanding these themes and adding others, such as STEM. In fall 2015, a learning community mini summit was held for current and interested faculty and others. The following themes were discussed: x SWOT (Strengths, Weaknesses, Opportunities and Threats) Analysis x What opportunities exist for collaboration
	ID
	ID
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	B.2
	B.2
	Fall2015planning,ongoingdevelopment
	N/A
	District: renovatedspacetoprovide forgatherings, programs andactivities forlargergroups ofstudentsinlearning communities ($20K)


	xLinktoGoal
	Learningcommunities providedcoordinatedsupportandconnectionforstudents, as faculty collaborateonintegration ofcurriculum andstudentsupportthatis complementaryanddesignedto enhancestudentengagement. Moreover, acceleratedEnglishcurriculumhas beenincorporatedintosomeof the existingLCs, reducing time inBasicSkills andtodegree/transferpreparedness.
	xEvaluation
	Summer Bridge andFYEhave doneannualreviews; thesehave includedstudentsurveysas wellas enrollmentandachievementmetrics. Umoja hasjustbegunbutwillsimilarly do qualitative andquantitativeassessments.As discussedatthe mini-summit,itis criticaltocode thestudentparticipants appropriately inBannerso thatfuture equity andothermetrics forparticipants canbeassessed. Formalprogram reviews willbe completedby thecurrentLCs in2017. 
	B.3Reviewcurrentcourse prerequisites,co-requisites andadvisoriesandassess studentsuccessincourseslackingprerequisitesoradvisories.xActivityType(s):
	B.3Reviewcurrentcourse prerequisites,co-requisites andadvisoriesandassess studentsuccessincourseslackingprerequisitesoradvisories.xActivityType(s):

	Table
	TR
	Outreach
	StudentEquity Coordination/Planning
	InstructionalSupportActivities

	TR
	StudentServicesorother CategoricalProgram
	X
	Curriculum/CourseDevelopmentorAdaptation
	DirectStudentSupport

	TR
	ResearchandEvaluation
	ProfessionalDevelopment


	xTargetStudent Group(s)& #ofEach Affected*:
	ID
	ID
	ID
	Target Group
	# ofStudentsAffected

	B.2
	B.2
	Allstudents, butanotable subpopulation arestudents inESLorBasicSkills English whomay be underpreparedfor coursework
	300-400


	xActivity ImplementationPlan
	Reviewcurrent course prerequisites,co-requisitesandadvisoriesandassessstudentsuccessincourseslacking prerequisitesoradvisories.Identificationandassessmentofprerequisitecoursesaswellascoursesthatshouldhavepre-requisitesforunpreparedstudents
	ID
	ID
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	B.2
	B.2
	Spring 2016 developlistby academic unitofpre/co-requisites andadvisoriesanddistribute forreviewas partof 2016-2018program review
	N/A
	District: salary andbenefits forfaculty conducting review


	xLinktoGoal
	Ensurethatrequirements oradvisories areappropriatelyplacedsothatstudents have the greatestopportunity to succeedincourseworkthey areeligible toenrollin, andthatconversely unnecessary limitationsdonotrequirestudentstofirstenrollincoursesthatreduce theirmotivationordelay theirtime to completion.
	xEvaluation
	Prepare informationby discipline andcourseaboutprerequisites,co-requisites andadvisories. Ensurethattheseareincorporatedintothreeyear cycle ofprogram revieworsooner, as applicable, suchas course changesubmissions.Trackchangesandsubsequentcompletion metricsfor courses affected. 
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	Success Indicator: ESL and Basic Skills Completion .
	C.ESLAND BASICSKILLSCOMPLETION.The ratioofthe numberof studentsby populationgroupwho complete adegree-applicable course afterhaving completedthe finalESLorbasicskills coursecomparedto the numberofthose students who complete sucha finalESLorbasicskills course.Calculateprogress rates throughbasicskills bydividing:Cohortdata isnotyetavailable forfosteryouthandveteranstudents.Furtherstudy formorerecentterms willneedtobe completed, althoughthemetrics willreflectthe moretruncatedeventhorizon(i.e., lessthansixyear
	Utilizing Scorecard data for the most recent cohorts, 2006-2009, compared to the highest achieving group by ethnicity (54.3% success rate- by Asian students), disproportionate impact was found for Basic Skills English completion rates for: x Black / African American students (27.7%) x Hispanic / Latino/a students (38.9%) x Male students, 38.7%, compared with 49.2% for Female students 
	Utilizing Scorecard data for the most recent cohorts, 2006-2009, compared to the highest achieving group by ethnicity (54.3% success rate- by Asian students), disproportionate impact was found for Basic Skills English completion rates for: x Black / African American students (27.7%) x Hispanic / Latino/a students (38.9%) x Male students, 38.7%, compared with 49.2% for Female students 
	   BasicSkillsMath
	   BasicSkillsMath
	   BasicSkillsMath
	   BasicSkillsMath
	   BasicSkillsMath
	   BasicSkillsMath
	 
	 
	 
	 
	 

	  RemedialMath
	  RemedialMath
	2006- 2009
	2006- 2009
	2006- 2009
	2006- 2009
	  

	TR
	 Combined
	 AdditionalNumber # Needed 

	TR
	 Combined
	 cohort
	  Neededto to

	  
	  
	 Cohort Size
	 successful outcome
	Cohort Rate 
	 DI2006- 2009
	 Achieve Achieve Equity Equity

	 All
	 All
	1,172 
	 331
	 28.2%
	 95.5%
	  

	 Female
	 Female
	 656
	 194
	 29.6%
	 100.0%
	  

	Male 
	Male 
	 514
	 137
	 26.6%
	 90.1%
	  

	 
	 
	 
	 
	 
	 
	  

	  AfricanAmerican
	  AfricanAmerican
	 126
	 12
	 9.5%
	 26.3%
	15 11 

	   AmericanIndian/AlaskaNative
	   AmericanIndian/AlaskaNative
	 8
	 2
	 25.0%
	  
	  

	 Asian
	 Asian
	 69
	 25
	 36.2%
	 100.0%
	  

	 Filipino
	 Filipino
	 24
	 4
	 16.7%
	 46.0%
	 3 2

	 Hispanic
	 Hispanic
	 222
	 64
	 28.8%
	 79.6%
	27  5

	  PacificIslander
	  PacificIslander
	 9
	 1
	 11.1%
	  
	  

	 White
	 White
	 616
	 194
	 31.5%
	 87.0%
	  

	  
	  
	  
	  
	  
	  
	  

	   EconomicallyDisadvantaged:No
	   EconomicallyDisadvantaged:No
	 669
	 193
	 28.8%
	 100.0%
	  

	  EconomicallyDisadvantaged:Yes 
	  EconomicallyDisadvantaged:Yes 
	 503
	 138
	 27.4%
	 95.1%
	  

	  
	  
	  
	  
	  
	  
	  

	    StudentswithDisabilities: No
	    StudentswithDisabilities: No
	 995
	 269
	 27.0%
	 77.2%
	116 27   

	   StudentswithDisabilities:  Yes
	   StudentswithDisabilities:  Yes
	 177
	 62
	 35.0%
	 100.0%





	Using the 80% Index for equity, the greatestdisproportionateimpactwas foundas follows:
	1.
	1.
	1.
	BlackorAfricanAmericanstudents,51.0%

	2.
	2.
	Hispanic/Latino students, 71.6%;

	3.
	3.
	Malestudents, 78.6%


	No disproportionateimpactwas foundby incomeorforstudents withdisabilities.
	UtilizingScorecarddataforthe mostrecentcohorts, 2006-2009, comparedtothe highestachieving groupby ethnicity(36.2% success rate-by Asianstudents), disproportionateimpactwas foundforBasicSkills Mathcompletion rates for:
	xBlack/AfricanAmericanstudents(9.5%)
	xFilipinostudents(16.7%)
	xHispanic/Latino/astudents (28.8%)
	Using the 80% Index for equity, the greatestdisproportionateimpactwas foundas follows:
	1.
	1.
	1.
	BlackorAfricanAmericanstudents,26.3%

	2.
	2.
	Filipinostudents,46.0%

	3.
	3.
	Hispanic/Latino students, 79.6%;


	No disproportionateimpactwas foundby gender,income,orforstudents withdisabilities.
	 ESL.     2006-2006-2006-  RemedialESL2006-2009  2009 2009 2009   Additional Combined Number# Needed  cohort  Neededto to Combined successfulCohort  DI2006- Achieve Achieve    CohortSize outcome Rate 2009 Equity Equity All 377 67 17.8% 83.6%   Female 226 48 21.2% 100.0%  Male  149 19 12.8% 60.2%11  4         AfricanAmerican 8 1 12.5%       AmericanIndian/AlaskaNative 1 1 100.0%     Asian 80 14 17.5% 70.0% 7 2 Filipino 8 2 25.0%     Hispanic 166 21 12.7% 50.7%14 13   PacificIslander 0 0 N/A     White 56 14 2
	 ESL.     2006-2006-2006-  RemedialESL2006-2009  2009 2009 2009   Additional Combined Number# Needed  cohort  Neededto to Combined successfulCohort  DI2006- Achieve Achieve    CohortSize outcome Rate 2009 Equity Equity All 377 67 17.8% 83.6%   Female 226 48 21.2% 100.0%  Male  149 19 12.8% 60.2%11  4         AfricanAmerican 8 1 12.5%       AmericanIndian/AlaskaNative 1 1 100.0%     Asian 80 14 17.5% 70.0% 7 2 Filipino 8 2 25.0%     Hispanic 166 21 12.7% 50.7%14 13   PacificIslander 0 0 N/A     White 56 14 2
	 ESL.     2006-2006-2006-  RemedialESL2006-2009  2009 2009 2009   Additional Combined Number# Needed  cohort  Neededto to Combined successfulCohort  DI2006- Achieve Achieve    CohortSize outcome Rate 2009 Equity Equity All 377 67 17.8% 83.6%   Female 226 48 21.2% 100.0%  Male  149 19 12.8% 60.2%11  4         AfricanAmerican 8 1 12.5%       AmericanIndian/AlaskaNative 1 1 100.0%     Asian 80 14 17.5% 70.0% 7 2 Filipino 8 2 25.0%     Hispanic 166 21 12.7% 50.7%14 13   PacificIslander 0 0 N/A     White 56 14 2
	 ESL.     2006-2006-2006-  RemedialESL2006-2009  2009 2009 2009   Additional Combined Number# Needed  cohort  Neededto to Combined successfulCohort  DI2006- Achieve Achieve    CohortSize outcome Rate 2009 Equity Equity All 377 67 17.8% 83.6%   Female 226 48 21.2% 100.0%  Male  149 19 12.8% 60.2%11  4         AfricanAmerican 8 1 12.5%       AmericanIndian/AlaskaNative 1 1 100.0%     Asian 80 14 17.5% 70.0% 7 2 Filipino 8 2 25.0%     Hispanic 166 21 12.7% 50.7%14 13   PacificIslander 0 0 N/A     White 56 14 2
	 ESL.     2006-2006-2006-  RemedialESL2006-2009  2009 2009 2009   Additional Combined Number# Needed  cohort  Neededto to Combined successfulCohort  DI2006- Achieve Achieve    CohortSize outcome Rate 2009 Equity Equity All 377 67 17.8% 83.6%   Female 226 48 21.2% 100.0%  Male  149 19 12.8% 60.2%11  4         AfricanAmerican 8 1 12.5%       AmericanIndian/AlaskaNative 1 1 100.0%     Asian 80 14 17.5% 70.0% 7 2 Filipino 8 2 25.0%     Hispanic 166 21 12.7% 50.7%14 13   PacificIslander 0 0 N/A     White 56 14 2
	 ESL.     2006-2006-2006-  RemedialESL2006-2009  2009 2009 2009   Additional Combined Number# Needed  cohort  Neededto to Combined successfulCohort  DI2006- Achieve Achieve    CohortSize outcome Rate 2009 Equity Equity All 377 67 17.8% 83.6%   Female 226 48 21.2% 100.0%  Male  149 19 12.8% 60.2%11  4         AfricanAmerican 8 1 12.5%       AmericanIndian/AlaskaNative 1 1 100.0%     Asian 80 14 17.5% 70.0% 7 2 Filipino 8 2 25.0%     Hispanic 166 21 12.7% 50.7%14 13   PacificIslander 0 0 N/A     White 56 14 2





	UtilizingScorecarddataforthe mostrecentcohorts, 2006-2009, comparedtothe highestachieving groupby ethnicity(25%success rate-by Whitestudents), disproportionate impactwas foundforESLcompletionrates for:
	xHispanic/Latino/astudents (12.7%)
	xAsianstudents (17.5%)
	xMalestudents, 12.8%(comparedto 21.2%forFemalestudents)
	Using the 80% Index for equity, the greatestdisproportionateimpactwas foundas follows:
	1.
	1.
	1.
	Hispanic/Latino students, 50.7%;

	2.
	2.
	Malestudents, 60.2%

	3.
	3.
	Asianstudents, 70.0%


	Insummary,disproportionate impactwas found as follows:
	Allthreedisciplines-BasicSkills English,BasicSkills MathandESL:xHispanic/Latino/a students 
	BasicSkills MathandBasicSkills EnglishxBlackorAfricanAmericans 
	 
	 
	 
	 
	 
	 

	  BasicSkills Math.
	  BasicSkills Math.

	 x  FilipinoStudents
	 x  FilipinoStudents

	 
	 

	 ESL
	 ESL

	 x  AsianStudents
	 x  AsianStudents





	No disproportionateimpactwas foundforlow-income students orforstudents withdisabilities. Infact,studentswithdisabilitiescompletedathigherrates inallthree disciplines. Asnotedelsewhere, furtherstudy disaggregatedby typesofdisabilities maybeinsightful, aswouldanalysis of useof learning supportssuchas individualorgrouptutoring.
	GOALS, ACTIVITIES, FUNDINGAND EVALUATION: ESLAND BASIC SKILLS COURSECOMPLETION
	GOALS, ACTIVITIES, FUNDINGAND EVALUATION: ESLAND BASIC SKILLS COURSECOMPLETION
	GOALC.The goalis toimproveESL andbasicskills completionforthe following targetpopulations identifiedinthe collegeresearchas experiencing adisproportionateimpact:
	Target Population(s)
	Target Population(s)
	Target Population(s)
	Current gap, year
	Goal*
	Goal Year

	BlackorAfricanAmericanstudents
	BlackorAfricanAmericanstudents
	2006-09cohort;51%BSE; 26.3%BSM
	Sustained80%or higherproportionalsuccess rate:14studentsBSE;11students BSM
	2019

	Hispanic/Latino/a students
	Hispanic/Latino/a students
	2006-09cohort;71.6%BSE;79.6%BSM; 50.7%ESL
	Sustained80%or higherproportionalsuccess rate: 15studentsBSE;5 studentsBSM; 13students ESL
	2019

	Malestudents
	Malestudents
	2006-09cohort;78.6%BSE;60.2%ESL
	Sustained80%or higherproportionalsuccess rate: 28studentsBSE;4 studentsESL
	2019


	*Expressedas eitherapercentage ornumber**Benchmarkgoalsareto bedecidedby the institution.
	Filipinostudentshadthesecondhighestgapinproportionality at46%for this indicatorinBasicSkills Math.  However,significantlylarger populations ofstudents areBlackorAfricanAmerican, Hispanic/Latino/a,andofcourse overlapwithMale. Additionally, since a numberof the initiatives serve multiplepopulations,the focus forgoals forthisindicatorwillbethe largerpopulationsnotedabove.
	StudentEquity andbroader, collaborativeinstitutionalplanningandinitiatives seekto supportachievementofBSI’s nearerterm goals forallBasicSkills andESL students:
	 X Outreach  StudentEquity Coordination/Planning  X   InstructionalSupportActivities     StudentServicesorother Categorical   Curriculum/CourseDevelopmentor  X  DirectStudentSupport  ProgramAdaptation     ResearchandEvaluation  ProfessionalDevelopment         xTargetStudent Group(s)& #ofEach Affected*: ID Target Group(s)  # ofStudentsAffected   C.1   Latinomiddle schoolstudents 30     
	 X Outreach  StudentEquity Coordination/Planning  X   InstructionalSupportActivities     StudentServicesorother Categorical   Curriculum/CourseDevelopmentor  X  DirectStudentSupport  ProgramAdaptation     ResearchandEvaluation  ProfessionalDevelopment         xTargetStudent Group(s)& #ofEach Affected*: ID Target Group(s)  # ofStudentsAffected   C.1   Latinomiddle schoolstudents 30     
	 X Outreach  StudentEquity Coordination/Planning  X   InstructionalSupportActivities     StudentServicesorother Categorical   Curriculum/CourseDevelopmentor  X  DirectStudentSupport  ProgramAdaptation     ResearchandEvaluation  ProfessionalDevelopment         xTargetStudent Group(s)& #ofEach Affected*: ID Target Group(s)  # ofStudentsAffected   C.1   Latinomiddle schoolstudents 30     
	 X Outreach  StudentEquity Coordination/Planning  X   InstructionalSupportActivities     StudentServicesorother Categorical   Curriculum/CourseDevelopmentor  X  DirectStudentSupport  ProgramAdaptation     ResearchandEvaluation  ProfessionalDevelopment         xTargetStudent Group(s)& #ofEach Affected*: ID Target Group(s)  # ofStudentsAffected   C.1   Latinomiddle schoolstudents 30     
	 X Outreach  StudentEquity Coordination/Planning  X   InstructionalSupportActivities     StudentServicesorother Categorical   Curriculum/CourseDevelopmentor  X  DirectStudentSupport  ProgramAdaptation     ResearchandEvaluation  ProfessionalDevelopment         xTargetStudent Group(s)& #ofEach Affected*: ID Target Group(s)  # ofStudentsAffected   C.1   Latinomiddle schoolstudents 30     
	 X Outreach  StudentEquity Coordination/Planning  X   InstructionalSupportActivities     StudentServicesorother Categorical   Curriculum/CourseDevelopmentor  X  DirectStudentSupport  ProgramAdaptation     ResearchandEvaluation  ProfessionalDevelopment         xTargetStudent Group(s)& #ofEach Affected*: ID Target Group(s)  # ofStudentsAffected   C.1   Latinomiddle schoolstudents 30     
	 X Outreach  StudentEquity Coordination/Planning  X   InstructionalSupportActivities     StudentServicesorother Categorical   Curriculum/CourseDevelopmentor  X  DirectStudentSupport  ProgramAdaptation     ResearchandEvaluation  ProfessionalDevelopment         xTargetStudent Group(s)& #ofEach Affected*: ID Target Group(s)  # ofStudentsAffected   C.1   Latinomiddle schoolstudents 30     






	Increase thepercentageof studentswho begin at 3 levels below collegelevel English, and successfullycomplete collegelevel English withinfouryears by 5%annually in 2014-2015, 2015-2016and2016-2017 over2010-2011.Increase thepercentageof studentswho begin at 3 levels below collegelevel math,and successfullycomplete collegelevel math within fouryears by 5%annually in 2014-2015, 2015-2016and2016-2017 over2010-2011.Improvethe non-credit and credit ESL programs and develop effectivesupport programs to support the e
	ACTIVITIES:C.ESLANDBASIC SKILLS COURSE COMPLETIONC.1Sponsor Algebra Academy to enhance mathpreparedness, STEMcareerinterestandcollegegoingbehaviorof firstgeneration,low income, English learnerLatinostudents inMarinCounty.xActivityType(s)
	xActivity ImplementationPlan
	This is apartnershipwiththeNorthBay LeadershipCouncil(NBLC), anemployer-ledpublicpolicyadvocacy organizationcommittedto providing leadershipinwaystomake theNorthBay sustainable, prosperous andinnovative.NBLChas identifiedimproving publiceducation as atoppriority inrecognitionthatbetter early childhoodeducation,closingthe achievementgapforLatinostudents, 
	increasedreadiness forcollege andcareers, andgreaternumbers ofstudents pursuing mathandscience majors, are fundamentalto gaining acompetitive edge as a regional economy thatis also facing serious challenges to ourability toretainandattractnew jobs.
	NBLC’s AlgebraAcademyProgramis a life-changing program fora targetedgroupof studentsessentialto thefutureofthe NorthBay.The summeracademies areground-breaking Public/Private Partnershipsto improvecollegeandcareerreadiness forrising 
	eighthgrade Englishlearners, preparing them to become productive members oftheNorthBay’sworkforce andcommunity.
	Algebra isanimportantpartof the required courses forentry intothe CSU andUCsystem, anda gatewaytoexcitingstudentsabout majoring inmath, science, engineering andtechnology. Bysupporting thisprogram, sponsorsplay a criticalroleinensuring we have theskilledworkforce needed.
	2015-16willbethe secondyear COMhas beena sponsorandsixthyearof the program. Sponsorshiphelps pay forteachers,backpacks, supplies, parent/studentorientation meetings andagraduationceremony foreachacademy. COMalsosponsorstwo daysout ofthe 2weeks ofAlgebraAcademy andhave thestudents oncampus forfour hours.The mathteacher providesabout 90 minutes ofhands onmathinstruction,andCOMlinesupcollegefacultytopresentonhow they usemathintheirdisciplines.This pastyear, JasonDunn, Fine Arts, willledanactivity onhow to calc
	ID
	ID
	ID
	PlannedStartandEndDate(s)
	Student Equity Funds
	OtherFunds**

	C.1
	C.1
	2014-2015ongoing
	$5000 cohortsponsorshipplus lunchduring site visitandmajors/careerorientation
	$5000 NorthBay LeadershipCouncilforadditionalcohort


	xLinktoGoal
	Additionalmathinstructionandpracticeinsummerbefore highschoolenhances students’ preparednesstosucceedatimmediate
	nextlevel, improvingstartto highschool,andcontribute to higher mathcompletionandplacement.Exposureto collegeanduse of
	mathby facultyfrom multipledisciplines reinforces appreciationandprovides exposureto differentmajors andcareers whilepromotingCollege of Marinandcollegeattendance ingeneral.
	xEvaluationDataarecollectedattheK-12levelonprogress andperformanceof students.Thereisanopportunity toassess progress ofstudents who specificallyattendCOM, andinthefuturetransferanddegreeattainment,as thefirstcohortwouldbe transferring attheendofthis year.
	C.2 Create Math Professional Alignment Council to align high school to college math curriculum/course content to reduce math 
	C.2 Create Math Professional Alignment Council to align high school to college math curriculum/course content to reduce math 

	placementinto collegebasicskills level.xActivityType(s):
	Table
	TR
	Outreach
	StudentEquity Coordination/Planning
	InstructionalSupportActivities

	TR
	StudentServicesorother CategoricalProgram
	X
	Curriculum/CourseDevelopmentorAdaptation
	DirectStudentSupport

	TR
	ResearchandEvaluation
	X
	ProfessionalDevelopment


	xTargetStudent Group(s)& #ofEach Affected*:
	ID
	ID
	ID
	Target Group
	# ofStudentsAffected

	C.2
	C.2
	Marincounty highschoolstudents
	Approximately 4000 peryear


	xActivity ImplementationPlan
	AppendixBasic2:MathProfessionalAlignmentCounciloutlines thenature of the problemintransition ofstudentsfrom highschoolto college. COM’s BSI groupfurthernotesthatinbasicskills math,students placedthree levelsbelow transferhave a 2-3% completionrate ofa transferlevelmathclass ina two-yearperiod. Getting students intocollege morepreparedtodocollege levelmatheliminates thecurrentchallengeof students notprogressing from basicskills. Collegeof Marin,MarinCounty Office ofEducationandMarinCommunity Foundationarecol
	ID
	ID
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	C.2
	C.2
	Fall2015–Spring 2018
	N/A
	MarinCommunity Foundation -$15K


	xLinktoGoalImprovedalignmentwillenhance themathpreparation forhighschoolstudents to achieve amoreseamless transition tocollege levelwork, reducingnumberofstudents enrolledinbasicskills andsemesters belowcollegelevel.
	xEvaluationThe process ofcollaborationis justunderway, sotimelineandmetricsareto bedeveloped;however, tracking highschoolperformanceandcourses completedas comparedwithinitialCOMplacement,number ofstudents andplacementinmathaboveandbelowcollegelevel, performanceandpersistence outcomes.
	                                     xActivityType(s):XOutreachStudentEquity Coordination/PlanningXInstructionalSupportActivitiesXStudentServicesorother CategoricalProgramXCurriculum/CourseDevelopmentorAdaptationXDirectStudentSupportResearchandEvaluationProfessionalDevelopment
	                                     xActivityType(s):XOutreachStudentEquity Coordination/PlanningXInstructionalSupportActivitiesXStudentServicesorother CategoricalProgramXCurriculum/CourseDevelopmentorAdaptationXDirectStudentSupportResearchandEvaluationProfessionalDevelopment
	                                     xActivityType(s):XOutreachStudentEquity Coordination/PlanningXInstructionalSupportActivitiesXStudentServicesorother CategoricalProgramXCurriculum/CourseDevelopmentorAdaptationXDirectStudentSupportResearchandEvaluationProfessionalDevelopment

	                    xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedC.2Firstgeneration,low income LatinoandAfricanAmerica students100
	                    xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedC.2Firstgeneration,low income LatinoandAfricanAmerica students100

	C.3 Continue growth of Summer Bridge program. 

	xActivity ImplementationPlanManystudents cometo COMlessthanfullypreparedto be successfulacademically.SummerBridge is one ofthe college’sstrategies inthe StudentEquity planto reducethe preparedness gap. Thisprogram, successfully implementedelsewhereandinfirsttwo years atCOM, targets incoming lowincomeandfirstgeneration, first-timecollegestudents(withhigherrepresentationamong LatinoandAfricanAmericanstudents)fordecreasedtime tocollegelevelreadinessandanimprovedtransitionexperience.The structureisparticipation
	ID
	ID
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	C.2
	C.2
	Summer 2014, ongoing
	Faculty salary andbenefits: approximately$15,000;studentambassadors -$1500;dedicatedtutors andinstructionalspecialists-$3000;supplies-$1000
	District: counseling courses funding (approximately $3300/unit)10,000 Degrees:outreach, collaborative planningandimplementation, including facilitationandenrichmentactivities;studentsnacks andothersupplies: $8,000


	xLinktoGoalInBasicskills EnglishatCOM, disproportionate impactwas found forBlack/AfricanAmericanandHispanic/Latino/a students.InBasicskills math, disproportionate impactwas foundforBlack/AfricanAmericanandHispanic/Latino/astudents.For SummerBridge 2015, 27out of47 students improvedatleastone levelineitherEnglish or math(57%); 51totalsemesters ofremediation were saved(1.1semester perstudent,$2346intuition), and83%oftheSummer 2014 cohortof24 students were enrolledinFall2015.
	xEvaluationEvaluationmetricsinclude:annualstudentpreandpostsurveys;annualorganizers’debrief; annualreport; initialandpostparticipationmathandEnglish placements, semesters andtuitionsaved; persistence/retention, GPAandfull-time enrollment, involvementwithcohortandparticipationinsubsequentlearningcommunity-FYE, Umoja or Puente, transferanddegreeattainment. 
	  ActivityType(s):  Outreach X StudentEquity Coordination/Planning  X   InstructionalSupportActivities X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor X   DirectStudentSupport
	  ActivityType(s):  Outreach X StudentEquity Coordination/Planning  X   InstructionalSupportActivities X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor X   DirectStudentSupport
	  ActivityType(s):  Outreach X StudentEquity Coordination/Planning  X   InstructionalSupportActivities X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor X   DirectStudentSupport
	  ActivityType(s):  Outreach X StudentEquity Coordination/Planning  X   InstructionalSupportActivities X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor X   DirectStudentSupport
	  ActivityType(s):  Outreach X StudentEquity Coordination/Planning  X   InstructionalSupportActivities X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor X   DirectStudentSupport
	  ActivityType(s):  Outreach X StudentEquity Coordination/Planning  X   InstructionalSupportActivities X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor X   DirectStudentSupport
	  ActivityType(s):  Outreach X StudentEquity Coordination/Planning  X   InstructionalSupportActivities X    StudentServicesorother Categorical X   Curriculum/CourseDevelopmentor X   DirectStudentSupport

	 Program Adaptation   ResearchandEvaluation  X  ProfessionalDevelopment        xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected C.4  BasicSkills students       Approximately 2000 inESL (creditandnoncredit), BasicMathandBasicEnglish  
	 Program Adaptation   ResearchandEvaluation  X  ProfessionalDevelopment        xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected C.4  BasicSkills students       Approximately 2000 inESL (creditandnoncredit), BasicMathandBasicEnglish  






	Activity Implementation Plan   x Support curriculum revisions and development that enhance student learning outcomes and efficient progress to college level, including development and refinement of accelerated courses. . x Utilize instructional specialists and dedicated tutors to support student learning in basic skills courses. . x Support credit-optional basic skills courses so low income students may progress in development via financially accessible. path. x Support continuation and expansion of structu
	                  C.4SupportBasicSkillsMasterPlanning,includingpartneringwiththoseinvolvedandBSISteeringCommitteearoundrecommended initiatives.
	                  C.4SupportBasicSkillsMasterPlanning,includingpartneringwiththoseinvolvedandBSISteeringCommitteearoundrecommended initiatives.
	                  C.4SupportBasicSkillsMasterPlanning,includingpartneringwiththoseinvolvedandBSISteeringCommitteearoundrecommended initiatives.
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	C.4
	C.4
	Spring 2016, ongoing
	CurriculumDevelopment-$18,000, plus benefitsDedicatedTutorsandInstructionalSpecialists-$1500,plus benefits
	ESL/BasicSkills: $26,300–Program andCurriculum Planning andDevelopment;$19,500 –SupplementalInstructionandTutoring


	xLinktoGoal
	Spring 2016 example initiatives to be developed:
	1.
	1.
	1.
	Collaborate withBSI onfunding forCollege101Pilotcourse development,whichwillofferincomingstudents aninterdisciplinary course withintensive writing thatexposes themtomultiple facultyandareas ofstudywhile developingandassessing theirwriting for endoftermEnglishplacement. This coursewillpreparestudents forhigherplacementandreducenumberofstudents inBasicSkills English.

	2.
	2.
	Developa modular MathEmporiumcoursethatwouldbe comparable to Elementary Algebra101andIntermediateAlgebra103, butacceleratedbasedonindividualstudentpace onmodular proficiency.Students wouldreceive instructionandtutoringinconcepts theystruggle withandcontinue.Students completing sufficientmodulestodemonstratemastery ofmaterialwouldbegivencreditforMath101, earning atleastthe equivalenttothe standardpathway.However, iftheysuccessfully complete allrequirements,they would be givenequivalentcreditfor Math101 and10

	3.
	3.
	PilotEnglishand/ormathcourses basedonmultiple measuresof highschoolgrades andplacementassessments.Identifypartnerhighschoolstopilotwithandarrange forhighschooltranscripts of students.Evaluatesuccess ofstudents utilizinghighschoolgrades as measure.


	xEvaluationReview progress towardsachievementof BSItargets andEquitygoals improvement onsuccess indicatormetrics. Approvalofnew curriculumtobe pilotedinfutureterms. BasicSkills levels/semestersandtuitionsavedfrom initialplacements.
	        C.5OfferMathJamto enhance studentsuccess on assessmentforplacement.
	        C.5OfferMathJamto enhance studentsuccess on assessmentforplacement.
	                                                   xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudents Affected         xActivityType(s):OutreachStudentEquity Coordination/PlanningXInstructionalSupportActivitiesStudentServicesorother CategoricalProgramCurriculum/CourseDevelopmentorAdaptationDirectStudentSupportResearchandEvaluationProfessionalDevelopmentC.5Students inbasicskills mathPilot: approximately 30
	                                                   xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudents Affected         xActivityType(s):OutreachStudentEquity Coordination/PlanningXInstructionalSupportActivitiesStudentServicesorother CategoricalProgramCurriculum/CourseDevelopmentorAdaptationDirectStudentSupportResearchandEvaluationProfessionalDevelopmentC.5Students inbasicskills mathPilot: approximately 30

	                     IDTimeline(s)Student Equity FundsOtherFunds**C.2Spring 2016development, addsummerandfallpilots, ongoingFaculty salary andbenefits: approximately$13,000; dedicatedtutors-$1500
	                     IDTimeline(s)Student Equity FundsOtherFunds**C.2Spring 2016development, addsummerandfallpilots, ongoingFaculty salary andbenefits: approximately$13,000; dedicatedtutors-$1500

	x Activity Implementation Plan   Develop weeklong intensive Math tutoring program to be offered three times per year, June, August and January, to assess and improve students’ Math placement. Utilize diagnostic tools in current and future assessment instruments to focus structured tutoring and practice preparation during available lab time before each semester starts.  Many students do not adequately prepare before taking assessments for placement, and may have not reviewed or practiced relevant material ov
	x Link to Goal Reduce number of students in levels of Basic Skills math and reduce overall time to completion of college level and/or transfer math.   x Evaluation Evaluation metrics include:  participation rates; annual report; initial and post participation math placements, semesters and tuition saved; persistence/retention, GPA and full-time enrollment, organizers’ debrief /annual report for BSI/Equity.  

	      C.6ProvideEnhancedCounseling Outreachto ESLstudents
	 x  ActivityType(s):X  Outreach  StudentEquity Coordination/Planning    InstructionalSupportActivities    StudentServicesorother Categorical       Curriculum/CourseDevelopmentor      DirectStudentSupport   X Program Adaptation  ResearchandEvaluation     ProfessionalDevelopment          xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected C.6     NoncreditandCreditESLstudents 150-200 
	 x  ActivityType(s):X  Outreach  StudentEquity Coordination/Planning    InstructionalSupportActivities    StudentServicesorother Categorical       Curriculum/CourseDevelopmentor      DirectStudentSupport   X Program Adaptation  ResearchandEvaluation     ProfessionalDevelopment          xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected C.6     NoncreditandCreditESLstudents 150-200 
	 x  ActivityType(s):X  Outreach  StudentEquity Coordination/Planning    InstructionalSupportActivities    StudentServicesorother Categorical       Curriculum/CourseDevelopmentor      DirectStudentSupport   X Program Adaptation  ResearchandEvaluation     ProfessionalDevelopment          xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected C.6     NoncreditandCreditESLstudents 150-200 
	 x  ActivityType(s):X  Outreach  StudentEquity Coordination/Planning    InstructionalSupportActivities    StudentServicesorother Categorical       Curriculum/CourseDevelopmentor      DirectStudentSupport   X Program Adaptation  ResearchandEvaluation     ProfessionalDevelopment          xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected C.6     NoncreditandCreditESLstudents 150-200 
	 x  ActivityType(s):X  Outreach  StudentEquity Coordination/Planning    InstructionalSupportActivities    StudentServicesorother Categorical       Curriculum/CourseDevelopmentor      DirectStudentSupport   X Program Adaptation  ResearchandEvaluation     ProfessionalDevelopment          xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected C.6     NoncreditandCreditESLstudents 150-200 
	 x  ActivityType(s):X  Outreach  StudentEquity Coordination/Planning    InstructionalSupportActivities    StudentServicesorother Categorical       Curriculum/CourseDevelopmentor      DirectStudentSupport   X Program Adaptation  ResearchandEvaluation     ProfessionalDevelopment          xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected C.6     NoncreditandCreditESLstudents 150-200 
	 x  ActivityType(s):X  Outreach  StudentEquity Coordination/Planning    InstructionalSupportActivities    StudentServicesorother Categorical       Curriculum/CourseDevelopmentor      DirectStudentSupport   X Program Adaptation  ResearchandEvaluation     ProfessionalDevelopment          xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected C.6     NoncreditandCreditESLstudents 150-200 






	x Activity Implementation Plan   Currently, student access to counseling and advising services needs to be improved. COM is planning to do more embedded classroom counseling visits, educational planning appointments and earlier engagement via orientation events, participation in the development and staffing of the welcome center and visits to lower placement classes, in order to increase visibility.    Provide embedded academic counseling for new and continuing, noncredit students who wish to pursue a certi
	Counseling will develop an educational plan with noncredit ESL students progressing from ESL 10-80 courses (10-40 noncredit; 50-70 may be taken for credit or noncredit, and 80 for credit), as well as offering templates for CTE and academic areas of study to achieve certificates, degrees, and / or transfer degrees. Embedding counseling activities in ESL 35 and 40 in particular to develop educational plans will help facilitate students’ understanding of the choices of study available and planning for goals be
	ID
	ID
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	C.6
	C.6
	Spring 2016, increasingwithadditionalstaffhires
	Studentambassadors-$1000
	District: counseling faculty($15,000) SSSP: Counseling facultysalary andbenefits-$35,000


	xLinktoGoalDevelopingeducationalplansforstudents willprovidea roadmapforthemtocompleteacertificateas wellas opportunitytoplanforother goals,suchaseventualtransferordegreeattainment.Thiswillencouragepersistenceandispositedwillpositivelyimpactcompletionratesandprogressto collegelevelEnglish.
	xEvaluation
	Progress ofstudents towards onequity success indicators,includingcompletionandcollegelevelEnglish.


	Sect
	                                                                                                                                                                                   Career Technical EducationCareer TechnicalEducation2006-20092006-20092006-20092006-2009CombinedCohortSizeCombinedcohortsuccessful outcomeCohortRateDI2006-2009All97845146.1%95.6%Female59328648.3%100.0%Male38116443.0%89.2%AfricanAmerican361850.0%79.2%AmericanIndian/AlaskaNative5360.0%Asian764863.2%100.0%Filipino271348.2%76.2%Hispanic
	                                                                                                                                                                                   Career Technical EducationCareer TechnicalEducation2006-20092006-20092006-20092006-2009CombinedCohortSizeCombinedcohortsuccessful outcomeCohortRateDI2006-2009All97845146.1%95.6%Female59328648.3%100.0%Male38116443.0%89.2%AfricanAmerican361850.0%79.2%AmericanIndian/AlaskaNative5360.0%Asian764863.2%100.0%Filipino271348.2%76.2%Hispanic
	                                                                                                                                                                                   Career Technical EducationCareer TechnicalEducation2006-20092006-20092006-20092006-2009CombinedCohortSizeCombinedcohortsuccessful outcomeCohortRateDI2006-2009All97845146.1%95.6%Female59328648.3%100.0%Male38116443.0%89.2%AfricanAmerican361850.0%79.2%AmericanIndian/AlaskaNative5360.0%Asian764863.2%100.0%Filipino271348.2%76.2%Hispanic
	                                                                                                                                                                                   Career Technical EducationCareer TechnicalEducation2006-20092006-20092006-20092006-2009CombinedCohortSizeCombinedcohortsuccessful outcomeCohortRateDI2006-2009All97845146.1%95.6%Female59328648.3%100.0%Male38116443.0%89.2%AfricanAmerican361850.0%79.2%AmericanIndian/AlaskaNative5360.0%Asian764863.2%100.0%Filipino271348.2%76.2%Hispanic

	District: MARIN. College: College of Marin 
	Success Indicator: Degree & Certificate Completion. 
	D. DEGREE AND CERTIFICATE COMPLETION.  .The ratio of the number of students by population group who receive a degree or certificate to the number of students in that group with the same informed matriculation goal as documented in the student educational plan developed with a counselor/advisor.  
	Utilizing Scorecard data for the most recent cohorts, 2006-2009, compared to the highest achieving group by ethnicity (63.2% success rate- by Asian students), disproportionate impact was found for Career Technical Education Certificate completion rates for: x Hispanic / Latino/a students (38.7%) x White students (44.5%) x Filipino students (48.2%) x Black or African American students (50.0%)  Using the 80% Index for equity, the greatest disproportionate impact was found as follows:. 



	Sect
	 DegreeCompletion  
	 DegreeCompletion  
	 DegreeCompletion  
	 DegreeCompletion  
	 DegreeCompletion  
	 DegreeCompletion  

	 DegreeCompletion 2006- Overall2006-2009 2006-2009  20092006-2009   Total  Additional Combined Number# Needed  cohort  Neededto to Combinedsuccessful  Cohort Achieve Achieve    CohortSize outcomeRate   DI2006-2009 Equity* Equity* All 1,446 765 52.9% 91.5%   Female 711 411 57.8% 100.0%  Male  727 350 48.1% 83.3%           AfricanAmerican 85 27 31.8% 51.9%17  8  AmericanIndian/Alaska Native 8 4 50.0%     Asian 129 79 61.3% 100.0%   Filipino 37 20 54.0% 88.2%   Hispanic 236 99 42.0% 68.6%48 15   PacificIslande
	 DegreeCompletion 2006- Overall2006-2009 2006-2009  20092006-2009   Total  Additional Combined Number# Needed  cohort  Neededto to Combinedsuccessful  Cohort Achieve Achieve    CohortSize outcomeRate   DI2006-2009 Equity* Equity* All 1,446 765 52.9% 91.5%   Female 711 411 57.8% 100.0%  Male  727 350 48.1% 83.3%           AfricanAmerican 85 27 31.8% 51.9%17  8  AmericanIndian/Alaska Native 8 4 50.0%     Asian 129 79 61.3% 100.0%   Filipino 37 20 54.0% 88.2%   Hispanic 236 99 42.0% 68.6%48 15   PacificIslande





	1. Hispanic/Latino students, 61.3%; 2. White students, 70.5% 3. Filipino students, 76.2% 4. Black or African American students, 79.2% 
	Utilizing Scorecard data for the most recent cohorts, 2006-2009, compared to the highest achieving group by ethnicity (61.3% success rate- by Asian students), disproportionate impact was found for Degree completion rates for two student subpopulations: x Black or African American students (31.8%). x Hispanic / Latino/a students (42.0%).  Using the 80% Index for equity, the greatest disproportionate impact was found as follows: 1. Black or African American students, 51.9% 2. Hispanic/Latino students, 68.6%; 
	Disproportionateimpactwas foundacross bothdegree andcertificatecompletion forBlacks orAfricanAmericanstudents andHispanic/Latino/a students.Additionaldisproportionate impactwas foundinCTEcompletion rates onlyforWhites andFilipinos.
	No disproportionateimpactwas foundfordegreeorcertificate completionby genderorforlow-income students or forstudentswithdisabilities. 
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.
	Target Population(s)  Current gap, year Goal*  Goal Year Example Group  -4,2014 No gap 2020   BlackorAfrican  2006-09cohort;  Sustained80%or  2019  Americanstudents79.2% Certificate;   higherproportional51.9% Degree;    success rate: 2 Certificate students; 8 Degreestudents  Hispanic/Latino/a   2006-09cohort;  Sustained80%or  2019 students61.3% Certificate;   higherproportional  68.6%Degree success rate: 13 Certificate students; 15  Degreestudents   Whitestudents    2006-09cohort;  Sustained80%or  2019  70.

















	istrict: MCCD. College: MARIN 
	GOALS, ACTIVITIES, FUNDING AND EVALUATION: DEGREE AND CERTIFICATE COMPLETION 
	GOAL D. The goal is to improve degree and certificate completion for the following target populations identified in the college research as experiencing a disproportionate impact: 
	ACTIVITIES: D. DEGREE AND CERTIFICATE COMPLETION D.1 .Outreach to students undecided in major, in Basic Skills, or on academic/progress probation or dismissal for federal aid or BOG fee waivers. x Activity Type(s): 
	 X
	 X
	 X
	 X
	 X
	 X
	 X
	 X
	 Outreach
	 
	 StudentEquity Coordination/Planning 
	 
	   InstructionalSupportActivities

	 X
	 X
	    StudentServicesorother Categorical Program
	 
	   Curriculum/CourseDevelopmentor Adaptation
	 
	   DirectStudentSupport

	 X
	 X
	  ResearchandEvaluation 
	 
	  ProfessionalDevelopment
	 
	 







	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s) D.1 Undecidedstudents   Students facing SAP  
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s) D.1 Undecidedstudents   Students facing SAP  
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s) D.1 Undecidedstudents   Students facing SAP  
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s) D.1 Undecidedstudents   Students facing SAP  
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s) D.1 Undecidedstudents   Students facing SAP  
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s) D.1 Undecidedstudents   Students facing SAP  
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s) D.1 Undecidedstudents   Students facing SAP  
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group(s) D.1 Undecidedstudents   Students facing SAP  
	   # ofStudentsAffected 250 400-1000
	   







	 ID
	 ID
	 ID
	 ID
	 ID
	 ID
	 ID
	 ID
	    PlannedStartandEndDate(s) 
	 Student Equity Funds
	  OtherFunds**







	District: MCCD College: MARIN 
	x Activity Implementation Plan   One at risk population defined for SSSP are students who are undecided in major. Helping these students identify a goal via counseling appointments, enrollment in a career counseling class and/or exploration of majors/careers through workshops or a visit to the Transfer and Career Center will assist these students in focusing their interests in a purposeful direction.   Each semester a list of undecided students will be generated and provided to counselors to telephone/email
	District:MCCDCollege:MARIN
	D.1
	D.1
	D.1
	Spring 2016, ongoing-outreachNew coursesforstudents onSAP, 
	N/A
	SSSP: KuderJourney, $900; Navigate,$137,500;additionalcounselor-

	TR
	Fall2016
	approximately $90,000salary andbenefits

	TR
	District: Counseling faculty andTransferandCareer Center

	TR
	staff; counseling course offering


	xLinktoGoalFocusing outreach andinterventionefforts tosupportstudentswithouta declaredmajororindanger of losing financialaiddue to academic underperformance orexcessive withdrawals willbe instrumentalinsupporting theirretentiontodegree attainment. 
	xEvaluationReview numberanddemographics of students on SAPforfederalaidorBOGFee Waiverseachsemester,numberofstudents participating ininterventions andtrendsover timeannually, including those thatcontinueto financialaiddismissal/waiver loss, are reinstated, or successfully avoiddismissal.Tracknumberofappeals,success rate,andsubsequentacademicperformance of thosewho successfully appeal. Reportinprogramreviewforfinancialaid. 

	  TransferVelocity –  
	  TransferVelocity –  
	  TransferVelocity –  
	  TransferVelocity –  
	  TransferVelocity –  
	  TransferVelocity –  
	  TransferVelocity –  
	   DisproportionateImpact  Additional Cohort Cohort Cohort Number# Needed 

	TR
	2006-2006-2006- DI per/Yrif  to

	  
	  
	 Achieved Achieve 2009 2009 2009  EquityRate EquityTransfer  Cohort 2006- Cohort StudentStudent Rate  2009  

	Ethnicity/Race            Total425 1016 41.8% 75.0%    African-American              17 47 36.2% 64.8%  9 3   AmericanIndian/AlaskanNative 3 650.0% 89.6%    Asian                         53 95 55.8% 100.0%    Filipino                      10 23 43.5% 77.9%  4 1 Hispanic                       40153 26.1% 46.9% 28 15   PacificIslander               3 560.0% 107.5%    Unknown                       37 99 37.4% 67.0% 18  6 WhiteNon-Hispanic             262 588 44.6% 79.9% 109 22             
	Ethnicity/Race            Total425 1016 41.8% 75.0%    African-American              17 47 36.2% 64.8%  9 3   AmericanIndian/AlaskanNative 3 650.0% 89.6%    Asian                         53 95 55.8% 100.0%    Filipino                      10 23 43.5% 77.9%  4 1 Hispanic                       40153 26.1% 46.9% 28 15   PacificIslander               3 560.0% 107.5%    Unknown                       37 99 37.4% 67.0% 18  6 WhiteNon-Hispanic             262 588 44.6% 79.9% 109 22             

	 Race/EthnicityBy Gender            Total425 1016 41.8% 70.7%    Female Total211 513 41.1% 69.5%    African-American              12 28 42.9% 72.4%      AmericanIndian/AlaskanNative 2 450.0% 84.5%    Asian                         29 49 59.2% 100.0%    Filipino                       615 40.0% 67.6%     Hispanic                     21 85 24.7% 41.7%     PacificIslander               1 250.0% 84.5%    Unknown                       22 55 40.0% 67.6%    WhiteNon-Hispanic             118 275 42.9% 72.5%     MaleT
	 Race/EthnicityBy Gender            Total425 1016 41.8% 70.7%    Female Total211 513 41.1% 69.5%    African-American              12 28 42.9% 72.4%      AmericanIndian/AlaskanNative 2 450.0% 84.5%    Asian                         29 49 59.2% 100.0%    Filipino                       615 40.0% 67.6%     Hispanic                     21 85 24.7% 41.7%     PacificIslander               1 250.0% 84.5%    Unknown                       22 55 40.0% 67.6%    WhiteNon-Hispanic             118 275 42.9% 72.5%     MaleT
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	Transfer.
	Transfer.
	E.TRANSFER. Theratio ofthenumberofstudentsby populationgroupwho completeaminimumof 12unitsandhave attempteda transferlevelcourseinmathematics orEnglish,to thenumber ofstudents inthatgroupwhoactually transferafteroneormore(upto six)years.Inadditiontothe abovesuccess indicators (metrics), localcolleges have the flexibility to consideradditionalindicators suchascapturinghow many studentsarepreparedbymeetingtheCSU GE BreadthorIGETCrequirements,capturing AB540 students, completion oflow unitcertificates andother
	 African-American              
	 African-American              
	 African-American              
	 African-American              
	 African-American              
	 5
	18 
	27.8% 
	53.2% 
	  

	   AmericanIndian/AlaskanNative
	   AmericanIndian/AlaskanNative
	 1
	 2
	50.0% 
	95.8% 
	  

	 Asian                         
	 Asian                         
	24 
	46 
	52.2% 
	100.0% 
	  

	 Filipino                      
	 Filipino                      
	 4
	 8
	50.0% 
	95.8% 
	  

	 Hispanic                      
	 Hispanic                      
	19 
	68 
	27.9% 
	53.6% 
	  

	  PacificIslander              
	  PacificIslander              
	 2
	 3
	66.7% 
	127.8% 
	  

	 Unknown                       
	 Unknown                       
	15 
	44 
	34.1% 
	65.3% 
	  

	 WhiteNon-Hispanic             
	 WhiteNon-Hispanic             
	143 
	309 
	46.3% 
	88.7% 
	  

	  
	  
	  
	  
	  
	  
	  

	EOPS 
	EOPS 
	  
	  
	  
	  
	    26     
	 7

	 Total
	 Total
	425 
	1016 
	41.8% 
	95.3% 

	    EOPSandCareparticipant
	    EOPSandCareparticipant
	56 
	175 
	32.0% 
	72.9% 

	    NotanEOPS/CAREparticipant
	    NotanEOPS/CAREparticipant
	369 
	841 
	43.9% 
	100.0% 

	  
	  
	  
	  
	  
	  

	SAS 
	SAS 
	  
	  
	  
	  
	          

	 Total
	 Total
	425 
	1016 
	41.8% 
	97.8% 

	   Studentswithdisabilities
	   Studentswithdisabilities
	 51
	142 
	35.9% 
	83.9% 

	   Studentswithoutdisabilities
	   Studentswithoutdisabilities
	374 
	874 
	42.8% 
	100.0% 

	  
	  
	  
	  
	  
	  

	Financial Aid 
	Financial Aid 
	  
	  
	  
	  
	      74 
	22 

	 Total
	 Total
	425 
	1016 
	41.8% 
	86.5% 

	  NoAid Received
	  NoAid Received
	270 
	558 
	48.4% 
	100.0% 

	  ReceivedAid
	  ReceivedAid
	155 
	458 
	33.8% 
	69.9% 
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	Using the Chancellor’sOffice methodology,inequities weredeterminedwhere categories of 
	studentswithinagroupachievedata rate of80%orlessofthehighestcategory inthatgroupforthe2006-2009 studentcohorts. Moststudentgroups areless likely thanAsianAmericans to transfer, asareeconomically disadvantagedstudents.However, among the groups,greatestdisproportionateimpactwas foundforthe following:
	1.
	1.
	1.
	Hispanic/Latino/astudents (26.1%), comparedto highestachievinggroup(55.8%); thisrepresentsthe largestproportionaltransfergap, at46.9%, comparedwiththe goalofhigherthan 80%ofthehighestsubpopulation.

	2.
	2.
	Black/AfricanAmericanstudents(36.2%), againcomparedto thehighestachievinggroup(55.8%), representthe nextlargesttransfergap, at64.8%comparedwiththegoalofhigherthan80%.

	3.
	3.
	Low-Incomestudents(33.8%), comparedto 48.4%forstudents not receiving financialaid, denotethe thirdlargesttransfergap. This represents69.9%proportionality,comparedwiththe goalofhigherthan80%.


	Notably, EOPSstudents were also found tohavedisproportionateimpactintransfersuccess. Thesestudents,many ofwhomarefirstgenerationcollegeattending,overlapsignificantlyatCollege ofMarinwiththe threepopulationswithhighesttransfersuccess gaps (Hispanic/Latino/as, Black/AfricanAmericans,andLow-income).
	District:MCCDCollege:MARIN
	District:MCCDCollege:MARIN
	Disproportionateimpactintransfersuccess wasalso foundforFilipino (77.9%)andWhite students(79.9%), thougha comparativelymuchsmaller gapwas foundforthesestudents.
	Since mostsubpopulationswithgreaterthan10students showeddisproportionate impactofsome amount, it is anticipatedthatthis willsimilarly be the case whenlater cohortdatabecome availablewhichincludesdisaggregationforfosteryouthandveterans.As mentionedpreviously,furtherstudy is also neededtodetermine ifdisproportionateimpactoccurs forsubpopulations ofstudents withdisabilities (presentlyassessedat83.9%proportionality ofstudentswho have notidentifieddisabilities).

	GOALS, ACTIVITIES, FUNDING AND EVALUATION: TRANSFER
	GOALS, ACTIVITIES, FUNDING AND EVALUATION: TRANSFER
	GOALE.
	The goalis toimprovetransferfor thefollowing targetpopulations identifiedinthecollege researchas experiencing adisproportionate impact:
	Target Population(s)
	Target Population(s)
	Target Population(s)
	Current gap, year
	Goal*
	Goal Year

	Hispanic/Latino /as
	Hispanic/Latino /as
	-15, Cohort2006-2009
	15students, 33.1% increase, orno gap
	2019

	Black/AfricanAmerican
	Black/AfricanAmerican
	-3, Cohort2006-2009
	3 students,15.2% increase or no gap
	2019

	Low-Income
	Low-Income
	-22, Cohort2006-2009
	22students, 10.1% increase or no gap
	2019


	*Expressedas eitherapercentage ornumber**Benchmarkgoalsareto bedecidedby the institution.
	ACTIVITIES:E.TRANSFER
	Increase Puenteprogram, whichoffers a year-long cohortlearning communitywithcounseling andEnglishcourses, coupledwithmentoring andother activities, forstudents who arelow income andfirstgenerationinorderto increase the numberofeducationallydisadvantagedstudents who go onto enrollinfour-year colleges anduniversities.
	E.1

	xActivityType(s):
	X
	X
	X
	Outreach
	StudentEquity Coordination/Planning
	X
	InstructionalSupportActivities


	District:MCCDCollege:MARIN
	District:MCCDCollege:MARIN
	X
	X
	X
	StudentServicesorother CategoricalProgram
	X
	Curriculum/CourseDevelopmentorAdaptation
	X
	DirectStudentSupport

	TR
	ResearchandEvaluation
	ProfessionalDevelopment


	xTargetStudent Group(s)& #ofEach Affected*:
	ID
	ID
	ID
	Target Group
	# ofStudentsAffected

	E.1
	E.1
	Hispanic/Latino students
	50-100

	TR
	Black/AfricanAmericanstudents
	10-20

	TR
	Low-income students 
	50-100


	xActivity ImplementationPlanThe Puente Project,a nationalaward-winningprogram, for30yearshasimprovedthe college-going rate oftensof thousands ofCalifornia'sstudents(see AppendixTransfer 1:Puente). Its missionis toincrease thenumberofeducationally disadvantagedstudentswho enrollinfour-yearcolleges anduniversities, earncollegedegrees andreturntothe community as mentors andleaders to futuregenerations.The Englishcourse willprovide reading andwriting assignments relatedto Latinoissues andauthors.The Counseling 
	Program Benefits
	xSpecialized one-on-one counseling to prepare for transfer  
	xPuentecounselingcourses helpstudents explore universities andcareerchoices 
	xReadandwrite about Latino issues inPuente Englishclasses 
	xGetsupportandadvice from a Puente mentor
	xVisitlocaluniversities andparticipateineducationalfieldtrips
	xGetsupportfrom fellowPuentestudents 
	Puenteis especiallysuccessfulinproviding students withastrong foundation incriticalthinking andexpository writing –tools thatwillbenefitthe studentinwhateverendeavor they pursue. InCollegeof Marin’sPuente classes, instructors workwithstudents oncriticalreading, writingandthinking skills.A linkedcounselingcourseeachsemester assistsstudents indevelopingpracticalstudy skills andculturalawareness to be moresuccessfulincollege. 

	District:MCCDCollege:MARIN
	District:MCCDCollege:MARIN
	Researchhasshownthatthe college’s Puente students arealso morelikely to earndegrees, be transfer-prepared, andcontinueenrollmentatCOM. By2017, Puente willbe expandedto include anadditionalcohort.
	http://www.marin.edu/Puente/index.html
	http://www.marin.edu/Puente/index.html
	http://www.marin.edu/Puente/index.html


	http://extranet.cccco.edu/Divisions/AcademicAffairs/CurriculumandInstructionUnit/PuenteProject.aspx
	http://extranet.cccco.edu/Divisions/AcademicAffairs/CurriculumandInstructionUnit/PuenteProject.aspx
	http://extranet.cccco.edu/Divisions/AcademicAffairs/CurriculumandInstructionUnit/PuenteProject.aspx


	ID
	ID
	ID
	PlannedStartandEndDate(s)
	Student Equity Funds
	OtherFunds**

	E.1
	E.1
	Ongoing program,withplannedexpansionto secondcohortin2017
	Faculty salary andbenefits: approximately $8000
	Districtfunds to supportadditionalcounseling course offerings in 2017Supplementalfundsfrom UC: $1500


	xLinktoGoalCommunity collegeswithPuente programs transfer44percentmoreLatino students to theUniversity ofCaliforniathancolleges without Puente.
	Expanding theprogram willserve additionalstudents,andwithintroductionofalternativeEnglishpathway, e.g., 120AC, anacceleratedEnglish98to120,wouldcreate opportunity formore students to progress frombasicskills tocollege levelEnglishwiththeadditionalbenefits andsupportofthelearning community.
	xEvaluationQualitative resultsareprovidedthroughstudentandmentor surveys. Quantitativeevaluationincludes semesterenrollmentandgrades, persistence, transferanddegreeattainment.Asdiscussedatthelearningcommunitymini-summit,itis criticaltocode thestudentparticipantsappropriately inBannersothatfuture equity andothermetricsforparticipants canbe assessed. Thishas not beenconsistentlydoneforPuente andotherlearning communities,andwillbecodedinspring 2016 into Banner. Formalprogram reviews willbe completedby the curr

	                                   ActivityType(s):XOutreachStudentEquity Coordination/PlanningXInstructionalSupportActivitiesXStudentServicesorother CategoricalProgramXCurriculum/CourseDevelopmentorAdaptationXDirectStudentSupportResearchandEvaluationProfessionalDevelopment
	                                   ActivityType(s):XOutreachStudentEquity Coordination/PlanningXInstructionalSupportActivitiesXStudentServicesorother CategoricalProgramXCurriculum/CourseDevelopmentorAdaptationXDirectStudentSupportResearchandEvaluationProfessionalDevelopment
	                                   ActivityType(s):XOutreachStudentEquity Coordination/PlanningXInstructionalSupportActivitiesXStudentServicesorother CategoricalProgramXCurriculum/CourseDevelopmentorAdaptationXDirectStudentSupportResearchandEvaluationProfessionalDevelopment
	P
	StyleSpan
	Link



	                              xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedE.2BlackorAfricanAmericanstudents25-50Low-income students27-54Hispanic/Latino students5-10
	                              xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedE.2BlackorAfricanAmericanstudents25-50Low-income students27-54Hispanic/Latino students5-10
	P
	StyleSpan
	Link



	District:MCCDCollege:MARIN
	ImplementUMOJAprogram, amulti-tieredprogram ofclasses,activities, andsupportservices, designedto facilitatestudentsuccess-opentoallstudents,witha particular emphasis onserving African-Americanstudents.
	E.2

	xActivity ImplementationPlanThe CollegeofMarinUmoja program ispartofastatewide community ofeducators andlearners committedtothe academicsuccess, personalgrowth, andself-actualizationofAfricanAmericanandotherstudents.2015-16istheinauguralyear ofUmoja atCOM.  TheUmojaprogram provides avariety ofsupportservices to supportstudentretention, graduation,transferto four-year institutions, andoverallacademic success. Theseincludefirstyearclasses whichstudents take togetheras alearning cohort(English 92inthefallwithC
	/
	http://umojacommunity.org/about/executive-summary-doc
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	UMOJA COMMUNITY-MissionStatementUmoja, (a Kiswahiliwordmeaning unity)is a community andcriticalresource dedicatedto enhancing the culturalandeducationalexperiences of AfricanAmericanandotherstudents.Webelieve thatwhenthe voices andhistories ofstudents are deliberately andintentionally recognized,the opportunity for self-efficacyemerges anda foundationisformedforacademic success. Umoja actively serves andpromotes studentsuccess forallstudents througha curriculumandpedagogyresponsive tothe legacyof the Africa
	OrganizingPrinciples-Our community:
	1.
	1.
	1.
	shares anamewitha core setof pedagogiesandpromisingpractices;

	2.
	2.
	supports the academic success ofallstudents

	3.
	3.
	supports the persistenceandretentionofallstudents towarddefinededucationalgoals: transfer,certificate,associate degree;

	4.
	4.
	integrates bothinstructionalandstudentservices;

	5.
	5.
	integrates directinstructionofinformation andtechnologyliteracy;

	6.
	6.
	integrates soundassessmentstrategiesanda setofcorebenchmarkmeasures;

	7.
	7.
	includesrecruitmentandregulartraining ofstudents, staffandfaculty throughseminars,conferences, andotherprofessionaldevelopment;

	8.
	8.
	facilitates thesharing ofresources:financial, curriculum, methodologies, pedagogies,materials, andcontacts;

	9.
	9.
	commits to collaboratingwithcampusesata locallevelsothatthereis integrationofthecoreUmoja communitywiththeparticularcollegemission, goals,strategic planandstudentequity efforts.


	EducationalPhilosophy
	Umoja is acommunity of educatorsandlearnerscommittedtothe academicsuccess, personalgrowthandself-actualizationofAfricanAmericanandother students.TheUmoja Community seekstoeducatethe wholestudent–body, mindandspirit. Informedby anethicofloveandits vitalpower, the UmojaCommunitywilldeliberately engage students as fullparticipantsinthe constructionofknowledge andcriticalthought. TheUmojaCommunity seeks to helpstudents experiencethemselves as valuable andworthy ofaneducation.
	The Umoja Community gains meaningthroughitsconnection to theAfricanDiaspora. AfricanandAfricanAmericanintellectual,cultural,andspiritualgiftsinformUmoja Communityvaluesandpractices. The Umoja Community seeks to 
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	nurtureknowledgeofandprideinthesetreasures.The learning experience withintheUmoja Community willprovideeachindividualthe opportunity to addtheirvoice andtheirstory to the collective voices andstoriesof the AfricanDiaspora.
	AfricanAmericanstudents areinextricablyconnectedto globalstruggles forliberationthroughout theAfricanDiaspora.Inlightof this, the Umoja Community views educationas a liberatory actdesignedtoempowerallstudents to critique, engage, andtransformdeleterious socialandinstitutionalpracticeslocally andglobally.TheUmojaCommunity willpractice andfoster civicengagementso thatallits participantsintegrate learningandservice. Likewise, theUmoja Communitywillinstillinour students theknowledge andskills necessary to enabl
	Evidenceof Success 
	Many Umoja Community programs havedemonstratedtheireffectiveness inimprovingthe retentionandsuccess of AfricanAmericanstudents.WhencomparedtoAfricanAmericanstudents whodo not participate inanUmoja community, Umojastudents:  
	xare25%morelikely toremainincommunity college;.xhave ahighergrade pointaverage; and,.xaremore likely to pass basicskills courses andbeready fortransfer-levelworkina shortertimeframe.
	ID
	ID
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	E.2
	E.2
	Proposalandinitialdesign, 2014-15LaunchFall2015Secondyear andsecondcohort,Fall2016Program Review, 2017
	Faculty salary andbenefits: $68,000StudentAdvisers: $7000Events,booksandsupplies: $9000Professionaldevelopment:$2000
	District: Umoja Consortium annualmembership-$1000; inkind:spacedevelopment forprogramming; coordinationsupport


	xLinktoGoalThe Umoja programprovides avariety of supportservices tosupportstudentretention,graduation,andtransferto four-year institutions.Itprovidesalearning community, mentoring, academic supportandfieldtripstovisitpotentialtransferinstitutions among otheractivities,andacceleratedEnglishcourseworkto advance students fromBasicSkills to collegelevelmore efficiently(seeAppendixTransfer 2: UmojaProjectProposalandRevisedBudget, formoreinformation). 
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	xEvaluationThis is the firstyear ofUmoja,andso thebenchmarkforbeginning to trackenrollmentandachievementmetrics, includingcompletion,retention,transferanddegreeattainment. Qualitative andquantitativeassessmentswillbedeveloped. As discussedatthelearning community mini-summit,itis criticalto code thestudentparticipantsappropriatelyinBannerso thatfutureequity andother metricsforparticipants canbe assessed. Formalprogram reviewswillbecompletedbythe currentLCs in2017.

	Sect
	                  E.3Continue andexpandas neededrecenttargetedoutreachto classes,marketing ofTransferfair tostudents,staffandfaculty,as wellas other efforts to promote transfer.
	  xActivityType(s):  X Outreach    StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach    StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach    StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach    StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach    StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach    StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach    StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	   
	 StudentEquity Coordination/Planning    Curriculum/CourseDevelopmentor Adaptation  ProfessionalDevelopment
	  X 
	   InstructionalSupportActivities   DirectStudentSupport 






	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected E.3    Allstudents, withtargetedoutreach   Asian–470 /106 
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected E.3    Allstudents, withtargetedoutreach   Asian–470 /106 
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected E.3    Allstudents, withtargetedoutreach   Asian–470 /106 
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected E.3    Allstudents, withtargetedoutreach   Asian–470 /106 
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected E.3    Allstudents, withtargetedoutreach   Asian–470 /106 
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected E.3    Allstudents, withtargetedoutreach   Asian–470 /106 
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected E.3    Allstudents, withtargetedoutreach   Asian–470 /106 
	  

	   to students enrolledinlearning  Hispanic– 1436 /827 
	   to students enrolledinlearning  Hispanic– 1436 /827 

	    communities,BasicSkillsandcredit       NativeAmerican–14/0
	    communities,BasicSkillsandcredit       NativeAmerican–14/0

	   English, MathandESLclasses        Black/AfricanAmerican–373 /15
	   English, MathandESLclasses        Black/AfricanAmerican–373 /15

	  Multi-Racial–  295 /3
	  Multi-Racial–  295 /3

	     White–2981/42
	     White–2981/42

	  Veterans –120
	  Veterans –120

	    FosterYouth–40
	    FosterYouth–40

	    Students withdisabilities-550
	    Students withdisabilities-550

	      Low-Income –1625federalaid; 3402BOGfeewaiver 
	      Low-Income –1625federalaid; 3402BOGfeewaiver 






	District: MCCD College: MARIN  
	x Activity Implementation Plan   Provide targeted outreach visits to COM learning communities, math and English courses and other courses to promote transfer and related events. Encourage faculty to promote the annual transfer fair to their students, bring them as a class or give assignments or extra credit which promotes participation. Encourage participation in field trips to visit popular transfer institutions and promote visits by individual transfer representatives, including scheduling appointments fo



	ID 
	ID 
	ID 
	ID 
	Timeline(s) 
	Student Equity Funds 
	Other Funds** 
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	E.3
	E.3
	E.3
	Beganin2014, ongoing andcontinuingtoexpand
	N/A
	District: staffingforTransferandCareerCenter;counselors; additionalcomputerstations inTCC

	TR
	SSSP:counselors


	xLinktoGoalPromoting transferandrelatedopportunities, particularly to learning communities andotherclasses where historically underrepresentedminorities have highenrollmentexposes students to the opportunity, resources to supporttransfer, includingthe TransferandCareer Center(TCC), andupcoming events students may participate in. 
	The TCCwas recentlyrelocatedadjacenttoCounseling andreception willbe collocatedbeginning sometimein2016, toenhancecross promotionandencouragestudents to engage intransferexplorationactivities whilewaiting fortheir counseling appointment.Counselorsareincreasing timespentdoing transfercounselinginthe space, as wellaspreparing workshops.The computers available increasedfrom 4 to10to supportworkshops, UC applicationsubmission, etc.
	xEvaluationProgram reviewis done every threeyears; annualreports arepreparedfor the CCCCO annually.The College’sInstitutionalTransferPlanandOutcomes Reporthas beendraftedandis undercurrentreview. Itincludesresults fromthe regular surveysthatthe TCCdoes ofparticipants infieldtrips,fairsandbyusers of the center.Staffalso reviewstatistics fromthe TransferVelocity reportandother resources annuallytoreportnumbers andassess trends.



	Other College-or District-wide Initiatives.Affecting Several Indicators.
	Other College-or District-wide Initiatives.Affecting Several Indicators.
	Sect
	      xIndicators/Goalsto be affectedbytheactivity: X Access X Course Completion X   ESLandBasicSkills Course Completion 
	      xIndicators/Goalsto be affectedbytheactivity: X Access X Course Completion X   ESLandBasicSkills Course Completion 
	      xIndicators/Goalsto be affectedbytheactivity: X Access X Course Completion X   ESLandBasicSkills Course Completion 
	      xIndicators/Goalsto be affectedbytheactivity: X Access X Course Completion X   ESLandBasicSkills Course Completion 
	      xIndicators/Goalsto be affectedbytheactivity: X Access X Course Completion X   ESLandBasicSkills Course Completion 
	      xIndicators/Goalsto be affectedbytheactivity: X Access X Course Completion X   ESLandBasicSkills Course Completion 
	 X X 
	  DegreesandCertificate Completion  Transfer 





	  xActivityType(s):   Outreach    StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  xActivityType(s):   Outreach    StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  xActivityType(s):   Outreach    StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  xActivityType(s):   Outreach    StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  xActivityType(s):   Outreach    StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  xActivityType(s):   Outreach    StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	 X  
	 StudentEquity  Coordination/Planning   Curriculum/CourseDevelopmentor Adaptation ProfessionalDevelopment 
	    
	   InstructionalSupportActivities   DirectStudentSupport 





	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.1  Creditundergraduate students  
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.1  Creditundergraduate students  
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.1  Creditundergraduate students  
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.1  Creditundergraduate students  
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.1  Creditundergraduate students  
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.1  Creditundergraduate students  
	   # ofStudentsAffected  Asian–470 
	  

	TR
	  Hispanic– 1436

	TR
	    NativeAmerican–14

	TR
	      Black/AfricanAmerican–373

	TR
	  Multi-Racial– 295

	TR
	   White–2981

	TR
	  Veterans –120

	TR
	TD
	Artifact

	    FosterYouth–40





	GOALS, ACTIVITIES, FUNDING AND EVALUATION: AFFECTING SEVERAL INDICATORS  
	ACTIVITIES: F. ACTIVITIES AFFECTING SEVERAL GOALS F.1.   Redesign master course scheduling to ensure sufficient and timely offerings, complementary planning to avoid key conflicts (e.g., math and English sequences, learning community scheduling with other courses) to support transfer and degree attainment.   
	     Students withdisabilities-550
	     Students withdisabilities-550
	     Students withdisabilities-550
	     Students withdisabilities-550
	     Students withdisabilities-550
	     Students withdisabilities-550

	      Low-Income –1625federalaid; 3402BOGfeewaiver 
	      Low-Income –1625federalaid; 3402BOGfeewaiver 





	xActivity ImplementationPlan
	Undertake in2015-16a coordinatedeffortamongallprograms, including deans, directors anddepartment chairs, underdirectionof Vice PresidentforStudentLearning andStudentServices, torevisethe mastercourse schedule, beginning withFall2016 classes, toensuresufficientandtimely offerings, complementary planningtoavoid key conflicts (e.g., mathandEnglishsequences,learningcommunity scheduling withothercourses) to increase enrollment,time todegree, efficiency totransfer,andreducestudentcostfor education. Planning began
	ID
	ID
	ID
	PlannedStartandEndDate(s)
	Student Equity Funds
	OtherFunds**

	F.1
	F.1
	FallandSpring 2015-16 to becontinuedannually,beginning withFall2016course offerings
	N/A
	Districtfunds wherebudgetneutraldecisions have notbeenmade inselection andnumberof courses andsections offered


	xLinktoGoal
	The redesigninmasterscheduling willbe more responsivetocommonstudentenrollmentpatterns andeducationalplans, as well as consider key components like IGETCpatternanddegree fulfillment, highdemandcourses, day, evening andmulti-campus enrollment, andsupportforemerginglearningcommunities.
	xEvaluation
	Examples include studentsurveysand/orfocus groups on ease of scheduling witheducationalplan, timetodegreeand/ortransfer, reducedfinancialaidconsumption perstudent, course fillandcancellationrates,andothermeasures.Datacollection willoccur eachterm onenrollmentpatterns andbe analyzedby termandyear andtrends beyond. Directstudentassessmentwillbe collectedadhoc, butanticipatedtobe atleaston anannualbasis 
	Examples include studentsurveysand/orfocus groups on ease of scheduling witheducationalplan, timetodegreeand/ortransfer, reducedfinancialaidconsumption perstudent, course fillandcancellationrates,andothermeasures.Datacollection willoccur eachterm onenrollmentpatterns andbe analyzedby termandyear andtrends beyond. Directstudentassessmentwillbe collectedadhoc, butanticipatedtobe atleaston anannualbasis 
	Increase supportforandretentionofenrolledFosterYouth.xIndicators/Goalsto be affectedbytheactivity:
	                                    xActivityType(s):XOutreachStudentEquity Coordination/PlanningXInstructionalSupportActivitiesXStudentServicesorother CategoricalProgramCurriculum/CourseDevelopmentorAdaptationXDirectStudentSupportResearchandEvaluationProfessionalDevelopment
	                                    xActivityType(s):XOutreachStudentEquity Coordination/PlanningXInstructionalSupportActivitiesXStudentServicesorother CategoricalProgramCurriculum/CourseDevelopmentorAdaptationXDirectStudentSupportResearchandEvaluationProfessionalDevelopment

	                           xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedF.2CurrentandFormerFosterYouthUpto40*
	                           xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedF.2CurrentandFormerFosterYouthUpto40*

	F.2


	X
	X
	X
	Access
	X
	DegreesandCertificate Completion

	TR
	Course Completion
	X
	Transfer

	X
	X
	ESLandBasicSkills Course Completion


	*Additionalcoordinateddatacollectionisneededandbeing plannedto betteridentify thenumber ofFosterYouthenrolledatCOM.
	xActivity ImplementationPlanThe GuardianScholarsProgram(GSP) is a collaborationbetween Sunny HillsServices,andtheCollegeofMarinforfostercareyouthwhoarecurrentlyinfostercareasnon---minordependents(NMD)ages18---20andformerfostercareyouth(ages21to25)whoareenrolledattheCollegeofMarin. The Collegeprovidesacademic support,financialandotherresourcestostudentsthroughthe EOPS office,as wellas coordinationandreferralofstudents toSunny Hillsforservices andhousing.  Additionally, thecollege providesspace for the GSPSoc
	Youtharereferredbytheirprofessors,counselor,childwelfareworkers,probationoffer,CollegeofMarinadvisor,CountyIndependentLivingSkillsProgramworkerorhighschoolcounselor. TheGSPSocialWorkerpartnerswithyouthtoachieve
	Youtharereferredbytheirprofessors,counselor,childwelfareworkers,probationoffer,CollegeofMarinadvisor,CountyIndependentLivingSkillsProgramworkerorhighschoolcounselor. TheGSPSocialWorkerpartnerswithyouthtoachieve
	support ontheCollegeofMarincampus, torestoreandstrengthenconnectiontosupportivepeopleintheirlives,andtodeveloptheskillsneededtoachieveabachelor’sdegree. The GSPstaffofferintensivecasemanagementservicesincludingcomprehensiveassessmentandactionplanning,linktobenefitsandresources,individualandgroupservicesfocusingonfamilialandcommunityintegration,independentliving skills,empowermentandadvocacyskills,supportinpursuingeducationalandvocationalgoals, andstablehousingnearthecollege(forNMDs). 

	Participantswillmeetregularly withSHSGSPstafftoreceiveindividualandgroupservices. Additionalcoordination withSanFrancisco StateUniversity provides opportunity fora seamless transition to theirfoster youthservices forstudents whocomplete theirdegree and/oraretransferready.
	WitheventualimplementationofEAB’s Navigate platform,currentlyunder design, fosteryouthstudents canimmediatelyupon admissionbemessagedabout resourcesatthe college, promotionoftheGuardians program, as wellas periodicnudgesaroundenrollmentpriority,progress, Chafeegrantsandor otheropportunities.
	ID
	ID
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	F.2
	F.2
	2014-15
	NA
	SunnyHills Services –housing, counseling andotherresourcesinexcess of$100,000District–inkind; CoordinationbyDirectorof EOPSandspace inEOPSformeetings withstudentsEOPS–Books grantsandotherresourcesfor qualifying students: $5000


	xLinktoGoal
	The intendedimpactistoincreasecollegeretention,decreasehomelessnessorhousinginstability,increasecommunityintegration,andincreasetransferratesto4--yearcollegesofcurrentandformerfostercareyouth.Servicesaredesignedtoaidparticipants,atacriticallifepoint,toaccesstheirinternalstrengthsandresources,totransitionintoahealthy,successfuladultlife. GSPstaffengageclients usingatrauma---informed,strengths---basedyouthdevelopmentapproach.Also, withcontinuingdevelopmentofacoherentandcollaborativestrategy, to create a syste
	xEvaluation
	Workwillbe done inspring 2016tointegrate thekey sources ofinformationabout thefosteryouthpopulation(FAFSA,ChafeeGrant,CCCApply, EOPS), sothatthe college’s SISandMIS dataandequity metricsarereflecting the truestaccountingofthe 
	Workwillbe done inspring 2016tointegrate thekey sources ofinformationabout thefosteryouthpopulation(FAFSA,ChafeeGrant,CCCApply, EOPS), sothatthe college’s SISandMIS dataandequity metricsarereflecting the truestaccountingofthe 
	population. Developmentofafosteryouthadvisory committeewillprovide a biannualmeetingforum withcoordinators andrepresentative stakeholders toassess progress towards meeting the educationalgoalsandsupportneedsforfosteryouth. Additionalreporting throughdevelopmentof semesterandannualacademic progressdashboardforfosteryouthstudentswillbecoordinatedbyDirectorofEOPSandEquity Coordinator. 

	ImplementCOMPASS (College ofMarinPromoting andSupporting Success)to increase the collegereadiness ofparticipatingstudentsandcontribute to their academic success inhighschoolandbeyond, predicatedonthebeliefthatcollege is aninevitability,not justa possibility.
	                                           xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedF.3HighSchoolstudents inMarinCounty, beginning with9thgrade,low income,firstgeneration, primarily LatinoandAfricanAmerican,Piloting inspring 2015with50studentsin2cohorts, anticipatedgrowthto 1000 via total10cohortsof 25students x4 years
	                                           xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedF.3HighSchoolstudents inMarinCounty, beginning with9thgrade,low income,firstgeneration, primarily LatinoandAfricanAmerican,Piloting inspring 2015with50studentsin2cohorts, anticipatedgrowthto 1000 via total10cohortsof 25students x4 years

	F.3

	xActivityType(s):
	X
	X
	X
	Outreach
	StudentEquity Coordination/Planning
	X
	InstructionalSupportActivities

	TR
	StudentServicesorother CategoricalProgram
	Curriculum/CourseDevelopmentorAdaptation
	X
	DirectStudentSupport

	TR
	ResearchandEvaluation
	ProfessionalDevelopment


	xActivity ImplementationPlanCOMPASS (College of MarinPromoting andSupporting Success)is the focalpointof the College’s agendatoeliminate educationalinequity inMarinCounty. Itis theoutcomeof twoyears ofplanning incollaboration withSan RafaelCity Schools, Terra Linda HighSchool, MarinCommunity Foundation,andothercommunity-basedpartners.Itis basedonacontractbetweenstudents,families, highschools, andCollegeof Marin, inwhichparticipants, beginning inthe9thgrade, agree to fulfillcertainresponsibilities: 
	xEnrollmentinCollegeof Marin’sCounseling 115/125 classes in9thGrade 
	xParticipationinsupplementalactivities 
	xEnrollmentinspecifichighschoolcourses basedonassessments andthe creationoftailoredhighschoolandcollege
	educationalplans 
	xFinancialplanningandcollege application process 
	xEnrollmentinadditionalCOMcourses throughout the highschoolcareer
	The county data arestark:
	x31%of socioeconomically disadvantagedseniors metA-G requirements (2013 cohort).Only5% ofEnglish Language Learner seniors met A-G.Conversely, 70% ofnon-disadvantagedseniors met A-G requirements, makingthecounty total60%.
	xAcross allhighschools inMarinCounty,805seniors didnotcomplete A-G requirements and206 didnotgraduate.Themajority ofthesestudents were AfricanAmerican, Hispanic, andlow-income whitestudents.76%ofMarinCounty graduates wentonto college, eventhoughonly60%were preparedto do so.
	x59%of socioeconomically disadvantagedseniors enrolledinhighereducationand47%ofELLseniors enrolled,comparedto82%non-disadvantaged. (MarinPromise InternalReport Card4/23/15)xSignificantlyfewer AfricanAmericanandHispanichighschoolgraduates have completedA-Grequirements thantheirnon-economically disadvantagedwhite counterparts.LackofA-Gmeans community collegeis the access pointforhigher
	education. This correlates withCOM’s higherpercentageofAfricanAmericanandHispanicenrollmentthanthesegroups’presenceinthe county’soverallpopulation:
	oThe percentageof AfricanAmericanenrollmentatCOM(7%) is two andahalftimeshigherthanthe percentage ofAfricanAmericansinthe county’spopulation (2.8%).The percentage ofHispanicenrollmentatCOM(25% creditcourses only/30%total) is nearly doublethe percentageofHispanics inthe county’spopulation of14.6%. (State ofCalifornia, DepartmentofFinance, Race/EthnicPopulationwithAge andSex Detail, 2000–2010. Sacramento,California, September 2012/College ofMarininternalrecords as offirstcensus day, 2013,2014)
	The 2015-16 academic year marks thepilotofthe COMPASSprojectinbothTerraLinda andSanMarinhighschools.Itsobjectives 
	are:xIncrease highschoolstudents’ preparationforcollege xProvidevalue-addedacademic andnon-academic supports xProvideincentivesforcompleting matriculationsteps prior to graduation forthose whoplanto continue/finishtheirgeneral
	education requirements atCollegeofMarinxProvideincentivefor COMPASScompletionwiththepromise ofcompletedcollegecreditbeforehighschoolgraduation,
	internships, scholarships, andsomeform ofworkstudy upongraduationtiedto careergoals .xIncrease enrollment, retentionandsuccess rates ofhighschoolstudentsinCollegeof Marincourse offerings xProvidefamilies witha real-time solutionformanaging collegecosts.
	ContinuedevelopmentofCOMPASS, includingfunding,staffingandimplementationofinitiatives,particularlyatK-12schoolswith
	lowertraditionalcollegeattendingstudentdemographics,promotingincreasedCollegeReadiness, ConcurrentEnrollmentamonghighschoolstudents, Front-LoadedEducational&CareerPlanning, andimprovedFinancialPlanningleadingtomoreinformedcollegedecisionmakingbyK-12studentsandtheirfamilies.In additionto providing this information to the families, COMPASS provides anopportunity to promote educationalopportunities, including noncredit and credit ESL, tothe parents of the high school students. 
	http://www.marin.edu/compass/
	http://www.marin.edu/compass/
	http://www.marin.edu/compass/


	ID
	ID
	ID
	Timeline(s)
	Student Equity Funds
	OtherFunds**

	F.3
	F.3
	Fall2013to Spring 2018,evaluate forfurtherexpansion
	$78,000, COMPASS Coordinator, StudentAmbassadors, Supplies*
	District:Counseling andCoordinationstafftime:$15,000, tuitionwaiver forconcurrenthighschoolenrollmentandfirstyear afterhighschool,TBD*Foundationalsupportisbeing soughtfortheCOMPASSCoordinatorpositionandcounseling classes inthe highschools


	xLinktoGoalAs a resultof this program, students willgraduate closer to college-ready-reducingneedforbasicskills enrollment, have adeepunderstanding ofandpractice withthe expectations ofasuccessfulcollege student,easilyhave more than20 unitsof transferrable college credit, andbeawardedfreeattendance for the firstyear shouldthey matriculatetoCOM.
	Additionally, families arethoroughlyengagedvia planning supportinthe college selectionprocess,andreceive adeepenedunderstanding ofthefinancialaidprocess, in-depthunderstandingofandexposuretocollegeexpectationsandopportunities, anda strongconnectionto college, including motivatedfaculty andresources,enhancing supportforthestudents.
	xEvaluationDatawillbecollectedonparticipationandperformance incounselingcourses, as wellasprogress to andconcurrenthighschoolandpost-graduationenrollmentatCOMorotherinstitution ofhighereducation. Othermeasureswillinclude placementoutcomes formathandEnglish andifatCOM, timetodegreeand/ortransfer. Qualitative measures willinclude participantsurveys,partnerfeedbackandgrantreporting,iffunded.Datawillbe collectedeachsemesterandannually.
	                                    F.4ImplementEAB’s Navigate platformtoenhanceonboardingandretentionofstudents.xIndicators/Goalsto be affectedbytheactivity:AccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion
	                                    F.4ImplementEAB’s Navigate platformtoenhanceonboardingandretentionofstudents.xIndicators/Goalsto be affectedbytheactivity:AccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion
	                                    F.4ImplementEAB’s Navigate platformtoenhanceonboardingandretentionofstudents.xIndicators/Goalsto be affectedbytheactivity:AccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion


	  xActivityType(s):  X Outreach X   StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach X   StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach X   StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach X   StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach X   StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	  xActivityType(s):  X Outreach X   StudentServicesorother   CategoricalProgram    ResearchandEvaluation
	 X  
	 StudentEquity  Coordination/Planning   Curriculum/CourseDevelopmentor Adaptation ProfessionalDevelopment 
	    
	   InstructionalSupportActivities   DirectStudentSupport 





	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.4     Creditandnoncreditundergraduatestudents  
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.4     Creditandnoncreditundergraduatestudents  
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.4     Creditandnoncreditundergraduatestudents  
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.4     Creditandnoncreditundergraduatestudents  
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.4     Creditandnoncreditundergraduatestudents  
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target GroupF.4     Creditandnoncreditundergraduatestudents  
	   # ofStudentsAffected   Asian–470 /106 
	  

	TR
	  Hispanic–  1436 /827

	TR
	      NativeAmerican–14/0

	TR
	       Black/AfricanAmerican–373 /15

	TR
	  Multi-Racial–  295 /3

	TR
	     White–2981/42

	TR
	  Veterans –120

	TR
	    FosterYouth–40

	TR
	    Students withdisabilities-550

	TR
	TD
	Artifact

	      Low-Income –1625federalaid; 3402BOGfeewaiver 





	xActivity ImplementationPlan InMarch2015,the college formally beganworking withthe EducationalAdvisory Board(EAB) tointroducetheStudentSuccess Collaborative(SSC) Navigate, a student-facing platform thatinteractively explores eachstudent’s interests /goals,provides
	xActivity ImplementationPlan InMarch2015,the college formally beganworking withthe EducationalAdvisory Board(EAB) tointroducetheStudentSuccess Collaborative(SSC) Navigate, a student-facing platform thatinteractively explores eachstudent’s interests /goals,provides
	interactive course scheduling, encourages andtracks theirprogress on completing priority enrollmentsteps orothercollege initiatives andprovides ongoing pieces of justintime orientation/information overthe course oftheironboarding andenrollmentlifetime.Ithas substantialinformation andprovides assistance andreferralrelatedtocareerexploration.The SSC integrates datafrom otherresources,suchas BannerandDegreeWorks, inordertosendouttailoredmessages andnudgestobroadordiscrete populations;this willbe programmedto i

	https://www.eab.com/technology
	https://www.eab.com/technology
	https://www.eab.com/technology


	ID
	ID
	ID
	PlannedStartandEndDate(s)
	Student Equity Funds
	OtherFunds**

	F.4
	F.4
	Spring 2015 initiatedpartnership;spring 2016 launchpilotwithincoming fall2016 cohort; refine andexpandthereafter
	N/A
	SSSP:annualfunding forNavigate:$137,500District: inkindforstaffandfaculty time indevelopingtoolandongoing implementation


	xLinktoGoalNavigateleveragestechnologytoenhanceoutreachtostudents,helpingthem to navigate theenrollmentprocess, earnpriorityregistration,promote timely information disseminationand/orlinks to resources, suchas tutoringavailablefor midterms or finals, scholarshipapplicationdeadlines, intextand/oremailformat,tohelpstudents stay ontrackandcreate referrals to staffandfaculty who canassiststudents.Ithelpsstaffperformoutreach,while freeingmoretime to perform the services.
	xEvaluationStaffwillbe able toaccess a varietyof metricsonefficacy ofactivitiespromotedbythe tool,as wellas assess impacton semesterandannualenrollment andcompletion by studentdemographics, retention, anduseofreferredresources.  Studentsurveysand/orfocus groupson easeofonboarding andsemesterscheduling,etc. withuse oftoolwillbeincorporatedinto spring2016pilotandcyclically thereafterwithcontinuedexpansionoftool. Impactonequity metricswillbedifficulttomeasuredirectlybutqualitative informationfromstudents andco
	                                 F.5Increase staffresources forequitydata collection,researchandanalysis tosupportequity planning.xIndicators/Goalsto be affectedbytheactivity:XAccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion
	                                 F.5Increase staffresources forequitydata collection,researchandanalysis tosupportequity planning.xIndicators/Goalsto be affectedbytheactivity:XAccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion
	                                 F.5Increase staffresources forequitydata collection,researchandanalysis tosupportequity planning.xIndicators/Goalsto be affectedbytheactivity:XAccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion


	  xActivityType(s):   Outreach     StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  xActivityType(s):   Outreach     StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  xActivityType(s):   Outreach     StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  xActivityType(s):   Outreach     StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  xActivityType(s):   Outreach     StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  xActivityType(s):   Outreach     StudentServicesorother   CategoricalProgram X   ResearchandEvaluation
	  X  X
	 StudentEquity  Coordination/Planning   Curriculum/CourseDevelopmentor Adaptation ProfessionalDevelopment 
	    
	   InstructionalSupportActivities   DirectStudentSupport 





	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.5 Equity research    
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.5 Equity research    
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.5 Equity research    
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.5 Equity research    
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.5 Equity research    
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.5 Equity research    





	xActivity ImplementationPlanAs notedabove, COM’s SEPincludesanallocationtoCOM’s office of Planning,ResearchandInstitutionalEffectiveness(PRIE)tosupportsignificantadditionallocalresearch,analyses andreporting onassessmentof disproportionateimpactforpopulations onallStudentEquityIndicators (access, course completion(retention), ESL andBasicSkills completion,transfer,anddegreeandcertificate completion), aswellas to developmechanisms for monitoring progress ofstudentpopulation(s) andcurrentinitiatives. Theaddit
	Thisposition willparticipateinresearchandanalysesthatyieldbetterunderstandingoffactorscontributingtoordetractingfromIndicatorsuccessforidentifiedgroupsandcontributetoevaluationofcurrentandpotentialinterventions. Participateinkeyactivities
	Thisposition willparticipateinresearchandanalysesthatyieldbetterunderstandingoffactorscontributingtoordetractingfromIndicatorsuccessforidentifiedgroupsandcontributetoevaluationofcurrentandpotentialinterventions. Participateinkeyactivities
	likedevelopmentofdashboardmeasuresthattrackandinformtrendsforinitiatives,e.g.,fall2015learningcommunity(LC)mini-summitwherethedeans,facultyandstaff,withhelpfromPRIE,discussedqualitativeandquantitativedatacollectiontoevaluatesuccessoftheLCsandpreparefor program review.

	PRIE has increasedcapacitytoproduce informative data, researchandanalyses to assiststudentequity planning.SeeAppendices Exec 1-3forexamples ofrecentreports,e.g., a studyof comparativefaculty andstaffrepresentationtostudentethnicdiversity, FacultyandStaffDiversityatCollege ofMarin, the BayArea10,andSantaRosaJunior College. Morerecently, PRIE co-developedforequity planning andHumanResources a survey ofCOMfaculty andstaffregarding theirself-assessedpreparedness to servea diverse studentpopulation. This is cons
	ID
	ID
	ID
	PlannedStartandEndDate(s)
	Student Equity Funds
	OtherFunds**

	F.5
	F.5
	Hiring July2015, ongoingstaffing
	Salary andBenefits, approximately $39,000
	District: inkindfor DirectorandadditionalresearchstaffinPRIE; districtfundingfor remainderof position,(approximately $80,000), whichprovides researchandanalysis forotherareas thatmay becomplementary toequity, including SSSP.


	xLinktoGoalAdditionalresearchcapacity willprovide more anddeeper analyses, resulting inbetterunderstanding ofCOM’s students andfactors thatmay ormay notpositively impactoutcomes onthe equity relatedindicators ofsuccess. This willenhance coordination,decisionmaking andalsoprovide professionaldevelopmentforthe staffandfaculty inbetterunderstanding the studentsandour self-assessedneedsfor additionaltraining to enhanceteaching andservicestosupportthe students.
	xEvaluationAdministrativeunitprogramreview(atleasteverythreeyears) feedbackfromcollegestaffregarding responsivenessandquality ofwork, reports.Feedbackfrom internalcustomers onsameforstudentequitymeasures,annuallyviasurvey ofSAScommittee andothers.
	                                    F.6Increase staffandfacultyresources tosupportequity planning,coordinationandachievementofrelatedgoals.xIndicators/Goalsto be affectedbytheactivity:XAccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion
	                                    F.6Increase staffandfacultyresources tosupportequity planning,coordinationandachievementofrelatedgoals.xIndicators/Goalsto be affectedbytheactivity:XAccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion
	                                    F.6Increase staffandfacultyresources tosupportequity planning,coordinationandachievementofrelatedgoals.xIndicators/Goalsto be affectedbytheactivity:XAccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion


	  xActivityType(s):   Outreach X    StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  xActivityType(s):   Outreach X    StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  xActivityType(s):   Outreach X    StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  xActivityType(s):   Outreach X    StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  xActivityType(s):   Outreach X    StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  xActivityType(s):   Outreach X    StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  X  X 
	 StudentEquity  Coordination/Planning   Curriculum/CourseDevelopmentor Adaptation ProfessionalDevelopment 
	    
	   InstructionalSupportActivities   DirectStudentSupport 





	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffected F.6   Equity plancoordination    
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffected F.6   Equity plancoordination    
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffected F.6   Equity plancoordination    
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffected F.6   Equity plancoordination    
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffected F.6   Equity plancoordination    
	     xTargetStudent Group(s)& #ofEach Affected*:  ID Target Group   # ofStudentsAffected F.6   Equity plancoordination    





	xActivity ImplementationPlan 
	Two foldstrategy togreatlyenhanceequityplanning. 
	1.
	1.
	1.
	Hire a faculty equity coordinatorto enhancepeer to peerengagement,outreachto academic programs, equity relatedplanningandcollaboration,tracking andsupporting initiatives, participating inregional/statewide planning coordinatedbytheAcademic Senate fortheCalifornia Community Colleges,andcollaborate onevaluating progress ongoals anddraftingplanupdates, reports, and/orpresentations.

	2.
	2.
	2.
	Hire a staffequity coordinatorto:

	a.
	a.
	a.
	Collaborate withFaculty Equity Coordinator, DeanofStudentSuccess andothers to developandimplementequityplanning.

	b.
	b.
	Provideleadershipforcampus events, activities, andstudentinvolvementusing asocialjustice frameworktopromote equity, campus community, and studentengagement.

	c.
	c.
	Provideleadership, “life-skills,” andculturalcompetency developmentopportunities forstudentclubs topromoteinclusion,equity, and access.

	d.
	d.
	Developandcoordinate community-wide diversity andsocialjustice programs, trainings,andspecialinitiativesthatareconsistentwiththeCollege’s workto addressinequity asitrelates to race, veteranstatus, immigration status,socio-economic status,andadditionalmarginalizedidentities.

	e.
	e.
	Workcloselywithcampus andcommunity partners toimplement programs aimedatenhancing communityrelationships, fostering learningandengagementaroundissues of power,privilege, andoppression.

	f.
	f.
	Serve onCollegecommittees to assess andaddressclimates ofdiversity,culture, andinclusion.

	g.
	g.
	Providesupportforspecificinitiatives,includingimplementationanddesignedgrowthof learningcommunities.




	ID
	ID
	ID
	PlannedStartandEndDate(s)
	Student Equity Funds
	OtherFunds**

	F.6
	F.6
	Hiring spring 2016ongoing staffing
	Salary andBenefits, faculty –approximately $20,000;AssistantDirector, $45,000
	District: funding forDeanofStudentSuccess andAdministrative Assistant


	xLinktoGoalAdditionalfaculty andstaffwillprovide bandwidthforenhancedcoordination,communication, outreachwithinandoutside the college inthe processes associatedwithequity planning, coordination, professionaldevelopment andensureplanning,implementationandassessmentof progress are occurring onanongoing basis.
	xEvaluationFeedbackfrom equityplanengagedconstituents onsupportandcommunication aswellasrecommendations toimproveorenhance equityplanning,viaannualsurvey.Assessmentofprogresstowardsequityrelatedgoalsonanannualbasis,conductedbyStudentAccessandSuccesscommittee,as wellasreportingthroughstrategicplanprogress updates toEPC,andothergovernancecommittees.
	Improveveteranstudentoutreach,services,supportandcoordination.xIndicators/Goalsto be affectedbytheactivity:
	                                          xActivityType(s):XOutreachStudentEquity Coordination/PlanningInstructionalSupportActivitiesXStudentServicesorother CategoricalProgramCurriculum/CourseDevelopmentorAdaptationXDirectStudentSupportResearchandEvaluationX ProfessionalDevelopment
	                                          xActivityType(s):XOutreachStudentEquity Coordination/PlanningInstructionalSupportActivitiesXStudentServicesorother CategoricalProgramCurriculum/CourseDevelopmentorAdaptationXDirectStudentSupportResearchandEvaluationX ProfessionalDevelopment

	                       xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedF.7Veteranstudents 130–200**Aligned with current initiatives and recent California Community Colleges Chancellor’s Office training for student equity coordinators, the college is also workingtoenhance data collectionand reporting for students. This is significant for veterans, who appear to be under reporting through their CCC Apply application for admission, but subsequently identify through other reporting 
	                       xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedF.7Veteranstudents 130–200**Aligned with current initiatives and recent California Community Colleges Chancellor’s Office training for student equity coordinators, the college is also workingtoenhance data collectionand reporting for students. This is significant for veterans, who appear to be under reporting through their CCC Apply application for admission, but subsequently identify through other reporting 

	F.7

	X
	X
	X
	Access
	X
	DegreesandCertificate Completion

	X
	X
	Course Completion
	X
	Transfer

	X
	X
	ESLandBasicSkills Course Completion


	xActivity ImplementationPlan
	To improveveteranstudentoutreach,services, supportandcoordination, thecollege plans to utilize equity andVAworkstudy funds to helpimplementVeteranAdvisoryCommittee’sRecommendationstosupportveteranandmilitarystudentsandtheirfamilies(seeAppendicesMultifactor1andMultifactor2).Centraltothe VAC’spreviousassessmentis creationofa positionto coordinateoutreachandservicesforveterans,includingaddressingbarrierstotheir enrollmentandretention.
	Basedonthe2014-15equityfundingplan,the college hashiredaninterim0.50FTEpositiontosupportveteranservicesanddevelop andstafftheVeteranandMilitaryStudentResource Center,settoopeninJanuary2016.Thispositionwillbeincreasedto
	1.0 FTEandwillhavethefollowingamong itsrepresentativeduties:xDevelopandcoordinatea comprehensive program of services, activities andcollaborations designedtoengageand supportveteranandmilitarystudents,includingassistingstudentsincompletingvarious stepsfor successfulmatriculation (transition), educationalgoal(s) achievementandpersonaldevelopment;xCoordinateandoverseedaily operationsof the VeteranandMilitary StudentResourceCenter; bring relevantservices to the COMveteranpopulation andCenter. Trainandprovide d
	x.Planandimplementoutreachto promote collegeenrollmentofveterans andservices offeredatVeteranandMilitary.StudentResource Center. Maintaincurrency ofinformation regardingprogram informationandservices..
	ID
	ID
	ID
	PlannedStartandEndDate(s)
	Student Equity Funds
	OtherFunds**

	F.7
	F.7
	Hiredinterim 0.50 VeteranResource SpecialistFall2015; completepermanentfulltimehire-spring 2016;openCenter-January 2016
	Salary andBenefits –approximately $73,000
	District: relocationandrenovations toveterandesignatedspace:$42,000VA:Work-study veteranstudentsto provideCenterreception: $15,000


	xLinktoGoalThe veteranstudentsubpopulationisidentifiedinbothhighereducationliteratureandSSSP andStudentEquity withspecific, uniqueneeds andatpotentialrisk. Thatisconsistentwiththe internalassessmentdoneatCOM, informedby asurvey ofstudent
	xLinktoGoalThe veteranstudentsubpopulationisidentifiedinbothhighereducationliteratureandSSSP andStudentEquity withspecific, uniqueneeds andatpotentialrisk. Thatisconsistentwiththe internalassessmentdoneatCOM, informedby asurvey ofstudent
	veterans.Showingthe commitmentrepresentedby the inauguralstaffingandopeningof the Centerandservicessubsequentlyprovidedwillhelpthecollege to moreaccurately identify, assess andaddress potentialequity issues forour veterans.

	xEvaluationAs referenced, aprevious survey was conductedofveteranstudents inspring 2014. CCSSEsurvey was doneinspring 2014as well. Inthefuture, these willbe staggeredinoff years to providefeedbackfromour studentveterans,as willannualfocus groupsandinformalresponses throughcontactinthe Center. Equity measures willprovide insightintodisproportionate impactfor success indicators.
	                               F.8Seek HispanicServing Institution(HSI)federalfunding status.xIndicators/Goalsto be affected bytheactivity:XAccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion
	                               F.8Seek HispanicServing Institution(HSI)federalfunding status.xIndicators/Goalsto be affected bytheactivity:XAccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion
	                               F.8Seek HispanicServing Institution(HSI)federalfunding status.xIndicators/Goalsto be affected bytheactivity:XAccessXDegreesandCertificate CompletionXCourse CompletionXTransferXESLandBasicSkills Course Completion


	  xActivityType(s):  X Outreach  X   StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  xActivityType(s):  X Outreach  X   StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  xActivityType(s):  X Outreach  X   StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  xActivityType(s):  X Outreach  X   StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  xActivityType(s):  X Outreach  X   StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	  xActivityType(s):  X Outreach  X   StudentServicesorother   CategoricalProgram     ResearchandEvaluation
	    StudentEquity  Coordination/Planning    Curriculum/CourseDevelopmentor Adaptation     ProfessionalDevelopment 
	 X    InstructionalSupportActivities X   DirectStudentSupport  





	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.8    Hispanic/Latino/a creditandnoncreditstudents      Hispanic–   1436/827 
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.8    Hispanic/Latino/a creditandnoncreditstudents      Hispanic–   1436/827 
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.8    Hispanic/Latino/a creditandnoncreditstudents      Hispanic–   1436/827 
	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.8    Hispanic/Latino/a creditandnoncreditstudents      Hispanic–   1436/827 
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	      xTargetStudent Group(s)& #ofEach Affected*: ID Target Group   # ofStudentsAffected F.8    Hispanic/Latino/a creditandnoncreditstudents      Hispanic–   1436/827 
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	xActivity ImplementationPlan The DepartmentofEducation  offers largegrants to institutionsdefinedasHSI whichcanbeusedformanyacademic purposes serving allethnicities atthe institution includingfaculty development, funds andadministrative management,developmentandimprovementofacademicprograms,endowmentfunds,curriculum development, scientificorlaboratoryequipmentforteaching, renovation ofinstructionalfacilities, jointuseoffacilities, academic tutoring, counselingprograms andstudentsupportservices.
	At25% orhigherHispanic/Latinoenrollmentforthe mostrecentterms, alongwithothercriteriamet,includinga largenumberof low-incomestudents,COMhasreachedthethresholdforeligibilityHSIfederalfunding.COMbeganexploringthispossibilitylastyear,andsenior representativesofthe collegemetthisfallto hearapresentationfromanexperiencedgrantee ontherequirementsandapplicationprocess.Subsequentplanningmeetings,establishmentofa steeringcommittee andother activitieswillfollow in2016, as
	At25% orhigherHispanic/Latinoenrollmentforthe mostrecentterms, alongwithothercriteriamet,includinga largenumberof low-incomestudents,COMhasreachedthethresholdforeligibilityHSIfederalfunding.COMbeganexploringthispossibilitylastyear,andsenior representativesofthe collegemetthisfallto hearapresentationfromanexperiencedgrantee ontherequirementsandapplicationprocess.Subsequentplanningmeetings,establishmentofa steeringcommittee andother activitieswillfollow in2016, as
	partofpreparingtoapply.Significantadditionaldocumentation, includingplansforimplementation, willoccurthroughthegrantwriting process.

	ID
	ID
	ID
	PlannedStartandEndDate(s)
	Student Equity Funds
	OtherFunds**

	F.8
	F.8
	Grantresearch/background2015-16;Application anticipated2016-17;Soonestinitialaward, 2017-18
	N/A
	District: salary andbenefits forgrantwriting


	xLinktoGoalHispanic/Latino/a students atCOMare thesecondlargeststudentpopulation among the creditstudents (26%)andrepresent83%oftheNoncreditESLstudentenrollmentandhavebeenidentifiedinthis reportas experiencing disproportionateimpactonmultiple equity success indicators. The majority ofthesestudents arelow incomeandfirstgeneration. These andother students willbe servedby additionalresources thatcouldbe investedintheirsuccess via this grantopportunity.
	xEvaluationThe grantitselfifawardedwillhave various reporting requirements.Inprocess forpreparingthe applicationandtracking the equity metricsforthestudents,the collegewillcontinuetomonitorenrollment,completionandtransfer/degreeattainmentforthese(andother) students, including assessing the impactofotherinitiatives ontheir success, suchas involvementinSummerBridge,Puente,etc.
	Provideprofessionaldevelopmentopportunities forstaffandfaculty thatenhance awareness, understanding,capacity andmotivation tosupportstudentpopulations identifiedinequity plan.
	                                                xActivityType(s):OutreachStudentEquity Coordination/PlanningInstructionalSupportActivitiesStudentServicesorother CategoricalProgramCurriculum/CourseDevelopmentorAdaptationDirectStudentSupportResearchandEvaluationXProfessionalDevelopment
	                                                xActivityType(s):OutreachStudentEquity Coordination/PlanningInstructionalSupportActivitiesStudentServicesorother CategoricalProgramCurriculum/CourseDevelopmentorAdaptationDirectStudentSupportResearchandEvaluationXProfessionalDevelopment

	                              xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedF.9Faculty andStaff:professionaldevelopmentthatultimately supportsallstudentsubpopulationsaddressedinequity planTBD
	                              xTargetStudent Group(s)& #ofEach Affected*:IDTarget Group# ofStudentsAffectedF.9Faculty andStaff:professionaldevelopmentthatultimately supportsallstudentsubpopulationsaddressedinequity planTBD

	         IDPlannedStartandEndDate(s)Student Equity FundsOtherFunds**
	         IDPlannedStartandEndDate(s)Student Equity FundsOtherFunds**

	F.9

	xIndicators/Goalsto be affectedbytheactivity:
	X
	X
	X
	Access
	X
	DegreesandCertificate Completion

	X
	X
	Course Completion
	X
	Transfer

	X
	X
	ESLandBasicSkills Course Completion


	xActivity ImplementationPlan Engageinprofessionaldevelopment/trainingtoincreaseawareness,implementpromisingpracticesinpedagogy,curriculumdevelopment,andstudentservices, andincreaseawareness/understandingofissuesimpactingtargetstudentpopulationsincludingtheeffectsofinequities;methodsfordetectingandresearchingthem;andeffectivepracticesforimprovingoutcomes. Engagementinbothinternalandexternalopportunitiesandsharingofpromising practicesandresearchtohaveabetterunderstandingandappreciationforstudents’developmenta
	F.9    Fall2014ongoing $5150   SSSP;DistrictTBD 
	F.9    Fall2014ongoing $5150   SSSP;DistrictTBD 
	F.9    Fall2014ongoing $5150   SSSP;DistrictTBD 
	F.9    Fall2014ongoing $5150   SSSP;DistrictTBD 
	F.9    Fall2014ongoing $5150   SSSP;DistrictTBD 
	F.9    Fall2014ongoing $5150   SSSP;DistrictTBD 





	xLinktoGoalAnSEP activity establishedlastyearandincludedinstrategic planning was to assess staffandfaculty preparedness toservea diverse studentpopulation. Basedonresponses to thatsurvey this semester,additionalopportunities arebeingfacilitatedwithinandseparate from the college. 
	xEvaluationFor internalopportunities suchasflex trainings eachsemester, surveysaresentto participants andpresenters.Forexternalopportunities, thosesupportedby equity funds areaskedtoprovide abriefreportonthe takeaways/benefitsfromtheirexperience(s). Inthe coming year,this willbe formalizedbythe StudentAccess andSuccess committee, followinga formatdevelopedby theBasicSkills Initiative steeringcommittee.


	Summary Budget.
	Summary Budget.
	See separate attachment..

	Summary Evaluation. 
	Summary Evaluation. 
	TheCollegewillcontinuetoutilizethecoremetrics determinedbythestate:access; course completion;BasicSkillsandESLcompletion, degrees,certificatesandtransfer, andsupplementthis withimprovedlocaldatacollection, researchandanalysis. Asreferencedinthisdocument,withtheresourcestoincrease equityresearch,the college’s PRIEdepartmenthasinthelastsixmonthsalreadyproducedanumberofinformative reportsandtrendanalyses.Collaborativelythecollege willcontinueto monitorprogressonkeymetricsassociatedwiththegoalsto reducedispropo
	StudentEquity(andSSSP)planningwillcontinueto beafocus oftheStudentAccess andSuccessCommittee(SAS),whichis apartofMarinCommunityCollegeDistrict’sparticipatorygovernancestructure,reportingtoandprovidingregularupdatestothePlanning,ResourceandAllocationCommittee(PRAC).SASalsoregularlyreviewsacademicandstudentserviceProgramReviews, completedataminimumofeverythreeyears,includingembeddedanalysisfromeachunitregardingqualitativeandquantitativeevidenceofstudentsuccessorbarrierstoaccessandachievement.Thisreviewinforms
	Additionally,withthecoordinatedplanningforstudentequity,basicskillsmasterplanning,studentsuccess andequityrelatedStudentLearningOutcomes(SLOs)andupdatedstrategic planning,progresstowardsachievement of equitygoalswillbeamongtheembeddedgoalsevaluatedforcompliancewithstrategicplanning, institutionaleffectivenessandaccreditation.Thiswillincorporateadditionalevaluationandfeedbackloopsintotheprocessofimplementation,including the college’s currentself-study.Atthemicrolevel, thisis asspecificas programreviews being
	SASwillincorporatestudentequityplanprogressupdates(includingdatacollection,researchandanalyses)intomonthlyagendasandtheDeanofStudentSuccess,withdirectionfromtheVicePresidentofStudentLearningandStudentServices,willcoordinategathering ofinformation, updatesandexchangeofinformationbetweenresponsiblepartiesandconstituencies.Implementationofatobe proposedexpansionofSAStoincorporate broader
	SASwillincorporatestudentequityplanprogressupdates(includingdatacollection,researchandanalyses)intomonthlyagendasandtheDeanofStudentSuccess,withdirectionfromtheVicePresidentofStudentLearningandStudentServices,willcoordinategathering ofinformation, updatesandexchangeofinformationbetweenresponsiblepartiesandconstituencies.Implementationofatobe proposedexpansionofSAStoincorporate broader
	representation willenhance thecollaborationonresearchandresultswithrepresentativesfromeachofthemajorinitiativesorcollaborating partners(e.g.,Puente,StudentAccessibilityServices,FinancialAid).Withtheadditionalstaffandfacultysupportforequitycoordinationdelineatedintheplan,capacityforregularandfurtheroutreachwithinthe collegecommunitywillenhanceawareness,engagementanddisseminateprogresson the equity plan.Annual

	meetingswillalso occurwitheachinitiative’scoordinator(s)toevaluateprogresstowardgoal(s)
	andprogramadjustments aswarranted.
	Annualreportingis alsorequiredfortheChancellor’sOfficeandthiswillprovideanotheropportunityforparticipatorygovernanceandevaluationatthedistrictlevel.
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	Student Equity Metrics .Executive Summary.'Planning, Research & Institutional Effectiveness .
	Student Equity Metrics .Executive Summary.'Planning, Research & Institutional Effectiveness .
	AspartoftheCollegeofMarin’sStudentEquityPlan,theCaliforniaCommunityCollegeChancellor’sOfficerequirestrackingofthemetricsonthefollowingpages.Seethelastpagefordefinitions.Thesemetricsweredisaggregated bygender,race/ethnicity,economicallydisadvantaged, andfosteryouth, studentswithdisabilitiesandveteranswheredataareavailable.Whilenotrequired, agewasincludedaswell.
	UsingtheChancellor’sOfficemethodology, inequitiesweredeterminedwherecategoriesofstudentswithin agroupachievedat arateof 80% orlessof thehighestcategoryinthatgroup.Forexample, byrace/ethnicity, themostsuccessfulgroup(Asians)completedat61.3%.HispanicandAfricanAmericanratesweremorethan80%lower.Therefore,theoutcomesforthosetwogroupsareinequitable.
	Onlytheinequitiesareshownonthefollowingpages, alongwiththehighestvalueoneachmetricandanestimatednumberofstudentsneededtoachieve equity.Majorresultsare:
	x In terms of Access, Whitestudents areunder-representedcomparedtotheir proportion in MarinCounty. x AfricanAmericanandHispanicstudentshavelowerratesonmost, butnotall, metrics. 
	x. TheĨĞŵĂůĞ.Foster Youth CourseCompletion (Success) rate is lower than others. 
	x. Studentswhoare “not” economicallydisadvantagedordisabledareeconomicallydisadvantagedanddisabledstudentstoachieve CTE completionand completeacollegelevelcourseafterdevelopmentalcoursecompletion. 
	lesslikelythan 

	x. Studentsage20and olderarelesslikelytoCompletethanyounger students.For CTECompletion, studentsage25andolderarelesslikelytocomplete. 
	x. Moststudentgroups areless likelythanAsianstoTransfer,as areeconomically disadvantaged students. 
	x. Studentsage40andolderarelesslikelythanyoungerstudentstocomplete a college-levelEnglishorMathcourseafterfinishingDevelopmental Englishand DevelopmentalMath. 
	x. Males areless likelythanfemales tocompleteacollegelevelEnglishcourseafter developmental coursework, includingESL. 
	Note:OnlytheCourseCompletion(Success)metricisavailableforfosteryouthand veterans.
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	Student Equity Metrics ϭϮ/1ϲ/2015 
	Sources:  Course Completion data from COM’s Data Dashboard. Access data from California Department of Finance December 2014. Transfer data from Chancellor’s Office Transfer Velocity Data in Data Mart.  Other metrics from Chancellor’s Office Student Success Scorecard Data entering cohorts – 2006-2009 combined. 
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	Student Equity Metrics. 9/1/2015 
	Source:  Metrics from Chancellor’s Office Student Success Scorecard Data entering cohorts – 2006-2009 combined. 
	Student Equity Metrics Definitions Access The percentage of each population group that is enrolled compared to that group’s representation in the adult population within the community served. Course Success Rate Calculation = Grades of A, B, C, CR, P divided by A, B, C, CR, P, D, F, FW, NC, NP, W. Success Rate is the percentage of students who received a passing grade of A, B, C, CR or P (Pass) at the end of the semester. ("Incomplete", "In Progress" and "Report Delayed" grades are excluded from the calcula
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	A Different Way.to Look atStudent Groupsand Their Success
	A Different Way.to Look atStudent Groupsand Their Success
	Executive Summary
	Executive Summary
	This research supports College of Marin’s (COM) efforts to assure equitable educationalprogress among all student groups and to improve student completionoverall. Previously, anrequired by the California Community Colleges Chancellor’s Office was conducted for the Student EquityPlan. Both the required student equity metricsand the Student Success Scorecard performance metrics disaggregate the data by student demographic groups. Whiledoing so does highlight progress and success differentials between some dem
	analysis ofdisproportionate impact

	For these reasons, this study uses cluster analysis tomake finer distinctions between student groups taking into accountdemographics but alsocollege preparation, enrollment and course takingpatterns, educational goals and short-term academic progress milestones, someof which are stronger influences on students’ success than their gender, race, age or other ascribed characteristics. Each group’s risk of failing to complete is quantified as well. Such findings offer a more nuanced means of identifying and res
	The data for this study consists of first-time degree and/or transfer-seeking students that the 
	California Community College Chancellor’s Office (CO)used in calculating its Student Success Scorecard
	metrics. It includes 2,435students who first enrolled at COM from academic year 2004-05through2008-09. Thesestudents were tracked across 6years to determine their completion. Therefore, 2008-09is the most recent cohort.However, the analyses focus on characteristics and behavior during these students’ first semester and year in relation to completionwithin6 years. With this approach, findings can be applied to support newentering student cohorts.
	This research identified eight distinct student clusters, only twoof whomwere prepared for college. As would be expected, they completed at high rates, 71% and79%. Though the majorityof students enter COM unprepared, their outcomes vary tremendously. Theseclusters’completion rates ranged from19% to74%. Demographic characteristics were among the most important variables only inthe twomost homogenous groups—the two prepared groups, which consisted of predominatelyWhiteandnot economicallydisadvantaged students
	xOne group appears to have had a modest need for developmentalEnglish and then moved ontocomplete and transfer at high rates. xOne groupconsistently enrolled part-time, made good academic progress, but appeared to bepersisting without a clearly defined goalbut completed at only45%.
	x Another group enrolled nearly full-time. Their course taking and educational goal suggested they were attempting to fulfill degree requirements, but struggled academically and left after their first semester. 28% completed. x Another group appeared to be testing the water, enrolling in a small number of units, no math or English and undecided educational goal, struggled academically, stopped out, then returned for one more semester to try again. 39% completed. x 2 clusters with similar academic progress s
	amssic
	Figure


	A Different Way.
	A Different Way.
	to Look atStudent GroupsandTheir Success
	The College of Marin (COM) is developing plans, implementing new programs and services, andmodifying policies and practices to assure equitable educational progress amongall student groups andto improve student completionoverall. Previously, an required by the California CommunityColleges Chancellor’s Office was conducted for the Student EquityPlan. Both the requiredstudent equitymetrics and the Student Success Scorecard performance metrics disaggregate the data by student demographic groups. While doingso 
	analysis of disproportionate impact

	For these reasons, this study uses cluster analysis to extend those findings beyond student demographics to take intoaccount college preparation, enrollment and course taking patterns,educational goals and short-term academic progress milestones, some of whichare stronger influences on students’ success than their gender, race, age or other ascribed characteristics. Cluster analysis permits making finer distinctions between groups of students, including differences in their degree of risk.Such findings offe
	Data Used in Analyses The data used in this study were those of first-time degree and/or transfer-seeking students that the California Community College Chancellor’s Office (CO) used in calculating its Student Success Scorecard metrics, e.g., completion, attainment of 30 units, and persistence for the first three consecutive terms. All California community colleges are expected to improve their performance on these metrics. As such, in-depth exploration of these data to unearth enrollment patterns and chara
	Data Used in Analyses The data used in this study were those of first-time degree and/or transfer-seeking students that the California Community College Chancellor’s Office (CO) used in calculating its Student Success Scorecard metrics, e.g., completion, attainment of 30 units, and persistence for the first three consecutive terms. All California community colleges are expected to improve their performance on these metrics. As such, in-depth exploration of these data to unearth enrollment patterns and chara
	students and develop early interventions and supportprograms, we focusedour analyses on the firstterm and first year of enrollment. We divided the students into 2 separate groups: those who completedtwo consecutive semesters (N=1,672); and those whostopped out or dropped out of COM after theirfirst semester (N=763). Students who stopped out/dropped out comprise 31% of the dataset.
	The set of variables used in this study arecommonly shown in the literature to influence student success, including completion/graduation. In addition, the choice of factors that could be examined was constrained by the availability and accuracy ofCOM data. Factors in the analyses include students’course success and GPA, math and English courses taken, and unit load during the first term and first year of enrollment. Patterns that exist in these data may be useful in identifying at-risk students anddevelopi

	Statistical Methods
	Statistical Methods
	In addition to descriptive statistics,this research was conducted usingcluster analysis. Cluster analysis models use a setof input variables to classify students into distinct groups, or clusters, for each variable. Students in a particular cluster are more similartoeach other than theyare to students in any other cluster. For example, all students are classified using persistence, college preparation status, English and math course taking in the first year, and other factors. But, the percentage that persi
	based onsimilar values


	Findings
	Findings
	: Students Attending the FirstTwo Consecutive Semesters
	: Students Attending the FirstTwo Consecutive Semesters
	1
	st
	ClusterAnalysis

	This analysis of students who consecutively enrolled at COM for their first two semesters yieldedfive distinct student clusters. Descriptive statistics generated for each cluster add tothe picture of eachgroup. Completion rates by cluster show each group’s level of risk of success or failure. Basic progressand risk data for each cluster are summarized below, followed by a description of characteristics that makes each cluster distinct and a brief discussion. Also, to facilitate comparisonbetween clusters, a
	Cluster #
	Cluster #
	Cluster #
	Cluster Size
	Risk of Dropping Out
	CompletionRate
	Transfer Rate
	Course SuccessRate (Year 1)
	Mean # of Units Earned at COM (3 yrs)

	1
	1
	277 (14%)
	High
	19.4%
	13.2%
	54%
	16.0

	2
	2
	359 (23%)
	Moderate
	45.1%
	23.4%
	77%
	35.4

	3
	3
	303 (19%)
	Low
	71.3%
	63.1%
	83%
	37.8

	4
	4
	397 (25%)
	Low
	74.1%
	59.5%
	77%
	49.7

	5
	5
	331 (20%)
	Moderate
	45.2%
	29.0%
	64%
	35.2


	Cluster 1—Unprepared for college; no third-term persistence
	Cluster 1—Unprepared for college; no third-term persistence
	This group is high risk for dropping out. Allof them left after their second consecutive term. Less than 1% wasprepared for college. They attempted, on average, 18.2 units in their first year but were the least likely group to succeed in their courses, failing or withdrawing late from nearly half (54%)of thosecourses. They are one of twoclusters whose GPA declined from first to secondterm. Their GPA dropwas the steepest (-.44). Ultimately, only 19% completed.
	Most students in this cluster took English and/ormath in their first year (See Table 1 below). However, while the majority (70%) enrolled in developmental English, one-third also took college-levelEnglish. Further, 41% tookdevelopmentalmath and one-quarter took college-level math. Many didnottakethese courses sequentially. Instead, they either skipped developmentalcourses, opting instead tostartat college level, or enrolled simultaneously in both levels of the same subject area.
	Table 1: College Preparation and Englishand Math Taking by Cluster
	Cluster1 (n=227)Cluster2 (n=359)Cluster3 (n=303)Cluster4 (n=397)Cluster5 (n=331)Academicpreparation% Prepared for College0.40.8100.00.30.0% Took dev. English year 169.625.10.098.989.1% Took dev. math inyear 140.518.90.06.697.9% Took college-level English year 132.23.651.580.939.2% Took college-levelmath year 124.711.150.870.210.3
	A follow-up analysis of course taking sequences(Appendix B:English andMath Course TakingSequences, Tables 1 and2) showed that 21% of thesestudents took both developmentaland college-level English simultaneously in the same term. In addition, 3% took only college-level English. Far fewer students enrolled in both levels of math, 1%. However, 18% enrolled in college math only. Thesepatterns raise questions about prerequisites and/or placement testing requirements during the 20042009academic years when these s
	-

	Genderwas somewhat important in distinguishing this cluster of students fromothers. It included a larger percentage of male students (58%).Althoughrace/ethnicity, economic disadvantage and educational goalwere not strong identifiers of members of this cluster, those data can sometimes aid interpretation, so it is offered here for that purpose. While 52% of students in this cluster are White, 19% are Hispanic and 10%African American, the second largest proportions of theselatter twogroups next to Cluster 5—w

	Cluster 5-Unprepared for college; high retention, moderate success, racially/ethnically diverse
	Cluster 5-Unprepared for college; high retention, moderate success, racially/ethnically diverse
	This cluster is shown out of chronological order because it shares some similarities with Cluster1 that are worth noting, yet its completion rate is substantially higher. This student group is at moderaterisk; 45% completed. All students in this cluster were unprepared for college. The characteristic thatmost distinguishes this group from others, though, is the fact that almost all enrolled in both developmentalEnglish and developmentalmath in their first year (See Table1 above). However, most
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	did notmove into college level, especially math, in their first year. Their course success ratewas low(60%). Their GPA declined from first to second semester (-0.18). 
	Even so, all of these students persisted. They attended COM for an average of 4.5consecutive semesters. Their mean units attempted in the first year (21.1)was the second highestof all clusters. For most of the clusters, race/ethnicity was not an important distinguishing factor.However, for this group, it is, in that this cluster is the most racially/ethnically diverse group: 45% White, 25% Hispanic, 12% African American, and5% Asian. In addition, this group has the highest proportion of economicallydisadvan
	Cluster 5 students were the secondmost likely to select an AA/AS degree as their career goal(51%), but the most likelyof those who persisted intheir first two terms to be undecided on their goal(26%). Even though this group is persisting, these students are struggling academically. Since more thanone-quarter ofthem are undecided on a career goal, advising, and perhaps interest and aptitude testing, seem to be reasonable interventions with these students.

	Cluster 1 and 5Comparison
	Cluster 1 and 5Comparison
	In someways, Cluster 1 students seem similar to those in Cluster 5. Both have high rates of English and Math taking in their first year. GPA declined for both groups, though moreso for Cluster 1, and their course success rate was low. However, Cluster 1 students dropped out. Cluster 5 students persisted. Ultimately, theycompleted atstrikingly different rates, 19% vs. 45%. What made their outcomes different?
	Cluster analysis is not designed to predict completion, but some patterns observed between these groups do raise questions that can inform discussion and subsequent research. First, the higher percentage of Cluster 5students enrolled in English and math during their first semester might be anexplanation. However, another unprepared group of students (Cluster 2, to be further discussed below) completed at anequivalent rate(45%)yet far fewer enrolled in English andmathduring their first year. 
	Second, the way these two unprepared groups enrolled in their English andmath courses is worth considering. Many of the drop-out cluster students took developmental and college level English and math courses simultaneously. Some skipped developmental altogether andenrolled at college level. However, in the follow-upanalysis of course takingsequences (Appendix BEnglish and Math CourseTaking Sequences Tables 1and 2), these patterns existed for both Cluster 1 and Cluster 5. While 21% of Cluster 1 students took
	This same reviewof math course taking showed 1% of students in both clusters takingdevelopmental andcollege math concurrently.Among the lower completing Cluster 1 group, 18% took college math only. No Cluster 5 students took college math only. This differential in college math takingis notable for further analysis, but insufficient in itself to draw any conclusions about its effect beyondsupporting the general questionof prerequisites and placement testing. 
	For English course-taking, given that this sequencing issue existed in both groups, and at similar levels, it is not likely an explanation for their differential completionrates. It could have lowered both groups’ rates though, since passing one’s courses is essential to continue in college. 
	Another notableobservation is that racial/ethnic background is a distinguishing factor of Cluster5 students, but far less so for Cluster 1. Cluster 5, with its substantially higher completion rate, is morediverse in this respect than Cluster 1. In fact, it includes a slightly higher portionof African American andHispanic students and a lower percentage of White and Asian students (See Appendix A Methodologies, Models andDescriptivesTable 1). Much of the student success literature andlead us to expect this m
	COM’s own equitymetrics
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	for Cluster 5. Further, the highest proportion of economically disadvantaged students amongthe 5clusters is in Cluster 5. This characteristic too, is often associatedwith failure to complete college. However, COM’s equitymetrics show that economically disadvantaged students are equivalently ormore likely to complete. 
	These findings raise questions about factors influencingretentionthatwere less effective or absent for Cluster 1 thanfor Cluster 5. Are Cluster 5 studentsinvolved in COM student support programs? Is there a difference in financialaid between the two groups?Might there be a learningcommunityeffect for Cluster 5 given the high percentage enrolled in both developmentalEnglish andmath? Data totest these questions were not available to include in this analysis.Giventhe high rate of persistence amongCluster 5 stu

	Cluster 2—Part-time,highretention, slow to fulfill degreerequirements
	Cluster 2—Part-time,highretention, slow to fulfill degreerequirements
	This group is at moderate risk;45% completed.enrolling in English andmath in the firstyear, attempting few units, high persistence and lack of college preparation characterize this group. Onlyone-quarter or lesstook math or English.They were the least likely group to do so. On average, thesestudents attempted15.2 units in their first year, lessthan any of the other clusters. However, theyattended COM consistently longer, 4.7 consecutive terms on average. In addition, they passed 77% of their courses and ear
	Not

	Though gender, race/ethnicity, economic disadvantage and educational goal were the leastimportant factors distinguishing this cluster fromothers, as previously stated, the characteristics may beuseful for interpretation. This group has the highest proportionof females (55%) among the 5clusters, the second highest proportion of Hispanic students (23%)and the second highest proportion ofeconomically disadvantaged (57%) students. 
	While 45% of these students completed, it is unclear whether all students in this group intended to complete. Theywere one of the least likely clusters to indicate an AA/AS degree (42%) as their educational goal and fewstated transfer or certificate as their goal. Theywere the most likely cluster toselect career development (17%). Theywere the second most likely, among the groups who enrolled inthe first two consecutive terms, to indicate undecided (21%). 
	Persistence and a clear goal usually go together. Given these students’ strong persistence, yetmoderate completion rate, and what from an institutional standpoint looks like uncertainty formanyabout what their goal is when they begin college, is there anything COMcan do that would helpmore of them completeor progress more quickly?
	Advising, and an educational plan if they do not have such a plan in place, may help. But, onaverage, these students are more than3 years older (25.3) than students inthe other groups. 57% are economically disadvantaged. Thesecharacteristics, along withenrolling in few units per semester, suggest theywere likely employed. If so, this may preclude their ability to takea higher unit load. On theother hand, it may be that they are unaware offinancial aid possibilities that could allow them totakeadditional uni

	Cluster 3-High achievement,college-prepared,transfer-oriented
	Cluster 3-High achievement,college-prepared,transfer-oriented
	Thesestudents are low risk. They are the only college-prepared group. None needed developmentalmath or English. Theywere the most likely cluster to transfer (63%) and along withCluster 4 were the most likely tocomplete (71%). This group earned the highest first-year course successrate (83%) andGPA (3.17). Race andeconomic status were more important distinguishers of this cluster than other clusters. Whitestudents comprised72% of this group (the highest proportion in the 5clusters) and 29% were economically 
	Most of these students persisted into their third term(83%). However, they attended fewer consecutive and totalterms (3.8 and 4.1, respectively) than all clusters except Cluster 1, most of whomdropped out of collegeafter two terms. Cluster 3’s enrollment patternwould be consistent with their high transfer rate and, unlikeother clusters, no needto complete developmentalwork before transfer, which allows faster completion. 
	This group’s English and math taking behavior contributes to the questions this study’s findings raise about the role of English and math in the first year.About halfof Cluster 3 students did not enrollin thesecourses during their first year. Even so, they completed andtransferred at high rates. Cluster 5and Cluster 2 completed college atthe same moderate rate despite opposite English and math takingbehavior.These different patterns raise questions about who should take these coursesand when.Infact, Cluster

	Cluster 4-High achievement,highest unit load, some developmentalcoursework needed
	Cluster 4-High achievement,highest unit load, some developmentalcoursework needed
	This group is low risk.This is the one groupof students who, on average, was enrolled full-time during the first year. Most were not college-prepared.Almost all (99%) took developmental English.But,they appear only to have needed one developmentalEnglish course to be at college-level. Most (81%)took college English as well. More than half (54%) enrolled in the two courses concurrently. Apparentlydevelopmentalmath was not needed. Few enrolled insuch a course (7%). Most took college-levelmath (70%). Cluster 4
	4.6 consecutive terms andearned more units than any other cluster during the first 3 years (49.7). Alongwith Cluster 3, they had the highest completion (74%) and transfer (60%) rates.
	Why would thesestudents need developmental English and be able tosuccessfully take that coursesimultaneously with college English? This pattern, combined with their high transfer andcompletion rates, suggests these students needed little assistance to be college ready. Since, on average, theywere the youngestof the consecutivelyenrolled group(19.2 years old), perhaps they werestill close enough to having taken English in high school to recallmuch of what they learned, once reminded. Additional information t
	Although students in this cluster complete atthe highest rateof allthe clusters,might this be a 
	group whose time to completioncould be shortened (one of COM’s strategic planning goals) by 
	interveningwith students who simultaneously test intothe highest levelof developmental English andcollege-levelmath? Perhaps through test preparationand re-test, completing a module rather than a full semester course, or through some formof accelerated English, possibly including ESL if theproportionof students that are Asian(14%) and Hispanic (12%) are from familiesin which alanguage other than English is spoken at home.
	The course taking patterns of this group also contribute to the question about the need for andeffect of English and math enrollment in the first year. While slightlymore thanhalf of the college-
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	prepared Cluster 3 enrolled in these courses intheir first year, an additional20-30% more of this groupdid, yetthey completed and transferred at approximately equivalent rates.


	─Students stopping outordropping outafterthe firstsemester
	─Students stopping outordropping outafterthe firstsemester
	2
	nd
	ClusterAnalysis

	The 5 clusters of students described above included all students inthe Student Success Scorecard datasetwhoenrolled at COM in their first twoconsecutive semesters. The following clusters include only students whoin a second consecutive term. These students comprised 31%of the Scorecard dataset used for this study. Though enrolled at COM for an average of only 2 terms,ultimately50% completed in the 6-year tracking period, some at COM but most either at another community college or a 4-year college or univers
	did not enroll

	The cluster analysis for this set of students yielded 3 unique student groups. Basic data for eachcluster is summarized below, followed by a description of characteristics that makes each cluster distinct and a brief discussion. (SeeAppendix A:Methodology, Models andDescriptivesfor model detail, descriptionand descriptive statistics for each cluster.) 
	Cluster #
	Cluster #
	Cluster #
	Cluster Size
	Risk of Dropping Out
	CompletionRate
	Transfer Rate
	Course SuccessRate (Term1)
	Mean # of Units Attempted in Term1

	6
	6
	197 (29%)
	High
	27.9%
	23.4%
	49%
	10.6

	7
	7
	268 (39%)
	High
	39.1%
	30.1%
	55%
	5.5

	8
	8
	214 (32%)
	Low
	79.0%
	75.7%
	76%
	7.1


	Cluster6-Lowcompletion, attempting degreerequirements
	Cluster6-Lowcompletion, attempting degreerequirements
	Students in this group arehigh risk for dropping out, even though half indicated their goal wasan AA/AS degree. Only 28% completed.They enrolled for 10.6 units, on average, but succeeded inonly49% of their courses. These students were unprepared for college. Most enrolled in developmentalEnglish (97%) in their first semester;39% simultaneously took college-level English. For math, 29% enrolled in developmental. However, almost all were unprepared yet 20% enrolled in college-levelmath. 
	Many students inthis cluster appear to have been attempting to fulfillcompletion/transferrequirements by taking English and math in their first termand enrolling nearly full-time, with half having declared an AA/ASdegree as their educational goal. However, they struggled academically. Though none enrolled in their second consecutive semester, 42% returned to COM for at least one additional semester.On average, this groupenrolled in two non-consecutive terms. 
	Clearly, this group was trying tosucceed. As with the high risk Cluster1students whoconsecutivelyenrolled in twoterms yet completed at only 19%, the issue of prerequisites andplacement testing requirements atthe time, as wellas advising, arises. Approximately28% of allstudents who left after their first term were undecided about their educational goal. Among Cluster 6, 26% were undecided, again, suggesting the need for advising. 
	This was the most racially/ethnically diverse group of the 3 clusters who stopped out after their first semester (50% were White, 21% Hispanic, 13% African American and6% Asian) and the most economically disadvantaged (60%). In these respects, they are most similar to Clusters 1 and5 above,and their completion ratefalls betweenthe rates of those two clusters.Cluster7-Lowcompletion, few units, unprepared, noEnglish or Math
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	Students inthis group arehigh risk for dropping out;39% completed. Fewwere prepared forcollege. In contrast to Cluster 6,of these students took English intheir first term. Further,theyenrolled in about half as many units (5.5). In addition, a smaller percentageof these students enrolled inmath. Only 14% enrolled in developmentalmath, 2% in college-level. Like Cluster 6, theystruggled academically, succeeding in only half of their courses (55%), despite the lower unit load. 
	almost none

	This group took fewer than 2 courses, on average, in their first semester and hadthe highestproportionof students with an undecided educational goal (30%). A far lower percentage of thesestudents than Cluster 6 students selected an AA/AS degree as their goal(27% vs. 50%). Almost halfwere economically disadvantaged (49%). These characteristics, alongwith their lack of preparation for college and lack of English andmath taking, suggest the possibility that this group of students may have beentesting the water

	Cluster8-High success,college-prepared, transfer-oriented
	Cluster8-High success,college-prepared, transfer-oriented
	Students in this cluster are low risk. They are distinguished primarily by the fact that most are prepared for college, tookno developmental level courses, and were far less likely thanthe otherclusters to be economically disadvantaged(15% vs. 60% and 49%). In addition, this group was the least likely to indicate AA/AS degree as their educational goal (15% vs. 50% and 27%). They were more likelyto select basic skills (28%)or undecided(26%). Another 14% chose educational development.Alltheir math andEnglish 
	On average, this groupenrolled at COM for 7 units in their first term and attended 1.7 semesters. Only 38% of this group returned to COMafter their second semester. However, 79% completed, almost allthrough transfer. While their reasons for leaving COMcannot be determined by the data in this study, the variety of educational goals they selected suggests theymay have enrolled only totake a particular course of interestor needed for transfer, or perhaps to test the fit while considering their college options,



	Conclusion
	Conclusion
	This study’s findings offer a nuanced way to identify students who are at-risk of failing tocomplete their education. Demographiccharacteristics that are often used in identifying andinterveningwith students are not as salient formost of the cluster groups in this studyasis their preparation for college, persistence, English and math course-taking patterns, academic progress, number of unitsenrolled andeducational goal. Among the eightclusters identified, twowere college-prepared. They
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	completed at 71% and79%. Completion rates of the sixclusters that were unprepared for college variedwidely, from19% to74%.
	COM students, especiallythose who were unprepared,were using various strategies in college with different levels of success. The primarily behavioral characteristicsused in this analysis, while not “predicting”completion, suggestneeds and issues that may influence these groups’outcomes. For example, one group appears hesitant, enrolling for few units, struggling academically then stopping out after their first termto wait awhile and try again later. Another group begins with nearly a full course load, takin
	Findings fromthis research also raised questions about institutional practicessuch as prerequisites and placement testing, advising, and English and math requirements. The issue ofprerequisites has likely been resolved inthe interval since the most recent cohort in this study entered COM. A follow-up analysis will show whether prerequisiterequirements are in place and enforced. If they are, not only will itbe evidence of institutional improvement, it may be feasible to conduct a studyof their effecton stude
	-

	Finally, these findings can be used to identify at-risk students throughtechnological means, suchas alert systems. The foundationof such a tool is a robust, reliable data system from whichthe necessary research can be conductedand identifyingand notification triggers built. COM is beginningforays into an alert systemvia COMCare and the Student Success Collaborative. 
	Faculty and Staff Diversity at College of Marin, the Bay Area 10, and Santa Rosa Junior College 
	September2015
	Introduction
	This research compares College of Marin (COM) to the20community colleges attheother9districtsinthe Bay Area (Bay-10) andSanta Rosa Junior College (SRJC). Using the Fall 2014 data from the California Community College Chancellor’s Office (CCCCO) DataMart, we looked ateach college’semployeediversity and the extent towhich it reflects the student population.The purpose of this research is tohelp inform theprocess of student equity planning.
	Recent research found improved academic performance and long-termoutcomes for minority studentswho are taught byminority faculty. Based on this research, the CommunityCollege Leagueof California (CCLC) has recommended that faculty members reflecting the diversityof the student populationparticipate in the formulation and implementationof the schools’student equity plans.Therefore this reportisparticularly concernedwithnoting disparities betweenminority student populations andfaculty, though we include compa
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	For each majorrace/ethnic category,we considered differencesofless than 2percentage points between thestudent population andemployees as equivalent. In some cases, the percentage gap ismuch larger than 2%. While there is no research standard for gauging the equivalence of race/ethnicity, we are setting a conservative standard of equivalence toassure that statistical differences arehighlighted.In practice, interms of whether students are likely tosee themselves represented amongcampus employees, this may be 
	With the exception of Chabot College and the three colleges in SanMateoDistrict (Cañada, College of San Mateo, and Skyline), less than 1% of employees and students are Pacific Islanders. These collegeshave between1.5% and 2.1% students who are Pacific Islanders, and less than 1% of employees in anycategory who are Pacific Islanders. No school has more than1% Native American students or employeesin any category. Therefore the findings focus onthe largest four race/ethnic categories: Asian, African-American/B
	Findings
	Overall Employee Diversity
	In terms of overallemployeediversity, COMreflects its AA/Black and Asianstudent populations. However, there are proportionallymore White employeesandfewer Hispanic employees than students. See Table 1.
	Specific districts/colleges compare as follows: 
	College of Marin, Office ofPlanning, Research & Institutional Effectiveness (PRIE)
	x Asian o Equivalent % of Asian students & employees: COM, SRJC, Cañada, Los Medanos, and Berkeley City colleges o Greater % of Asian students: All other 17 colleges x AA/Black: o Greater % of AA/Black employees than students: Evergreen Valley and Skyline colleges o Lower % of  AA/Black students: Los Medanos, Chabot and Berkeley City colleges o Equivalent %: COM and all other 16 colleges x Hispanic o Lower % of Hispanic employees than students: COM and all other 21 colleges x White o Greater % of White empl
	x Asian o Equivalent % of Asian students & administrators: Los Medanos College, College ofAlameda  o Higher % of Asian administrators: COM, SRJC, Contra Costa, Berkeley City, Cañada, and West Valley colleges  o Greater % of Asian students: All other 14 colleges x African-American/Black o Equivalent % of AA/Black students & administrators: SRJC and San Jose City College o Lower % of AA/Black administrators: West Valley, and Mission colleges (West Valley Mission District); Los Medanos, Foothill, and Cañada co
	o Higher % of White staff: COM and all other 17 colleges Conclusion With few exceptions, the employees at the colleges and districts in our peer comparison group have proportionally larger Hispanic student populations, and to a lesser extent, Asian student populations, than that of employees. Their employees are, however, mostly reflective of their AA/Black student populations. In almost all employee categories at almost all schools, there is a greater percentage of White employees than students.  COM mostl
	     Table 1. Fall2014 StudentandEmployee Headcountsby Ethnicity, Bay10 Colleges and SRJC
	     Table 1. Fall2014 StudentandEmployee Headcountsby Ethnicity, Bay10 Colleges and SRJC
	     Table 1. Fall2014 StudentandEmployee Headcountsby Ethnicity, Bay10 Colleges and SRJC
	     Table 1. Fall2014 StudentandEmployee Headcountsby Ethnicity, Bay10 Colleges and SRJC
	     Table 1. Fall2014 StudentandEmployee Headcountsby Ethnicity, Bay10 Colleges and SRJC
	     Table 1. Fall2014 StudentandEmployee Headcountsby Ethnicity, Bay10 Colleges and SRJC
	     Table 1. Fall2014 StudentandEmployee Headcountsby Ethnicity, Bay10 Colleges and SRJC

	   Marin CCD
	   Marin CCD
	Headcount  Student Emp.
	 Asian Student
	 Emp.
	Black  Student Emp.
	Hispanic Student  Emp.
	 NativeAmerican  Student Emp.
	Pacific Islander Student  Emp.
	White  Student Emp.
	 Two or More Races Student Emp.

	College of Marin 
	College of Marin 
	 6,418528 
	 7.6%
	 9.5%
	 5.6% 5.7%
	30.9% 7.2% 
	 0.2%0.6% 
	 0.2%0.4% 
	44.3% 72.0% 
	 4.4% 1.1%

	Contra Costa Dist. 
	Contra Costa Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Contra Costa CollegeDiablo Valley College Los Medanos College 
	 Contra Costa CollegeDiablo Valley College Los Medanos College 
	 6,892 19,812 8,689
	 428 1,027 504
	19.4% 16.0% 9.4% 
	 12.9% 10.8% 7.7%
	 21.6% 5.5% 15.7%
	 19.9% 5.6% 11.1%
	 39.1% 23.0% 37.3%
	 13.1% 7.8% 14.9%
	0.2% 0.2% 0.1% 
	 0.2% 0.4% 0.4%
	0.6% 0.4% 0.6% 
	 1.2% 0.1% 0.4%
	 10.9% 38.6% 28.0%
	 44.6% 63.2% 59.5%
	4.8% 7.7% 7.4% 
	1.2% 0.4% 0.8% 

	Chabot-Las Positas Dist. 
	Chabot-Las Positas Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Chabot  College Las Positas College 
	Chabot  College Las Positas College 
	 13,450 8,622
	 636 482
	23.1% 16.2% 
	 14.0% 9.8%
	 12.1% 4.1%
	 8.0% 4.6%
	 37.2% 28.9%
	 14.3% 6.8%
	0.2% 0.2% 
	 0.2% 0.8%
	1.7% 0.5% 
	 0.3% 0.0%
	 18.3% 42.1%
	 54.1% 68.0%
	5.7% 6.6% 
	1.9% 0.4% 

	Foothill DeAnza Dist. 
	Foothill DeAnza Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Foothill CollegeDe Anza College 
	 Foothill CollegeDe Anza College 
	 15,442 22,718
	 714 1,058
	25.5% 42.4% 
	 16.4% 21.0%
	 3.5% 3.3%
	 3.9% 4.3%
	 23.8% 26.2%
	 9.8% 11.2%
	0.2% 0.2% 
	 0.8% 0.7%
	0.7% 0.4% 
	 0.3% 0.5%
	 33.5% 21.1%
	 64.4% 54.7%
	4.8% 4.8% 
	1.1% 0.9% 

	Ohlone Dist. 
	Ohlone Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Ohlone College
	 Ohlone College
	 11,065
	 692
	35.1% 
	 23.4%
	 4.3%
	 5.3%
	 22.6%
	 11.8%
	0.3% 
	 0.6%
	0.9% 
	 0.3%
	 27.2%
	 53.8%
	4.6% 
	0.7% 

	Peralta Dist. 
	Peralta Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Berkeley CityCollege of Alameda Laney College Merritt College 
	 Berkeley CityCollege of Alameda Laney College Merritt College 
	 6,311 5,480 10,757 6,080
	 277 244 529 306
	16.4% 31.4% 26.4% 14.8% 
	 16.6% 23.4% 16.4% 11.1%
	 17.9% 20.9% 24.9% 29.7%
	 11.9% 21.3% 23.3% 31.4%
	 24.6% 21.7% 19.0% 23.8%
	 11.6% 9.8% 9.3% 8.2%
	0.3% 0.3% 0.3% 0.4% 
	 0.4% 0.0% 0.8% 0.0%
	0.4% 0.4% 0.5% 0.5% 
	 0.0% 0.4% 0.0% 0.0%
	 27.7% 15.0% 16.7% 19.0%
	 48.7% 38.1% 43.3% 40.2%
	7.1% 4.6% 5.1% 4.6% 
	1.8% 0.4% 1.1% 1.6% 

	Santa Rosa Dist. 
	Santa Rosa Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Santa Rosa Junior College 
	Santa Rosa Junior College 
	 26,288
	 1,760
	4.7% 
	 4.4%
	 2.5%
	 2.6%
	 32.6%
	 7.8%
	0.7% 
	 1.0%
	0.3% 
	 0.2%
	 51.7%
	 80.1%
	4.3% 
	1.0% 

	SF Community College Dist.  City College of SanFrancisco 
	SF Community College Dist.  City College of SanFrancisco 
	   23,575
	  2,250
	  36.4% 
	  29.3%
	   8.2%
	  8.4%
	   23.9%
	  11.9%
	  0.2% 
	  0.2%
	  0.7% 
	  0.5%
	   23.4%
	  46.0%
	  4.6% 
	  0.8% 

	San Jose Evergreen Dist.  San Jose City CollegeEvergreen Valley College 
	San Jose Evergreen Dist.  San Jose City CollegeEvergreen Valley College 
	   8,910 8,953
	  508 466
	  24.1% 39.1% 
	  20.7% 26.0%
	   6.8% 2.8%
	  7.1% 7.1%
	   41.5% 40.2%
	  18.7% 24.2%
	  0.5% 0.6% 
	  1.0% 0.6%
	  0.5% 0.5% 
	  0.0% 0.6%
	   17.1% 7.3%
	  48.6% 38.4%
	  4.1% 2.5% 
	  1.0% 0.2% 

	San Mateo Dist. 
	San Mateo Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Canada CollegeCollege of San Mateo Skyline College 
	 Canada CollegeCollege of San Mateo Skyline College 
	 6,315 8,922 9,690
	 331 479 481
	11.6% 25.8% 38.9% 
	 13.3% 12.7% 21.8%
	 3.3% 3.3% 3.2%
	 4.8% 4.2% 5.4%
	 51.4% 30.4% 29.3%
	 19.0% 8.6% 10.4%
	0.2% 0.2% 0.2% 
	 0.3% 0.6% 0.0%
	1.6% 2.1% 1.3% 
	 0.9% 1.0% 0.6%
	 25.5% 29.9% 19.6%
	 49.5% 64.1% 51.1%
	3.2% 5.1% 5.3% 
	0.3% 0.8% 0.0% 

	West Valley Mission Dist. West Valley College 
	West Valley Mission Dist. West Valley College 
	   10,174
	  466
	  15.2% 
	  11.8%
	   2.3%
	  2.4%
	   22.2%
	  9.9%
	  0.2% 
	  0.9%
	  0.3% 
	  0.4%
	   43.2%
	  70.8%
	  4.2% 
	  0.4% 

	Mission College 
	Mission College 
	 8,793
	 447
	43.5% 
	 24.4%
	 3.5%
	 4.9%
	 23.9%
	 11.2%
	0.1% 
	 0.9%
	0.5% 
	 0.0%
	 18.8%
	 56.4%
	3.8% 
	0.9% 
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	   Table 2. Fall2014 Studentand Faculty Headcounts by Ethnicity, Bay10 Colleges and SRJC

	    Marin CCD
	    Marin CCD
	Headcount  Student Faculty 
	 AsianStudent  Faculty 
	 Black Student Faculty 
	Hispanic  Student Faculty 
	  NativeAmericanStudent  Faculty 
	Pacific Islander  Student Faculty 
	White  Student Faculty 
	Two or More Races  Student Faculty 

	College of Marin 
	College of Marin 
	6,418 325 
	7.6%  6.5%
	 5.6%4.6% 
	30.9%  6.5%
	0.2%  0.9%
	 0.2% 0.0%
	44.3% 77.5% 
	 4.4% 0.3%

	Contra Costa Dist. 
	Contra Costa Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Contra Costa CollegeDiablo Valley College Los Medanos College 
	 Contra Costa CollegeDiablo Valley College Los Medanos College 
	 6,892 19,812 8,689
	 328 813 373
	 19.4% 16.0% 9.4%
	 10.7% 10.2%8.3% 
	21.6%  5.5%15.7% 
	 18.9% 4.1% 9.4%
	39.1% 23.0% 37.3% 
	12.2%  6.4%11.8% 
	 0.2% 0.2% 0.1%
	0.3% 0.5% 0.5% 
	0.6% 0.4% 0.6% 
	 1.2% 0.1% 0.5%
	 10.9% 38.6% 28.0%
	 48.8% 64.5% 62.7%
	 4.8% 7.7% 7.4%
	1.2% 0.4% 0.5% 

	Chabot-Las Positas Dist. 
	Chabot-Las Positas Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Chabot  College Las Positas College 
	Chabot  College Las Positas College 
	 13,450 8,622
	 489 381
	 23.1% 16.2%
	 14.3% 10.0%
	 12.1% 4.1%
	 5.9% 2.6%
	37.2% 28.9% 
	12.1%  6.8%
	 0.2% 0.2%
	0.2% 1.0% 
	1.7% 0.5% 
	 0.2% 0.0%
	 18.3% 42.1%
	 58.7% 70.9%
	 5.7% 6.6%
	1.2% 0.5% 

	Foothill DeAnza Dist. 
	Foothill DeAnza Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Foothill College De Anza College
	 Foothill College De Anza College
	 15,442 22,718
	 574 772
	 25.5% 42.4%
	 15.2% 19.2%
	 3.5% 3.3%
	 3.3% 4.1%
	23.8% 26.2% 
	 8.9% 8.5%
	 0.2% 0.2%
	0.9% 0.9% 
	0.7% 0.4% 
	 0.0% 0.1%
	 33.5% 21.1%
	 67.6% 59.7%
	 4.8% 4.8%
	0.7% 0.5% 

	Ohlone Dist. 
	Ohlone Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Ohlone College
	 Ohlone College
	 11,065
	 488
	 35.1%
	 22.7%
	 4.3%
	 4.1%
	22.6% 
	10.0% 
	 0.3%
	0.8% 
	0.9% 
	 0.2%
	 27.2%
	 59.8%
	 4.6%
	0.4% 

	Peralta Dist. 
	Peralta Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Berkeley CityCollege of Alameda Laney College Merritt College 
	 Berkeley CityCollege of Alameda Laney College Merritt College 
	 6,311 5,480 10,757 6,080
	 223 185 425 239
	 16.4% 31.4% 26.4% 14.8%
	 12.1% 18.9% 13.4%9.2% 
	 17.9% 20.9%24.9% 29.7% 
	 9.0% 19.5% 19.1% 28.9%
	24.6% 21.7% 19.0% 23.8% 
	10.3% 10.8%  8.5% 7.1%
	 0.3% 0.3% 0.3% 0.4%
	0.4% 0.0% 0.5% 0.0% 
	0.4% 0.4% 0.5% 0.5% 
	 0.0% 0.5% 0.0% 0.0%
	 27.7% 15.0% 16.7% 19.0%
	 56.5% 43.8% 51.3% 46.4%
	 7.1% 4.6% 5.1% 4.6%
	2.2% 0.5% 1.2% 2.1% 

	Santa Rosa Dist. 
	Santa Rosa Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Santa Rosa Junior College
	 Santa Rosa Junior College
	 26,288
	 1,238
	 4.7%
	4.4% 
	 2.5%
	 0.8%
	32.6% 
	 5.7%
	 0.7%
	1.1% 
	0.3% 
	 0.2%
	 51.7%
	 84.9%
	 4.3%
	0.7% 

	SF Community College Dist.  City College of SanFrancisco 
	SF Community College Dist.  City College of SanFrancisco 
	   23,575
	  1,522
	   36.4%
	  20.2%
	   8.2%
	  7.0%
	  23.9% 
	 10.2% 
	   0.2%
	 0.2% 
	  0.7% 
	  0.5%
	   23.4%
	  58.1%
	   4.6%
	  0.8% 

	San Jose Evergreen Dist. San Jose City College Evergreen Valley College 
	San Jose Evergreen Dist. San Jose City College Evergreen Valley College 
	   8,910 8,953
	  381 331
	   24.1% 39.1%
	  20.5% 24.8%
	   6.8% 2.8%
	  6.8% 7.9%
	  41.5% 40.2% 
	 13.1% 17.2% 
	   0.5% 0.6%
	 1.0% 0.9% 
	  0.5% 0.5% 
	  0.0% 0.3%
	   17.1% 7.3%
	  55.9% 45.0%
	   4.1% 2.5%
	  1.0% 0.3% 

	San Mateo Dist. 
	San Mateo Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Canada College College of San MateoSkyline College 
	 Canada College College of San MateoSkyline College 
	 6,315 8,922 9,690
	 241 348 364
	 11.6% 25.8% 38.9%
	 13.3% 10.3% 20.1%
	 3.3% 3.3% 3.2%
	 5.4% 4.9% 5.2%
	51.4% 30.4% 29.3% 
	11.6%  5.7% 8.0%
	 0.2% 0.2% 0.2%
	0.4% 0.9% 0.0% 
	1.6% 2.1% 1.3% 
	 1.2% 0.3% 0.0%
	 25.5% 29.9% 19.6%
	 55.2% 69.3% 55.8%
	 3.2% 5.1% 5.3%
	0.0% 0.3% 0.0% 

	West Valley Mission Dist. West Valley College 
	West Valley Mission Dist. West Valley College 
	   10,174
	  366
	   15.2%
	  10.7%
	   2.3%
	  2.5%
	  22.2% 
	  8.7%
	   0.2%
	 0.8% 
	  0.3% 
	  0.5%
	   43.2%
	  72.4%
	   4.2%
	  0.0% 

	Mission College 
	Mission College 
	 8,793
	 336
	 43.5%
	 20.8%
	 3.5%
	 5.4%
	23.9% 
	10.7% 
	 0.1%
	0.3% 
	0.5% 
	 0.0%
	 18.8%
	 59.8%
	 3.8%
	1.2% 
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	  Marin CCD 
	  Marin CCD 
	Headcount  Student Admin
	 Asian Student Admin
	 BlackStudent  Admin
	Hispanic Student  Admin
	 NativeAmerican  Student Admin
	Pacific Islander  Student Admin
	 WhiteStudent  Admin
	Two or More Races  Student Admin

	College of Marin 
	College of Marin 
	6,418  19
	 7.6%10.5% 
	 5.6%15.8% 
	30.9% 10.5% 
	0.2%  0.0%
	 0.2% 0.0%
	44.3% 63.2% 
	 4.4% 0.0%

	Contra Costa Dist. 
	Contra Costa Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Contra Costa College Diablo Valley College  Los Medanos College
	Contra Costa College Diablo Valley College  Los Medanos College
	 6,892 19,812 8,689
	 13 19 12
	 19.4% 16.0% 9.4%
	23.1% 5.3% 8.3% 
	 21.6%5.5%  15.7%
	30.8% 10.5% 8.3% 
	 39.1% 23.0% 37.3%
	 23.1% 15.8% 16.7%
	 0.2% 0.2% 0.1%
	 0.0% 0.0% 0.0%
	 0.6% 0.4% 0.6%
	0.0% 0.0% 0.0% 
	 10.9% 38.6% 28.0%
	 15.4% 57.9% 58.3%
	 4.8% 7.7% 7.4%
	0.0% 0.0% 0.0% 

	Chabot-Las Positas Dist. 
	Chabot-Las Positas Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Chabot  CollegeLas Positas College 
	 Chabot  CollegeLas Positas College 
	 13,450 8,622
	 10 8
	 23.1% 16.2%
	0.0% 0.0% 
	 12.1%4.1% 
	40.0% 12.5% 
	 37.2% 28.9%
	 0.0% 0.0%
	 0.2% 0.2%
	 0.0% 0.0%
	 1.7% 0.5%
	0.0% 0.0% 
	 18.3% 42.1%
	 50.0% 62.5%
	 5.7% 6.6%
	0.0% 0.0% 

	Foothill DeAnza Dist. 
	Foothill DeAnza Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Foothill College De Anza College 
	Foothill College De Anza College 
	 15,442 22,718
	 25 21
	 25.5% 42.4%
	8.0% 19.0% 
	3.5% 3.3% 
	0.0% 14.3% 
	 23.8% 26.2%
	 8.0% 9.5%
	 0.2% 0.2%
	 0.0% 0.0%
	 0.7% 0.4%
	0.0% 0.0% 
	 33.5% 21.1%
	 80.0% 47.6%
	 4.8% 4.8%
	4.0% 4.8% 

	Ohlone Dist. 
	Ohlone Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Ohlone College 
	Ohlone College 
	 11,065
	 14
	 35.1%
	7.1% 
	4.3% 
	7.1% 
	 22.6%
	 0.0%
	 0.3%
	 0.0%
	 0.9%
	0.0% 
	 27.2%
	 71.4%
	 4.6%
	0.0% 

	 Peralta Dist.
	 Peralta Dist.
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Berkeley City College of Alameda  Laney CollegeMerritt College 
	Berkeley City College of Alameda  Laney CollegeMerritt College 
	 6,311 5,480 10,757 6,080
	 9 9 14 8
	 16.4% 31.4% 26.4% 14.8%
	33.3% 33.3% 21.4% 12.5% 
	 17.9% 20.9% 24.9% 29.7%
	22.2% 33.3% 42.9% 50.0% 
	 24.6% 21.7% 19.0% 23.8%
	 22.2% 11.1% 21.4% 37.5%
	 0.3% 0.3% 0.3% 0.4%
	 0.0% 0.0% 0.0% 0.0%
	 0.4% 0.4% 0.5% 0.5%
	0.0% 0.0% 0.0% 0.0% 
	 27.7% 15.0% 16.7% 19.0%
	 22.2% 22.2% 14.3% 0.0%
	 7.1% 4.6% 5.1% 4.6%
	0.0% 0.0% 0.0% 0.0% 

	Santa Rosa Dist. 
	Santa Rosa Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Santa Rosa Junior College 
	Santa Rosa Junior College 
	 26,288
	 37
	 4.7%
	10.8% 
	2.5% 
	2.7% 
	 32.6%
	 13.5%
	 0.7%
	 0.0%
	 0.3%
	0.0% 
	 51.7%
	 70.3%
	 4.3%
	0.0% 

	SF Community College Dist.  City College of SanFrancisco 
	SF Community College Dist.  City College of SanFrancisco 
	   23,575
	  44
	   36.4%
	 18.2% 
	  8.2% 
	 15.9% 
	   23.9%
	  15.9%
	   0.2%
	  0.0%
	   0.7%
	 0.0% 
	   23.4%
	  47.7%
	   4.6%
	  2.3% 

	San Jose Evergreen Dist.  San Jose City CollegeEvergreen Valley College 
	San Jose Evergreen Dist.  San Jose City CollegeEvergreen Valley College 
	   8,910 8,953
	  12 11
	   24.1% 39.1%
	 16.7% 27.3% 
	  6.8% 2.8% 
	 8.3% 18.2% 
	   41.5% 40.2%
	  8.3% 36.4%
	   0.5% 0.6%
	  0.0% 0.0%
	   0.5% 0.5%
	 0.0% 0.0% 
	   17.1% 7.3%
	  25.0% 18.2%
	   4.1% 2.5%
	  0.0% 0.0% 

	San Mateo Dist. 
	San Mateo Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Canada College College of San Mateo Skyline College 
	Canada College College of San Mateo Skyline College 
	 6,315 8,922 9,690
	 9 13 13
	 11.6% 25.8% 38.9%
	22.2% 0.0% 7.7% 
	3.3% 3.3% 3.2% 
	0.0% 7.7% 23.1% 
	 51.4% 30.4% 29.3%
	 11.1% 23.1% 7.7%
	 0.2% 0.2% 0.2%
	 0.0% 0.0% 0.0%
	 1.6% 2.1% 1.3%
	0.0% 0.0% 0.0% 
	 25.5% 29.9% 19.6%
	 44.4% 61.5% 38.5%
	 3.2% 5.1% 5.3%
	0.0% 0.0% 0.0% 

	West Valley Mission Dist. West Valley College 
	West Valley Mission Dist. West Valley College 
	   10,174
	  4
	   15.2%
	 50.0% 
	  2.3% 
	 0.0% 
	   22.2%
	  0.0%
	   0.2%
	  0.0%
	   0.3%
	 0.0% 
	   43.2%
	  25.0%
	   4.2%
	  25.0% 

	 Mission College
	 Mission College
	 8,793
	 11
	 43.5%
	27.3% 
	3.5% 
	0.0% 
	 23.9%
	 9.1%
	 0.1%
	 0.0%
	 0.5%
	0.0% 
	 18.8%
	 63.6%
	 3.8%
	0.0% 
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	   Marin CCD
	   Marin CCD
	 HeadcountStudent  Staff
	Asian  StudentStaff 
	 Black StudentStaff 
	 Hispanic Student Staff
	  NativeAmerican Student Staff
	Pacific Islander  Student Staff
	 WhiteStudent Staff 
	 Two or More Races Student Staff

	College of Marin 
	College of Marin 
	6,418 184 
	 7.6%14.7% 
	5.6%  6.5%
	30.9% 8.2% 
	 0.2%0.0% 
	 0.2% 1.1%
	44.3% 63.0% 
	 4.4% 2.7%

	Contra Costa Dist. 
	Contra Costa Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Contra Costa CollegeDiablo Valley College Los Medanos College 
	 Contra Costa CollegeDiablo Valley College Los Medanos College 
	 6,892 19,812 8,689
	 87 195 119
	 19.4% 16.0%9.4% 
	19.5% 13.8% 5.9% 
	 21.6% 5.5% 15.7%
	 21.8% 11.3% 16.8%
	 39.1% 23.0% 37.3%
	 14.9% 12.8% 24.4%
	0.2% 0.2% 0.1% 
	 0.0% 0.0% 0.0%
	0.6% 0.4% 0.6% 
	 1.1% 0.0% 0.0%
	 10.9% 38.6% 28.0%
	33.3% 58.5% 49.6% 
	 4.8% 7.7% 7.4%
	 1.1% 0.5% 1.7%

	 Chabot-Las Positas Dist.
	 Chabot-Las Positas Dist.
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Chabot  College Las Positas College 
	Chabot  College Las Positas College 
	 13,450 8,622
	 137 93
	 23.1% 16.2%
	13.9% 9.7% 
	 12.1% 4.1%
	 13.1% 11.8%
	 37.2% 28.9%
	 23.4% 7.5%
	0.2% 0.2% 
	 0.0% 0.0%
	1.7% 0.5% 
	 0.7% 0.0%
	 18.3% 42.1%
	38.0% 57.0% 
	 5.7% 6.6%
	 4.4% 0.0%

	Foothill DeAnza Dist. 
	Foothill DeAnza Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Foothill CollegeDe Anza College 
	 Foothill CollegeDe Anza College 
	 15,442 22,718
	 115 265
	 25.5% 42.4%
	24.3% 26.4% 
	 3.5% 3.3%
	7.8% 4.2% 
	 23.8% 26.2%
	 14.8% 18.9%
	0.2% 0.2% 
	 0.9% 0.0%
	0.7% 0.4% 
	 1.7% 1.5%
	 33.5% 21.1%
	45.2% 40.8% 
	 4.8% 4.8%
	 2.6% 1.9%

	Ohlone Dist. 
	Ohlone Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	Ohlone College 
	Ohlone College 
	 11,065
	 190
	 35.1%
	26.3% 
	 4.3%
	8.4% 
	 22.6%
	 17.4%
	0.3% 
	 0.0%
	0.9% 
	 0.5%
	 27.2%
	36.8% 
	 4.6%
	 1.6%

	Peralta Dist. 
	Peralta Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Berkeley CityCollege of Alameda Laney College Merritt College 
	 Berkeley CityCollege of Alameda Laney College Merritt College 
	 6,311 5,480 10,757 6,080
	 45 50 90 59
	 16.4% 31.4% 26.4% 14.8%
	35.6% 38.0% 30.0% 18.6% 
	 17.9% 20.9% 24.9% 29.7%
	 24.4% 26.0% 40.0% 39.0%
	 24.6% 21.7% 19.0% 23.8%
	 15.6% 6.0% 11.1% 8.5%
	0.3% 0.3% 0.3% 0.4% 
	 0.0% 0.0% 2.2% 0.0%
	0.4% 0.4% 0.5% 0.5% 
	 0.0% 0.0% 0.0% 0.0%
	 27.7% 15.0% 16.7% 19.0%
	15.6% 20.0% 10.0% 20.3% 
	 7.1% 4.6% 5.1% 4.6%
	 0.0% 0.0% 1.1% 0.0%

	Santa Rosa Dist. 
	Santa Rosa Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Santa Rosa Junior College
	 Santa Rosa Junior College
	 26,288
	 485
	4.7% 
	3.9% 
	 2.5%
	7.2% 
	 32.6%
	 12.8%
	0.7% 
	 1.0%
	0.3% 
	 0.2%
	 51.7%
	68.7% 
	 4.3%
	 1.6%

	SF Community College Dist.  City College of SanFrancisco 
	SF Community College Dist.  City College of SanFrancisco 
	   23,575
	  684
	   36.4%
	 50.3% 
	   8.2%
	  11.0%
	   23.9%
	  15.4%
	  0.2% 
	  0.1%
	  0.7% 
	  0.7%
	   23.4%
	 19.2% 
	   4.6%
	   0.9%

	San Jose Evergreen Dist. San Jose City College Evergreen Valley College 
	San Jose Evergreen Dist. San Jose City College Evergreen Valley College 
	   8,910 8,953
	  115 124
	   24.1% 39.1%
	 21.7% 29.0% 
	   6.8% 2.8%
	 7.8% 4.0% 
	   41.5% 40.2%
	  38.3% 41.9%
	  0.5% 0.6% 
	  0.9% 0.0%
	  0.5% 0.5% 
	  0.0% 1.6%
	   17.1% 7.3%
	 27.0% 22.6% 
	   4.1% 2.5%
	   0.9% 0.0%

	San Mateo Dist. 
	San Mateo Dist. 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	 
	  
	  

	 Canada College College of San MateoSkyline College 
	 Canada College College of San MateoSkyline College 
	 6,315 8,922 9,690
	 81 118 104
	 11.6% 25.8% 38.9%
	12.3% 21.2% 29.8% 
	 3.3% 3.3% 3.2%
	3.7% 1.7% 3.8% 
	 51.4% 30.4% 29.3%
	 42.0% 15.3% 19.2%
	0.2% 0.2% 0.2% 
	 0.0% 0.0% 0.0%
	1.6% 2.1% 1.3% 
	 0.0% 3.4% 2.9%
	 25.5% 29.9% 19.6%
	33.3% 49.2% 36.5% 
	 3.2% 5.1% 5.3%
	 1.2% 2.5% 0.0%

	West Valley Mission Dist. West Valley College 
	West Valley Mission Dist. West Valley College 
	   10,174
	  96
	   15.2%
	 14.6% 
	   2.3%
	 2.1% 
	   22.2%
	  14.6%
	  0.2% 
	  1.0%
	  0.3% 
	  0.0%
	   43.2%
	 66.7% 
	   4.2%
	   1.0%

	Mission College 
	Mission College 
	 8,793
	 100
	 43.5%
	36.0% 
	 3.5%
	4.0% 
	 23.9%
	 13.0%
	0.1% 
	 3.0%
	0.5% 
	 0.0%
	 18.8%
	44.0% 
	 3.8%
	 0.0%
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	JUMPSTyour college success now! ART
	Special offer for Spring 2016 Semester. Classes start January 19. We will cover up to 11 units of enrollment fees* for all high school students who enroll at College of Marin for the spring semester. Take advantage of this opportunity to explore areas of interest, deepen your learning, build college conﬁdence, and earn transferable credit. 
	How It Works 1 Apply online at www.marin.edu/apply/ 2 Complete the College Credit Program (CCP) application (on reverse side), including all required signatures. CCP applications are also available in your high school counseling center. 3 Attend a mandatory group orientation (bring your completed CCP form) or call 415.485.9432 to make a  short appointment to meet with a counselor and  turn in your CCP form. 4 Register online for your classes starting on December 2. Kentﬁeld Campus Indian Valley Campus Couns
	Do you want to earn college credit while still in high school, saving valuable time and money? 
	For more information, please contact your counselor or college/career specialist, or email outreach@marin.edu. www.marin.edu 
	Have you been thinking about taking a class at College of Marin? 
	Have you been thinking about taking a class at College of Marin? 
	Have you been thinking about taking a class at College of Marin? 
	Now is the time to take advantage of this special offer! 
	College Credit Program Parent / Guardian Consent Form 
	Processed by ______________Date _____________ U..Fall 20_____ U..Spr 20_____ U..Sum 20______ 

	PLEASE PRINT AND USE INK. BOTH SIDES OF THIS FORM MUST BE COMPLETED. STUDENT’S NAME LASTFIRSTMIDDLE HIGH SCHOOL GRADUATION DATE MONTH / YEAR MARIN ID AGE ENTERING GRADE CURRENT H.S. GPA M 
	PLEASE PRINT AND USE INK. BOTH SIDES OF THIS FORM MUST BE COMPLETED. STUDENT’S NAME LASTFIRSTMIDDLE HIGH SCHOOL GRADUATION DATE MONTH / YEAR MARIN ID AGE ENTERING GRADE CURRENT H.S. GPA M 

	COLLEGE CREDIT APPROVED COURSES FOR: U..Fall 20_____ U..Spr 20_____ U..Sum 20______ COURSE REFERENCE NUMBER COURSE & NUMBER UNITS Student Signature____________________________________________________________________DATE:___________________________ HighSchoolPrincipalorOfﬁcialDesignee(Required)_____________________________________DATE:___________________________ HighSchoolCounselor________________________________________________________________DATE:___________________________ CollegeofMarinCounselor_________
	COLLEGE CREDIT APPROVED COURSES FOR: U..Fall 20_____ U..Spr 20_____ U..Sum 20______ COURSE REFERENCE NUMBER COURSE & NUMBER UNITS Student Signature____________________________________________________________________DATE:___________________________ HighSchoolPrincipalorOfﬁcialDesignee(Required)_____________________________________DATE:___________________________ HighSchoolCounselor________________________________________________________________DATE:___________________________ CollegeofMarinCounselor_________
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	AppendixCompletion 1–GenderandEthnicity

	SuccessRatesandDisproportionateImpactbyGender and Ethnicity,Fall2010-Fall 2013
	SuccessRatesandDisproportionateImpactbyGender and Ethnicity,Fall2010-Fall 2013
	Gender
	Gender
	Gender
	Race
	F10-F13CombinedPassed
	F10-F13TotalGrades
	F10-F13SuccessRate
	F10-F1380%IndexSuccessRate(AsianFemale)

	OverallTotal
	OverallTotal
	51571
	70774
	72.9%
	89.1%

	Female
	Female
	AmericanIndianorAlaskaNative
	275
	396
	69.4%
	85.0%

	Female
	Female
	Asian
	3094
	3785
	81.7%
	100.0%

	Female
	Female
	Blackor AfricanAmerican
	1702
	3091
	55.1%
	67.4%

	Female
	Female
	Hispanic
	5802
	8244
	70.4%
	86.1%

	Female
	Female
	Multi-Racial
	678
	980
	69.2%
	84.6%

	Female
	Female
	NativeHawaiianorOtherPacificIslander
	100
	198
	50.5%
	61.8%

	Female
	Female
	None/Unknown
	1500
	1901
	78.9%
	96.5%

	Female
	Female
	White
	17745
	22041
	80.5%
	98.5%

	FemaleTotal
	FemaleTotal
	30896
	40636
	76.0%
	93.0%

	Male
	Male
	AmericanIndianorAlaskaNative
	126
	220
	57.3%
	70.1%

	Male
	Male
	Asian
	1729
	2372
	72.9%
	89.2%

	Male
	Male
	Blackor AfricanAmerican
	1359
	2702
	50.3%
	61.5%

	Male
	Male
	Hispanic
	3581
	5757
	62.2%
	76.1%

	Male
	Male
	Multi-Racial
	549
	808
	67.9%
	83.1%

	Male
	Male
	NativeHawaiianorOtherPacificIslander
	112
	179
	62.6%
	76.5%

	Male
	Male
	None/Unknown
	953
	1346
	70.8%
	86.6%

	Male
	Male
	White
	11794
	16068
	73.4%
	89.8%

	MaleTotal
	MaleTotal
	20203
	29452
	68.6%
	83.9%


	       SuccessRatesandDisproportionateImpactbyGender by        DisabilityServicesReceived,Fall2010-Fall2013
	       SuccessRatesandDisproportionateImpactbyGender by        DisabilityServicesReceived,Fall2010-Fall2013
	       SuccessRatesandDisproportionateImpactbyGender by        DisabilityServicesReceived,Fall2010-Fall2013
	       SuccessRatesandDisproportionateImpactbyGender by        DisabilityServicesReceived,Fall2010-Fall2013
	       SuccessRatesandDisproportionateImpactbyGender by        DisabilityServicesReceived,Fall2010-Fall2013
	       SuccessRatesandDisproportionateImpactbyGender by        DisabilityServicesReceived,Fall2010-Fall2013
	       SuccessRatesandDisproportionateImpactbyGender by        DisabilityServicesReceived,Fall2010-Fall2013

	   Gender
	   Gender
	 DSPS Services Received
	F10-F13  Combined Passed
	F10-F13  Total Grades
	F10-F13 Success  Rate
	  F10-F1380%  IndexSuccess   Rate(NoDSPS   Services-Female)

	 
	 
	 
	 
	 
	 
	 

	  OverallTotal
	  OverallTotal
	 51571
	 70774
	 72.9%
	 95.8%

	 Female
	 Female
	 Yes
	 2198
	 2911
	 75.5%
	 99.3%

	 Female
	 Female
	 No
	 28698
	 37725
	 76.1%
	 100.0%

	  FemaleTotal
	  FemaleTotal
	 
	 30896
	 40636
	 76.0%
	 99.9%

	 
	 
	 
	 
	 
	 
	 

	 Male
	 Male
	 Yes
	 1320
	 1865
	 70.8%
	 93.0%

	 Male
	 Male
	 No
	 18883
	 27587
	 68.4%
	 90.0%

	  MaleTotal
	  MaleTotal
	 
	 20203
	 29452
	 68.6%
	 90.2%






	AppendixCompletion 2 –GenderandDisability
	Femalestudentsnotreceivingdisability-relatedservicesarethetopachieving group.Usingthe80%calculation,nodisproportionateimpactwasfoundforcompletionrates(passing grades)forstudentsreceivingdisability-relatedservices.
	        SuccessRatesandDisproportionateImpactbyGender byPell       GrantStatus,Fall2010-Fall2013
	        SuccessRatesandDisproportionateImpactbyGender byPell       GrantStatus,Fall2010-Fall2013
	        SuccessRatesandDisproportionateImpactbyGender byPell       GrantStatus,Fall2010-Fall2013
	        SuccessRatesandDisproportionateImpactbyGender byPell       GrantStatus,Fall2010-Fall2013
	        SuccessRatesandDisproportionateImpactbyGender byPell       GrantStatus,Fall2010-Fall2013
	        SuccessRatesandDisproportionateImpactbyGender byPell       GrantStatus,Fall2010-Fall2013
	        SuccessRatesandDisproportionateImpactbyGender byPell       GrantStatus,Fall2010-Fall2013

	 
	 
	 
	 F10-F13
	 F10-F13
	 F10-F13
	  F10-F1380%Index 

	 
	 
	 Gender
	 Pell Awarded
	Combine   dPassed
	 TotalGrades 
	Success Rate 
	     SuccessRate(NoPell-Female) 

	  OverallTotal
	  OverallTotal
	 
	 51571
	 70774
	 72.9%
	93.1% 

	 Female
	 Female
	 Yes
	 10364
	 14401
	 72.0%
	 92.0%

	 Female
	 Female
	 No
	 20532
	 26235
	 78.3%
	 100.0%

	  FemaleTotal
	  FemaleTotal
	 
	 30896
	 40636
	 76.0%
	 97.1%

	 
	 
	 
	 
	 
	 
	 

	 Male
	 Male
	 Yes
	 6511
	 10296
	 63.2%
	 80.8%

	 Male
	 Male
	 No
	 13692
	 19156
	 71.5%
	 91.3%

	  MaleTotal
	  MaleTotal
	 
	 20203
	 29452
	 68.6%
	 87.6%






	        SuccessRatesandDisproportionateImpactbyGender byBOG.      Status,Fall2010-Fall2012.
	        SuccessRatesandDisproportionateImpactbyGender byBOG.      Status,Fall2010-Fall2012.
	        SuccessRatesandDisproportionateImpactbyGender byBOG.      Status,Fall2010-Fall2012.
	        SuccessRatesandDisproportionateImpactbyGender byBOG.      Status,Fall2010-Fall2012.
	        SuccessRatesandDisproportionateImpactbyGender byBOG.      Status,Fall2010-Fall2012.
	        SuccessRatesandDisproportionateImpactbyGender byBOG.      Status,Fall2010-Fall2012.
	        SuccessRatesandDisproportionateImpactbyGender byBOG.      Status,Fall2010-Fall2012.

	 
	 
	 
	 
	 
	 
	  F10-F1280%

	 
	 
	 
	 F10-F12
	 F10-F12
	 
	  IndexSuccess

	 
	 
	 Gender
	 BOG Awarded
	Combined  Passed
	 TotalGrades 
	 F10-F12  SuccessRate
	    Rate(NoBOG-Female) 

	  OverallTotal
	  OverallTotal
	 
	 39515
	 54309
	 72.8%
	 92.3%

	 Female
	 Female
	 Yes
	 8178
	 11510
	 71.1%
	 90.1%

	 Female
	 Female
	 No
	 15582
	 19765
	 78.8%
	 100.0%

	  FemaleTotal
	  FemaleTotal
	 
	 23760
	 31275
	 76.0%
	 96.4%

	 
	 
	 
	 
	 
	 
	 

	 Male
	 Male
	 Yes
	 5010
	 7932
	 63.2%
	 80.1%

	 Male
	 Male
	 No
	 10362
	 14557
	 71.2%
	 90.3%

	  MaleTotal
	  MaleTotal
	 
	 15372
	 22489
	 68.4%
	 86.7%






	AppendixCompletion 3:GenderandPellandBOG
	NonPellAwardedFemalesarethetop-achieving group.Using the80%calculation,nodisproportionateimpactwasfoundforcompletionrates(passinggrades)forstudentsreceivingPellgrants,thoughmales(80.8%)aresignificantlylowerthanothers andonthecuspoffailingtoachieve80%.
	NonBoardofGovernors(BOG) FeeWaiverAwardedFemalesarethetopachievinggroup.Usingthe80%calculation,nodisproportionateimpactwasfoundforcompletionrates(passinggrades)forstudentsreceiving BOGFeeWaivers,thoughmales(80.1%)aresignificantlylowerthanothersandhavevirtuallynomarginbeforefailingtoachieve80%.Disaggregatedbyyears(seefulltableinAttachments),malesdidfallbelowthisthresholdinonerecentyear(73.5%in2011).ThesedataareconsistentwiththePelldatainidentifyinglowerincomemalestudentsathighestriskwherecompletionisconcerne
	 
	 
	 
	 
	 
	 
	 

	          Success Ratesand Disproportionate ImpactbyGenderbyFoster Youth,Fall2012and Fall2013
	          Success Ratesand Disproportionate ImpactbyGenderbyFoster Youth,Fall2012and Fall2013

	     Gender
	     Gender
	      FosterYouth
	    F12 Passed
	     F12Total Grades
	      SuccessRate
	    F1280%Index    SuccessRate(Nota   FosterYouth- Female)
	      F13Passed
	    F13Total  Grades
	      SuccessRa
	    F1380%Index  SuccessRate  (NotaFoster  Youth -Female)
	 F12-F13  Combined Passed
	 F12-F13  Total Grades
	 F12-F13  Success Rate
	  F10-F1380% IndexSuccess   Rate(Nota    FosterYouth-Female) 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	  OverallTotal
	  OverallTotal
	 12792
	 18081
	 70.7%
	 94.8%
	 12056
	 16465
	 73.2%
	 95.8%
	 24848
	 34546
	 71.9%
	 95.3%

	 Female
	 Female
	 Yes
	 132
	 218
	 60.6%
	 81.1%
	 124
	 190
	 65.3%
	 85.4%
	 256
	 408
	 62.7%
	 83.1%

	  Female
	  Female
	Unknown/Not  Stated
	  7582
	  10159
	  74.6%
	  100.0%
	  7012
	  9171
	  76.5%
	  100.0%
	  14594
	  19330
	  75.5%
	  100.0%

	  FemaleTotal
	  FemaleTotal
	 
	 7714
	 10377
	 74.3%
	 99.6%
	 7136
	 9361
	 76.2%
	 99.7%
	 14850
	 19738
	 75.2%
	 99.7%

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 Male
	 Male
	 Yes
	 56
	 131
	 42.7%
	 57.3%
	 56
	 134
	 41.8%
	 54.7%
	 112
	 265
	 42.3%
	 56.0%

	  Male
	  Male
	Unknown/Not  Stated
	  4897
	  7392
	  66.2%
	  88.8%
	  4775
	  6829
	  69.9%
	  91.5%
	  9672
	  14221
	  68.0%
	  90.1%

	 Male Total 
	 Male Total 
	 
	 4953
	 7523
	 65.8%
	 88.2%
	 4831
	 6963
	 69.4%
	 90.7%
	 9784
	 14486
	 67.5%
	 89.5%






	AppendixCompletion 4–GenderandFosterYouth
	Producedbythe Officeof PRIE November 19, 2014Sources:Chancellor'sOfficeMISdatafilesfor fall2010, fall2011 andfall2012; COM'sData Dashboardandinternalsourcesforfall2013Studentswhodidnotstatetheir genderareexcludedFile=StudEquitySuccessF10F13v3
	          Success Ratesand Disproportionate ImpactbyGenderbyVeteran Status,Fall 2012-Fall2013
	          Success Ratesand Disproportionate ImpactbyGenderbyVeteran Status,Fall 2012-Fall2013
	          Success Ratesand Disproportionate ImpactbyGenderbyVeteran Status,Fall 2012-Fall2013
	          Success Ratesand Disproportionate ImpactbyGenderbyVeteran Status,Fall 2012-Fall2013
	          Success Ratesand Disproportionate ImpactbyGenderbyVeteran Status,Fall 2012-Fall2013
	          Success Ratesand Disproportionate ImpactbyGenderbyVeteran Status,Fall 2012-Fall2013
	          Success Ratesand Disproportionate ImpactbyGenderbyVeteran Status,Fall 2012-Fall2013

	    Gender
	    Gender
	    Veteran
	  F12 Passed
	   F12Total Grades
	      F12SuccessRa
	    F1280%Index    SuccessRate(NotaVeteran  -Female)
	     F13Passed
	   F13Total Grades
	     SuccessRate
	    F1380%Index    SuccessRate(Nota Veteran -Female) 
	F12-F13  Combined Passed
	 F12-F13 Total Grades
	F12-F13  Success Rate
	  F12-F1380%   IndexSuccessRate    (NotaVeteran- Female)

	  OverallTotal
	  OverallTotal
	 
	 12792
	 18081
	 70.7%
	 95.2%
	 12056
	 16465
	 73.2%
	 96.0%
	 24848
	 34546
	 71.9%
	 95.6%

	  Female
	  Female
	  Yes
	  35
	  49
	 
	 71.4%
	 
	 96.1%
	  62
	 
	 86
	 
	 72.1%
	 
	 94.5%
	 
	 97
	  135
	  71.9%
	 
	 95.5%

	  Female
	  Female
	No/Not  Stated
	  7679
	  10328
	 
	 74.4%
	 
	 100.0%
	  7074
	 
	 9275
	 
	 76.3%
	 
	 100.0%
	 
	 14753
	  19603
	  75.3%
	 
	 100.0%

	  FemaleTotal
	  FemaleTotal
	 
	 7714
	 10377
	 74.3%
	 100.0%
	 7136
	 9361
	 76.2%
	 99.9%
	 14850
	 19738
	 75.2%
	 100.0%

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	 Male
	 Male
	 Yes
	 187
	 281
	 66.5%
	 89.5%
	 150
	 217
	 69.1%
	 90.6%
	 337
	 498
	 67.7%
	 89.9%

	  Male
	  Male
	No/Not  Stated
	  4766
	 
	 7242
	 
	 65.8%
	 
	 88.5%
	  4681
	 
	 6746
	 
	 69.4%
	 
	 91.0%
	 
	 9447
	  13988
	  67.5%
	 
	 89.7%

	 Male Total 
	 Male Total 
	 
	 4953
	 7523
	 65.8%
	 88.6%
	 4831
	 6963
	 69.4%
	 91.0%
	 9784
	 14486
	 67.5%
	 89.7%






	AppendixCompletion 5–GenderandVeterans 
	Producedbythe Officeof PRIE November 19, 2014Sources:Chancellor'sOfficeMISdatafilesfor fall2010, fall2011 andfall2012; COM'sData Dashboardandinternalsourcesforfall2013Studentswhodidnotstatetheir genderareexcludedFile=StudEquitySuccessF10F13v3
	Figure
	High Failure Rate Courses - Fall 2011Through Spring2015
	Successful course completion is key to earning a certificate or degree. Therefore,improving course success rates overall andachievingequitable success for all student groups are objectives in COM’sand. Last Spring, Deans were provided with basic descriptive data on high failure rate courses. This report provides that data, andmore recent data, and responds to some of their questions in order to better understand the problem andfoster discussionof potential solutions.
	strategic plan
	student equity plan
	1

	Methodology
	Highfailure rate courseswere defined using criteria established in similar previous studies and COM’s institution-set standard for successfulcoursecompletion, the latter defined as a minimum70%passrate in the ACCJC annual report.Inthis study,courseswith >=70 enrollment and<70% pass rate in at least 4 of the 8 Fall/Spring terms from Fall 2011-Spring 2015were identified as highfailure rate. Both pass rates and success ratesare presented in this report. The pass rate includes P grades andD-and higher. Success 
	Findings
	Courses Meeting HighFailureRate Criteria
	Fourteencourses met the criteria for high failure rate(Table 1).Those courses are BEHS103, BIOL110, CIS101, CIS110, ENGL092, ENGL092L, ENGL098, ENGL120, MATH101, MATH103, MATH103A, PHIL110, POLS101and MATH095. In the tables, rates that exceed the high failure ratethreshold designation for a particular semester are shown ingreen.
	Resources:John N. Gardner Institute for Excellence in Undergraduate Education, ImprovingGateway Course SuccessNational Surveyof Student Success Initiatives atTwo-Year CollegesCommunity College Research Center at Columbia University. Not Just Math and English: Courses that Pose Problems to Community College Completion 
	1
	http://www.jngi.org/institute-news/4887/
	http://www.jngi.org/wordpress/wp-content/uploads/2014/07/National-2-yr-Survey-Booklet_webversion.pdf
	http://ccrc.tc.columbia.edu/publications/obstacle-courses-community-college-completion.html
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	        Table 1.College of MarinHighFailureRate Coursesby Term(Fall 2011-Spring2015).  Fall 2011  Spring2012
	        Table 1.College of MarinHighFailureRate Coursesby Term(Fall 2011-Spring2015).  Fall 2011  Spring2012
	        Table 1.College of MarinHighFailureRate Coursesby Term(Fall 2011-Spring2015).  Fall 2011  Spring2012
	        Table 1.College of MarinHighFailureRate Coursesby Term(Fall 2011-Spring2015).  Fall 2011  Spring2012
	        Table 1.College of MarinHighFailureRate Coursesby Term(Fall 2011-Spring2015).  Fall 2011  Spring2012
	        Table 1.College of MarinHighFailureRate Coursesby Term(Fall 2011-Spring2015).  Fall 2011  Spring2012
	        Table 1.College of MarinHighFailureRate Coursesby Term(Fall 2011-Spring2015).  Fall 2011  Spring2012
	 Fall 2012
	  Spring2013.

	 Course
	 Course
	 % Success
	 %. Pass
	 N
	 % Success
	 %. Pass
	 N
	 % Success
	 %. Pass
	 N
	 % Success
	 %. Pass
	 N

	 BEHS103 BIOL110 CIS101 CIS110 ENGL092 ENGL092L ENGL098 ENGL120 MATH101 MATH103 MATH103A PHIL110 POLS101 MATH095
	 BEHS103 BIOL110 CIS101 CIS110 ENGL092 ENGL092L ENGL098 ENGL120 MATH101 MATH103 MATH103A PHIL110 POLS101 MATH095
	 57.5 65.0 44.4 56.4 61.5 66.7 61.5 67.8 44.0 44.4 48.2 68.3 64.1 50.0
	 63.7 69.0 46.0 59.0 70.2 69.7 66.4 74.4 55.3 49.3 57.3 75.8 67.2 63.2
	 148 305 126 124 104 99 146 323 141 149 113 123 131 68
	 64.6 56.1 54.1 62.0 53.1 50.0 63.6 60.1 41.4 57.3 50.8 64.9 61.1 39.5
	 66.7 61.6 55.1 68.2 62.2 57.4 71.3 69.0 47.8 65.1 59.0 69.5 63.4 61.7
	 98 310 98 135 107 117 147 208 159 225 66 133 139 81
	 57.6 46.9 46.8 59.6 60.3 58.5 54.7 63.9 38.9 54.3 61.5 68.1 56.8 44.0
	 64.4 56.9 50.0 60.6 70.7 63.6 68.9 65.9 52.5 61.9 69.2 68.9 61.0 48.3
	 119 355 94 101 122 122 154 310 170 369 40 128 127 91
	 64.6 68.6 62.7 62.5 56.0 52.2 54.1 57.8 42.5 45.0 34.4 63.0 66.7 50.7
	 69.5 73.9 64.2 65.0 66.7 61.1 62.2 60.7 58.2 53.0 37.5 69.3 72.8 63.3
	 83 268 67 128 86 92 110 217 155 265 33 130 85 71

	(continued on next page) 
	(continued on next page) 






	        Table 1(continued).College of Marin HighFailure Rate CoursesbyTerm(Fall2011-Spring2015) .  Fall 2013  Spring2014 Fall 2014
	        Table 1(continued).College of Marin HighFailure Rate CoursesbyTerm(Fall2011-Spring2015) .  Fall 2013  Spring2014 Fall 2014
	        Table 1(continued).College of Marin HighFailure Rate CoursesbyTerm(Fall2011-Spring2015) .  Fall 2013  Spring2014 Fall 2014
	        Table 1(continued).College of Marin HighFailure Rate CoursesbyTerm(Fall2011-Spring2015) .  Fall 2013  Spring2014 Fall 2014
	        Table 1(continued).College of Marin HighFailure Rate CoursesbyTerm(Fall2011-Spring2015) .  Fall 2013  Spring2014 Fall 2014
	        Table 1(continued).College of Marin HighFailure Rate CoursesbyTerm(Fall2011-Spring2015) .  Fall 2013  Spring2014 Fall 2014
	        Table 1(continued).College of Marin HighFailure Rate CoursesbyTerm(Fall2011-Spring2015) .  Fall 2013  Spring2014 Fall 2014
	  Spring2015.

	 Course
	 Course
	 % Success
	  %.Pass
	 N
	 % Success
	 % Pass
	 N
	 % Success
	 % Pass
	 N
	 % Success
	 % Pass
	 N

	 BEHS103 BIOL110 CIS101* CIS110 ENGL092 ENGL092L ENGL098 ENGL120 MATH101 MATH103 MATH103A PHIL110 POLS101 MATH095
	 BEHS103 BIOL110 CIS101* CIS110 ENGL092 ENGL092L ENGL098 ENGL120 MATH101 MATH103 MATH103A PHIL110 POLS101 MATH095
	 50.0 55.7 52.9 57.7 66.1 65.9 64.2 58.9 32.0 47.2 55.6 70.7 53.4 52.8
	 57.3 64.7 56.9 58.5 70.9 71.4 75.2 65.8 40.7 58.5 59.3 75.9 55.3 74.5
	 113 351 51 128 132 131 142 243 180 259 82 124 105 106
	 50.6 55.4 70.4 72.5 57.7 50.6 53.5 58.9 32.6 50.0 44.1 60.4 61.2 65.8
	 53.0 64.5 70.4 72.5 61.5 54.3 59.7 62.7 43.8 53.0 58.8 68.1 67.0 75.3
	 83 251 71 69 79 82 130 211 147 299 36 94 106 73
	 62.7 46.2  - 65.6 63.8 62.8 65.3 56.6 30.6 41.8 64.1 65.8 72.6 59.1
	 65.1 52.0  - 71.0 69.1 64.9 66.9 62.0 39.4 49.8 66.7 73.9 78.6 69.4
	 84 225  - 94 98 97 125 211 189 306 41 122 92 98
	 81.3 55.0  - 67.1 51.9 54.2 61.7 63.3 32.2 44.4 33.3 64.8 82.0 61.5
	 87.5 62.6  - 71.8 58.2 54.2 67.0 66.3 39.6 49.3 48.7 68.5 83.6 81.3
	 32 243  - 89 83 85 96 202 157 280 41 111 65 91






	Green= exceeded 70% pass rate.
	CIS101 was not offered inAY 2014-15..Source: COMMIS files, November 2015.One section of MATH095 in Spring 2013was not included inthe MIS submission. The section has similarpass and success rates as other sections for that termand would not change any of the results presented inthis study.
	*

	Trends
	MATH095, CIS110 and POLS101allshow improved course pass rates in recent semesters, surpassing 70%. The CIS110 ratewas higher in the lastthree semesters andPOLS101 in the last two (Table 1).
	MATH095methigh failurerate criteriafrom Fall2011-Spring 2013, thoughin themost recent 4 semesters it has not. Both pass and success rates increased after Fall2012.(See Figure 1, next page). Dedicatedtutors began in this course in Spring 2013 andhave continued in at least onesectioneach term, with the most sections (N=3) inSpring 2015. Pass and success rates have been consistently higher since the second semesterin which dedicated tutors were in place (Fall 2013). T-tests comparingMATH095 sections with andwi
	Planning, Research& InstitutionalEffectiveness (PRIE)December9, 20153
	 Figure 1. MATH095 Course Success and Pass Rates by Term (Fall 2011-Spring 2015)   
	in sections with dedicated tutors have slightly higher pass and success rates, but the difference is not statistically significant, meaning that the result could have occurred by chance (Table 2, next page). 
	Dedicated tutors also were utilized in other Math courses including 101and 103 in later semesters. However,the overall course pass and successrates did not increase in these courses. T-tests comparing Math 101 sections with and without tutors andMath 103 sections with and withouttutors indicate, for both courses,the sections with tutors have higherpass and successrates (Table 2, nextpage). Given these and the Math 095findings, additional investigation is warranted before concluding that adding dedicated tut
	        Table 2.MATHCourse Successand PassRatesWith and Without DedicatedTutors        (Spring2013-Spring2015combined, wherecourses withtutoringwereoffered)  Course Tutor status N Mean Pass Rate  Mean SuccessRate No tutors 111 70.3 54.9 MATH095 With tutors 328 74.1 58.8 No tutors 476 35.4* 26.3* MATH101 With tutors 185 51.4 43.2 No tutors 552 45.8* 41.3** MATH103 With tutors 328 57.0 50.6
	        Table 2.MATHCourse Successand PassRatesWith and Without DedicatedTutors        (Spring2013-Spring2015combined, wherecourses withtutoringwereoffered)  Course Tutor status N Mean Pass Rate  Mean SuccessRate No tutors 111 70.3 54.9 MATH095 With tutors 328 74.1 58.8 No tutors 476 35.4* 26.3* MATH101 With tutors 185 51.4 43.2 No tutors 552 45.8* 41.3** MATH103 With tutors 328 57.0 50.6
	        Table 2.MATHCourse Successand PassRatesWith and Without DedicatedTutors        (Spring2013-Spring2015combined, wherecourses withtutoringwereoffered)  Course Tutor status N Mean Pass Rate  Mean SuccessRate No tutors 111 70.3 54.9 MATH095 With tutors 328 74.1 58.8 No tutors 476 35.4* 26.3* MATH101 With tutors 185 51.4 43.2 No tutors 552 45.8* 41.3** MATH103 With tutors 328 57.0 50.6
	        Table 2.MATHCourse Successand PassRatesWith and Without DedicatedTutors        (Spring2013-Spring2015combined, wherecourses withtutoringwereoffered)  Course Tutor status N Mean Pass Rate  Mean SuccessRate No tutors 111 70.3 54.9 MATH095 With tutors 328 74.1 58.8 No tutors 476 35.4* 26.3* MATH101 With tutors 185 51.4 43.2 No tutors 552 45.8* 41.3** MATH103 With tutors 328 57.0 50.6
	        Table 2.MATHCourse Successand PassRatesWith and Without DedicatedTutors        (Spring2013-Spring2015combined, wherecourses withtutoringwereoffered)  Course Tutor status N Mean Pass Rate  Mean SuccessRate No tutors 111 70.3 54.9 MATH095 With tutors 328 74.1 58.8 No tutors 476 35.4* 26.3* MATH101 With tutors 185 51.4 43.2 No tutors 552 45.8* 41.3** MATH103 With tutors 328 57.0 50.6
	        Table 2.MATHCourse Successand PassRatesWith and Without DedicatedTutors        (Spring2013-Spring2015combined, wherecourses withtutoringwereoffered)  Course Tutor status N Mean Pass Rate  Mean SuccessRate No tutors 111 70.3 54.9 MATH095 With tutors 328 74.1 58.8 No tutors 476 35.4* 26.3* MATH101 With tutors 185 51.4 43.2 No tutors 552 45.8* 41.3** MATH103 With tutors 328 57.0 50.6
	        Table 2.MATHCourse Successand PassRatesWith and Without DedicatedTutors        (Spring2013-Spring2015combined, wherecourses withtutoringwereoffered)  Course Tutor status N Mean Pass Rate  Mean SuccessRate No tutors 111 70.3 54.9 MATH095 With tutors 328 74.1 58.8 No tutors 476 35.4* 26.3* MATH101 With tutors 185 51.4 43.2 No tutors 552 45.8* 41.3** MATH103 With tutors 328 57.0 50.6






	*T-test significant at p.001.**T-testsignificant at p.01.
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	DistanceEducation and Face-to-FaceSections
	The Deans requested a comparison of distance andface-to-face sections for the courses meeting highfailure rate criteria, as well as SPAN101. We comparedthe overall pass and success rates for these courses with all terms combined, and then by term—since rates in some of thesecourses have changed overtime. 
	Looking atcourse success and pass rates for all terms combined, thedistance sections havelower pass andsuccess rates than the face-to-face sections(Table 3, next page).MATH095, however, shows an unusual pattern. While its pass rate in face-to-face sections is nearly 17% higher than the distance sections(consistent with the overallpattern), itssuccess ratewas slightly higher for distance than face-to-face sections.
	Threecourses, PHIL110, POLS101and SPAN101,had an average pass rate above 70% for the face-to-face sections, butbelow 70% for the distance sections(Table3). 
	        Table3. HighFailureRateCourses and SPAN101:AveragePass and SuccessRates by Face-to-Face and Distance Sections    (Fall2011-Spring2015Combined)  
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	        Table3. HighFailureRateCourses and SPAN101:AveragePass and SuccessRates by Face-to-Face and Distance Sections    (Fall2011-Spring2015Combined)  

	  Face-to-Face Distance % Difference % Difference Course N % Success % Pass N % Success % Pass in Success in Pass CIS110 983 64.0 67.5 205 50.7 52.7 13.3 14.8 ENGL120 2542 62.4 67.3 119 42.9 50.4 19.5 16.9 MATH095 758 52.5 67.2 26 54.7 50.0 -2.2 17.2 MATH101 1124 40.2 50.2 301 21.6 31.9 18.6 18.3 MATH103 2270 49.7 56.9 367 37.1 41.1 12.6 15.8 PHIL110 789 69.8 74.6 460 61.2 66.5 8.6 8.1 POLS101 898 68.9 72.9 127 42.5 43.3 26.4 29.6 SPAN101* 1517 72.6 75.7 231 55.8 58.0 16.8 17.7    *SPAN101 is not a highfail
	  Face-to-Face Distance % Difference % Difference Course N % Success % Pass N % Success % Pass in Success in Pass CIS110 983 64.0 67.5 205 50.7 52.7 13.3 14.8 ENGL120 2542 62.4 67.3 119 42.9 50.4 19.5 16.9 MATH095 758 52.5 67.2 26 54.7 50.0 -2.2 17.2 MATH101 1124 40.2 50.2 301 21.6 31.9 18.6 18.3 MATH103 2270 49.7 56.9 367 37.1 41.1 12.6 15.8 PHIL110 789 69.8 74.6 460 61.2 66.5 8.6 8.1 POLS101 898 68.9 72.9 127 42.5 43.3 26.4 29.6 SPAN101* 1517 72.6 75.7 231 55.8 58.0 16.8 17.7    *SPAN101 is not a highfail






	Table 4(next page)includes only the semesters inwhich both modalities were offered for each course. Inone semester of 3 different courses, the DE pass andsuccess rates were higher than the face-to-face sections. Because these are sorare, they arelikely just anomalieswithout a determinable explanation.
	The CIS110 DE rates were higher or similar intwoof the 5 semesters that DE sections were offered (Table 4), but the overall pass and success rates for the course(Table1) have been substantiallyhigher (above the 70% standard) in the threemost recent semesters—in which noDE sections were offered. 
	For POLS101, the higher rates have beenonly inthe twomost recent semesters and DE sections have not beenoffered since Fall 2012. Therefore, there would be no DE effect onthe recentchange in rates for this course.
	         Table4. HighFailureRateCourses and SPAN101:AveragePass and SuccessRates by Face-to-Faceand Distance Sections  by Term (Fall 2011-Spring2015)  
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	 Face-to-Face
	TH
	Artifact

	Distance 
	 % Difference
	 % Difference

	 Course
	 Course
	 Term
	 N
	 % Pass % Success
	 N
	 % Pass % Success
	 in Pass
	  inSuccess

	 CIS110
	 CIS110
	 Fall 2011
	 91
	 57.1
	 54.9
	 33
	 60.7
	 57.1
	 -3.6
	 -2.2

	 CIS110 CIS110
	 CIS110 CIS110
	 Spring 2012 Fall 2012
	 94 68
	 78.7 63.2
	 71.3 61.8
	 41 33
	 34.1 51.5
	 31.7 51.5
	 44.6 11.7
	 39.6 10.3

	 CIS110 CIS110
	 CIS110 CIS110
	 Spring 2013 Fall 2013
	 90 88
	 63.3 60.2
	 61.1 59.1
	 38 44
	 61.8 51.4
	 58.8 51.4
	 1.6 8.9
	 2.3 7.7

	 ENGL120
	 ENGL120
	 Fall 2013
	 215
	 65.1
	 58.6
	 28
	 50.0
	 41.7
	 15.1
	 16.9

	 ENGL120 ENGL120
	 ENGL120 ENGL120
	 Spring 2014 Fall 2014
	 185 140
	 66.5 62.1
	 62.7 58.6
	 26 71
	 33.3 56.3
	 29.2 47.9
	 33.2 5.8
	 33.5 10.7

	 MATH095
	 MATH095
	 Fall 2011
	 42
	 71.4
	 50.0
	 26
	 50.0
	 54.7
	 21.4
	 -4.7

	 MATH101 MATH101
	 MATH101 MATH101
	 Spring 2012 Fall 2012
	 113 129
	 56.6 58.1
	 49.6 42.6
	 46 41
	 25.0 25.6
	 20.5 20.5
	 31.6 32.5
	 29.1 22.1

	 MATH101 MATH101 MATH101
	 MATH101 MATH101 MATH101
	 Spring 2013 Spring 2014 Fall 2014
	 117 104 152
	 59.8 46.2 41.4
	 46.2 34.6 32.9
	 38 43 37
	 42.9 37.5 22.9
	 22.9 27.5 14.3
	 17.0 8.7 18.5
	 23.3 7.1 18.6

	 MATH101
	 MATH101
	 Spring 2015
	 118
	 42.4
	 35.6
	 39
	 25.7
	 17.1
	 16.7
	 18.5

	 MATH103
	 MATH103
	 Fall 2011
	 113
	 51.3
	 45.1
	 36
	 36.4
	 36.4
	 15.0
	 8.7

	 MATH103 MATH103
	 MATH103 MATH103
	 Spring 2012 Fall 2012
	 183 320
	 67.8 64.1
	 59.1 55.9
	 42 49
	 46.2 33.3
	 43.4 31.3
	 21.6 30.7
	 15.7 24.6

	 MATH103 MATH103
	 MATH103 MATH103
	 Spring 2013 Fall 2013
	 220 222
	 55.0 55.4
	 47.3 44.1
	 45 37
	 25.6 62.9
	 18.6 54.3
	 29.4 -7.5
	 28.7 -10.2

	 MATH103 MATH103
	 MATH103 MATH103
	 Spring 2014 Fall 2014
	 259 258
	 54.4 51.2
	 51.4 42.6
	 40 48
	 43.6 37.0
	 41.0 32.6
	 10.9 14.2
	 10.4 10.0

	 MATH103
	 MATH103
	 Spring 2015
	 235
	 48.1
	 43.0
	 45
	 46.5
	 44.2
	 1.6
	 -1.2

	                         
	                         
	                             
	                 
	                   
	                                   
	                    
	                              (continued on next page) 






	  Table4(contby Term (Fall  Course PHIL110
	  Table4(contby Term (Fall  Course PHIL110
	  Table4(contby Term (Fall  Course PHIL110
	  Table4(contby Term (Fall  Course PHIL110
	  Table4(contby Term (Fall  Course PHIL110
	  Table4(contby Term (Fall  Course PHIL110
	  Table4(contby Term (Fall  Course PHIL110
	  inued).HighFail  2011-Spring201  Term Fall 2011
	ure Rate 5) N 66
	  Courses and SPAN101:Averag Face-to-Face % Pass % Success N 75.8 66.7 57
	  ePass andSuccess Rates by Face-to-Face and Distance Sections  Distance  % Difference % Difference % Pass % Success in Pass  inSuccess 74.5 69.1 1.2 -2.4

	 PHIL110
	 PHIL110
	 Spring 2012
	 70
	 75.7
	 74.3 63
	 62.3
	 54.1 13.4 20.2

	 PHIL110
	 PHIL110
	 Fall 2012
	 69
	 69.6
	 68.1 59
	 59.6
	 59.6 9.9 8.5

	 PHIL110
	 PHIL110
	 Spring 2013
	 73
	 69.9
	 64.4 57
	 64.9
	 57.9 5.0 6.5

	 PHIL110
	 PHIL110
	 Fall 2013
	 69
	 76.8
	 71.0 55
	 68.6
	 64.7 8.2 6.3

	 PHIL110
	 PHIL110
	 Spring 2014
	 66
	 66.7
	 59.1 28
	 72.0
	 64.0 -5.3 -4.9

	 PHIL110
	 PHIL110
	 Fall 2014
	 67
	 79.1
	 76.1 55
	 60.4
	 45.8 18.7 30.3

	 PHIL110 POLS101 POLS101 POLS101 SPAN101
	 PHIL110 POLS101 POLS101 POLS101 SPAN101
	 Spring 2015 Fall 2011 Spring 2012 Fall 2012 Spring 2012
	 55 97 103 79 125
	 72.7 71.1 68.9 68.4 63.2
	 69.1 56 67.1 34 67.0 36 62.0 48 56.8 59
	 61.8 53.1 36.4 41.2 42.4
	 58.2 10.9 10.9 53.1 18.0 14.0 33.3 32.5 33.7 41.9 27.2 20.1 39.0 20.8 17.8

	 SPAN101
	 SPAN101
	 Fall 2012
	 126
	 72.2
	 68.3 50
	 62.0
	 62.0 10.2 6.3

	 SPAN101
	 SPAN101
	 Spring 2013
	 105
	 68.6
	 67.6 37
	 64.9
	 64.9 3.7 2.7

	 SPAN101
	 SPAN101
	 Fall 2013
	 128
	 77.3
	 76.6 43
	 69.8
	 67.4 7.6 9.2

	 SPAN101Note: Fall/Sprin
	 SPAN101Note: Fall/Sprin
	 Spring 2014 g terms shown inwhi
	 89ch both mo
	 70.8
	 65.2 42dalities were offered.  
	 57.1
	 52.4 13.6 12.8






	       Table 5.AveragePass andSuccess Rates by Time of Day, All High Failure Rate CoursesCombined(Fall2011-Spring 2015)  N % Success % Pass Morning 7,875 56.9 63.8 Afternoon 3,066 55.0 61.9 Evening 3,708 56.5 62.9
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	Day/Evening Courses The Deans also requested a comparison of course pass rates by time of day the courses were offered. With all high failure rate courses combined, there is no difference in pass or success rates by time of day (Table 5).  
	   When pass rates for each course are run separatelybytime of day, some differences emerge, but the patterns are inconsistent(Table 6). This   suggests thatinfluences other than time of day may be affecting pass andsuccess rates in these courses.  
	   When pass rates for each course are run separatelybytime of day, some differences emerge, but the patterns are inconsistent(Table 6). This   suggests thatinfluences other than time of day may be affecting pass andsuccess rates in these courses.  
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	   When pass rates for each course are run separatelybytime of day, some differences emerge, but the patterns are inconsistent(Table 6). This   suggests thatinfluences other than time of day may be affecting pass andsuccess rates in these courses.  

	            Table6. HighFailureRateCourses:AveragePass and Success Rates byTime of Day(Fall2011-Spring2015Combined)
	            Table6. HighFailureRateCourses:AveragePass and Success Rates byTime of Day(Fall2011-Spring2015Combined)

	  BEHS103
	  BEHS103
	 BIOL110
	 CIS101
	 CIS110

	  N
	  N
	 % Success*
	 % Pass*
	 N
	 % Success*
	 % Pass
	 N
	 % Success*
	 % Pass*
	 N
	 % Success*
	 % Pass*

	 Morning
	 Morning
	 459
	 66.4
	 73.4
	 1155
	 55.4
	 62.4
	 297
	 60.0
	 61.6
	 516
	 60.7
	 63.4

	 Afternoon
	 Afternoon
	 217
	 38.2
	 42.4
	 758
	 58.8
	 65.8
	 191
	 54.5
	 55.5
	 -
	 -
	 -

	 Evening
	 Evening
	 212
	 63.7
	 66.5
	 691
	 52.1
	 60.1
	 104
	 40.4
	 41.3
	 257
	 70.0
	 74.3

	 
	 
	 ENGL092
	 ENGL098
	 ENGL120
	 MATH095

	 
	 
	 N
	 % Success
	 % Pass
	 N
	  %Success*
	 % Pass*
	 N
	 % Success
	 % Pass
	 N
	 % Success*
	 % Pass*

	 Morning
	 Morning
	 475
	 57.5
	 64.2
	 760
	 61.4
	 69.6
	 1419
	 60.7
	 66.7
	 243
	 44.0
	 60.5

	 Afternoon
	 Afternoon
	 292
	 58.2
	 65.1
	 108
	 62.0
	 68.5
	 280
	 58.2
	 61.4
	 137
	 59.9
	 73.7

	 Evening
	 Evening
	 126
	 61.1
	 67.5
	 328
	 52.1
	 60.9
	 419
	 60.6
	 63.0
	 345
	 57.8
	 71.3

	 
	 
	 MATH101
	 MATH103
	 MATH103A
	 POLS101

	 
	 
	 N
	 % Success*
	 % Pass*
	 N
	 % Success*
	 % Pass*
	 N
	 % Success*
	 % Pass*
	 N
	 % Success*
	 % Pass*

	 Morning
	 Morning
	 582
	 42.4
	 53.6
	 622
	 42.1
	 50.0
	 222
	 36.5
	 45.5
	 457
	 62.1
	 67.2

	 Afternoon -
	 Afternoon -
	 -
	 -
	 873
	 52.2
	 59.7
	 302
	 54.3
	 62.6
	 99
	 56.6
	 61.6

	 Evening
	 Evening
	 402
	 35.8
	 44.8
	 483
	 55.7
	 62.0 - -
	 -
	 254
	 79.6
	 81.5

	   Note: Courses not includedarePHIL110 (only offered in the morning) and ENGL092L (lab course without a specific time).
	   Note: Courses not includedarePHIL110 (only offered in the morning) and ENGL092L (lab course without a specific time).






	Enrollment Status First-time college students passed and succeeded at rates equivalent to or higher than all others in high failure English courses, MATH103, and MATH103A, but at lower rates in MATH095 and MATH101 (Table 7). In fact, with the exception of special admits, who for all but one course are so few that the group rate can vary substantially with a change in only one student, first-time students in ENGL092 were the only group that met the 70% pass rate standard.  Another finding of interest involve
	              Table7. HighFailureRateEnglish and MathCourses:AveragePass and SuccessRates byEnrollment Status(Fall2011-Spring2015Combined)  ENGL092 ENGL092L ENGL098 ENGL120  N % Success% Pass  N% Success % Pass  N% Success % Pass  N% Success  % Pass First-TimeStudent  378 61.1 70.1378 61.6 66.9 351 61.3  68.9590 63.6 67.5  First-TimeTransfer   118 61.0 63.6117 57.3 59.0 147 61.2  63.3287 59.2 64.1 Returning Student  36 58.3 61.1 4052.5 55.0  6864.7  66.2 9562.1 64.2 Continuing Student  462 56.9 64.1461 57.5
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	High Failure Rate Math Courses Compared to All Other Courses Another question the Deans asked was, “Do students fail math but succeed in their other courses?” Paired t-tests show that students failed high failure math courses at higher rates than their other courses in all terms except Spring 2014 (Table 8). Success rates were lower in high failure math than other courses in every term. However, this does not mean they were high achievers in their other courses. The pass rates for their other courses exceed
	          Table8.AveragePass andSuccess RatesinHighFailure Rate MathCoursesCompared to All OtherCourses      (Fall2011-Spring2015Combined) % Success- % Success-all%  % Pass- % Pass-all% 
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	          Table8.AveragePass andSuccess RatesinHighFailure Rate MathCoursesCompared to All OtherCourses      (Fall2011-Spring2015Combined) % Success- % Success-all%  % Pass- % Pass-all% 

	 Term N* HF Math other courses Difference HF Math other courses Difference Fall 2011 92 40.2 62.4 22.2 47.8 72.2 24.4 Spring 2012 56 30.4 52.2 21.8 39.3 57.9 18.6 Fall 2012 196 49.0 68.3 19.3 60.2 73.3 13.1 Spring 2013 57 38.6 57.0 18.4 45.6 63.3 17.7 Fall 2013 190 41.6 68.1 26.5 50.5 74.2 23.7 Spring 2014 56 53.6 66.9 13.3 66.1 68.7 2.6 Fall 2014 186 37.6 72.0 34.4 45.2 75.5 30.3 Spring 2015 82 39.0 67.5 28.5 43.9 70.0 26.1  Pairedt-tests arestatistically significant at p<.05 for every term except pass rat
	 Term N* HF Math other courses Difference HF Math other courses Difference Fall 2011 92 40.2 62.4 22.2 47.8 72.2 24.4 Spring 2012 56 30.4 52.2 21.8 39.3 57.9 18.6 Fall 2012 196 49.0 68.3 19.3 60.2 73.3 13.1 Spring 2013 57 38.6 57.0 18.4 45.6 63.3 17.7 Fall 2013 190 41.6 68.1 26.5 50.5 74.2 23.7 Spring 2014 56 53.6 66.9 13.3 66.1 68.7 2.6 Fall 2014 186 37.6 72.0 34.4 45.2 75.5 30.3 Spring 2015 82 39.0 67.5 28.5 43.9 70.0 26.1  Pairedt-tests arestatistically significant at p<.05 for every term except pass rat






	Success and Pass Rates in High Failure English and Math by First Course Taken For some courses, it appears students who take a lower level course before a higher level course pass the higher level course at rates 2-6 percentage points higher than students who first enroll in the higher level course (Table 9). In one case, the difference is 15 percentage points. These courses include ENGL120, MATH095 and MATH103A except for those who started in MATH095. They pass MATH103A at far lower rates than students who
	            Table9. HighFailureRateEnglish and MathCourses:AveragePass and SuccessRates byFirstCourseTaken
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	            Table9. HighFailureRateEnglish and MathCourses:AveragePass and SuccessRates byFirstCourseTaken
	 

	    (Fall2011-Spring2015Combined)
	    (Fall2011-Spring2015Combined)

	  ENGL120  
	  ENGL120  
	 MATH103

	 First English Course Taken N % Success % Pass  First Math Course Taken N
	 First English Course Taken N % Success % Pass  First Math Course Taken N
	 % Success
	 % Pass

	 Below ENG092
	 Below ENG092
	 111
	 62.2
	 66.7
	  Below MATH095
	 64
	 42.2
	 46.9

	 ENGL092
	 ENGL092
	 255
	 65.1
	 71.2
	  MATH095
	 135
	 49.6
	 56.3

	 ENGL098
	 ENGL098
	 579
	 64.1
	 69.8
	  MATH101
	 401
	 53.9
	 58.4

	 ENGL116
	 ENGL116
	 19
	 78.9
	 78.9
	  MATH103
	 2037
	 46.9
	 54.1

	 ENGL120
	 ENGL120
	 1,697
	 59.9
	 64.6
	  
	 MATH103A

	 
	 
	 ENGL098
	  First Math Course Taken
	 N
	 % Success
	 % Pass

	 First English Course Taken
	 First English Course Taken
	 N
	 % Success
	 % Pass 
	 Below MATH095
	 29
	 51.7
	 58.6

	 Below ENG092
	 Below ENG092
	 120
	 58.3
	 66.7
	  MATH095
	 43
	 37.2
	 39.5

	 ENGL092
	 ENGL092
	 376
	 56.9
	 66.2
	  MATH101
	 123
	 53.7
	 61.0

	 ENGL098
	 ENGL098
	 931
	 59.9
	 67
	  MATH103A
	 451
	 47.2
	 56.1

	 
	 
	 ENGL092
	  
	 MATH101

	 First English Course Taken
	 First English Course Taken
	 N
	 % Success
	 % Pass 
	 First Math Course Taken
	 N
	 % Success
	 % Pass

	 Below ENG092
	 Below ENG092
	 156
	 55.8
	 63.5
	  Below MATH095
	 157
	 36.9
	 46.5

	 ENGL092
	 ENGL092
	 844
	 59.7
	 66.8
	  MATH095
	 282
	 36.2
	 45.0

	      MATH101
	      MATH101
	 986
	 36.2
	 46.7

	      
	      
	 MATH095

	      First Math Course Taken
	      First Math Course Taken
	 N
	 % Success
	 % Pass

	      Below MATH095
	      Below MATH095
	 336
	 51.4
	 69.0

	      MATH095 
	      MATH095 
	 448
	 53.1
	 64.7







	Race/Ethnicity These data show wide variation in course pass and success rates between racial/ethnic groups (Table 10). In general, Asian and White students pass and succeed in high failure rate courses at higher rates than other groups. However, even those groups did not pass at higher than 70% in most courses. Asian students did so in 7 of the 14 courses; White students in 4 courses; and though their numbers are small (resulting in 
	 
	 
	 
	 
	 
	 
	 
	 

	       Table10. HighFailure Rate Courses:AveragePass and Success Rates by Race/Ethnicity(Fall 2011-Spring 2015Combined) 
	       Table10. HighFailure Rate Courses:AveragePass and Success Rates by Race/Ethnicity(Fall 2011-Spring 2015Combined) 

	 
	 
	 BEHS103
	 BIOL110
	 CIS101
	 CIS110

	N 
	N 
	% Success 
	% Pass 
	 N
	 % Success
	% Pass 
	 N
	 % Success
	% Pass 
	N 
	% Success 
	% Pass 

	 Asian
	 Asian
	 68
	 75.0 
	 82.4  
	 357
	 54.3 
	 62.2  
	 79
	 69.6 
	 70.9  
	 160
	 76.3 
	 79.4 

	 Black/African American
	 Black/African American
	 172
	 32.0 
	 40.1  
	 210
	 30.5 
	 43.8  
	 194
	 38.1 
	 40.2  
	 151
	 36.4 
	 39.1 

	 Hispanic/Latino
	 Hispanic/Latino
	 315
	 56.8 
	 64.8 
	 876
	 41.8 
	 52.1  
	 205
	 64.9 
	 66.3 
	 288
	 61.5 
	 67.7 

	 American Indian/Alaska Native
	 American Indian/Alaska Native
	 7
	 85.7 
	 85.7 
	 24
	 50.0 
	 54.2  
	 6
	 50.0 
	 50.0 
	 9
	 77.8 
	 77.8 

	Native Hawaiian/Pacific Islander 
	Native Hawaiian/Pacific Islander 
	 8
	 75.0 
	 75.0  
	 29
	 55.2 
	 58.6  
	 9
	 77.8 
	 77.8 
	 9
	 55.6 
	 55.6 

	 Two or more races
	 Two or more races
	 41
	 70.7 
	 75.6  
	 121
	 48.8 
	 55.4  
	 21
	 57.1 
	 57.1 
	 21
	 19.0 
	 23.8 

	 White
	 White
	 685
	 68.5 
	 73.0  
	 1,845
	 67.5 
	 74.0  
	 398
	 65.6 
	 66.8  
	 617
	 63.4 
	 66.0 

	 
	 
	 ENGL092
	 ENGL092L
	 ENGL098
	 ENGL120

	N 
	N 
	% Success 
	% Pass 
	 N
	 % Success
	% Pass 
	 N
	 % Success
	% Pass 
	N 
	% Success 
	% Pass 

	 Asian
	 Asian
	 112
	 71.4 
	 79.5 
	 111
	 73.9 
	 77.5 
	 134
	 62.7 
	 67.9 
	 255
	 66.3 
	 68.6 

	 Black/African American
	 Black/African American
	 208
	 50.5 
	 56.3 
	 206
	 51.9 
	 55.8 
	 213
	 46.9 
	 54.9 
	 232
	 50.4 
	 56.9 

	 Hispanic/Latino
	 Hispanic/Latino
	 435
	 63.2 
	 69.7 
	 429
	 63.2 
	 66.4 
	 665
	 56.7 
	 63.2 
	 898
	 60.4 
	 66.1 

	 American Indian/Alaska Native
	 American Indian/Alaska Native
	 9
	 55.6 
	 66.7 
	 8
	 62.5 
	 75.0 
	 10
	 60.0 
	 60.0 
	 18
	 72.2 
	 77.8 

	Native Hawaiian/Pacific Islander 
	Native Hawaiian/Pacific Islander 
	 7
	 42.9 
	 42.9 
	 5
	 60.0 
	 80.0 
	 12
	 58.3 
	 58.3 
	 31
	 45.2 
	 48.4 

	 Two or more races
	 Two or more races
	 41
	 56.1 
	 63.4 
	 43
	 51.2 
	 58.1 
	 38
	 42.1 
	 50.0 
	 109
	 61.5 
	 64.2 

	 White
	 White
	 221
	 59.3 
	 66.5 
	 217
	 60.4 
	 62.7 
	 503
	 60.4 
	 66.4 
	 1,299
	 62.0 
	 65.8 

	 
	 







	considerable variation in rates), American Indian/Alaska native students achieved the pass rate standard in 4 courses while Native .Hawaiian/Pacific Islander students did so in 3 courses. . Considering only the groups with at least 20 students, the difference in pass rates between some groups is huge, as much as 56 percentage points in CIS110, 42 percentage points in BEHS103, 38 percentage points in Math95 and 30 percentage points in BIOL110. All of the high failure rate courses showed a greater than 10 per
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	AppendixCompletion 2:  Foster Youth
	Figure
	SunnyHillsServices’Guardian ScholarsProgram(GSP):A.CollaborationwiththeCollegeofMarin.WhitePaper.
	WHO:  Thisprogramisforolder fostercareyouthwhoarecurrentlyinfostercareasnon---minordependents(NMD)ages18---20andformerfostercareyouth(ages21to25)whoare enrolledattheCollegeofMarin.Youthare referredbytheirprofessors,counselor,childwelfareworkers,probationoffer,CollegeofMarinadvisor,CountyIndependentLivingSkillsProgramworkerorhighschoolcounselor.  TheGSPSocial WorkerwillpartnerwithyouthtoachievesupportontheCollegeofMarincampus, torestoreandstrengthenconnectiontosupportivepeopleintheirlives, andtodeveloptheski
	WHAT:  GSPstaffofferintensivecasemanagement servicesincludingcomprehensiveassessment andactionplanning, linktobenefitsandresources, individualandgroupservicesfocusingonfamilialandcommunityintegration,independentlivingskills,empowermentandadvocacyskills,supportinpursuingeducational andvocationalgoals, andstablehousing(forNMDs). Thisprogramisuniquelydesignedtosupportyouthinincreasingretentionand4--yearcollegetransferratesandaccessingstrengths. TheGSPseekstofosterthedevelopmentandachievementofpersonalgoals.
	WHEN:ParticipantswillbereferredbyGSP staffintheSpringorSummerbeforefallenrollmenttobeginengagement,assessment,andplandevelopment.ParticipantswillmeetregularlywithSHSGSPstafftoreceive individualandgroupservices.
	WHERE:SHSGSPstaffwillprovideservicesthroughoutthecommunity,ontheCollegeofMarincampus,orattheSHSSanAnselmooffice(locatedat300SunnyHillsDrive, #5,SanAnselmo,CA),wherethehousingisalsolocatedfortheNMD.
	WHY:  Ourintendedimpactistoincreasecollegeretention,decreasehomelessnessorhousinginstability,increasecommunityintegration,andincreasetransferratesto4--yearcollegesofcurrentandformerfostercareyouth.Servicesare designedtoaidparticipants,atacriticallifepoint,toaccesstheirinternalstrengthsandresources,totransitionintoahealthy,successfuladultlife.
	HOW:SHSGSP staffengageclientsusingatrauma---informed,strengths---basedyouthdevelopmentapproach.Servicesincorporateclinicalcasemanagement,Cognitive---Behavioralinterventions,MotivationalInterviewing, andWRAP(whenneeded).
	Figure


	2015 Signature Program SPONSORSHIP OPPORTUNITIES 
	2015 Signature Program SPONSORSHIP OPPORTUNITIES 
	Algebra Academy Program NBLC’s Algebra Academy Program is a life-changing program for a targeted group of students essential to the future of the North Bay. The academies are ground-breaking Public/Private Partnerships to improve college and career readiness for rising eighth grade English learners, preparing them to become productive members of the North Bay’s workforce and community. Algebra is an important part of the required courses for entry into the CSU and UC system, and a gateway to exciting studen
	Einstein   $5,000 Company logo showcased on all collateral materials Company name will be included in all press materialsPodium recognition at orientation and graduation Speaking opportunity at graduation Promo product placement in students’ school bags  Edison   $3,500 Company logo showcased on all collateral materials Company name will be included in all press materialsPodium recognition at orientation and graduation Presenting Opportunity at graduation Promo product placement in students’ school bags  Ne
	Appendix Basic3:BasicSkills Initiative2015-16Plan.
	Figure
	ESL/BasicSkills2015-16OnlineSubmissionExpenditurePlanForm
	Please note –thisyeartheChancellor’s Officehas asked the FY 14-15report and FY15-16 plan tobesubmitted online.This is a papercopy of what wassubmitted andapproved by CEO,CAO,CBO,Academic SenatePresident and BasicSkillsCoordinator.–Cheo Massion and DavePatterson,BSISC Co-Chairs California Community Colleges2015-16ESL/BasicSkillsInitiativeProgramCalifornia Community Colleges2015-16BasicSkillsInitiativeProgram
	What specificstepsisyourcollegetakingto institutionalizeyourbasicskillsfundedprogramsandprojects? SuccessesinpilotingprojectswithBSIfundingand,overtime,scalingupandmigratingto District funding
	Wehavebeen fortunate to havehad in placebasically thesameAdministration team sinceFY201112and BSISteering Committee(BSISC) members. From this perspective,collectively we have been ableto provideconsistent “steering” of BSIfundedprojects,and the Administration hasbeen supportiveand cooperativeof ourBSIgoals to improvethe successoutcomes forbasicskills students.Ourworking model to this end hasbeen that faculty and staff with an idea writea detailed proposal with requested funding.As a steering committee,weens
	-

	FLIT–Faculty LeadInquiry TeamforBasicSkillsMasterPlanIn June2014,the BSISteering Committeeplanned forand conducteda oneday retreat at ourIndian Valleycampus.From this extended discussion,the committeemembers and someguestscameto the conclusion that COMneeded a BasicSkills MasterPlan which would inform the strategies and then tactics of the BasicSkills Strategic,5-yearPlan.With thisidea inmind,members of the committeeproposed to administration thatnot oneperson takeon this daunting task,aided 
	FLIT–Faculty LeadInquiry TeamforBasicSkillsMasterPlanIn June2014,the BSISteering Committeeplanned forand conducteda oneday retreat at ourIndian Valleycampus.From this extended discussion,the committeemembers and someguestscameto the conclusion that COMneeded a BasicSkills MasterPlan which would inform the strategies and then tactics of the BasicSkills Strategic,5-yearPlan.With thisidea inmind,members of the committeeproposed to administration thatnot oneperson takeon this daunting task,aided 
	by ad-hocfaculty andstaff, but rather,a team of faculty be“commissioned” to investigatethe needsof basicskill studentsand those teaching them,and also makerecommendations on how to bestaddresstheseneeds.Thus,in November2014,the Faculty Led Inquiry Team (FLIT) wasconceived and callswentout to participateon thisteam.Fivefaculty members and oneadministratorhavediligently worked sincelate2014on the FLITproject.BSISC has fully supportedand partiallyfunded the Faculty Led Inquiry Team.Itsmission hasbeen to talkwi

	Researchinto Developmental MathNon-STEMPathway Amathematics facultymember,Maula Allen,has completedan extensiveresearch report on 
	Collegeof Marin’s current math curriculum ascompared to otherBay Area community colleges and 
	from theperspectiveof recent approvals of transferability of math courses to the UCand CSU .systems. This research along with othereffortsbyfaculty arecreating conversations which hasthe .potential to lead to an alternativemath non-STEMpathway (Statway bythe CarnegieFoundation) .forourbasicskills students..
	What aretheobstaclestodoingso? .Collegeof Marin's small sizemakes it somewhat difficult to institutionalizebasicskillsfunded .programs and projectsbecause therearelimited numbers of administrators, faculty,and staffwho .areavailableto participatein planning and implementingideas. As is the caseamong colleges .statewide,not every staff and facultymemberat ourcollegeis interested in getting involved with .new initiatives, butoursmallsizemeans that the numberof changeagentsis limited.Oursmall size.also can mak
	What projectsandprogramshaveyoubeenabletosuccessfully expandfroma smallprogramto a .largerandmorecomprehensiveprogramwithinyourcollege? (Pleaselist theprojects/programs) .TheFYE program was developed and offered each semester;FYE is two separateenhanced learning .communities that combineeithera 3 level below English and counseling class(Eng92andCoun110),.ora 2 level below Englishand counseling class(Eng98 andCoun125).Activities associated withthe .program werealso developed and focused to strengthen the soc
	First YearExperience(FYE).

	BasicSkills Englishfacultycooperatively re-designed and standardized the lab curriculum required forallEng92 classes. Through the creation of 15reading and writing integrated modules, thefaculty has been ableto align thecurriculum withcurrent bestpracticesforbasicskills studentsand withthe SLOs forEng92L,helping studentsachievecoreconceptsmorecompletely and facilitate 
	BasicSkills Englishfacultycooperatively re-designed and standardized the lab curriculum required forallEng92 classes. Through the creation of 15reading and writing integrated modules, thefaculty has been ableto align thecurriculum withcurrent bestpracticesforbasicskills studentsand withthe SLOs forEng92L,helping studentsachievecoreconceptsmorecompletely and facilitate 
	English92LabCurriculumRedesign

	effectivetutoring that studentsreceivein ourEnglish Skills writing lab.Theproject wasexpanded from a pilot project with 2 sectionsof Eng92testing thisnewcurriculum (Fall2014) to allsectionsoffered in Spring 2015(5sections).

	Through BSIfunded Faculty Inquiry Groups (FIGs)the issueof noncredit ESL studentswho wereprepared forand assessed into credit courses,butfailed to registerforand takecredit classes inthe sequencewasinvestigated morethoroughly.This research along with othereffortshas resulted in Credit ESL opening Level 50 classes tononcredit students(no fee) in Spring 2015.Thisfall 2015semester,the ESL department has opened allCredit ESL levelsto noncredit ESL students, with oneexception (ESL83)which is a pre-requisite Eng9
	Noncredit ESLPathway Openedto Credit Classes–no fee

	Howwereyouableto successfully accomplishtheprocessof expandingor“scalingup” these
	successful projectsandprograms? (Pleaseprovidedescriptionsforeachproject/program).With theprojectsthathavebeen scaled-up and institutionalized,faculty,staff in studentservices and administration haveidentified and acknowledged that therewasa problem (Step 1).Then thesemembers of the collegehavecooperated in generating a plan and a processto addressthe problem (Step 2).Wehavehad continuous support from ourDeans, VPs and the president.(Step 3).Wehaveactedon the plan as well asrefining it as welearn more and h
	Thisfour-step processofcooperation hasallowed somepartsof the COMcommunity to createand scaleup a numberof promising reforms that haveimproved student successoutcomes, although thereis stillplenty of roomforprogress.As wecontinueto focuson furthering progressin these areas, we arehopeful that a viableaction plan,inpart with the BasicSkills MasterPlan,will facilitate reforms acrossthe entirecollegecommunity.
	Howareyouintegratingyourbasicskillseffortswithyourcollege'sSSSPplans? As a small college,it is oftenthe case thata staff orfaculty memberserveson multiplecommittees so it hasbeen ourexperiencethat the BSISteering Committee,oneof the largestcommittees with comprehensiverepresentation,is well informed of otherongoing effortsto support student success. Co-Chairs of BSISC havemet with the Dean of Student Services, and wehaveagreed as a group to meet thiscoming FY onceamonth specifically forthe purpose of keepin
	Howareyouintegratingyourbasicskillseffortswithyourcollege'sStudent Equity plans? Please seeabove.
	BasicSkills/ Englishasa SecondLanguageExpenditurePlanData AnalysisusingtheBasicSkillsCohort ProgressTrackingTool 
	5)To what extent didyourcollege’sbasicskillsprogramdemonstratemoreprogressin2013-2015thanin2011-2013?
	Chart 1.  
	Chart 1.  
	Chart 1.  
	Chart 1.  
	Chart 1.  
	Chart 1.  
	Chart 1.  

	Completion of   TransferLevel  English   (Eng150) 
	Completion of   TransferLevel  English   (Eng150) 
	 NumberSs  started  Eng120AC 
	 Pass rate 
	 Persistenceto  Eng150(in this  timeframe)  
	 Pass ratein   Eng150 
	  Successrate   (#completed / #began  sequence  

	 Sp2015 
	 Sp2015 
	42  
	62%  
	 100% 
	64%  
	  18/42(43%) 

	 
	 
	53  
	68%  
	95%  
	68%  
	 23/53 (44%) 

	 Sp2015 
	 Sp2015 
	50  
	80%  
	 100% 
	53%  
	  21/50(42%) 

	 
	 
	73  
	79%  
	83%  
	54%  
	  26/73(36%) 






	 
	 
	 
	 
	 
	 
	 

	Completion of   TransferLevel  English   (Eng150) 
	Completion of   TransferLevel  English   (Eng150) 
	 NumberSs  started Eng98/Eng98SL  
	 Pass rate(to  nextlevel)  
	 Persistenceto  Eng150(in this  timeframe)  
	 Pass ratein   Eng150 
	  Successrate   (#completed / #began  sequence  

	 Sp2015 
	 Sp2015 
	128  
	60%  
	55%  
	74%  
	 31/128  (24%) 

	 
	 
	158  
	66%  
	53%  
	71%  
	 40/158  (25%) 

	 Sp2015 
	 Sp2015 
	168  
	61%  
	29%  
	83%  
	 25/168  (15%) 

	 
	 
	NA     Need3semesters for this
	 
	 
	 

	TR
	 sequence 






	EnglishDiscipline–focusonAcceleratedEnglishpathtoTransferLevel EnglishEnglish120ACwasfirstoffered in Spring 2013.Eng120ACallowsa student to acceleratethrough two semesters of collegeskills Englishin one semester.(Two levels below [Eng98]plusonelevel below [Eng120].) 
	Analysisof BasicSkillsEnglish

	Please seeChart 1 and Chart 2 
	(Data Dashboard 8/3/2015) 
	Studentswho takeEng120ACand passitaretwiceas likely to persist intotransferlevel English (~95%vs. ~54%).Of allthestudentsbeginning Eng120ACsequence,orthe regularsequence,a student who startswith accelerated English is alsotwiceas likely to successfullypasstransferlevel English asa studentstarting in theregularsequence(~42%vs. ~20%).
	 Mathematics-Discipline. 
	 Mathematics-Discipline. 
	 Mathematics-Discipline. 
	 Mathematics-Discipline. 
	 Mathematics-Discipline. 
	 Mathematics-Discipline. 
	 Mathematics-Discipline. 

	            Analysisof BasicSkillsMath–Math95,Math101,Math103,pathtoTransferLevel MathChart 3.  
	            Analysisof BasicSkillsMath–Math95,Math101,Math103,pathtoTransferLevel MathChart 3.  

	Cohorts  
	Cohorts  
	 Math95 
	 Math101 
	 Math103 

	TR
	To
	 
	TD
	Artifact

	 
	TD
	Artifact

	 

	F2011-Sp2013  
	F2011-Sp2013  
	(3%)  
	(14%)  
	(27%)  

	F2013-Sp2015  
	F2013-Sp2015  
	(2%)  
	(8%)  
	(31%)  






	   Chart 4.SameData by ethnicity 
	   Chart 4.SameData by ethnicity 
	   Chart 4.SameData by ethnicity 
	   Chart 4.SameData by ethnicity 
	   Chart 4.SameData by ethnicity 
	   Chart 4.SameData by ethnicity 
	   Chart 4.SameData by ethnicity 

	TR
	  
	  Math95 
	  Subsequent Successin
	  
	Ethnicity 

	TR
	Pass Rate  
	 passing TransferMath 
	 percentageat  

	  
	  
	course (all applicable)  
	  COM(F2011) 

	   F2011-Sp2013 
	   F2011-Sp2013 
	AA  
	60%  
	0  
	  
	7%  

	H  
	H  
	68%  
	 
	  
	20%  

	W  
	W  
	55%  
	 
	  
	60%  

	  
	  
	  
	  
	  
	  
	  

	TR
	  
	  Math95 
	  Subsequent Successin
	  
	Ethnicity 

	TR
	Pass Rate  
	 passing TransferMath 
	 percentageat  

	TR
	course (all applicable)  
	  COM(Sp2015) 

	 F2013-Sp2015 
	 F2013-Sp2015 
	AA  
	75%  
	0  
	  
	6%  

	H  
	H  
	69%  
	0  
	  
	25%  

	W  
	W  
	82%  
	0  
	  
	55%  






	In basicskillsmath,littleprogresswasmadein 2013-2015overthe2011-2013 cohort as shown by the data.Studentsplaced threelevels below transferhavea 2-3%completion rateof a transferlevel math classin a two-yearperiod.Therewasa substantial drop in thesuccess rateforstudentswhoplaced two levels below transfer,and a slightincrease in thoseplacingonelevel below transfer.These results also show that of increasing the successrateby 5%peryearforeach starting level:weare75% below ourgoal forMath 95(targeted8%for2013-201
	wehavenot reached ourgoal
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	  Math103
	   Successinpassing 

	TR
	Pass Rate  
	 TransferMath course (all 

	  
	  
	applicable)  

	   F2011-Sp2013 
	   F2011-Sp2013 
	AA  
	60%  
	 

	H  
	H  
	62%  
	 

	W  
	W  
	66%  
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	   Successinpassing 

	TR
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	 TransferMath course (all 
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	applicable)  

	F2013-Sp2015  
	F2013-Sp2015  
	AA  
	42%  
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	H  
	64%  
	 

	W  
	W  
	65%  
	 






	  ESL-IntegratedDiscipline.         Analysisof ESL–pathtoTransferLevel EnglishChart 6.. 
	  ESL-IntegratedDiscipline.         Analysisof ESL–pathtoTransferLevel EnglishChart 6.. 
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	Cohort  
	Cohort  
	 ESL83/86 
	 Eng98/98SL  
	Eng120,   120AC,  120SL 
	 Eng150 

	F2011-Sp2013  
	F2011-Sp2013  
	94  
	46  
	28  
	 11 (12%) 

	F2013-Sp2015  
	F2013-Sp2015  
	90  
	42  
	20  
	 9 (10%) 
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	Cohort  
	Cohort  
	 only ESL83(writing)  
	 Eng98/98SL  
	Eng120,   120AC,  120SL 
	 Eng150 

	F2011-Sp2013  
	F2011-Sp2013  
	45  
	32  
	20  
	 10 (23%) 

	F2013-Sp2015   
	F2013-Sp2015   
	50  
	37  
	19  
	 9 (18%) 

	 
	 






	AA –African American;H –Hispanic;W –White,non-Hispanic.(Data from theCohort Tracker,7/30/2015).
	This data broken out by ethnicity shows thatstudentsstarting threelevels below transfer(Math 95) succeed at similarrates in passing Math95,regardlessof ethnicity,butallstudentsfail topass.through the sequenceto transferlevel math.Withstudentsstarting onelevel below transfer(Math .103),studentspass Math103at somewhat similarrates, and the successrate forpassing a transfer.level math classhasdoubled forHispanicstudentsfrom 2011-2013 to 2013-2015.Thesamplesize.forAfrican-Americans is too smallto makea reasonab
	From ourown Data Dashboard,oursuccessrates forESL student starting in ESL83(writing) and/orESL86(reading) and progressing through English 150,transferlevel,areshown in these charts.The
	datamart.ccccco.edu trackerdoesn’t delineatethese two courses anddoesn’t show thissequence
	datamart.ccccco.edu trackerdoesn’t delineatethese two courses anddoesn’t show thissequence

	to transfer.
	Someof ourESL studentsarein ourprogram solely to increase theirlanguageskill fortheircurrent employment orto find new employment whileotherESL studentsareinterested in obtaining and 
	A.A.or4-yeardegree.
	Thegoals of ourESL studentsand how bestourESL program can support them with short-term goals,orlonger-term university degreegoals,is a strategicgoal forBSIthisyear.Meetingswith interested faculty and staff areunderway to addressthisgoal and betterunderstand ourcurrent ESLpopulation.
	6)Didyourcollegeuseany noncredit coursesforbasicskillsand/orESLimprovement during2011-13and2013-15?
	Usednoncredit coursesforESLorbasicskillsimprovement.( ) Yes 
	(X)NoWedon’t haveany CollegeSkills English orMath courses (below transfer) in a noncredit program,but wedo havean extensive noncredit ESL program that feedsinto acredit ESL program.Wedon’t
	useany BSIfundsforthisnoncredit ESL program.Ournoncredit ESL program consists of sixlevelswhich conceivablya student can pass through in foursemesters. Ourcredit ESL program hasfourlevels with separatecourses forwriting/grammar,listening,and reading/vocabulary.As mentionedabove,thisfall semester2015,allbut onecredit ESL course is now “open” to any noncredit studentplacing into agiven proficiency level.
	Long-TermGoals(5yrs.) forESL/BasicSkills7)Identify the5-yearlongtermgoalsfrom2015-16through2019-20foryourcollege'sBasicSkillsProgram.
	Last year’s long-term goals [sameasthisyear’s]
	A 
	A 
	A 
	Increase thepercentageof studentswho begin at 3 levels below collegelevel English,and successfullycomplete collegelevel English within fouryears by5%annually in 2014-2015, 2015-2016 and 2016-2017over2010-2011. 

	B 
	B 
	Increase thepercentageof studentswho begin at 3 levels below collegelevel math,and successfully complete collegelevel math within fouryears by 5%annually in 2014-2015, 2015-2016 and 2016-2017over2010-2011. 

	C 
	C 
	Improvethe non-credit and credit ESL programs and develop effectivesupport programs to support the educationaland occupational goals of ourstudents. 


	8)LongTermGoalsfor2015-16Identify up to 5 goalsthe collegewill be focusing on for2015-16. 
	Goal ID
	Goal ID
	Goal ID
	Long-TermGoal 
	2015-2016 FundsAllocatedto thisGoal 

	A 
	A 
	Increase thepercentageof studentswho begin at 3 levels below collegelevel English, and successfullycomplete collegelevel English within fouryears by 5%annuallyin 2014-2015,2015-2016and20162017over2010-2011. 
	$23,334

	B 
	B 
	Increase thepercentageof studentswho begin at 3 levels below collegelevel math,and successfullycomplete collegelevel math within fouryears by 5%annuallyin 2014-2015,2015-2016and 2016-2017over2010-2011. 
	$40,832

	C 
	C 
	Improvethe non-credit and credit ESL programs and develop effectivesupport programs to support theeducational and occupationalgoalsof ourstudents.
	$25,834

	TR
	TOTALALLOCATION: 
	$90,000


	9)Pleaseinsert theplannedexpenditureamount forthe2015-16ESL/BasicSkillsInitiative
	Programby category.*List the amount ofeach expendituresummarized by category 26,300 Program and Curriculum Planning and Development 
	3,000 Student Assessment 0 Advisement and Counseling Services 19,500 Supplemental Instructionand Tutoring 32,500 Coordination & Research 8,700 Professional Development 
	ActionPlanTemplateYourLong-TermGoalsfromthereport submittedby inyourcollegefor2014-15onOctober10,2014shouldinformyourActionPlanfor2015-2016.
	Activity 
	Activity 
	Activity 
	AssociatedLongTermGoal ID
	Target Date forCompletion
	ResponsiblePerson(s)/ Department(s) 
	MeasurableOutcome(s) 
	2015-2016 FundsAllocatedto thisActivity 


	Implementing Statway:joining Statway network,training instructors and gathering materials in preparation forteaching Statway course in Fall 2016
	Implementing Statway:joining Statway network,training instructors and gathering materials in preparation forteaching Statway course in Fall 2016
	Implementing Statway:joining Statway network,training instructors and gathering materials in preparation forteaching Statway course in Fall 2016
	B 
	6/30/16 
	Maula Allen /Statistics 
	Completion of training and plan forimplementation 
	12,500 

	Accelerated Pathway Center–Continued planning and implementation of a modularmodel forbasicskills Englishand math 
	Accelerated Pathway Center–Continued planning and implementation of a modularmodel forbasicskills Englishand math 
	A,B
	6/30/16 
	Meg Pasquel/CollegeSkills 
	Plan forimplementation,identification of location,and development of Center
	25,000

	Piloting part of Math Jam –Math program to improvePlacement TestScores 
	Piloting part of Math Jam –Math program to improvePlacement TestScores 
	B 
	5/27/16 
	Andrea Wang /Mathematics 
	50% ofstudentswho retakethe placement test at the end ofthe program willplace into at leastthe nexthighermath level.
	5,000 

	Accelerated Pathways CenterWorkshop Program:Aseries of 5 workshops(examples: timemanagement,basicessay structure,comma usage) to support studentsenrolled in basicskillsEnglishcourses 
	Accelerated Pathways CenterWorkshop Program:Aseries of 5 workshops(examples: timemanagement,basicessay structure,comma usage) to support studentsenrolled in basicskillsEnglishcourses 
	A,B,C
	5/27/16 
	Meg Pasquel &Caitlin Rolston /CollegeSkills 
	10% ofstudentsenrolled in basicskillsEnglish courses will participatein atleast1 workshop 
	12,500 

	Research the non-credit and credit ESL studentpopulation to assesstheirshort and long term goals.
	Research the non-credit and credit ESL studentpopulation to assesstheirshort and long term goals.
	C 
	6/30/16 
	Cheo Massion/ESL Department & BSISteering Committee
	Data will guidethe departmental considerations of program development and new methodsof providing targetedsupport 
	15,000 


	Createa new course called College101: Mandatory and Articulated Orientation.Research and develop curriculum.Then organizeand coordinatedevelopment of the course,including facultyrecruitment,training,and logistics. 
	Createa new course called College101: Mandatory and Articulated Orientation.Research and develop curriculum.Then organizeand coordinatedevelopment of the course,including facultyrecruitment,training,and logistics. 
	Createa new course called College101: Mandatory and Articulated Orientation.Research and develop curriculum.Then organizeand coordinatedevelopment of the course,including facultyrecruitment,training,and logistics. 
	A,B,C
	6/30/16 
	TonyaHersch and Meg Pasquel/CollegeSkills 
	Production of plan and curriculum forFall 2017;and training of faculty.
	20,000

	TR
	TOTALALLOCATION:
	90,000 


	Appendix Basic2: MathProfessionalAlignment Council.
	Introduction toK-12Collaboratingwith Higher Ed on Curriculum.
	ThetypicalU.S.student travels through two orthreeseparateeducation systems beforeembarking on a career.Thereis a systemthat oversees K-12goals and outcomes. Thereis a systemthatoversees Community Collegegoals and outcomes. And thereis a systemthat oversees public4-year
	universities.Each of thesesystems stemmed from theseedsof theirown segment’s expectations,
	needsand goals.
	In the past,when a highschooldiploma wasthe end goal formost US citizens,theseseparatesystems served us.Butasthefocusof highschoolshiftstothat ofcollegeand careerreadiness(with Common Coreand otherstate-wideand nationwideinitiatives pushing thisagenda),a ratherlargecreviceis revealing itself:Who isoverseeing smooth transitions from high schoolthrough college? 
	To date,that answeris noone.It is currently up to the segmentsthemselves to join handsand servestudentswho now,inevergrowing numbers, areexperiencing allof the education segmentsinthe span of 16-20 years. 
	Out withtheOld
	Out withtheOld
	A lookintothe history ofeducationcollaboration reveals that,inthe past,iftherewere any communication betweensystems atall,itmostoftentook the formof community collegedisciplinedepartment chairs lecturing (complaining?) to secondary schoolfaculty fromfeederhighschools about gaps andexpectations inparticular courses. Highschooleducators wouldtake copious notes during these meetings, onlyto go backto classroomsandteach tostate standards orto scopeandsequence instructionthatwas handedto themby districtadministr
	Highereducation faculty hadlittle knowledge aboutthe teachingconstraints ofthe K-12 educationalsystem. Likewise, secondary faculty was notfamiliar withthedifference incourse expectations of one community collegeinstructortoanother. Whatwas missing fromthesemeetings was the timeandcommitmentto divedeepinto discussionaboutpedagogy, 
	expectations,rigor andvocabulary…andto developmeaningful,mutually beneficialrelationships 
	thatwouldresultinstudentsuccess.
	Often, therewas nointendedobjectiveof these“curriculumalignment” meetings.Theunintended
	goalwas clear:thatcollege instructors wantedtohave morepreparedstudents walking intotheirclassrooms. The“how” and“why”werenot typically apartof thatconversation,as muchaswere theinferences thatthe secondary teachers werenot doing enough.
	A closer lookatcurriculum, constraints, andsuccesses revealthattrue collaborative curriculumalignment isnotonlypossible, itcanresultinbetterpreparedstudents, aswellas bothhigherpost-secondary enrollment, success, andcompletion. 
	InWithTheNew
	Thereis a proven way to haveeducators from high schoolandcollegecollaborateeffectively on matters of aligning curricula from high schoolto thefirsttwo years of college.Theend goal of creating lessons,assessmentsand assignmentsaround the alignment work isto providea betterunderstanding of:
	xthescopeof curriculum inanygivencourse fromhighschoolto college;
	xthealignmentbetweenallof thesecourses;and, 
	xhow recurring contentandskillsevolve indepthandrigor asstudents move fromhighschoolto college.

	What about MandatedDistrictandState Expectations?
	What about MandatedDistrictandState Expectations?
	The process ofaligning curriculum is separate anddistinctfromaligningstatestandards, districtgoals andcommunity collegestandards.The workinter-segmentalcurriculum alignment groupsdois to unpackwhatis actually taughtandexpectedatthelevels (via coming togetheron meanings ofterms andwords, andthedepthofknowledge thatis expectedatevery level).Putting standards aside during the beginning of this process provides room forclarity andhonesty.Standardscome backinto play towardthe endofthe process whenalignmentgroups

	TheMessiness ofthis Work
	TheMessiness ofthis Work
	Curriculumalignmentis a recursive,messy and time-consuming process. The benefits, however, areinnumerable. Thefocus of alignment workwillmorphasthoughts aresharedandideas aregenerated. Teachers arepassionate aboutwhatthey teachandhow theyteach. Some are opento new waysofapproaching curricula,others feelboundbydistrictorstateexpectations.Deepdiscussion(anddisagreements)willno doubtensue, butitis this typeofdiscourse, ifwellfacilitated,thatbrings realvaluetothis projectasthe discussions buildthetrustingrelati
	Settingthe Stage
	Whetheryourregion received a sizeablegrant to do curriculum alignment,orthiswork hassimply risen to the top of an educationalsegment’s priority list,inter-segmental curriculum alignment takes buy-in from a largegroup of stakeholders. Depending on the alignment project,stakeholders will,at minimum,include:
	1.
	1.
	1.
	College administrators

	2.
	2.
	College instructors and department heads

	3.
	3.
	High school district administrators

	4.
	4.
	High School administrators

	5.
	5.
	High school teachers

	6.
	6.
	Grantors


	Determinewho it is that you must engage in this work,and why.Forexample,if you arealigning CTE courses,you might want to engage industry peoplein this work.
	Beforethe corealignment work begins,parameters of the project must bedetermined:
	xWhat amount of time is allotted?
	xWhat courses are included?
	xWhich facultyshould be asked to join the effort?Andhow will they be compensated?
	xWhat are thesubjectareasto be aligned?
	xHow much funding is available?
	xWho are the stakeholders? 
	xIs student data going to beused? If so, where is the data coming from?
	xWhat outcomes are you and other stakeholders expecting?
	Afterthe parameters havebeen determined,group consensusand buy-in at a muchbroaderlevel mustoccur.This is bestaddressed in theform of a program kick-off.

	Job Description of Curriculum Lead forMPAC Teams(One from COM, one from Marin high school)
	Job Description of Curriculum Lead forMPAC Teams(One from COM, one from Marin high school)
	Responsibilities 
	Responsibilities 
	xHelp organize3-4 meetings per academicyear xHelp recruit and retain MPAC team members.xSecure meeting locations, help set agendas, and send notices to MPAC 
	participants in a timely manner xRecord and submit meeting reflections on electronic template and 
	attendance sheets monthlyto facilitator.xParticipate in monthly phone conferences with facilitator.xAttend Curriculum Leadtraining session with facilitator (2 hrs. TBD).xReport out group progress at stakeholder meetings/events.xAssist with end-of-project presentation.

	Qualifications
	Qualifications
	High school or college faculty member whopossesses:xKnowledge of curriculum alignmentxKnowledge of Common Core Standards (and/or College SLOs)xKnowledge of college and career readiness fieldxExperience with leading a team of educatorsxAdministrative abilities xWillingness to share curriculum, lesson plans and
	assignments/assessments.xValues and enjoys the group process.xValues being a team player.
	© Institute for EvidenceBased Change
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	Appendix Transfer 2:  Umoja Proposal and Revised Budget. 
	August 25, 2014   TO: President David Wain Coon RE: COM UMOJA Project President Coon: 
	Figure
	Thank you so very much for your willingness to review and provide funds for the College of Marin UMOJA Project.  We are attaching a proposal outlining UMOJA program goals, a timeline, and project budget. We have also included a "Statement of the Problem" document, which was developed by the California Community College Consortium UMOJA Project.  The document states that "African American students consistently earn lower grade point averages, have lower rates of success in their courses, and persistence from
	ThesecoursesincludetheEnglish sequencesof150,151,and155andtheMathsequencesof103and105.
	TheUMOJA programwillworkduringtheSummerandFallof2014tohavea "softlaunch "oftheUMOJAProjectforSpring2015.Weare confidentthatwithadequateandconsistentfinancialsupportCOMUMOJA canaddressourmutualconcernsregardingretention,graduation,transferandpersistenceofAfricanAmericanandunderserved students.OurproposedprojectisonethatseekstoworkcollaborativelywithexistingCollege ofMarinstudentsuccessfocusedprojectsandservices.
	Duringthepast15 yearsattheCollegeofMarinasmallnumberofAfricanAmericanfacultyhave workedtoprovideinformal/formalsupportforAfrican Americanandunderservedstudents.Thisworkhasconsistedofcounseling,mentoring,andindirectfinancialassistance.Beginningin2008thesesupportservicesreceivedsemesterbysemesterfundingfromeitherIRDfunds,EducationalExcellenceFunds,andBasicSkillsFunding.Thesefundswere short-termresourcesthat generallylasted one semesterand providedinsufficientsupporttobuildandmaintainaregularprogramthatwould e
	Pleasereviewtheenclosedmaterialandlet’stalkatyourearliestconvenience.
	CollegeofMarinUMOJAProject(2014-2015)
	CollegeofMarinUMOJAProject(2014-2015)

	TheCollegeofMarinUMOJAProjectisajointeffortoftheCOMUMOJACoordinatorsandtheCollegeofMarinAthleticDepartment.TheProjectseekstojointlyuseexistingresourcesontheCollegeofMarincampustobenefitstudentsandstudentathletes.ThetargetpopulationoftheCollegeofMarinUMOJAprojectisAfricanAmericanstudentswhoexhibitonourcampusandstatewidethelowestlevelsofsuccessandtransferwithinthecampuscommunity.Thegoal ofthe.COMUMOJAprojectistoinstitutionalizeservicesandprovideenhancedcampuscoordinationofservicesandopportunities.Thispartners
	TheCollegeofMarinUMOJAProjectisajointeffortoftheCOMUMOJACoordinatorsandtheCollegeofMarinAthleticDepartment.TheProjectseekstojointlyuseexistingresourcesontheCollegeofMarincampustobenefitstudentsandstudentathletes.ThetargetpopulationoftheCollegeofMarinUMOJAprojectisAfricanAmericanstudentswhoexhibitonourcampusandstatewidethelowestlevelsofsuccessandtransferwithinthecampuscommunity.Thegoal ofthe.COMUMOJAprojectistoinstitutionalizeservicesandprovideenhancedcampuscoordinationofservicesandopportunities.Thispartners
	UMOJAservices;moreeffectivelyutilizestaffskills,andenhance thesuccessofstudentathletes.

	CaliforniaCommunityCollegesUMOJAProject/WhyUMOJA?
	CaliforniaCommunityCollegesUMOJAProject/WhyUMOJA?

	TheCaliforniaCommunityCollegesare themostaffordableoptionforhighereducationin California;they alsoservetheneedieststudentswiththegreatestsod-economicdisadvantages.The CCCsystemhasthehighestproportionofstudentsfromthelowestincome groupinthenation.Thesestudentscome totheCCCtheleastacademicallyprepared.AqueryoftheStateSuperintendentofPublicInstructiondata revealsthat 2011AcademicPerformanceIndex ofAfricanAmerican,AmericanIndian/AlaskaNative,Hispanic/Latino andNative Hawaiian/PacificIslanderstudentsissignifican
	TheUMOJAProjectisaCaliforniaCommunityCollegesbasedconsortiumofschoolsandlearningpedagogiesdedicatedtoenhancingtheculturaleducationalexperiencesofAfricanAmericansandotherstudents.TheCOM UMOJAProjectwillbenefittheCollegeof Marincommunitybyworking toimprovelevelsofsuccess, retention,andtransferofAfricanAmericansandotherstudents.ThegoalsandobjectivesoftheUMOJAProjectarerelatedtoanintegrationofallcollegeservicestowardsthestatedgoalsoftheCaliforniaCommunity Colleges.  Thesegoalsincludebutarenotlimitedtoworkforcet
	Researchershaveidentifiedseveral factorsthatcontributetothelack ofacademicsuccessofAfricanAmericanstudentswithintheUnitedStates.Muchoftheresearchpointstospecificissueswithintheacademicinstitutionthat remainlargelyunexaminedand unaddressed bycollegeadministratorsandfaculty.Low teacherexpectations,negativeteacherperceptions,andminority stereotypingleaddirectlytofeelingsofalienationandabandonmentinthe classroomforAmericanstudents.
	COLLEGEOFMARINUMOJA/GOALSANDOBJECTIVES
	COLLEGEOFMARINUMOJA/GOALSANDOBJECTIVES

	TheCollege ofMarinUMOJA projectisamulti-tiered programofclasses,activities,andsupportservicesdesignedtoachieve success.The projectwillprioritizethefollowingcomponents
	*
	*
	*
	InstitutionalizationofUMJOAatCollegeofMarin

	*
	*
	Studentorientationandcounseling

	*
	*
	Monthlyguestspeakersandgroupactivities(CareerandMotivational)

	*
	*
	Tutoringandacademicsupportservices

	*
	*
	Transfer,Graduation,andCertificateCounseling

	*
	*
	Tutorialassistance inMath andEnglish

	*
	*
	Financial supportforbookgrantsandbasicnecessities

	*
	*
	Writingworkshopsandskillsassistance

	*
	*
	Communityoutreach/partnerships

	*
	*
	RegularmonthlyreportsonUMOJAprogress

	*
	*
	Improvedratesofpersistenceandretentionamongstprogramparticipants


	*Improvedratesofgraduationandtransfer
	UMOJATIMELINE
	FALL2014
	MeetingwithPresidentCoontofinalizesupportforUMOJAMeetingwithon/offcampusstakeholdersPresentationtoAcademicSenate,DepartmentChairs,EOPS,and
	CounselingDepartment
	2dayplanning sessionwithUMOJACoordinators,Athletic Department,and interestedCOMstaffSecurespace oncampusforUMOJARecruitmentmaterialforUMOJAparticipantsMeetingandrecruitmentofCOMcohortfacultyPlanningforspring2015FlexTime PresentationInformationsharingwithBlackStudentUnion, ASCOMRevise Proposalto include:studentassistants,bookgrants,speakers,and
	workshopsEvaluation
	SPRING2015
	FlexworkshopsMeetingandrecruitmentofCOMcohortfacultyRecruitmentofCOM UMOJAparticipants
	FlexworkshopsMeetingandrecruitmentofCOMcohortfacultyRecruitmentofCOM UMOJAparticipants
	PeerMentorselectionWorkshoponsuccessforAfricanAmericanmenUMOJApeermentorsSiteVisitstoBayArea UMOJA ProgramsPlanningforSummerBridgeProgramApplicationtoUMOJAintensivesummerworkshopDevelopmentofUMOJAreaderEvaluationSecurelongtermfundingforCOM UMOJA

	SUMMER2015
	SummerBridgeProgramforincomingUMOJAstudentsAttendanceatUMOJAintensiveSummerWorkshopFullUMOJAProjectEvaluation
	FALL2015
	OfficialLaunchofCOMUMOJA
	UMOJA BudgetSummary
	TheUMOJAprogramwillnotrequirespecialfacilitiesorequipment.Theprojectwillrequirecampusroomsformeetings,workshops,andpermanentofficespace.The attachedbudget includescostforbrochuredevelopment,printingofprogrammaterials,andrefreshmentsthat willbeprovidedforonandoffcampusmeetings.
	TheCOMUMOJAteamwillvisitlocalUMOJAcampusprogramsduringboththeFall2014andSpring2015.ThereisanannualUMOJAConferencethatisheldinNorthernCaliforniaduringNovemberofeachyearandspecialUMOJAactivitiesthroughouttheyear.DuringtheSummerof2015theCaliforniaCommunityCollegeUMOJAConsortiumhostsanUMOJASummerintensive workshop.
	TheCOMUMOJA budgetincludessalaryforonestudentassistantduringFall2014andtwo-studentassistantsduringSpringof2015.TheseassistantswillworkcoordinateprogramsandmanageoncampusandoffcampusactivitiesforUMOJAprogramparticipants.Theseactivitieswillincluderegularworkshopsoncareerskills,transferprograms,collegevisits,andlifeskills.
	TheCOMUMOJAwillbestaffed byProfessorsWalterTurner,MattMarkovich,RinettaEarly,andRose Thompson.Itisthegoal oftheCOMUMOJAteamtoworkjointlywithexistingservicesandprogramsattheCollegeofMarin.Ourplan istobegin immediatelythedevelopment ofanUMOJA SteeringCommitteethatwould includecollegestaffandcommunityrepresentatives.
	ThesuccessoftheCOMUMOJAprojectwillbedetermined byhavinglongtermguaranteedfunding.Throughoutthemanysemestersofoperatingmentoring,andpilotUMOJAlikeprogramsontheCollege ofMarincampusCOMUMOJAhasneverreceivedadequateenough fundstooperateandplan theprogramforonesemester.Ifweare tochallengelongstandingpatternsofexclusion theprogramrequiresinstitutionalizationandadequate support.Ingeneral,theCaliforniaCommunityCollegeConsortiumhasrecommendedthat UMOJAprogramshaveaoneyeardevelopmentprogrampriortothelaunchingofafulls
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	Appendix Multifactor 1:  Veterans .
	December 1, 2014    TO:  Jonathan Eldridge, Vice President for Student Learning and Student Services  FROM: Derek Levy, Dean of Student Success   Chair, Veterans Advisory Committee  RE:  2014 Report and Recommendations   Summary The number of veterans in college is expected to increase dramatically as more military personnel serving in Iraq and Afghanistan complete their service. College of Marin has an important opportunity to play a more significant role in the success of students who are veterans, active
	5. Makes recommendations for coordination of services, streamlining of processes, andimprovement of the College’s support for student veterans and their academic success.  The VAC consists of representative members appointed by the Vice President or designee. The VAC meets twice or more per term and, in addition to specific recommendations, provides an annual written report to the VPSS.  Members of the Veterans Advisory Committee for 2013-14 include:  Arnulfo Cedillo, Director of Student Affairs John Erdman


	Derek Levy, Dean of Student Success (chair)Patience James, Admissions & Records Certifying OfficialJohn Marmysz, English/Humanities Faculty, veteranKaren Robinson, Veterans Counselor Craig Wheeler, Student Veterans Association Officer and COM Veteran Center Work-StudyEmployee, veteran
	The committee met three times during fall semester 2013:  October 7, November 4, and December
	10.During spring2014, it met five times, February18, March 26, April 9, April 23, and May 14. Itmet twice during the summer, on June 25 and July 23, to review drafts of this report.
	Further review was doneby Veterans Advisory Committee members for 2014-15:
	John Erdmann, Librarian, veteranPatience James, Admissions & Records Certifying OfficialDerek Levy, Dean of Student Success (chair)Lisa Ling, Veterans Association Officer and COM Veteran Center Work-Study Employee, veteranJohn Marmysz, English/Humanities Faculty, veteranRoderick Moore, Emeritus representative, credit student, veteranCarol Perez, Job Placement Technician, Adviser-Veterans Association Karen Robinson, Veterans Counselor Craig Wheeler, Veterans Association Officer and COM Veteran Center Work-St
	Note:  The term “veteran” used in this report often contextuallyrefers to a broader population which 
	includes veterans, activeand reservist service members and family members, as a population whoseneeds must be considered comprehensively towards achieving the broadest characterization as aveteran and militaryfriendly College district. Furthermore, this distinction- especially militaryfriendly, emphasizes support for the students and their families, and recognition for past and/or present service, rather than evaluation or endorsement for the national politics or military campaigns that may be associated wi

	Background andResearch
	Background andResearch
	The research conducted by the VAC took three forms:  1) a literaturereview (see Appendix A); 2) development and administration of a survey of COM students who were identified as veterans, active duty or reservists, or family members of the aforementioned (see Appendix B for instrument and Appendix C for results), and; 3) anecdotal information provided by the diverse perspectives of the committee members and students and others theycame in contact with over the course of theyear. SeeAppendix D for a list of 
	The following two quotes frame the need and expectations for serving our veterans. The first is from 
	the California CommunityColleges Chancellor’s Officewebsite:
	With an estimated 2.2 million veterans residingin California, the stateleads the nation in the number ofveterans. That number is expectedto increase dramatically as more military personnelserving in IraqandAfghanistan complete their service. 
	The majority of these students enroll in a Californiacommunity college. In 2010-11, morethan 44,000 veteransutilized education benefits at a Californiacommunitycollege. In addition, thereare an estimated 8,000 to10,000activeduty personnelenrolledannually at community colleges across the state, not including dependents. 
	A college educationhas become an absolutenecessity for veterans returning to civilian life, andcommunitycolleges provide themajority of this education, as most veteransare ineligible for direct admission to theUniversity of California or theCalifornia State University systems.
	The second is from the President of the United States, in Executive Order establishing Principles of Excellence for Educational Institutions Serving Service Members, Veterans, Spouses, and Other Family Members:
	The Departments of Defense, Veterans Affairs, and Education shallestablish Principlesof Excellence(Principles) to apply toeducationalinstitutions receiving funding from Federal military and veterans educationalbenefitsprograms, including benefits programs provided by the Post-9/11 GI Bill and the Tuition AssistanceProgram. The Principles should ensure that these educational institutions provide meaningful information toservice members, veterans, spouses, and other family members about the financialcost and 
	According to the Education AdvisoryBoard’s report, From Military Service to Student Life:Strategies for Supporting Student Veterans on Campus, “with the number of student veterans increasing, colleges and universities face a twofold challenge. First, institutions need to understand the issues facing servicemembers as they transition into higher education, which includeadministrative and personal issues. These areas are places that institutions should pay particular
	attention to as theyconsider how to best support student veterans.”
	The report goes on to enumerate other findings from the survey, as well as the following challengesfor student veterans:
	AdministrativexEncountering obstacles in the admission process due to nontraditional profilexNeeding assistance to negotiate complex benefits and financial aid processxUnderstanding different standardsfor granting educational credit formilitaryservice and experience
	Transitional xDeveloping an identity andsense of community on campusxManaging theshift from a regimented military environment to an independent university  lifestylexCoping with apprehension about being singled out due to militaryservice
	PersonalxOvercoming reluctance to askfor help xRecognizing their limitsxSeeking support for physical limitations and/or mentalhealth needs
	These challenges resonate with those identified in other literature, and jibes with some of the findings in COM’s Veteran, Military and Family Member Student Survey, 2014. Respondents to 
	COM’s Veteran, Military and Family Member Student Survey, 2014, agreed or stronglyagreed that staff and faculty “are understanding and considerate of my needs.” However, Only 30%agreed or strongly agreed that “faculty are prepared to meet my needs as a student affiliated with themilitary.” Only 27%feltsimilarly positive with regards to staff on this question.  A few quotes from
	respondents to the survey are also illuminating:
	x“The school’s services for veterans seem to be about on par with veterans services that exist
	elsewhere in the world. They are uncoordinated and disjointed, but they exist, though sometimesyou have to really dig for the information to find out they do.”x“I understand that it will take some time to obtain a more suitable room forthe student Veterans,
	but I highly recommend facilitating a more appropriate room to be a top agendafor the schooladministration.  This will significantly increase the safety and mental health of student Veterans.”x“Aside from obtaining a more suitable space for Veterans, bringing a qualified paid staff to run the
	centerwill not only help student veterans intheir educational pursuits, but it willalso reassureaspiring Veterans lookingto enroll at COM.”

	COM’s Veteran, Military and Family MemberStudent Survey, 2014
	COM’s Veteran, Military and Family MemberStudent Survey, 2014
	Note:  In preparing the survey it was learned that COM does not have aconsistent record of capturing applicants’ responses to veteran related demographic questions on the admission application.  What was captured previously was not transferred when Banner SIS was implemented unless a student was certified for benefits. Currentlya student is not coded if theyare not certified for benefits, though this is stored in tables.  Approximately 205 students who enrolled either fall or spring 2014 and identified in t
	a)81% were maleb)74% were White or Caucasian; 0% identified as Black or African Americanc)Age was close toevenly distributed in decades from 25 to34, 35-44, 45-54 and55 to64d)51% were currently part-time students; 10% were not attending during spring 2014e)82% were veterans; 11% were spouses, partners or dependents of veterans, active dutyor
	reservists; 7% were reservistsf)38% were from the Army branch; 35% Navyg)42% had been involved in combat abroadh)Only 23% were usingmilitary related educational benefitsi)Half are currently employed, most outside COM andmost at least half to fulltimej)38% expressed an interest in COMstudent employment
	Academiccounseling and GI Bill / Veteran Benefits assistance were the services respondents reported theywould bemost likely to use through a dedicated office for veteran and militaryservices.90% identified it as extremely or very important for COM to offer a single office or pointof contact specifically to assist veterans, military and family members.  79% identified it as extremely or very important for COM to offer a licensed counselor or psychologist, and 78%affirmed the importanceof a support group for 
	“Whenever possible, the school should try to have a counselor/specialist who is not onlytrained to address the needs of veterans…but who, in fact, ‘is’ a veteran. Veterans are far
	more willing to trust other veterans than we are to trust civilians… And trust is the primary
	foundation for counseling.”
	78% identified as extremely important a Veterans office for counseling, advising and other veteran related issues; 74% noted this level of importancewith regards to college staff and instructors beingknowledgeable about challenges that face militarystudents. 
	In rating COM’s meeting expectations, 81% rated COM’s counselingand support as verygood or
	good; 71% felt similarlyabout their welcome on campus.  Conversely, 54% rated support to meet other veterans on campus as poor or very poor. 32% said the likelihood theywould continueat COM and complete a degree or certificate as poor or very poor.
	With regard to awareness of services, the largest number of respondents for every question either identified themselves as somewhat or not aware- indicatinggreater promotion is needed. The best awareness was that of the Veteran Association. Half of students were not aware of the Veterans website at COM. 37% of respondents note COM is poor or very poor at providing web based info to veterans, and includingfamily of students in campus activities. 42% of respondents were interested or very interested in milita
	“College of Marin’s treatment of disabled veterans, especially femaleveterans, is extremely 
	poor. COM makes me feel unwelcome and useless. Most of the staff and faculty do not 
	respect special seating through the DSPS office. I as a disabled veteran, feel like the school 
	would prefer me to just go away and never return.”
	Nearly one in five disagree or strongly disagree that they have felt included in class discussions about diversity. 25%report often or sometimes feeling persecuted or hostility by faculty or classmates for opinions voiced. Nearly 30% report this feeling outside of class from other students. 
	Finally, 89% reported their overall campus experience to be good or verygood. 64% would recommend COM to other veterans, active duty or family members; 28% would do so with reservations. 
	COM’s Veteran, Military and Family Member Student Survey, 2014, and the other literaturereferenced inform the recommendations to follow.

	Recommendations
	Recommendations
	To establish and maintain COM as a destination for veterans and create a sense of place for ourstudents, a list of areas and recommendations areoffered. Some of theseare established and need to
	be sustained; many others areyet to be developed. A key factor in the paceof progress and COM’s 
	commitment will be the resources made available to keep the current momentum. This is especiallytrue when trying to provide adequate support, outreach and coordination services for two campuses. The VACidentified seven themes within which to group its recommendations. The themes are:
	1.
	1.
	1.
	Access and Success

	2.
	2.
	Climate

	3.
	3.
	Curriculum

	4.
	4.
	Organization, Staffing andStewardship

	5.
	5.
	Policies andProcedures

	6.
	6.
	Space and Visibility

	7.
	7.
	Student Services


	Under each theme, recommendations identified and endorsed by the VAC follow. It is noteworthythat recommendations under each theme mayalready be in progress. For instance, those students that participated in COM’s Veteran, Military and Family Member Student Survey, 2014, de facto received information about current services, as well as advertising of the district’s interest in their
	experience. Other active examples include veteran student employees in the Veterans Center who provide peer assistance, as do officers in the veteran student club, tutors who are veterans, etc. 
	Access and Success
	Access and Success

	1.
	1.
	1.
	Create a veteran-specific orientation/breakout sessions

	2.
	2.
	Include family members; incorporate into campus/veteran activities

	3.
	3.
	Maintain a student veterans group

	4.
	4.
	Remember the female veteran

	5.
	5.
	Recruit and perform outreach to veterans, disabled veterans in particular

	6.
	6.
	Provide a way where veterans can help veterans (e.g., peer mentor program)

	7.
	7.
	Host a welcoming reception

	8.
	8.
	Publish procedures to assist a service memberwho isdeployed in the midst of a term

	9.
	9.
	Implement specific military exit processto assess dropout reason(s) and enhance retention

	10.
	10.
	Track veterans for retention

	11.
	11.
	Change DisabledStudentsPrograms and Services (DSPS) office nameto reduce stigma concerns


	1.
	1.
	1.
	Whether offered online or in person, developingversions of the current orientations or follow upsessions geared specifically tothe needs and interests of veterans should be provided. Topicsshould include information on benefits, resources oncampus like the Veterans Center (andwebsite), related student organizations and events.

	2.
	2.
	Develop family friendly events, such as welcoming social for newveteran students, and encouragefamilies to attend other established traditions oractivities.

	3.
	3.
	Promote COMVA (Veterans Association), the current student veterans group, and its activities.Encourage newmembership. Explore linkages to the nationalorganization.

	4.
	4.
	Promote opportunities in event planning, organization and vet center recruitments, other outreachand training to female veterans. An excellent example from this past year was the inclusionof a


	COM female veteran in the Veteran Association’s spring panel presentation. This year’s Veteran,Military and Family MemberStudent Survey also included a question about the climate for femaleveterans.
	5.
	5.
	5.
	Partner withOutreach andStudent Accessibility Services, formerly DSPS, to promote COM toprospective veterans.

	6.
	6.
	Expand recruitment and other opportunities for veterans to become tutors, ambassadors and otherpeer roles. When staffing can support it, establish a veteran peer mentoring program.

	7.
	7.
	Establish for fall and spring semesters, include Veterans Association in planning and invite relevantstudent services offices, veteran/veteran friendly faculty and staff, and families of new andcontinuing veterans.

	8.
	8.
	Clarify and publish onEnrollment Serviceswebsitewith link on Veterans website. Familiarize ESstaff and Counseling faculty, as wellas Veterans Center student employees, with content.

	9.
	9.
	Develop process for weekly and semester trackingof drops by students identifiedas veterans.Conduct timely follow up/interventionto retainand/or understand reason(s) for separation.

	10.
	10.
	Expand current data and develop new data gatheringto include students whoidentify as veterans.Ensure admissionapplication and other college procedures mapstatus to Banner database.

	11.
	11.
	This step is in the process of completion. Beginning fall 2014, DSPS will be renamedStudentAccessibility Services, formerlyDisabledStudents Program andServices. The reference to formername will be dropped for spring semester.


	 Climate 1. Educate staff, faculty and students regarding military student needs; provide resources to support professional development opportunities 2. Make sure district disability and health service providers are familiar with military needs 3. Include veteran within diversity discussions4. Regularly assess and address climate for veterans on campus 5. Create a military Handbook for faculty/staff  COM Survey quote:  “Thank you for conducting this survey. It shows a lot of concern.”  1. Develop flex and o
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	1. It is critical to enhancing the environment for and experience of this community that there isstewardship, dedicated time, resources and engagement in serving the particular and collectiveneeds of our veterans. It is recommended to maintain the Veteran Advisory Committee [updating name to include recognition of active/reserve military students] and continue the current program representation.  Evaluate need for adjustment as warranted. The VAC should provide an annual report to Student Access and Success
	1. It is critical to enhancing the environment for and experience of this community that there isstewardship, dedicated time, resources and engagement in serving the particular and collectiveneeds of our veterans. It is recommended to maintain the Veteran Advisory Committee [updating name to include recognition of active/reserve military students] and continue the current program representation.  Evaluate need for adjustment as warranted. The VAC should provide an annual report to Student Access and Success
	1. It is critical to enhancing the environment for and experience of this community that there isstewardship, dedicated time, resources and engagement in serving the particular and collectiveneeds of our veterans. It is recommended to maintain the Veteran Advisory Committee [updating name to include recognition of active/reserve military students] and continue the current program representation.  Evaluate need for adjustment as warranted. The VAC should provide an annual report to Student Access and Success
	4.
	Develop specific programto welcome and assist veterans withorientation, advising andregistration. Use CCC Apply submissions-where veterans may identify themselves, to initiateveteran specific communications, including links to available resources and services, as well aspromote veteran friendly policies such as priority registration.

	5.
	5.
	Evaluate academic and military transcripts to ensure veterans are provided efficient and timelytransfer and accumulationof credits, prerequisites and requisite courses.

	6.
	6.
	Sign the Principles of Excellence andDOD’s Memorandum of Understanding, establishing COM”scommitment to fair enrollment practices and appropriate services tosupport veteran enrollment.The MOU is time sensitive (September 2014) if COMwants to remaineligible for tuition assistanceprograms for active duty personnel whomay wish toenroll/continue being funded. Pursueendorsement as a military friendly institution by G.I. Jobs and participate in other activities to raise


	COM’s “profile.”
	Space and Visibility
	Space and Visibility

	1.
	1.
	1.
	Provide a resourcecenter for vets

	2.
	2.
	Build a web-based presence

	3.
	3.
	Provide space forveteranstudentorganization(s)/activities

	4.
	4.
	Create traditions to conveyrespect to all vets; "thank you;”Memorial/Veterans Day events

	5.
	5.
	Develop and update veteran targeted publications and outreach

	6.
	6.
	Create a targeted welcome to be sent after admission

	7.
	7.
	Create Listserv for information/programs and targeted communications


	COM Survey quote:  “Everythingcould be improved.”
	1.
	1.
	1.
	Utilize adjacent office space to expand services provided through Veterans Center, including drop-incounseling, benefits certification, andother district, VA or community services. Develop a longerterm plan for space that addresses the needs associated with being a fuller-service center andproviding a sense of place within the college. Develop a satellitespace for scheduled hours at IVC.

	2.
	2.
	As noted earlier, enhance web based information, resources and activities promotion, includinglinks to both district and state, federal and community agencies and resources. Develop FAQs andother information to ease transitions and provide timely updates for enrollment related andothermajor college activities. The current site is static, nor is it as thorough or useful as it could be,including a clearinghouse for veteran related policiesand resources at COM.

	3.
	3.
	Address issues associated with current location and aesthetics of Veterans center space to createmore welcoming, visible, comfortable and active space. Expand use of space for veteran activities,including club meetings, unstructured usage and structured activities like peer tutoring. Coordinateuse of IVC space or other spaces for events as needed.

	4.
	4.
	Continue Veterans Day event(s) andother events/traditions that facilitateconnection within theveteran community, with the college and larger community, and enhance awareness andeducationabout the contributions and experiences of veterans and their families.

	5.
	5.
	Update current publications and establish regular cycle for revisions. Provide online and paperformats and provide to relevant COMoffices, area agencies and Outreach staff.

	6.
	6.
	Now that CCC Apply has been implemented, use submissions-where veterans may identifythemselves, to initiate veteran specific communications, including welcome veteran letter with linksto available resources andservices, as well as promotion of veteran friendly policies such as priorityregistration.

	7.
	7.
	Do more to promote services toveterans. Establish a veteran listserv to promote timely distributionof information.


	Student Services
	1.
	1.
	1.
	Expand customized financialresources for vets

	2.
	2.
	Have financial aid help on campus

	3.
	3.
	Increase level of short-term loans when vet's benefits are in process

	4.
	4.
	Provide housing options for vets

	5.
	5.
	Ensure timely and effectiveveteran certificationservices

	6.
	6.
	Provide tutoring services sensitive to the needs of veterans


	1.
	1.
	1.
	With progress on cross-training of enrollment services staff in financialaid and admissions andrecords policies and procedures, there is opportunityto leverage this greater knowledge inprovidingmore comprehensive and integrated advising and referral for veterans. This will becomplemented by anticipated development of more sophisticated systems for applying andawarding scholarships.

	2.
	2.
	This is currently being provided at both the KTD and IVC campuses; however, there is potential toexplore drop-in hours on some cycle or basis, such as annually when the new FAFSA opens inJanuary.

	3.
	3.
	Funding was established infall 2013 to support this initiative; however, staff turnover delayedprocess and procedures development. This should be completed in fall2014.

	4.
	4.
	On campus housing is years away from idea to realityif determined to be a priority. However, theopportunity exists to expand the current services offered betweenthe Job Placement and SingleStop functions. Co-location of these services and increase of the job placement technician frompart-time to full-time this summer should provide additional support toenhance referral services.

	5.
	5.
	Evaluate current services and use of technology and training to enhance delivery. Survey veteransregularly to provide feedback.

	6.
	6.
	Assess tutoring needs of veterans as well as talent to provide peer tutoring; follow through onspring 2014 discussionof embedding tutoring services in the Veterans Center, aswell as hiringveterans as tutors and promoting their availability in the TLC.
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	 Recommendation
	 Citations
	 Sort

	1 
	1 
	Educate staff/fac./students re military student needs 
	 11
	 staff/facultytraining 

	2 
	2 
	  Provide a resource centerforvets; track vets for retention 
	 10
	inclusion/activiti es

	3 
	3 
	Extend payment deadlines for vets when benefits are 
	in process 
	 7
	student services 

	4 
	4 
	Make sure disability and health services are familiar with military needs; change DSS office name (1) 
	 6
	 staff/facultytraining 

	5 
	5 
	Decide
	 if mil
	 credi t formilitary training/occupations 
	 6
	student services 

	6 
	6 
	Create vet-specific orientation/breakout sessions 
	 5
	inclusion/activiti es

	7 
	7 
	Hi   re vets-
	 work study; encouraged?Statement against discrimination? 
	 5
	inclusion/activiti es

	8 
	8 
	Create standing committee to evaluate 
	institutional practices; need top-down support 
	 5
	over arching 

	9 
	9 
	Build a web-based presence 
	 5
	student services 

	10 
	10 
	Provide space for mil
	 organization/activi ties
	 4
	inclusion/activiti es

	 11
	 11
	Create a single poi ntof contact on campus for vets 
	 4
	student services 

	 12
	 12
	Expand customized financial resources for vets 
	 4
	student services 

	 13
	 13
	Include vet with diversity discussions 
	 3
	inclusion/activiti es

	 14
	 14
	Address cli mate for vets on campus
	 3
	inclusion/activiti es

	15 
	15 
	Include family members; incorporate
	 into campus/vet activities 
	 3
	inclusion/activiti es

	 16
	 16
	Have financial aid help on campus 
	 3
	student services 

	 17
	 17
	Increase level of short-termare in process 
	 loans when vet's benefits 
	 3
	student services 

	 18
	 18
	Start a student vet group 
	 2
	inclusion/activiti es

	 19
	 19
	Remember the female military member 
	 2
	inclusion/activiti es

	20 
	20 
	Recruit/admi t outreach todisabled vets 
	 2
	inclusion/activiti es

	 21
	 21
	 Provide a way where vets can help vets (peer mentorprogram) 
	 2
	inclusion/activiti es

	 22
	 22
	Provide customized advising/registrati onfor vets 
	 2
	student services 

	 23
	 23
	Provide housing options for vets 
	 2
	student services 

	 24
	 24
	Facilitate transfer of credit to/from college/university 
	 2
	student services 

	25 
	25 
	Enable mil
	 student to earn credits while deployed 
	 1
	 academic

	 26
	 26
	Consider offeri ngan academic program for vets, e.g. Meaning of mil. experience 
	 1
	academi c

	 27
	 27
	Provide vets only
	 intro courses 
	 1
	academi c

	 28
	 28
	Host a welcoming reception  
	 1
	inclusion/activiti es

	 29
	 29
	 Create traditions, etc.to convey respect to all vets; consider "thank you"; host Memori al/VeteransDay events  
	 1
	inclusion/activiti es

	30 
	30 
	Create a mil. Handbook for faculty/staff 
	 1
	 staff/facultytraining 

	 31
	 31
	Participate
	 in concurrent admissi ons program(CONAP) 
	 1
	student services 

	 32
	 32
	Base GI benefits in credits allowed, not time 
	 1
	student services 

	 33
	 33
	Develop procedures to address actions to be taken if vet depl oyed while enrolled
	 1
	student services 

	 34  
	 34  
	Implement specific mil
	 exi t process to assess drop outreason 
	 1
	student services 

	TR
	 

















